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1. Program Description

1.1 Narrative

The Department of Educational Leadership is committed to supporting the development 
of bold, socially responsible leaders who serve a highly diverse student population, 
including English Learners, students living in poverty, foster care students and all 
students and families who may be under-served due to issues of race, class, 
immigration, religion, gender identity, high mobility, disability, or special status. The 
Preliminary Administrative Services (PASC) program’s essential questions and impact 
statements were developed through a collaborative inquiry among faculty, program 
graduates, candidates, and district leaders. This work exemplifies the guidelines 
provided in the Equity Preamble to the California Administrator Performance 
Expectations (CAPE). The questions align with the CAPE (see below) and serve as a 
coherent framework to examine problems of practice. 

1. Development and Implementation of a Shared Vision
What are powerful ways to include and energize everyone to share responsibility
for equity and better results for all students?

2. Instructional Leadership
What difference are we making and for which students? From whose perspective?
What skills and support do I need to take risks and lead for equity?

3. Management and Learning Environment
How are we doing at focusing resources and energy where they will make the
most difference to the quality of teaching and learning?

4. Family and Community Engagement
Who belongs and who has influence and who does not?

5. Ethics and Integrity
How does it feel to work, learn, participate, and live here? From whose
perspective?

6. External Context and Policy
How are we engaging outside resources, forces, and relationships to assist us in
understanding what changes are needed to get the results we desire?

Cohort Communities & District Partnerships 

The credential and degree programs within the Department of Educational 
Leadership are structured in cohorts. A “cohort” is a group of professional 
educators who enter the program at the same time and are placed into a group for 



their core classes. Cohorts are designed to create communities of learners and 
leaders who can work together collaboratively, supporting each other during rich, 
intense experiences in professional growth. Professionals emerge from these 
cohort communities prepared to serve as transformational leaders. 

The CSUEB program consists of a field-based academic program leading to a 
Preliminary Administrative Services Credential (Tier 1) in three quarters. With 
the course work offered within a district or at another geographically convenient 
location, this is a one-year program provides multiple leadership development 
opportunities. Educational leadership students have the option of continuing for a 
second year to complete a Masters in Educational Leadership. 

School districts throughout the Bay Area collaborate with the Department of Educational 
Leadership to further develop the leadership capacity of their employees to better serve 
students. Faculty contributes significant reform research (i.e. serving English Learners, 
conducting collaborative inquiry for equity, STEAM, and the digital divide) to PASC 
course content and school district improvement. The annual Center for Research, Equity, 
and Collaborative Engagement (CRECE) Leadership Institute is designed to offer 
multiple opportunities for aspiring and veteran administrators to learn and develop (see 
graphic 2.1). 

1.2 Table depicting location, delivery models, and pathways 

Location(s) Faculty Cohort Leader Delivery Model & Pathways 
West Contra Costa County Dr. Margaret Harris 

PASC Coordinator 
Onsite, Online, Hybrid 
Traditional and Intern 

East Contra Costa County 
(Pleasanton & MDUSD) 

Dr. Mari Gray 
Dr. Peg Winkelman 
Dr. Ardella Dailey 

Onsite, Online, Hybrid 
Traditional and Intern 

Alameda County  
(Oakland & Hayward) 

Dr. Jose Lopez Onsite, Online, Hybrid 
Traditional and Intern 

Alameda County 
(Fremont & New Haven) 

Dr. Bobbie Plough, 
CRECE Director 
Katie Berger, MS 

Onsite, Online, Hybrid 
Traditional and Intern 

San Mateo County Dr. Ray Garcia 
Dr. Bobbie Plough 
Katie Berger, MS 

Onsite, Online, Hybrid 
Traditional and Intern 

Online MS in Educational 
Leadership Program 

Dr. Nancy Jordan Online, Onsite (fieldwork) 
Traditional and Intern 



2. Organizational Structure

2.1a For further clarification regarding the organizational structure see CRECE 
Leadership Institute program (link); CRECE Brochure (link); and CRECE 2016-17 
Update (link). 

2.1b Within the College of Education & Allied Studies and the Department of Educational 
Leadership the PASC Program Coordinator works with full-time faculty, coaches, adjuncts and 
district partners to provide a support system for PASC Candidates (graphic below). 



Fieldwork 
Coaches 

District 
Partners 

Cohort 
Leaders 

Online 
Instructors 

 Conduct 3-way
meetings with
site/district
mentor  & PASC
candidate(s) to
review fieldwork
activities in each
CAPE area that
will further
develop
candidates’
leadership
capacity.

 AND design year-
long project
leading an
initiative aligned
to site/district
goals.

 Offer ongoing
fieldwork
feedback,
responding to
questions and
reflections.

 Report the
concluding 3-way
meeting on CAPE
assessment.

 Provide input on
curriculum and program
design to the Department
Chair, PASC Coordinator,
and cohort leader(s).

 Share university
partnership goals with
site/district fieldwork
mentors who support
leadership development of
PASC candidates.

 Agree to visit cohort
classes & share expertise.

 Check-in with cohort
leaders to provide
feedback on district
initiatives AND support
district candidates.

 Participate in CRECE
Leadership Institute,
providing feedback on
Equity Plans, MS
Projects, & dissertation
studies.

 Utilize program
candidates’ equity plan
research to support and
inform district initiatives.

 Recruit PASC candidates.

 Teach relevant,
research-based
class activities
and course
assignments.

 Invite Coaches
to meet before
& attend
classes.

 Invite District
Leaders to
participate in
classes.

 Facilitate
candidates’
collaborative
Equity Plan
Development.

 Prepare
Candidates to
compile a
CAPE
portfolio.

 Incorporate
content from
online courses
in weekly face-
to-face cohort
course
meetings.

 Teach
relevant,
research-
based class
activities  &
course
assignments
that provide
historical,
theoretical
and applied
preparation
for
candidates’
work in the
field with
evidence
for
inclusion in
PASC
candidates’
CAPE
Portfolio(s).

 Provide
input on
curriculum
& program
design.

The PASC Coordinator integrates the work of cohort leaders, online instructors, fieldwork 
coaches, district partners and mentors to support PASC candidates by: 
• Incorporating district partners’ goals and program graduate input on curriculum and

program design into common syllabi, assignments, course and fieldwork activities
• Monitoring PASC candidates’ progress in fieldwork, cohort and online courses.
• Contributing to the preparation for & facilitation of PASC program participation in the

annual CRECE Leadership Institute.
• Providing informational meetings to recruit highly –qualified program candidates.

P PASC Candidate Support System 



Full-time Faculty (with link to vitae) Courses Taught 
Dr. Ardella Dailey EDLD 6000, 6400, 6550 
Dr. Mari Gray EDLD 6000, 6400, 6550,  & EDLD 6675 

Dr. Jose Lopez EDLD 6000, 6400, 6550,  & EDLD 6410 

Dr. Bobbie Plough EDLD 6000, 6400, 6550 

Dr. Peg Winkelman EDLD 6000, 6400, 6550 

Dr. Margaret Harris, PASC Coordinator EDLD 6000, 6400, 6550,  
EDLD 6801, 6802, 6803, 6804, 6805, 6806 

Adjunct Faculty (with link to vitae) Courses Taught 
Dr. Nancy Jordan, MS Online Coordinator EDLD 6000, 6400, 6550, 

EDLD 6801, 6802, 6803, 6804, 6805, 6806 
Dr. Pam Comfort EDLD 6650 
Dr. Mike Fanning EDLD 6675 
Laurie Sealy, MS EDLD 6410 
Katie Berger, MS EDLD 6000, 6400, 6550 

Fieldwork Coaches Fall, Winter, Spring Supervision 
Marylouise Bailey EDLD 6801, 6802, 6803, 6804, 6805, 6806 
Cheryl Bolling EDLD 6801, 6802, 6803, 6804, 6805, 6806 
Margaret Bonanno EDLD 6801, 6802, 6803, 6804, 6805, 6806 
Debbie Bradshaw EDLD 6801, 6802, 6803, 6804, 6805, 6806 
Linda Common EDLD 6801, 6802, 6803, 6804, 6805, 6806 
Evie Groch EDLD 6801, 6802, 6803, 6804, 6805, 6806 
Margaret Kruse EDLD 6801, 6802, 6803, 6804, 6805, 6806 
Genell Marshall EDLD 6801, 6802, 6803, 6804, 6805, 6806 
Joseph McCreary EDLD 6801, 6802, 6803, 6804, 6805, 6806 
Diane McDermott EDLD 6801, 6802, 6803, 6804, 6805, 6806 
Linda Mcllvoy EDLD 6801, 6802, 6803, 6804, 6805, 6806 
Susan Mirkovich EDLD 6801, 6802, 6803, 6804, 6805, 6806 
Nancy Steele EDLD 6801, 6802, 6803, 6804, 6805, 6806 
Maggie Szabo EDLD 6801, 6802, 6803, 6804, 6805, 6806 
Jessica Zekster EDLD 6801, 6802, 6803, 6804, 6805, 6806 

3. Faculty Qualifications
3.1 Overview of Faculty Distribution Table(s) * No vacancies

Full Time Faculty 6 

Adjunct Faculty 5 

Fieldwork Coaches (part time) 15 

3.2 Annotated Faculty List 

* All common syllabi are linked in the Course Matrix and attached in the Appendices



3.3 Faculty Recruitment Document 

CALIFORNIA STATE UNIVERSITY, EAST BAY 

FACULTY EMPLOYMENT OPPORTUNITY 

DEPARTMENT OF EDUCATIONAL LEADERSHIP 
FULL-TIME TENURE-TRACK 

School Reform and Community Outreach  

*OAA Position No. __-__ ___________-TT [Academic Affairs provides the position number]

THE UNIVERSITY: California State University, East Bay is known for award-winning 
programs, expert instruction, a diverse student body, and a choice of more than 100 career-
focused fields of study.  The ten major buildings of the Hayward Hills campus, on 342 acres, 
contain over 150 classrooms and teaching laboratories, over 177 specialized instructional rooms, 
numerous computer labs and a library, which contains a collection of over one million items. The 
University also has campuses in Contra Costa County, online, and in Oakland, California.  With 
an enrollment of approximately 13,000 students and 600 faculty, CSUEB is organized into four 
colleges: Letters, Arts, and Social Sciences; Business and Economics; Education and Allied 
Studies; and Science.  The University offers Bachelor's degrees in 50 fields, minors in 61 fields, 
Master's degrees in 37, and 1 Doctoral degree program.  http://www20.csueastbay.edu/  

THE DEPARTMENT: The mission of the Department of Educational Leadership is to prepare 
and influence bold, socially responsible leaders who will change the world of schooling. To carry 
out this mission, our central role is to ignite the leadership capacity needed to create vital, 
democratic and caring places for powerful teaching and learning. The Department of Educational 
Leadership offers the following programs: 1) the California Preliminary, Intern and Professional 
Administrative Services Clear Credentials (Tier I and II program); 2) a Master of Science degree 
in Educational Leadership; and 3) the Educational Leadership for Social Justice Ed.D program.  

DUTIES OF THE POSITION:  

(1) Teach courses in the Department of Educational Leadership’s Tier I, Tier II, Masters, and
Doctoral programs

(2) Teach Tier I courses addressing the following areas: a) Introduction to Educational
Leadership, b) Instructional Leadership, c) Organizational and Systems Leadership, d) School
Site Leadership and Community Leadership

(3) Coordinate and advise a cohort of students working towards the Tier I Credential

(4) Supervise Tier I and/or Tier II Credential fieldwork

(5) Supervise Tier I, Tier II, and/or doctoral research projects, theses, and/or dissertations.

(6) Pursue an active research and scholarly publishing agenda.

(7) Provide service within the University, the College of Education and Allied Studies, and the
community

http://www20.csueastbay.edu/


Please note that teaching assignments at California State University, East Bay include courses at 
the Hayward, Concord and Online campuses. In addition to teaching, all faculty have advising 
responsibilities, assist the department with administrative and/or committee work, and are 
expected to assume campus-wide committee responsibilities. 

RANK AND SALARY:  Assistant Professor.  Salary is dependent upon educational preparation 
and experience.  Subject to budgetary authorization. 

DATE OF APPOINTMENT:  Fall Quarter, 2017 

REQUIRED QUALIFICATIONS:   

(1) An earned doctorate in educational leadership or a related field from an accredited university
preferred; applicants who are ABD will be considered, but a successful ABD candidate must
complete all requirements for the doctorate by the effective date of the appointment

(2) A valid administrative credential or equivalent

(3) Successful administrative (principal or district level) experience in PK-12 schools.

(4) Extensive experience working with diverse student populations, under-served communities,
and educational institutions serving those students/communities.

(5) Current knowledge of and experience working with/implementing PK-12 reform initiatives

(6) Expertise in at least one of the following areas: (a) issues of social justice in education, (b) the
context of PK-12 educational leadership, (c) leveraging partnerships, (d) educational reform and
policy, (e) equitable distribution of resources, (f) leadership in effective instruction for all
students, (g) teacher development and support, (h) community engagement, (i) school and district
transformation through human talent and skill, and/or (j) organizational leadership.

(7) Potential to be a productive scholar (this is part of all tenure track position announcements –
actual achievement is desired)

DESIRED QUALIFICATIONS: 

(1) Experience leveraging community, PK-12, and/or university partnerships

(2) Experience teaching higher education settings in educational leadership (or related) with a
range of diverse learners



4. Course Sequence

(Note: Click course number on catalog site for course descriptions.)

Fall Quarter 

EDLD 6000 Introduction to Educational Leadership (4) 

EDLD 6675 Finance & Human Resources for Equity (4) 

EDLD 6801 Fieldwork I (4) OR EDLD 6804 (6) for interns 

Winter Quarter 

EDLD 6400 Instructional Leadership (4) 

EDLD 6650 Educational Law for Equity (4) 

EDLD 6802 Fieldwork II (4) OR EDLD 6805 (6) for interns 

Spring Quarter 

EDLD 6550 School Site Leadership & Organizational Behavior (4) 

EDLD 6410 Supervision and Staff Development (4) 

EDLD 6803 Fieldwork III (4) OR EDLD 6806 (6) for interns 

The number in parentheses () refers to the number of course units. Each unit is 
equivalent to 10 hours of coursework per quarter so a four-unit course requires 40 hours 
of coursework.  

5. Course Matrix

http://catalog.csueastbay.edu/preview_program.php?catoid=4&poid=1607&hl=%22edld%22&returnto=search


Institution Name 
Program Coordinator Name 
Program Coordinator Email 

Page 1 of 1 
Link to Commission Approved Administrative Services Credential Standards: http://www.ctc.ca.gov/educator-prep/standards/SVC-Admin-Handbook-2014.pdf 

Preliminary Administrative Services Program Standards Course Matrix 

In the matrix below denote the candidates’ opportunity to learn and master the competencies listed. The required course names and numbers 
should go across the top of the matrix, replacing the “Course Title and Number” text below. For each competency note when the candidate is 
introduced (I), practices (P), and masters (M) the competency. Mastery must link to the assessments used to determine mastery. These notations 
may occur under more than one course heading. Each notation should link to a specific place in the syllabus within that course that demonstrates 
that this is occurring.  

California Administrator Performance Expectations (CAPE) 
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1A: Developing a Student-Centered Vision of Teaching and Learning I P M I P M I P M 

1B: Developing a Shared Vision and Community Commitment I P M I P M I P M 

1C: Implementing the Vision I P M I P M I 

2A: Personal and Professional Learning I M P,P,P I P M I P M 

2B: Promoting Effective Curriculum, Instruction, and Assessment I M P,P,P I P M I P M 

2C: Supporting Teachers to Improve Practice I, I M P,P,P I P M I P 

2D: Feedback on Instruction I, I M P,P I P I P 

3A: Operations and Resource Management I M P,P I P M I P M 

3B: Managing Organizational Systems and Human Resources I M P,P,P I P M I P M 

3C: Managing the School Budget I, I M P,P I P M I P M 

4A: Parent and Family Engagement I P/M I P M I P M 

4B: Community Involvement I, I M I P M I P M 

5A: Reflective Practice * ALL I M,M I P M I P M 

5B: Ethical Decision-Making * ALL I M,M I P M I P M 

5C: Ethical Action * ALL I, I, I M,M M I P M 

6A: Understanding and Communicating Policy I M P I P M I P M 

6B: Representing and Promoting the School I M I P M I P M P 
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http://www.ctc.ca.gov/educator-prep/standards/SVC-Admin-Handbook-2014.pdf


6. Fieldwork and Clinical Practice

6.1 Fieldwork Table (below) and EDLD 6801, 6802, 6803, 6804, 6805, 6806 syllabi in 
Course Matrix and Appendices (attached). 

Fall  (minimum 1.5 hours per 
week, minimum 15 hours 
total) 

Winter (minimum 1.5 
hours per week, 
minimum 15 hours 
total) 

Spring (minimum 1.5 hour 
per week, minimum 15 hours 
total) 

With coach & district mentor, 
develop yearlong Fieldwork 
Activities & Leadership 
Project 

Continue work in 
Fieldwork Activities 
Plan & Leadership 
Project 

Complete Fieldwork 
Activities Plan & Leadership 
Project AND Complete CAPE 
Assessment with coach and 
mentor 

Submit 1 formal fieldwork 
reflection to coach 

Submit 2 formal 
fieldwork reflections to 
coach 

Submit 2 formal fieldwork 
reflections to coach  

6.2 District Partner Agreements 

District Meetings Matrix (link) 

6.3 Training Materials for veteran practitioners serving in support roles

Coaching for Equity Handbook (link) 

6.4 Verification of appropriate fieldwork placements 

District Meetings Matrix (link),/ Candidate Placements (link)

6.5 Published advising materials 

Informational Meetings Materials (link) 

6.6 Fieldwork Syllabi & Assessment Instruments 

EDLD 6801, 6802, 6803, 6804, 6805, 6806 Syllabi (link)

Fieldwork Expectations(link), Equity Plan Rubric(link), Fieldwork Evaluations(link), Fieldwork Activities Plan(link) 

7. Credential Recommendations

Description of Candidate Recommendation Process (link)

Informational Meetings Materials (link) 

Certificate of Eligibility (link) 

Exhibit of Candidate Progress Monitoring Tools (link)



Appendices

Appendix A: Faculty Vitae (page 15) 

Appendix B: Program Documents (page 129) 

Appendix C: Syllabi (page 235)



Full-time Faculty (with link to vitae) 
Dr. Ardella Dailey 
Dr. Mari Gray 

Dr. Jose Lopez 

Dr. Bobbie Plough 

Dr. Peg Winkelman 

Dr. Margaret Harris, PASC Coordinator 

Adjunct Faculty (with link to vitae) 
Dr. Nancy Jordan, MS Online Coordinator 

Dr. Pam Comfort 
Dr. Mike Fanning 
Laurie Sealy, MS 
Katie Berger, MS 

Fieldwork Coaches 
Marylouise Bailey 
Cheryl Bolling 
Margaret Bonanno
Debbie Bradshaw 
Linda Common 
Evie Groch 
Margaret Kruse 
Genell Marshall 
Joseph McCreary 
Diane McDermott 
Linda Mcllvoy 
Susan Mirkovich 
Nancy Steele 
Maggie Szabo 
Jessica Zekster 

Appendix A: Faculty Vitae
Pages 15-128



EDUCATION 
 Ed.D awarded by Joint Doctoral Program in Educational Leadership from

University of California, Berkeley and California State University of East Bay
 MA / Early Childhood Education and Special Education, CSU, San Francisco
 BA / Sociology, minor in African American Studies, City University of New York
 AA/ Liberal Arts, New York City Community College

PROFESSIONAL EXPERIENCE 

Director Superintendent’s Academy  
Association of California School Administrators, (ACSA) 
Educational Services Division, 1575 Bayshore Highway, Burlingame, Ca 94010. 2010-
2011 and 2011-2012 (October 2010 – Present) 

Responsible for the coordination, facilitation of the Superintendent’s Academy for the 
northern California region. Duties include selection of presenters, developing content for 
sessions and teaching. Work with a cohort of school district administrators aspiring to 
become superintendents. Meetings are held once a month on a weekend for nine 
months. Topics addressed include; first year of a superintendency, managing political 
conflict, working with boards of education, culture and learning, negotiations, 
communication, etc.  

Program Chair Education Department 
Argosy University, 1005 Atlantic Ave., Alameda, Ca. 94501(Dec 2009 – Present) 

Responsible for the leadership and coordination of the Department of Education serving 
graduate students in the following programs; Teacher Credentialing, Master of 
Education in Educational Leadership and Instructional Leadership, Doctor of Education 
(Ed.D) in Educational Leadership and Instructional Leadership. The position includes 
part time teaching responsibilities in the Masters Program. 

SUPERINTENDENT OF SCHOOLS 
Alameda Unified School District, 2200 Central Ave., Alameda, Ca. 94501 (2005 – 2008) 

Led a culturally and racially diverse California school district with 10,000 K -12 students, 
200 preschool and 5000 adult school students with over 1,000 employees.  Designed 
and implemented an action plan that improved student achievement focused on math 
and literacy. Managed an annual operating budget of over 80 million dollars and passed 
parcel tax to support the continuum of programs and services for the schools.  

ARDELLA JONES DAILEY 

3215 Phoenix Lane 
Alameda, CA  94502 

PH: 510.409.7249 
ardelladailey@sbcglobal.net 

 

 

 



ASSISTANT SUPERINTENDENT – EDUCATIONAL SERVICES 
Alameda Unified School District, 2200 Central Ave., Alameda, Ca. 94501 (2000 – 2005) 

Responsible for supervision and coordination of preschool, adult school and K-12 
Alameda Unified School District (AUSD) Educational Services programs including 
Curriculum, Instruction, Staff Development, Standards, Assessment and Accountability, 
Special Education, Student Services, Alternative Programs, English Language 
Development, Equity and Diversity, Regional Occupation Programs and Career 
Education and Underperforming Schools Program, Child Development, and Adult 
School. 

ASSISTANT TO THE SUPERINTENDENT  
Alameda Unified School District, 2200 Central Ave., Alameda, Ca. 94501 (1996 – 1999) 

Designed and implemented professional development for administrators and teachers in 
the areas of literacy, math, English language development, special education, and 
equity and student achievement.  

ASSISTANT TO THE SUPERINTENDENT FOR TRANSITION PLANNING  
Alameda Unified School District, 2200 Central Ave., Alameda, Ca. 94501 (1993 – 1996) 

Responsible for the facilitation, planning, and coordination of all AUSD district activities 
related to downsizing and mitigating the impacts of closure of Alameda Naval Air Station 
to the district. This included restructuring, consolidation and realignment of resources to 
maximize resource allocation to the school sites to support student achievement goals. 

PRINCIPAL – MILLER ELEMENTARY SCHOOL 
Alameda Unified School District, 2200 Central Ave., Alameda, Ca. 94501 1990 – 1993) 
Instructional leader of the educational programs impacting 525 K-5 students, the 
supervision and evaluation of 22 teachers, 4 clerical, 2 custodians, 6 paraprofessionals 
and the coordination of the resource and support personnel. 

DIRECTOR OF CHILD DEVELOPMENT 
Alameda Unified School District, 2200 Central Ave., Alameda, Ca. 94501 (1985 – 1991) 

Responsible for the leadership and management of an educational program for 250 
children at two sites as well as the supervision of a staff of 50 including teachers, 
paraprofessionals, clerical and custodians. This included budget management and 
program monitoring to ensure compliance with federal, local, and state licensing and 
funding requirements. 



ADJUNCT FACULTY 
Pacific Oaks College – Pasadena, CA (1984-1993) 

Responsible for course planning and teaching for the Masters and Bachelor of Arts 
Extension Program in the areas of early childhood education, child development, anti-
bias curriculum and educational administration. 

PROGRAM COORDINATOR, UC Berkeley Child Care Services, Berkeley, CA (1980 – 
1985) 

COLLEGE INSTRUCTOR, Federal Advanced Teachers College at Katsiana, Nigeria 
(1977-1980) 

TEACHER, San Francisco Unified School District (1972-1977) 

PROFESSIONAL MEMBERSHIPS 

Association of California School Administrators 
Association for Supervision and Curricular Development 
National Alliance of Black School Educators  

PROFESSIONAL AND COMMUNITY AWARDS 

Public Education Service Award, Alameda County Board of Education (2008) 

Certificate of Recognition: Summit for Courageous Conversations for “Extraordinary 
passion, practice, persistence for leading courageous conversation and working to 
achieve racial justice and educational equity” (2007) 

Phi Delta Kappa Award, California State University Hayward, Outstanding Administrator 
(2006) 

EDUCATIONAL AND PROFESSIONAL DEVELOPMENT CERTIFICATION 

 Professional Clear Administrative Services Credential
 Life Standard Early Childhood Teaching Credential
 Certificate Leading the Leaders Professional Development Program for

Superintendents, Association of California Administrators (ASCA)
 Certificate School District Management Negotiations Program, School Employers

Association of Ca. (SEAC)
 Certificate Special Education Academy Course of Study, Association of California

School Administrators (ACSA)
 Certificate of Completion Coaching Leaders to Achieve Student Success from

New Teacher Center’s of California

 
 

 



MARIAMA SMITH GRAY, Ph.D. 
Assistant Professor 

Department of Educational Leadership 

California State University East Bay           mari.gray@csueastbay.edu 
Art and Education Building, Room 207          510-885-4145 office phone 
25800 Carlos Bee Boulevard       916-317-5113 cellular phone 
Hayward, CA 94542 

Education 
2016 University of California, Davis  

Ph.D. in Education with an emphasis in Language, Literacy and Culture 
Dissertation: Discretion, Discourse, Decision-making and Disproportionality: 
A Critical Ethnography of Student Discipline. 
Committee: Karen Watson-Gegeo, Maxine Craig and Sarah Perrault. 

2004 The San Jose State University  
M.A. Educational Leadership and Preliminary Administrative Services Credential. 

1997 Stanford University  
M.A. Education, Professional Clear Credential in Spanish, and CLAD Credential. 

1994 Stanford University 
B.A. Latin American Studies with honors. B.A. Spanish Literature and Society. 

Instructional Achievement 
University Teaching 
2016 Assistant Professor. Cal State University East Bay, Department of Educational 

Leadership. 

 Currently teaching EDLD 6000, Introduction to Educational Leadership.

 EDLD 6400 and 6675 (Winter 2017)

 EDLD 6550 and 8083 (Spring 2017).

2011-2015 Teaching Assistant. University of California, Davis School of Education. 

 Graduate courses:
o Critical Discourse Analysis (2 Sections, 2015, 2016).
o Ethnographic Methods (5 Sections, 2012-15).

 Undergraduate courses:
o Educational Psychology (1 section, 2015).
o Latinos and the Spanish Black Legend (1 section, 2014).
o Introduction to Schools (1 section, 2013).
o Social Studies Methods. Scored Performance Assessment for

California Teachers (PACT) (1 section, 2011).



Educational Leadership 
2008-2010 Vice Principal, Elk Grove Unified School District, Elk Grove, CA 

Opened district’s first combination middle and high school. 

2006-2007 Vice Principal, San Juan Unified School District, Carmichael, CA 
Reorganized (opened) failing school as an award winning technology academy. 

2004-2006 Vice Principal, Woodland Joint Unified School District, Woodland, CA 
Opened Woodland’s first comprehensive high school in 100+ years. 

K-12 Teaching 
1997-2004 Spanish Teacher, ELD Department Chair and Facilitator, Cooperating Teacher 

Santa Clara Unified School District, Santa Clara, CA 
Taught high school Spanish, English Language Development and Social Studies. 

1995-1996 ESL Teacher, Language Pacifica School International, Palo Alto, CA  
Taught conversational, business and academic English to international adults. 

1994-1995 Spanish Teacher, Menlo School, Atherton, CA 
Taught high school Spanish, geometry and algebra. Advised Spanish Club. 

Research  
The University of California, Davis 
2012-2013 Graduate Student Researcher for the Designated Emphasis in Feminist Theory 

and Research. Organized annual conference. 

2011-2014 PI for a three-year Ethnographic Study of Principal Decision-Making in Student 
Discipline. 

Mentorship and Advising 
2016 Ed.D. Candidate Dissertation Second Advisor. 
2013-2014 Linda Francis Alexander Scholars Program, Mentor. 

Development of New Courses 
University of California, Davis. School of Education. Davis, CA. 
2016 Critical Pedagogy and Cultural Diversity 
2015 Education in a Sociopolitical Context 

Professional Achievement 
Category B: State Refereed Journals 
Gray, M. (2016). Saving the Lost Boys: Narratives of Discipline Disproportionality, Journal of the 



California Association of Professors of Educational Administration, 27, 53-80. 

Gray, M. (2013). Discretion and Discipline at Americana High School: How Vice Principals Can 
Create Latino Disadvantage, CCNews, 24(2), 26.  
 

Category B: Externally-Funded Grant Proposals 
2004 Apple Tree Foundation to develop a Home Visit Program at Pioneer High School 

in Woodland, CA. ($500 funded). 
 
1995 City of Oakland Municipal Grant to maintain the Ebony Museum of Art in 

Oakland, CA. ($10,000 funded). 

 
Category C: Refereed Presentations 
Policing and Surveillance as Common Sense: Unveiling the Discourses of Power and 
Powerlessness in Student Discipline, Council on Anthropology and Education Invited Session at 
the American Anthropological Association Annual Conference. Denver, CO. (2015).  
 
How Mitchell Was Funneled Into the School to Prison Pipeline, Council on Anthropology and 
Education Invited Poster Presentation at the American Anthropological Association Annual 
Conference. Washington, D.C. (2014). 
 
Punishing Mitchell: A Critical Examination of Racialized Push-Out Practices. Panel Presentation 
at the Society for Applied Anthropology Annual Meeting. Albuquerque, N.M. (2014). 
 

Category C: Local Presentations 
With the Best Intentions: Building Relationships in a Culture of Surveillance. Brown Bag talk at 
the UC Davis School of Education. The University of California, Davis. Davis, CA. (2016). 
 
Surveillance and Supervision in Schools. Faculty Presentation. CSU East Bay. Hayward, CA. 
(2016) 
 
They’re Hanging Out With Validated Gang Members: How Schools Justify Unequal Treatment: 
Lecture in Children, Learning and Material Culture, Education 122. The University of California, 
Davis. Davis, CA. (2015). 
 
A Critical Interrogation of Hegemony: Race, Language and Gender in Student Discipline. Lecture 
in Language, Gender, and Society, Linguistics 163. The University of California, Davis. Davis, CA. 
(2015). 
 
Decoding Race Talk: Unpacking the language of disproportionate discipline in the principal’s 
office. Lecture in Children, Learning and Material Culture, Education 122. The University of 
California, Davis. Davis, CA. (2015). 
 



Decoding Race Talk: Using Qualitative Methods to Understand Disproportionate Student 
Discipline. Brown Bag talk at the UC Davis School of Education. Davis, CA. (2014).  

The Role of School Administrators in Education: How Vice-Principals Can Create Latino 
Disadvantage. Poster presentation at the UC Davis Fall Convocation. Davis, CA. (2014). 
The Language of Bias in Student Discipline. Brown Bag Talk at the UC Davis African and African-
American Studies Department. Davis, CA. (2013).  

Discretion and Discipline at Americana High School: How Vice-principals Can Create Latino 
Disadvantage. Poster presentation at the bi-annual Conference of the California Council of 
Teacher Educators. San Jose, CA. (2013).  

Teaching Academic English to English Learners. Professional Development Workshop for the 
Santa Clara Unified School District. Santa Clara, CA. (2003).  

The Door: Whose Classroom Is It? Presentation at the annual Stanford Teacher Education 
Portfolio Conference. Stanford, CA. (1996). 

Category D: Professional Community 
2016 Diversity and Social Justice Faculty Learning Community Member. California 

State University East Bay. Hayward, CA. 
2016 How I Earned My Ph.D. Professional Training for The University of California, 

Davis Professor Karen Watson-Gegeo’s Graduate Course, Education 298. Davis, 
CA. 

2016 Race, Inequality and Language in Education (RILE) Monthly Participant. Stanford 
University. Stanford, CA. 

Category E:  Academic Honors and Awards 
2016 Outstanding Graduate Student Award 
2015 UC Davis Dissertation Year Fellowship ($43,700) 
2014 Shirley Brice Heath New CAE Scholar Travel Scholarship ($300) 
2014 Professors for the Future Fellowship ($3000) 
2014 UC Davis School of Education Power of 10 Scholarship ($1627) 
2014 UC Davis Graduate Student Travel Award ($800) 
2014 UC Davis Graduate Group in Education Research Fellowship ($8000) 
2014 UC Davis Graduate Group in Education Fellowship ($1400) 
2013 UC Davis Graduate Group in Education Travel Award ($800) 
2013 UC Davis Block Grant Stipend ($2500) 
2013 AERA Emancipation Proclamation Pre-Conference Travel Award ($150) 
2011 UC Davis Block Grant Award ($622) 
2002 English/ELD Department Recognized for Excellence in Pre-Service Teacher 

Preparation by the Stanford Teacher Education Program  
1996 Stanford University Mellon Fellowship 



1993 Latin American Studies Department Summer Research Grant ($500) 
1993 Stanford University Overseas Studies Office Summer Research Grant ($2000) 

University Service 
Cal State University, East Bay 
2016 Institutional Review Board (Membership pending). 

The University of California, Davis 
2014-2015 Professors for the Future, Fellow. 

Organized and facilitated professional development for graduate students. 

2012-present Social Justice Education Coalition, Member. 
Organized the Critical Consciousness Speakers’ Series, roundtable discussions, 
recruited membership and developed course in critical pedagogy. 

2011-2012 Childcare Advisory Council, Graduate Student Representative. 

Community Service 
Not for Profit Organizations 
2016 Yolo County YMCA, Advisory Board Member. 
2012-2016 University of California, Davis Social Justice Education Coalition, Member. 
2002-2006 Western Association of Schools and Colleges, Visiting Committee Member. 
1998-2004 Stanford Teacher Education Program Cooperating/Mentor Teacher. 

District Service 
2008-2010 Administrative liaison to Special Education. 

Elk Grove Unified School District 

San Juan Unified School District 
2006-2007 Bilingual administrative liaison to the English Learners Advisory Committee. 

Woodland Joint Unified School District 
2004 Budget Advisory Committee, Member. 
2003 Principal Search Committee, Member. 

Santa Clara Unified School District 
1997-2002 English Learners Advisory Committee, Member. 

Professional Affiliations 
American Anthropological Association (AAA). 
American Educational Research Association (AERA). 
California Council of Teacher Education (CCTE). 
Sigma Delta Pi, International Spanish Honor Society. 



Sigma Gamma Rho Sorority, Incorporated, Founding Member of Stanford Chapter. 
Stanford Alumni Association (SAA). 
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José	A.	López,	Ph.D.		
3632 Seabreeze Court 
Hayward, CA 94542 

510-881-8864 
Jose.lopez@csueastbay.edu 

EDUCATION 

§ Doctor of Philosophy, 1983, University of North Texas, Major: Administrative
Leadership, Minor:  Business Administration

§ Master of Education, 1976, University of North Texas, Major: Counseling
§ Bachelor of Science, 1970, University of North Texas, Major: Secondary Education,

Teaching Fields-Political Science and History

K-12 ADMINISTRATIVE EXPERIENCE 

1994--Coordinator, Leadership Project, The University of Texas at Austin, College of Education, 
Division of Continuing Education; and Educational Management Consultant, McAllen, Texas  

1992 -1994--Superintendent, McAllen Independent School District, McAllen, Texas 

1987-1992--Area Superintendent for Operations, Area 3; 
Director, Middle/Junior High Programs and Services;  
Director, Elementary School Management and Special Programs, Austin Independent 
School District, Austin, Texas. 

1975-1987--Principal, Rosemont Middle School; 
Principal, Circle Park Elementary School; 
Vice Principal Rosemont Middle School;  
Director, Bilingual Materials Development Center; Assistant Project Director, Bilingual 
Materials Development Center, Fort Worth ISD (TX). 

1974-1975--Assistant Director/Counseling Coordinator, 
Counselor/Center Manager, Grand Prairie office, Dallas Jobs for Progress, (Operation 
SER) Dallas, Texas. 

PUBLIC SCHOOL TEACHING EXPERIENCE 

1970-Dallas Independent School District 
1971-Laredo Independent School District 
1973-75--Dallas ISD 

MILTARY SERVICE 

U.S. Army-1971-1973 
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UNIVERSITY EXPERIENCE 
 
1994 to 2007—Professor and Chair, Department of Educational Leadership, California State 
University, East Bay 
2007 to 2014—Professor and Director, Doctoral Program, Educational Leadership for Social 
Justice, California State University, East Bay 
2014-Present—Professor, Educational Leadership, California State University, East Bay 

 
Courses Taught-California State University East Bay 

 
• Introduction to Educational Leadership (EDLD 6000) 
• Instructional Leadership (EDLD 6400) 
• School Site Leadership & Organizational Behavior (EDLD 6550) 
• Multicultural Education (TED 5038)  
• Second Language Acquisition (TED 5370)  
• Supervision and Staff Development (EDLD 6410)  
• Educational Technology Planning for Innovation & Change (EDUI 6400)  

 
Courses Taught-Joint Doctoral Program:  Leadership for Educational Equity 
 

• Urban Issues in Education (EDU278A) Co-Taught with Dr. Dan Perlstein, University 
California, Berkeley 

• Residency in Systemic Reform (Advisor) EDUC 460J 
• Residency in Curriculum, Instruction, Assessment and Professional Development 

(Advisor) EDUC 460J 
• Residency in Budget, Financial Planning (Advisor) EDUC 460 

 
Courses Taught-CSUEB Doctoral Program:  Educational Leadership for Social Justice 

• EDLD 8020 Leadership for Equity I 
• EDLD 8021 Leadership for Equity II 
• EDLD 8070 Governance, Law & Policy Development  
• EDLD 8071 Governance & Policy Development 
• EDLD 8010-11 Applied Study of Educational Issues, I & II 

 
Joint Doctoral Program:  Leadership for Educational Equity, UC Berkeley, San Francisco 
State University, San José State University, & California State University East Bay 
 

§ Joint Doctoral Program Planning Committee member 
§ Faculty, 2003-2007 
§ JDP Coordinator, CSUEB  
§ Policy/Administration Planning Group (2005) 
§ Dissertation Committee Co-Chair 2005-2007  
§ Qualifying Exam Reader (2000- Present)  
§ Residency Advisor (2003-07)  
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Experience Supervising Dissertation Work 

• California State University, Doctoral Program, Committee Member, Dissertation
Committee, Sylvia Carrillo, Educational Leadership, 2015

• California State University, Doctoral Program, Chair, Dissertation Committee, Michael
Santos, Educational Leadership, 2014

• California State University, Doctoral Program, Chair, Dissertation Committee, Danny
Lockwood, Educational Leadership, 2012

• California State University, Doctoral Program, Chair, Dissertation Committee, Mia
Settles, Educational Leadership, 2011

• University of California, Berkeley, Joint Doctoral Program, Doctoral Dissertation
Committee Member, Ardella Dailey, Educational Leadership, 2011, Bernard Gifford,
Chair

• University of California, Berkeley, Joint Doctoral Program, Doctoral Dissertation
Committee Member, Stanley Rose, Educational Leadership, 2011, Bernard Gifford, Chair

• University of California, Berkeley, Joint Doctoral Program, Co-Chair Doctoral
Dissertation Committee, Margaret Harris, Educational Leadership, Sandra Hollingsworth,
Co-Chair

• University of La Verne, Doctoral Dissertation Committee Member, Camille Smith,
Educational Leadership, Keith Larick, Chair

• University of Texas at Austin, Dissertation Committee Member, Ruth Kane, Special
Education Administration, Jack King, Chair

PROFESSIONAL PARTNERSHIPS/CONSULTANCIES 

San Mateo Union High School District--ELL Program Assessment 
New Haven Unified School District—ELL Program Assessment & EL Plan 
West Contra Costa Unified School District-- ELL Program Assessment & EL Plan 
Antioch Unified School District—ELL Assessment & Professional Development 
Cabrillo Unified School District—ELL Academic Achievement 
New Haven Unified School District—Shared decision making 
Hayward Unified School District—Middle School Reform 
Oakland Technical High School-School governance and reform 
California School for the Deaf-Fremont, Management study 
Hayward Unified School District/CSUH Middle School Partnership 
Rio Vista Elementary School, Mt. Diablo USD, School change  
Foster Elementary School, Oakland, School Culture study 
Highland Elementary School, Oakland, School Coach 
Crocker Highlands Elementary School, School Coach and Leadership Team Advisor 
Watsonville High School—Small Learning Communities 

EXTERNAL SCHOOL EVALUATION 
Stonehurst Elementary School, Oakland 
Oakland Charter Academy, Oakland 
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PUBLICATIONS 
Peer Reviewed Publications 

López, J.A., Magdaleno, K.R., Mendoza Reis, N. (2006). Developing Leadership for Equity:  
What is the Role of Leadership Preparation Programs? Educational Leadership and 
Administration:  Program Development and Teaching Journal, Volume 16, fall. 

López, J.A. (2001). The teacher in a critical leadership role. In L. Ramirez, & O. Gallardo, 
Editors, (Eds), Transformative Approaches to Multicultural Education, Allyn and Bacon, in 
press.  

López, J.A. (2000). The question is not can administrator preparation programs become more 
effective but how? Educational Leadership and Administration:  Program Development and 
Teaching Journal, Volume 12, fall, 99-109.  

Krovetz, Martin, & López, J.A. (1999). Rethinking the high school leadership model and how we 
prepare people to lead high schools into the 21st century (Report of the Bay Area High School 
Task Force) The University-School Support for Education Reform project. San Francisco.  

López, J.A. & Camp. M.A. (1997). Constructivist approaches to authentic assessment in the 
preparation of educational leaders, Educational Leadership and Administration:  Program 
Development and Teaching Journal, Volume 9, Fall, 117-127.  

Stine, D.O., López, J.A., & Birch. L. (1997). A new era in administrative training, Thrust for 
Educational Leadership, Vol. 26 No. 4, January.  39-42.  

López, J.A. (1996). Taking stock of Richmond High School:  A university/public school 
partnership, Proceedings of the International Management Association, Toronto, Canada. 

Day, B.S., & López, J.A. (1994). Texas town building learning community (high performance 
learning community), State Education Leader, Vol. 13 No. 1 Spring-Summer. 

Spotlight in the Middle, Report of the Texas Task Force on Middle School Education.  The 
Texas Education Agency, Austin, 1991. (Contributing author) 

Technical Reports 

López, J.A., (2016). Comprehensive EL Program Alignment Study, San Mateo Union High 
School District.  

López, J.A., (2016). English Learner Master Plan, New Haven Unified School District.  

López, J.A., (2014). Comprehensive EL Program Alignment Study, New Haven Unified School 
District.  
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López, J.A., (2014). Master Plan for English Learners, West Contra Costa Unified School 
District.  
 

López, J.A., (2014). Comprehensive EL Program Alignment Study, West Contra Costa Unified 
School District.  
 
López, J.A., (2003).  Project SABER 2002-2003 Annual Progress Report, California State 
University.  
 
López, J.A. (2003). Project Dreams, Annual Performance Report 2002-2003, California State 
University Hayward. 
 
López, J.A. (2001). Project SABER 2000-2001 Annual Progress Report, California State 
University. 
 
López, J.A. (2002). External Evaluation HSSP Report to the Oakland Unified School District:  
Oakland Charter Academy, Oakland, CA.  
 
López, J.A. and Washington, L. (2000). External Evaluation IIUSP Report to the Oakland 
Unified School District:  Stonehurst Elementary School, Oakland, CA. 
 
López, J.A. (1999). Reorganization and School Culture Study of the California School for the 
Deaf, Fremont, CA.  
 
PROFESSIONAL PRESENTATIONS (summary) 
López, J.A. & Collay, M., “Using social justice principles as a foundation for  
educational leadership doctoral education,” Presentation at the annual meeting of the University 
Council of Educational Administration, October 2009, Anaheim, CA. 
 
Collay, M. & López, J.A., “Scholar-practitioners use social justice principles to guide research, 
“Presentation at the annual meeting of the University Council of Educational Administration, 
October 2009, Anaheim, CA. 
 
López, J.A., “Growing our own:  Developing CLIC faculty and administration leadership 
institutes,” Presentation at the Joint Policy Summit and Advocacy Day, Hispanic Association of 
Colleges and Universities, April 2008, Sacramento, CA. 
 
López, J.A. & Garcia, R.C., "Taming the recalcitrant phenomenon of educational reform:   
a sustainability model," Presentation at the Phi Delta Kappa International Summit on Public 
Education, October 2006, Washington, D.C. 
 
López, J.A., Magdaleno, K., Arriaza, G. & Cuellar, A. "From faces to names,” Presentation at 
the California Latino Superintendents Association Summer Institute.  August 2006, La Jolla, 
California.  
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López, J.A., Magdaleno, K., Arriaza, G. & Cuellar, A. "Leadership for Equity," Presentation at 
the California Association of Professors of Educational Administration spring conference, March 
2006, Sacramento.  

“Leadership for Educational Equity: A Preparation Program for District Level Leadership,” 
panel member, Great City Schools annual meeting, Atlanta, October 2005.  

López, J.A. & Lambert, L. “Building Leadership Capacity,” Presentation at the Smaller Learning 
Communities conference, Pinellas County Schools, July 2003, Pinellas, Florida.  

Szabo, M., Hoagland, G., Lopez, J., Stern, J., Storms, B.A., & Vieth, R. (2001). Developing 
Bold, Socially Responsible Leadership: Strategies for Administrative Preparation Programs. 
Paper presented at the annual meeting of the American Educational Research Association, 
Seattle.  

“The Advocacy Role of CAPEA,” Presentation at the California Association for Professors of 
Educational Administration, spring 1999 conference, Ontario, CA. 

“Looking for A Few Good Men,” Presentation at the Association of California School 
Administrators, Santa Clara, November 1998.  

“Planning for the Future of CAPEA,” Presentation at the California Association for Professors of 
Educational Administration, fall 1998 conference, Sacramento, CA.  

“Careers in Educational Leadership,” Presentation at the CSU Community College Conference, 
Hayward, September 1997.  

“Issues Related to Diversity,” Presentation at the California Association of Professors of 
Educational Administration, Irvine, April 1997 

“Middle Schools:  Why,” Presentation at the HUSD Middle School Conference, December 1996, 
Hayward, CA. 

"Reflections on Early Childhood, High School and University Partnerships,” Paper presented at 
the Annual Conference of the California Association of Educational Research, Marina Del Rey, 
CA, November 1996. 

"Richmond High School + Cal State Hayward = PDS,” Presentation to the Association of 
California School Administrators, Annual Conference, San Francisco, October 1996  

"Taking Stock of Richmond High School:  A University/Public School Partnership,” 
Presentation to the International Management Association, Annual Conference, Toronto, 
Canada, August 1996 

“The RHS Culture,” Richmond High School, Richmond, CA. spring 1995 
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"The ABC's of Restructuring,” Presentation to the Oakland Technical High School Faculty, 
Oakland, CA, November 1994.  
 
"High Performance Learning Community,” The University of Texas Systems/Collaboration Task 
Force, Austin, TX, spring 1994.  
 
"Restructuring Middle Schools for the 21st Century, “Presentation to the Effective Schools 
Conference, Phoenix, AZ, January 1993 
 
"Spotlight on the Middle," Presentation to the Texas Association of School Boards and Texas 
Association of School Administrators Conference, Houston, TX, November 1992  
 
“Effective Middle Schools:  Process for Implementing Interdisciplinary Team Organization," 
Effective Schools Conference, Phoenix, AZ, January 1992  
 
"The School Improvement Process," The Principals' Conference, The University of Texas at 
Austin, Austin, TX, January 1992 
 
"Site-Based Management in an Urban School System," Phi Delta Kappa, Texas Christian 
University, Fort Worth, TX, January 1992  
 
PROFESSIONAL SERVICE 
 

§ Board of Directors, Caliber Charter Schools, Richmond, CA. (2016-Present) 
§ Chair, Personnel Commission, Hayward (CA) Unified School District (2007-2016) 
§ Administrative Program Reviewer, California Commission on Teacher Credentialing 
§ Design Team for Administrative Credential programs, California Commission on 

Teacher Credentialing 
§ Administrative Services Task Force, California Commission on Teacher Credentialing 
§ Administrative Standards Development group,  
§ President, California Association of Professors of Educational Administration (CAPEA)  
§ Board of Directors, California Association of Professors of Educational Administration;   
§ Editorial Review Board, Educational Leadership and Administration:  Teaching and 

Program Development 
§ Member, ACSA/CAPEA Joint Committee, Association of California School 

Administrators 
§ Member of Board of Directors and Treasurer, Phi Delta Kappa educational fraternity, 

CSUH Chapter;  
 

 
 



Barbara L. (Bobbie) Plough, Ed.D. 
16529 Arena Drive 
Ramona, CA 92065 

951-990-2552 
bobbie.plough@csueastbay.edu 

 
Education 
 

 Ed.D. Educational Leadership, San Diego State University, San Diego, CA 
 M.A. Education, San Diego State University, San Diego, CA 
 B.A. Social Science, San Diego State University, San Diego, CA 

 
Professional Experience 
 

Associate Professor, Department of Educational Leadership, College of Education and 
Allied Studies, California State University East Bay, Hayward, CA, 2013 – present 
 

 Responsible for teaching courses in the doctoral and preliminary administrative credential 
(Tier) I program, serving on dissertation committees, advising students in their doctoral 
residency, assisting the department with administrative and/or committee work, and 
representing the department at the college and university level 
 

 Doctoral Program courses taught: Values & Purposes of Educational Leadership, 
Leadership in Systemic Reform, Program Planning & Evaluation, Leadership for 
Educational Accountability, Governance, Law & Policy Development 

 
 Preliminary Administrative Services Credential courses taught: Introduction to 

Educational Leadership, Instructional Leadership, School Site Leadership & 
Organizational Behavior 

 

Director, Center for Research, Equity and Collaborative Engagement (CRECE), 
Department of Educational Leadership, College of Education and Allied Studies, 
California State University East Bay, Hayward, CA, 2013 – present 
 

 Developed and initiated a new research center focused on research and implementation of 
meaningful and sustainable change in public K-12 education.  CRECE has current 
research projects in three Bay Area school districts. 
 

Academic Program Advisor, Doctorate in Educational Leadership and Social 
Justice (ELSJ), Department of Educational Leadership, College of Education and Allied 
Studies, California State University East Bay, Hayward, CA 2014 – present 
 

 Under direction of the ELSJ Director, responsible for academic aspects of the doctoral 
program, such as developing curriculum, monitoring students’ major milestones, and 
creating student support plans 

 
Lecturer, Department of Educational Leadership, College of Education and Allied 
Studies, California State University East Bay, 2012-13 
 

 Taught two courses in the doctoral program: Leadership for Systemic Reform and 
Leadership for Educational Accountability  

 



Superintendent 

 Santa Clara Unified School District, Santa Clara, CA, July, 2011-June, 2013
 Natomas Unified School District, Sacramento, CA, July, 2010-June, 2011
 Romoland School District, Homeland (Riverside County), CA, 2007-2010

Assistant Superintendent, Educational Services & Human Resources  

 Romoland School District, Homeland (Riverside County), CA, 2004-07

Principal 

 San Pasqual Academy, San Diego Juvenile Court and Community Schools – San Diego
County Office of Education, San Diego, CA, 2001-04

 Montecito High School/Future Bound Independent Study/Ramona Adult School, Ramona
Unified School District, Ramona, CA, 1997-2001

 Lemon Avenue Elementary School, La Mesa Spring Valley School District, La Mesa, CA,
1993-97

Assistant Principal 
 Parkway Middle School, La Mesa Spring Valley School District, La Mesa, CA, 1991-93

Substance Abuse Prevention/At-Risk Program Specialist 
 Grossmont Union High School District, La Mesa, CA, 1990-91

Teacher 
 Grades 10-12, Social Sciences, Helix High School, Grossmont Union High School

District, La Mesa, CA, 1983-90 ; San Marcos High School, San Marcos Unified School
District, San Marcos, CA, 1977-81

 Grades 7-8, Social Sciences, San Marcos Junior High School, San Marcos Unified
School District, San Marcos, CA, 1981-83

Related Experience 

 Co-President, CAPEA, (California Association of Professors of Educational
Administration), 2016-17 Term

 Co-President Elect, CAPEA (California Association of Professors of Educational
Administration), 2015-16 Term; Secretary-Treasurer, CAPEA (California Association of
Professors of Educational Administration), 2014-15 Term

 ACS - WASC (Accrediting Commission for Schools - Western Association of Schools
and Colleges) Visiting Committee Chairperson, 2001-present, Visiting Committee
Member, 1998-2000

 Vice President, Legislative Action, ACSA (Association of CA School Administrators)
Region 19 – WRCASM Charter, 2005-06

 Vice President, Legislative Action, ACSA Region 18, 1998-2001
 SARB (School Attendance Review Board) Chairperson, Ramona Unified School District,

1997-2001; Grossmont Union High School District, 1990-91
 Trainer, Total Quality Education, La Mesa-Spring Valley School District, La Mesa, CA,

1997-98
 Trainer, CSLA (CA School Leadership Academy), San Diego County Office of

Education, 1994-98
 Coach/Advisor, Varsity and JV Cheerleaders, Helix High School, Grossmont Union High

School District; San Marcos High School, San Marcos Unified School District, 1979-90
 Mentor Teacher, Grossmont Union High School District, 1988
 Title I Coordinator, San Marcos Junior High School, San Marcos Unified School District,

San Marcos, CA, 1981-83



 
Honors/Recognitions 
 

 California State Assembly Resolution presented by Assemblyman Bob Wieckowski in 
commendation of service to public education, June, 2013 

 City of San Jose Commendation for contributing to the education of future leaders, and 
assistance to the community, 2013 

 City of Santa Clara Proclamation in recognition of service to the Santa Clara Unified 
School District and community, 2013 

 Santa Clara Unified Council of PTA Very Special Person Award for volunteer service to 
the PTA, 2013 

 County of San Diego Proclamation presented by the San Diego County Board of 
Supervisors for service to education and the youth of San Diego County, 2001 

 Administrator of the Year – Alternative Education, ACSA (Association of CA School 
Administrators), Region 18, 2001 

 Dwight E. Stanford Fellow, awarded for outstanding contributions to Lions Clubs 
Multiple District Four, California-Nevada, 1996 

 Phi Kappa Phi Honor Society Member, 1991 – present 
 National Science Foundation Grant Recipient, Psychology Summer Seminar, CSU Chico, 

Chico, CA, 1979 
 
Presentations 
 

 Invited Panelist, Current Linked Learning Research, Collaborative for the Advancement 
of Linked Learning (CALL) Research Symposium, Long Beach, CA, December 2-3, 
2016 

 Social Justice Advocacy: Are Administrator Candidates Prepared To Lead? (with A. 
Dailey), UCEA (University Council of Education Administration), Annual Conference, 
Detroit Michigan, November, 2016 

 The Equity Plan: Supporting and Enhancing Portfolio Assessment in the Tier I 
Administrative Credential Program, Best Practices Forum – Preliminary Administrative 
Services Credential Program, California Commission on Teacher Credentialing, Point 
Loma Nazarene University, San Diego, CA, January 15, 2015.  

 Preparing Educational Leaders in a Blended Professional Doctorate Program (with K. 
Strom & B. Porfilio), UCEA (University Council of Educational Administration) Annual 
Conference, San Diego, CA, November, 2015. 

 Calibrating Assessment of the CAPEs in an Educational Leadership for Social Justice 
Program (with P. Winkelman, A. Dailey and M. Harris), CAPEA (California Professors 
of Educational Administration) 2015 Fall Conference, San Diego, CA, October 9-10, 
2015. 

 Beyond Barriers and Facilitators: Resilient and Persistent Women Leading Measurable 
Change (presented with M. Streshly), AASA(The School Superintendents 
Association)/ACSA (Association of California School Administrators) Women in School 
Leadership Forum, San Diego, CA, October 1-2, 2015. 

   Dissertation Journeys of Scholar-Practitioners in an Educational Leadership for Social Justice 
Program (presented with P. Winkelman, A. Dailey, B. Porfilio, and M. Harris), 8th Annual 
Conference on Equity and Social Justice, Buffalo, New York, March, 2015. 

 Explore and Fail Fast: Leadership Lessons from a Successful Technology 
Implementation, UCEA (University Council of Educational Administration) Annual 
Conference, Washington, D.C., November 22, 2014. 



 Explore and Fail Fast: Leadership Lessons from a Successful Technology 
Implementation, NCPEA (National Council of Professors of Educational Administration) 
Annual Conference, CSU Channel Islands, August 9-14, 2014. 

 Ethical and Reflective Leadership, Association of California School Administration, 
(ACSA) Superintendents Academy, Burlingame, CA, March 21, 2014 

 What Does it Take? Presentation to GAINS (Girls Achieving in Non-Traditional 
Subjects), Santa Clara Unified School District, Santa Clara, CA, February 12, 2014 

 School Board Governance and Student Achievement: School Board Members’ 
Perceptions of Their Behaviors and Beliefs, November 8, 2013, UCEA (University 
Council of Educational Administration) Annual Conference, Indianapolis, Indiana. 

 School Board Members: Can They Provide 21st Century Leadership? October 11, 2013, 
CAPEA (CA Association of Professors of Education Administration) Annual 
Conference, Oakland, CA 

 
Publications 
 

 In Progress, Plough, B., Winkelman, P., Harris, M. & Dailey, A. Social Justice 
Advocacy: Are Administrator Candidates Prepared To Lead? 

 Strom, K., Porfilio, B. & Plough, B. (2016). Educating Educational Leaders in a Blended 
Professional Doctorate Program: An Initial Action Research Inquiry. Impacting 
Education: Journal on Transforming Professional Practice, d.o.i.: 
http//dx.doi.org/10.5195/ie.2016.11 

    Dailey, A., Winkelman, P., Harris, M., Plough, B. & Porfilio B. (Accepted for Publication).  
Dissertation journeys of scholar-practitioners in an educational leadership for social justice 
program. Journal of Inquiry and Action in Education 

    Plough, B. & Garcia R. (2015). Sustained whole school English learner reform: A heuristic 
approach to professional learning in middle schools, Planning and Changing: An Educational 
Leadership and Policy Journal, 46, 1/2, pp.21-41. 

 Plough, B. (2015).  Explore and fail fast: Five technology leadership lessons. Leadership, 
Association of California School Administrators (ACSA), January/February, 2015. 

 Plough, B. (2014).  School Board Governance and Student Achievement: School Board 
Members' Perceptions of Their Behaviors and Beliefs.  Journal of Educational 
Leadership and Administration: Teaching and Program Development. January/February 
2014. 

 Plough, B. (2011). School board governance and student achievement: School board 
members’ perceptions of their behaviors and beliefs (Doctoral dissertation). San Diego 
State University, San Diego, CA  

 
Professional Development 
 

 Applying the Quality Matters (QM) Rubric and Peer Reviewer Course Certificates, On-
Line Workshops provided through Quality Matters  

 UC Davis SELF (Superintendents’ Executive Leadership Forum), 
 CSBA (California School Boards Association) Masters in Governance 
 Inland Personnel Council Quarterly Conferences 
 Annual ACSA Personnel Institute, Cal Poly Pomona 
 ACSA Personnel Academy, Escondido, CA, October 
 ACSA Special Education Academy, Riverside, CA, October  
 Total Quality Management Training, La Mesa-Spring Valley School District, 

 
 



Community Activities 
 

 Member, California Education Leadership Professional Learning Initiative Content 
Validity Team, 2015  

 Mission City Community Fund Board of Directors, 2011-2013 
 Rotary Club of Santa Clara, Santa Clara, CA, 2011-2013 
 Menifee Kiwanis Club Member, 2009-2010 
 Ramona High School Booster Club Secretary, Ramona, CA, 2001-03 
 Ramona Rotary Club Member, Ramona, CA, 1998-2001 
 Ramona PONY Baseball League Board Member, 1995-98 
 Barnett Elementary School PTA, Founding Board Member, 1992-93 

 
Educational and Professional Certification 
 

 Administrative Services (CA: renewal 2017) 
 Single Subject: K-Adult, Social Science (CA: issued for life) 
 Certificate of Completion of Staff Development: authorization to teach Specially 

Designed Academic Instruction Delivered in English (SDAIE) to English Learners 
 So. California Risk Management Certificate for Sexual Harassment Documentation and 

Interview Procedures Certified Trainer,  
 
 
 
 



PEG HARTMANN WINKELMAN, PHD 

25800 Carlos Bee Boulevard, Hayward, CA  94542 

510-885-4145      peg.winkelman@csueastbay.edu  

 
 
EDUCATION 
 
Ph.D.  Educational Administration 
Dissertation: Teachers Reconstruct A Researcher’s Model of Constructivist Peer 
Coaching 
University of California, Berkeley, May 1995 
 
Administrative Credential, Educational Administration 
University of California, Berkeley, 1990 
 
Master of Arts, Education, Math, Science & Technology 
University of California, Berkeley, 1987 
 
Multiple Subject Teaching Credential  
University of California, Berkeley, Educational Research and Applications Program, 1984 
 
Bachelor of Arts 
University of California, Berkeley, 1983 
Major: Psychology 
 
 
PROFESSIONAL EXPERIENCE 
 
Professor, California State University, East Bay 
East Bay Educational Leadership and Development 2013- to present 
Teach EDLD 8050, Leadership in Curriculum and Instruction, EDLD 6000, Introduction 
to Educational Leadership, EDLD 6400, Instructional Leadership, EDLD 6550, School 
Site Leadership and Organizational Systems and the EDLD 6801, EDLD 6802, and 
EDLD 6803 sequence for Fieldwork Supervision. Serve as dissertation chair and on a 
number of college, university, state, and national committees. Serve as Chair for the 
Department of  Educational Leadership. 
 
 
Associate Professor, California State University, East Bay 
East Bay Educational Leadership and Development 2008- 2013 
Teach EDLD 8050, Leadership in Curriculum and Instruction, EDLD 6000, Introduction 
to Educational Leadership, EDLD 6400, Instructional Leadership, EDLD 6550, School 
Site Leadership and Organizational Systems and the EDLD 6801, EDLD 6802, and 

mailto:phwink@sbcglobal.net


EDLD 6803 sequence for Fieldwork Supervision.  Serve as Tier 1 Program Coordinator 
facilitating the alignment of core curriculum and the development of common 
assessments, supporting the recruiting, admitting and advising of first year EDLD 
students. Serve as dissertation chair and on a number of college, university, state, and 
national committees. 

Distinguished Lecturer, California State University, East Bay 
East Bay Educational Leadership and Development 2006–2008 
Taught educational leadership courses to Tier 1 students.  Supervised fieldwork and 
coordinated fieldwork supervisors.  Collaborated with faculty to create sample fieldwork 
plans, common assignments and assessment rubrics.  Participated in the hiring and 
support of adjunct faculty teaching non-cohort courses. 

Coordinator of Professional Development, VCUSD 1998-2006 
Designed, taught and facilitated a variety of staff development activities across content 
areas and grade levels (PreK-12).  Developed and supported the instructional leadership 
skills of administrators in using systems and venues (staff and department/grade level 
meetings, teacher observations, data analysis, master scheduling, etc.) to improve student 
achievement. 

Vice Principal and Principal, Loma Vista Elementary School, VCUSD   1994-1998 
Managed school site serving a low-income, racially, culturally and linguistically diverse 
population of 660 regular and special education students. 

Supervisor of Teacher Education, U.C. Berkeley   1989-1994 
Supervisor and lecturer for Educational Research and Applications Program and 
Developmental Teacher Education Program at the University of California, Berkeley.  
Supervised beginning teachers and taught teaching methods courses. 

Principal, VCUSD Elementary Summer School   1990 
Coordinated a program created to: offer abundant opportunities for student success; 
emphasize multi-cultural experiences; encourage parent participation and teacher 
collaboration. 

Master Teacher, VCUSD   1987-1989 
Taught K-1 and mentored student teachers.  
Nominee, Teacher of the Year 1989 

Teacher, Lincoln Elementary School, VCUSD   1984-1986 
Team-taught K-1, served on SIC/SAC, served as teacher-in-charge, language arts support 
teacher for groups of 1st, 2nd, & 3rd grade students, developed parent handbook, lead 
kindergarten support groups, presented at Professional Development Center, served on 
district report card committee.   



Summer School Teacher, VCUSD   1984-1988 
Taught 4th, 5th, & 6th graders in remedial and enrichment courses at summer school 
programs during three summers. 
 
Coordinator of Partnership Program, U.C. Berkeley   1981-1984 
Developed and directed support services (tutoring, Saturday college, summer school, 
family outreach, etc.) for over 200 minority and low-income junior and senior high 
school students.  Responsibilities included hiring, training, and supervising university 
tutors, program assistants and classroom teachers; coordinating services with district and 
university administrators; managing sites; designing and implementing curricular 
programs. 
 
 
GRADUATE LEVEL EXPERIENCES 
 
Doctoral Program California State University, East Bay   2010-2013 
Chair, Dissertation Committee, collaborated on the design and instruction of EDLD 8050 
 
Joint Doctoral Program California State University, East Bay   2007-2011 
Residency Advisor, Dissertation Committee Member 
 
Doctoral Program California State University, East Bay   2006-2007 
Curriculum Design Committee 
 
Tier 1 Program Coordinator California State University, East Bay   2007-2013 
 
Distinguished Lecturer, California State University, East Bay   2006-2008 
 
Adjunct Professor, Saint Marys College   1998  
Taught Curriculum and Instruction course ELCD 320  
 
Adjunct Professor, Mills College   1996  
Taught Community Involvement in Education course EDU 244  
 
Lecturer, U.C. Berkeley   1994 
Taught Social Science Methods course 
 
 
RELATED EXPERIENCES 
 
 Serve on General Education Subcommittee of CIC. 2012-2014  

 



 Serve on UAATF: Unit Accreditation Task Force as well as Strategic Planning 
Committee and participated as a team member attending the CAEP, national 
standards conference for the College of Education & Allied Studies. 2012-2013  

 
 Serve as President-Elect for the California Association of Professors of Educational 

Administration (CAPEA). 2012-2014 
 
 Served on the Committee on Budget and Resource Allocation (COBRA). 2011-2013 
 
 Participated in A Week Of Scholarship: Celebrating Innovations in Teaching, 

Learning, and Creativity. 2010, 2011 & 2013 
 Presented an after school program case study illustrating the mission, values and 

work the Educational Leadership Department at CEAS Faculty Fall Retreat.  2009 
 

 Presented on Leadership and Team Building at CEAS Staff Fall Retreat.  2007 
 
 Designed and presented VCUSD Summer Leadership Academy and monthly 

Instructional Leadership Seminars in collaboration with Director of Secondary 
Schools.  2004-2006 

 
 Coordinated AB75/Tier II Training, designed and monitored practicum for VCUSD 

administrators.  2004-2006 
 
 Coordinated the development, implementation, and analysis of district student 

assessment program.  Supervised teacher leaders in the creation and revision of 
quarterly, grade level assessments in Mathematics and English/Language Arts.  
Facilitated the development and refinement of protocols for teacher collaboration at 
site and district level.  2004-2006 

 
 Facilitated Secondary Teacher Leadership Meetings to restructure the culture and 

content of department meetings to better serve students.  2004-2006 
 
 Served as district representative on VCUSD’s Peer Assistance and Review 

Committee.  2002-2006 
 
 Co-presented (with VEA president) teacher evaluation workshops for district 

administrators and teachers’ union representatives.  2002-2006 
 
 Participated in district leadership team on Glenn Singleton’s Courageous 

Conversations & Courageous Leadership as well as Collaborative Action Research 
for Equity (C.A.R.E.) site teams.  2002-2004 

 



 Coordinated district support for Dr. Sylvia Ibarra’s “Dataworks” training.  Facilitated 
collection of “curriculum slippage” assignments and observation of direct instruction 
lessons.  2002-2004 

 
 Facilitated district partnership with Lawrence Berkeley Laboratory providing teachers 

and high school students with research experience and the development of scientific 
knowledge.  2000-2004 

 
 Designed district structures and facilitated committee decision making for K-12 

curriculum selection and implementation.  1998-2006 
 
 Wrote grants to fund professional development for teachers and administrators in a 

variety of areas including:  Literacy, Mathematics, Science, Technology, and World 
Languages.  1998-2006 

 
 Directed University/District partnerships with:  California Reading and Literature 

Project at Sonoma State; North Bay International Studies Project at Sonoma State; 
North Bay Science Project at Sonoma State and University of California at Davis 
Mathematics Project and University of California at Berkeley Improving Reading 
Comprehension Project.  1998-2006 

 
 Served as an external consultant for the University of California at Berkeley Graduate 

School of Education Review.  1997 
 
 Served on the Steering Committee for Collaborative Conversations: A Forum For 

Teacher Educators In The Greater Bay Area.  Collaborated with Bay Area teacher 
educators in designing and presenting Collaborative Conversations conferences on a 
variety of teacher education topics.  1992-1999 

 
 Served on Teacher Education Parent Involvement Consortium (with M. S. Ammon, 

D. Evans-Schilling, L. Kroll, D. Nichols, D. Safran, J. Voets, S. Wallenstein).  1991-
1992 

 
 
CONFERENCE PRESENTATIONS 
 
 Winkelman, P., Mukerjee, D., & Collay, M., A Collaborative Approach to the 

Preparation of teachers and Leaders National Council of Professors of Educational 
Administration 67th Annual Summer Conference: Innovation, Inventiveness, and the 
Imagination: Leading into the Future, August, 2013, New York, New York 
 

 Winkelman, P., Emerging Leaders Create Case Studies to Investigate Leadership 
Dilemmas American Educational Research Association Annual Meeting, April 2012, 
Vancouver 

 



 Greenwood, S. & Winkelman, P., Participatory Action Research Facilitates the 
Implementation of Culturally Responsive Practices American Educational Research 
Association Annual Meeting, April 2012, Vancouver, Canada 

 
 Collay, M. & Winkelman, P., Scholar-practitioners Transform Urban Education 

Through Participatory Action Research American Educational Research Association 
Annual Meeting, April 2012, Vancouver, Canada 

 
 Collay, M. & Winkelman, P., Evaluating the Influence of Critical Social Theory in a 

Scholar-Practitioner Doctoral Program The University Council for Educational 
Administration Convention 2012: The Future is Ours: Leadership Matters, Denver, 
Colorado 

 
 “Equity Plans Revisited” Presented at the California Association of Professors of 

Educational Administration Spring Conference 2012: Leading Equity-Principled 
Communities of Practice, Sacramento, CA 

 
 Teachers Leading Leaders in Advocacy for Arts Education Presented at the California 

Council on Teacher Education Spring Conference 2012: Race, Student Engagement, 
and Schooling Practices, San Jose, CA 

 
 Winkelman, P., Lee, G., & Collay, M. Collaborative Inquiry for Equity: What is the 

leader’s role? American Educational Research Association Annual Meeting, April 
2011, New Orleans 
 

 Winkelman, P. Preparing Administrators to Lead for Equitable Arts Integration in P-
12 Schools, National Council of Professors of Educational Administration 65th 
Annual Summer Conference: Blazing New Trails: Preparing Leaders to Improve 
Access& Equity in Today’s Schools, Portland, Oregon 

 
 Winkelman, P. & Collay, M. Educational Leadership Students Examine After-School 

Activities: Surprising Findings, National Council of Professors of Educational 
Administration 65th Annual Summer Conference: Blazing New Trails: Preparing 
Leaders to Improve Access& Equity in Today’s Schools, Portland, Oregon 

 
 Collay, M., Winkelman, P., & Lee, G. Women leaders of color describe the power of 

collaborative teams American Educational Research Association Annual Meeting, 
April 2011, New Orleans 

 
 Davenport, J., Engdahl, E., Winkelman, P., Donahue, D., Kroll, L., Michaels, M., 

Music, L., & Wettrich, A. The Power of Partners: Strategic Arts Learning 
Collaborations-Arts Education Initiative Arts Education Partnership Fall 2011 
National Forum: Transforming Urban School Systems Through The Arts, San 
Francisco, California 
 



 Collay, M. & Winkelman, P. Fostering Actionable Theory in the Research and
Leadership of Doctoral Candidates The University Council for Educational
Administration Convention 2011: Forecasting the Future of Leadership Preparation
and Practice: Reclaiming Ground Through Research, Policy and Politics, Pittsburgh,
PA

 “The After-school Program Handbook for School Site Leaders” Presented at the
California Association of Professors of Educational Administration Spring
Conference 2011, Sacramento, CA

 Vision Walking, with Barbara Storms at National Council of Professors of
Educational Administration Summit 2010:  Promoting “Capitol” Ideas of Leadership,
Culture, and Diversity Research on Educational Leadership, Washington D.C.

 Connecting Theory and Practice:  Case Studies by Educational Leadership Students.
National Council of Professors of Educational Administration Summit 2010:
Promoting “Capitol” Ideas of Leadership, Culture, and Diversity Research on
Educational Leadership, Washington D.C.

 Using Diversity to Improve Instruction in the College Classroom with Michelle
Collay.  Presented at the 13th CSU Regional Symposium on University Teaching, CSU
San Bernardino, April 24, 2010.

 After school programs, more than an afterthought:  Preparing administrators to lead
an extended day Presented at the California Association of Professors of Educational
Administration Fall Conference 2010 Preparing Educational Leaders: Relevance for
our Profession Cal Poly Pomona, October 1, 2010.

 Instruction and Program Interventions/Strategies workshop panel discussant at
Annual Research to Practice Conclave Connecting Educational Leaders and
Researchers on Promising Practices for Improving Latino Student Achievement
Sponsored by California Association of Latino Superintendents and Administrators
and UC Davis School of Education, October 15, 2010

 Using Applied Research to Support Scholar Practitioners in School Leadership, with
Michelle Collay. Workshop presented at the 12th CSU Regional Symposium on
University Teaching, San Luis Obispo, May, 2009.

 Winkelman, P. A Case Study of Case Studies Developed by Educational Leadership
Students Hawaii International Conference on Education, January 2009.

 Inquiry as Pedagogy: Preparing Aspiring Administrators to Lead for Equity, (with
Michelle Collay) American Educational Research Conference. 2009



 Transformational Leadership Pedagogy: Implementing Equity Plans in Urban
Schools, (with Michelle Collay) American Educational Research Conference.  2009

 Responding to Accreditation Demands with Integrity: How One Department is
Developing Formative Assessments, with Michelle Collay.  California Association of
Professors of Educational Administration, Millbrae, CA, March, 2008

 Reflecting Department Vision in Assessments: Collaboration to Design and Align
signature assignments, with Michelle Collay, The National Council of Professors of
Educational Administration. San Diego, CA, August, 2008.

 A Case for Case Studies (keynote) Pre K-6 Reading Results Institute.  2001

 Winkelman, P., Family Involvement in Education:  The Apprehensions of Student
Teachers, American Educational Research Association Annual Conference. San
Diego, CA, April, 1998

 Beginning Teachers Transitions from University Teacher Preparation Programs to
School District Support (with P. Gallager, A. Henderson, M. Lindstone, and T.
Maestre) Collaborative Conversations Conference. Mills College, CA, 1998

 Developing Empathy AND Multicultural Perspectives In The Social Studies (with N.
Dulberg and T. Maestre) Collaborative Conversations Conference. Saint Mary’s
College, CA, 1997

 Preparing Teachers to Bring Home and School Together (with M. Ammon, P.
Ammon, P. Levin, M. D. Evans-Schilling) School’s In Conference sponsored by the
California State Department of Education.  1997

 CLAD placements.  Teacher educators’ biographies and CLAD certificate
preparation.  Wild Ideas for Teacher Education (with P. Gallager, M. Lindstone, T.
Maestre , and D. Peretti) Collaborative Conversations Conference, UC Berkeley, CA,
1996 

 Teachers Reconstruct A Researcher’s Model of Constructivist Peer Coaching,
American Educational Research Association Conference. San Francisco, CA, April,
1995 

 Teacher Preparation for Parent Involvement (with M. Ammon, P. Ammon, P. Levin,
M. D. Evans-Schilling) California Council for the Education of Teachers. San Diego,
CA, 1994



 Multicultural Education & the Education of Teachers:  Prejudices, Possibilities, and 
Tensions (with P. Gallager, M. Lindstone, and T. Maestre) Collaborative 
Conversations Conference. UCSF, CA, 1993 

 
 Preparing Teachers to Work with Families of Culturally Diverse and Special Needs 

Children (with D. Peretti, M.S. Ammon, B. Merino, S. Tining, .J Blancher, E. Moir 
and J. Cooper Van-Auken) Association for Constructivist Teaching Annual 
Conference. Berkeley, CA, 1992 

 
PEER-REVIEWED PUBLICATIONS 
 

 In Progress, Plough, B., Winkelman, P., Harris, M. & Dailey, A. Social Justice 
Advocacy: Are Administrator Candidates Prepared To Lead?  

 Dailey, A., Winkelman, P., Harris, M., Plough, B. & Porfilio B. (2015). Dissertation 
journeys of scholar-practitioners in an educational leadership for social justice 
program. Journal of Inquiry and Action in Education  

 Collaborative Inquiry for Equity: Discipline and Discomfort.  Winkelman, P. 
Planning and Changing: An Educational Leadership and Policy Journal, 2013 

 
 Evaluating the Influence of Critical Social Theory in a Scholar-Practitioner Doctoral 

Program.  Collay, M., Winkelman, P., & Fennel-Smith, K, Educational Leadership 
Review, 2013 
 

 Focusing scholar-practitioner research on social justice and equity. Collay, M. & 
Winkelman, P. Scholar-Practitioner Quarterly, Volume 6, Number 3, 2012 

 
 A Tale of Two Scholar-practitioners Leading for Social Justice. Winkelman, P. & 

Collay, M. book chapter in Global leadership for social justice: Taking it from the 
field to practice, Emerald publishing, 2012 
 

 Transformational Leadership Pedagogy: Implementing Equity Plans in Urban 
Schools, Collay, M., Winkelman, P., Garcia, R. & Guilkey-Amado, J. Educational 
Leadership Review, 2010  

 
 

OTHER PEER-REVIEWED PUBLICATIONS 
 
 Culturally Responsive Teaching and the Role of the Administrator Published 

Proceedings, Greenwood, S. & Winkelman, P., National Council of Professors of 
Educational Administration 65th Annual Summer Conference: Blazing New Trails: 
Preparing Leaders to Improve Access & Equity in Today’s Schools.  

 



 Vision Walking. Winkelman, P., Published Proceedings, National Council of 
Professors of Educational Administration Summit 2010:  Promoting “Capitol” Ideas 
of Leadership, Culture, and Diversity Research on Educational Leadership 

 
INVITED PUBLICATIONS 
 
 What School Leaders Can Do To Increase Arts Education Aprill, A., Kessler, R., 

McAlinden, U., Ostholthoff, A. & Winkelman, P. Arts Education Partnership The 
President’s Committee on the Arts and Humanities, Reinventing in Arts Education: 
Winning America’s Future Through Creative Schools, Washington, D.C. May, 2011 
 

 The After-School Program Handbook for School Site Leaders Winkelman, P., 
Allison, B., Collay, M., Gentilucci, J., Jindra, S. & Wilson, D., The California State 
University and The David and Lucile Packard Foundation, 2011 

 
BOOK PUBLICATION 
 
 Lewis, R. E., & Winkelman, P. (2017). Lifescaping Practices in School Communities: 

Implementing Action Research and Appreciative Inquiry. New York: Routledge. 
 
EARLIER PUBLICATIONS 
 
 Mathematics Curriculum Guide:  Standards-based Instruction and Assessment (editor 

and contributing author) Vallejo City Unified School District.  2002 
 
 English/Language Arts Curriculum Guide: Standards-based Instruction and 

Assessment (editor and contributing author) Vallejo City Unified School District.  
2001 

 
 Science Curriculum Guide:  Standards-based Instruction and Assessment (editor and 

contributing author) Vallejo City Unified School District.  2001 
 
 History/Social Science Curriculum Guide: Standards-based Instruction and 

Assessment  (editor and contributing author) Vallejo City Unified School District.  
2000 

 
 Family Involvement in Education:  The Apprehension of Student Teachers (author) 

chapter in Joining Hands: Preparing Teachers to Make Meaningful Home-School 
Connections California Department of Education, California Commission on Teacher 
Credentialing.  1999 

 
 Parent Handbook (co-author) Vallejo City Unified School District.  1988 
 
 Kindergarten Parent Handbook  (author) Vallejo City Unified School District.  1987 
 



ARTICLES & CHAPTERS ACCEPTED FOR PUBLICATION 

 CAPEA: Promoting Equity and Excellence in Educational Leadership Preparation
Winkleman, P., Dell’ Olio, F., Jones, A., Jindra, S., Jungwirth, L., Lindsey, D.B.,
Lindsey, R. B., Mirci, P., L Purrington, L., Moore-Steward, T., Thomas, C., Ward, C.,
& Wise, D. Educational Leadership and Administration, January 2014

 Preservice teachers Advocating for the Arts to Preservice Administrators.
Winkelman, P. & Engdahl, E., (in press) In M. McKenna (Ed.), Communities of
Practice in Arts Education, Washington, DC: Arts Education Partnership

Papers Accepted to National Conferences 

 Winkelman, P., Garcia, R., & Brizendine, E., Co-constructing Leadership
Preparation: District Leaders and University Faculty Collaborate on Curriculum,
Instruction and Praxis National Council of Professors of Educational Administration
67th Annual Summer Conference: Innovation, Inventiveness, and the Imagination:
Leading into the Future, August, 2013, New York, New York

 Collay, C &Winkelman, P., Using on- the- ground and online approaches to address
diversity to Improve Instruction in Leadership National Council of Professors of
Educational Administration 67th Annual Summer Conference: Innovation,
Inventiveness, and the Imagination: Leading into the Future, August, 2013, New
York, New York

 Davis, L. & Winkelman, P. Algebra is a Civil Right: Increasing Achievement For
African American Males in Algebra Trough Collaborative Inquiry American
Educational Research Association Annual Meeting, April 2013, San Francisco,
California

 Collay, M. & Winkelman, P., Evaluating the Influence of Critical Social Theory in a
Scholar-Practitioner Doctoral Program The University Council for Educational
Administration Convention 2012: The Future is Ours: Leadership Matters, Denver,
Colorado

 Winkelman, P., Emerging Leaders Create Case Studies to Investigate Leadership
Dilemmas American Educational Research Association Annual Meeting, April 2012,
Vancouver.

 Greenwood, S. & Winkelman, P., Participatory Action Research Facilitates the
Implementation of Culturally Responsive Practices American Educational Research
Association Annual Meeting, April 2012, Vancouver.



 Collay, M. & Winkelman, P., Scholar-practitioners Transform Urban Education 
Through Participatory Action Research American Educational Research Association 
Annual Meeting, April 2012, Vancouver. 

 
 Collay, M. & Winkelman, P. Conducting Applied Research at School Site for the 

Public Good: A Cross-Case Analysis of Three Scholar-Practitioners The University 
Council for Educational Administration Convention 2011: Forecasting the Future of 
Leadership Preparation and Practice: Reclaiming Ground Through Research, Policy 
and Politics, Pittsburgh, PA, 

 
 Greenwood, S. & Winkelman, P., Culturally Responsive Teaching and the Role of the 

Administrator Published Proceedings, National Council of Professors of Educational 
Administration 65th Annual Summer Conference: Blazing New Trails: Preparing 
Leaders to Improve Access & Equity in Today’s Schools 

 
 Collaborative Inquiry for Equity: What is the leader’s role? Winkelman, P., Lee, G., 

& Collay, M.  for American Educational Research Association Annual Meeting, April 
2011, New Orleans. 

 
 How Leaders Conceptualize and Use Data in Collaborative Inquiry:  What Counts? 

Lee, G, Winkelman, P., & Collay, M. for American Educational Research 
Association Annual Meeting, April 2011, New Orleans. 

 
 Women leaders of color describe the power of collaborative teams Collay, M., 

Winkelman, P., & Lee, G. for American Educational Research Association Annual 
Meeting, April 2011, New Orleans. 

 
 Interpretations of Leadership:  Situating Agency within Organizational Perspectives 

Lee, G, Collay, M., & Winkelman, P. for American Educational Research 
Association Annual Meeting, April 2011, New Orleans. 

 
 Building a Social Justice Pedagogy Collay, M., Lee, G, &  Winkelman, P. for 

American Educational Research Association Annual Meeting, April 2011, New 
Orleans. 

 
PROFESSIONAL ORGANIZATIONS 
  
 American Educational Research Association 
 
 National Council for Professors of Educational Administration 
 
 California Association of Professors of Educational Administration 
 
 Association for Supervision & Curriculum and Development 
 
 Association of California Administrators 



 
 University Council of Educational Administration  
 
 
 



Margaret	Harris	Ed.D.	
California	State	University	East	Bay																																																																																																																																					

25800	Carlos	Bee	Blvd.		Hayward	California	94542		
E-Mail:	margaret.harris@csueastbay.edu	

Curriculum	Vitae		

Education	

Ed.D	 Doctor	of	Education,	University	of	California	at	Berkeley	Joint	Doctoral	Program	in	
Educational	Leadership	

M.A.	 Master	of	Arts	(Degree	Waiver)	Certificate	of	Completion	Educational	Leadership		-
San	Francisco	State	University	

B.A.	 Bachelor	of	Arts,	University	of	California	at	Berkeley:		Major	English,	Minor	Music	

Credentials	

• K-9	Standard	Credential	
o Authorizations	K-Adult:	English,	Reading,	Writing,	

Librarian;	Music	
o Multiple	Subjects	K-9;	Music	

	 Life	

• Professional	Administrative	Credential		 	 																							Clear	

Publications	

• Dissertation	Journeys	of	Scholar-Practitioners	in	Educational	Leadership	for	Social	
Justice	Program	(A.	Dailey;	M.	Harris;	B.	Plough;	P.	Winkelman)	Journal	of	Inquiry	and	
Action	in	Education	2015	
	

• Unmasking	the	Tensions	between	Leadership	and	Self	and	the	Persona	of	Silence	(A.	
Dailey	&	M.	Harris)	CAPEA	Annual	Journal	2015	

	
• 28th	Annual	UCEA	Convention	–	Things	Not	Said:	The	Autobiographic	Narratives	of	Two	

African	American	Women	in	Leadership	Positions	in	K-12	and	Higher	Education	(A.	Dailey	
&	M.	Harris)	

	
• Teacher	Efficacy	Beliefs:	Understanding	the	Relationship	Between	Efficacy	and	

Achievement	In	Urban	Elementary	Schools	(M.	Harris)	ProQuest	LLC,	2013	
	

• HICE	conference	Proceedings	2013-	Teacher	Efficacy	Beliefs:	Understanding	the	
Relationship	Between	Efficacy	Beliefs	and	Achievement	in	Urban	Schools		(M.	Harris)	
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Pending	Publication	

• Things	Not	Said:	Autobiographic	Narratives	of	Two	African	American	Women	in	
Leadership	Positions	(M.	Harris	&	A.	Dailey)	Urban	Leadership	(final	revisions	for	
publication)	

• Disrupting	Silence:	The	Journey	of	Two	African	America	Women	in	Educational	Leadership	
(M.	Harris	&	A.	Dailey)	(Peer	Review	in	Process)	

• Teacher	Efficacy	Beliefs:	The	Parent	Trap	–	A	Justification	for	Low	Student	Achievement	
(M.	Harris)		(Re-submission	pending	SAGE	peer-review)	

• Tolerance	Can	Be	A	Bad	Word	and	Unbeknownst	To	Me	–	Collaborative	Auto	ethnographic	
Narratives	for	CSU	East	Bay	FLC	diversity	publication	(M.	Harris)	(Review	in-progress)	

• Debunking	Sacred	Cows	–	The	Pitfalls	of	Teacher	Beliefs	(M.	Harris)	(Submission	pending)	

• A	Missing	Link	to	Scaling	Up	(M.	Harris)	(Submission	pending	
• Great	Expectations:	The	Effects	of	Teachers	Beliefs	(M.	Harris)	(Submission	pending)	

• Cultural	Foundation:	A	Possible	Cause	for	the	Academic	Achievement	Gap	(M.	Harris)	(Re-
submission	pending	revisions)	

Death	and	Transfiguration:	Urban	Nomads	(Resubmission	pending	revisions)	

	
Presentations	

	
• CSUEB	Faculty	Learning	Community	Spring	Symposium																											June	2013,	14,	15,			

																																																																																																																																							&	16																																																																																																																																					
	

• 14th	Annual	Hawaii	International	Conference	on	Education-	Paper								January	3-6,	2016	
Presentation	(Peer	review):	Performance	Expectations:	Calibrating	
The	Assessment	of	Emerging	School	Administrators	in	an	Education		
Leadership	for	Social	Justice	Program	(M.	Harris	&	A.	Dailey)	
	

• California	Association	of	Professors	of	Educational	Administration							October	9,	2015	
Fall	Conference	(Peer	Review):	Calibrating	Assessments	of	the		
CAPEs	in	an	Educational	Leadership	for	Social	Justice	Program	
(P.	Winkelman,	A.	Dailey,	M.	Harris,	&	B.	Plough)	
	

• NorCal	Forum	for	Diversity	in	Graduate	Education:	How	Can	Students								April	18,	2015	
Of	Color	Deal	With	Feelings	of	Isolation	(Panel:	K.	Gee-	UC	Davis,	
M.	Harris	–	CSU	East	Bay	&	K.	Estrada,	Sonoma	State)	
	

• 8th	Annual	Conference	on	Equity	and	Social	Justice:	Doctoral	Students’									March	7.	2015	
Research	and	Strategies	to	Lead	for	Social	Justice	(B.	Porfilio,	B.	Plough	
M.	Harris,	A.	Dailey,	P.	Winkelman)	
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• 13th	Annual	Hawaii	International	Conference	on	Education	–	
Paper	Presentation	(Peer	review):	Disrupting	Silence:	The	
Journey	of	Two	African	American	Women	in	Educational	
Leadership	(M.	Harris	&	A.	Dailey)	

		
• 2014	UCEA	Convention	Washington	DC	–	Paper	Presentation:	

Things	Not	Said:	The	Autobiographic	Narratives	of	Two	
African	American	Women	in	Leadership	Positions	in	K-12	
and	Higher	Education	(M.		Harris	&	A.	Dailey)	
	

• 2014	NCPEA	Summer	Conference	–	Paper	Presentation:	
Unmasking	the	Tensions	Between	Leadership	and	Self	and	
the	Persona	of	Silence	(M.	Harris	&	A.	Dailey)	
	

• 2014	CAPEA	Summer	Annual	Conference	–	Round	Table:	
Preparing	Leadership	to	Lead	Equitable	Linked	Learning	
Schools			(P.	Winkelman,	M.	Harris,	J.	Lopes,	&	C.	Mendoza)	
	

• 12th	Annual	Hawaii	International	Conference	on	Education																			
Paper	Presentation	-	Peer-Reviewed:	The	Evolution	of	A	
Revolution:	The	Multiple	Contexts	of	Our	Own	History	That	
Influences	Leadership	Practices	(M.	Harris)	

	
• Northern	California	Educational	Leadership	Symposium	

(Facilitator:	Expanding	Horizons	for	P	–	12	Students)	
	
• Fall	2013	CAPEA	Conference	Paper	Proposal	Presentation:	

The	Multiple	Context	of	Our	Own	History	That	Influences	
Leadership	Practices	(M.	Harris)	
	

• 11th	Annual	Hawaii	International	Conference	on	Education	–	
Conference	Paper	Presentation:	Teacher	Efficacy	Beliefs:	
Understanding	the	Relationship	Between	Efficacy	Beliefs	and	
Achievement	in	Urban	Elementary	Schools	(M.	Harris)	

	
Peer	Reviewer	

• Urban	Education:		Manuscript	Peer	Reviewer	for	Publication	
(2013	–	current)	

• University	Council	for	Educational	Administrators:	Peer	

																																		January	5-8,	2015	

	
	

	
	

					November	20-23,	2014	
					

		
	

										August	6-8,	2014	
											

	
														August	5,	2014										

										
	

	
										January	5-8,	2014	

	
	

							
										February	15,	2015	
	
	
							October	10-12,	2014													

														
																														

														
												January	6-9,	2013	
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Reviewer	for	conference	presentations	(2014-current)	

• National	Council	of	Professors	of	Education	Administration:		
Peer	Reviewer	(conference	proposal	presentations	-	current)	

Research	Investigations	

• Partnership	with	WCCUSD	Korematsu	M.S.,		CSU	Educational	
Leadership	(M.	Harris);	and	Educational	Psychology	
Department	(Greg	Jennings):	African	American	Positive	
Intervention	Initiative:	Boys	to	Men	–	A	Strength-Based	
Support	to	Youth	Conquering	Adversities	Program	

• Linked-Learning:	Impact	and	Influence	on	Educational																
Administration	Programs	and	Common	Core	Standards		

• Research	Collaborator	–	CSUEB	Linked	Learning	Project		
• Collaboration	with	Tier	1	emerging	leaders	-	Auto-ethno	

autobiography:	Evolution	of	Leadership	Practices	

• Principal	Investigator	–	Teacher	Efficacy	Beliefs:	
Understanding	The	Relationship	Between	Teacher	Efficacy	
Beliefs	and	Achievement	in	Urban	Schools,	2006	-2010	(IRB	
Approved	-	UC	Berkeley)	

Teaching	and	Administrative	Experience		

• Current	2016	–	2017	Academic	Year:	Tier	1	Credential	
Program	Coordinator;	Tier	1	Fieldwork	Coordinator;	
Lecturer:	Tier	1	Cohort	leader	(2011-	current);	Doctoral	
Student	Residency	Advisor	(2015	&	2016);	PASC	
Program	Coordinator	(CSU	East	Bay	Tier	1	Program	
Coordinator	(2016-current);	CalAPA:	CSU	East	Bay	Tier	1	
Pilot	Performance	Assessment	Materials	for	State	Adoption	

• Academic	Coordinator;	IRB	Coordinator	-	Doctoral	Program	
(2012	–	2014	-Department	of	Educational	Leadership	CSU	
East	Bay)		

[Highlights:	Wrote	an	approved	Waiver	for	Doctoral,	
Master’s	Year	1	&	2	program	courses	to	satisfy	UWSR;	
Ensured	the	alignment	of	course	content	to	ILOs,	PLOs,	and	
SLOs;	Member	of	WASC	Team	in	the	development	and	
approval	of	the	Educational	Effectiveness	Review	Report	
2014;	Developed	Student	Dissertation	Handbook	and	
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Student	IRB	Manual;	Revised	Doctoral	Program	Handbook;	
Served	as	Student	Advisor;	Developed	Department	
Inter/Intra	Writing	Across	the	Curriculum	scope	and	
sequence;	Liaison	to	Adjunct	Faculty;	Developed	Yearly	
Teaching	Calendars;	Developed	student	notification	system;	
Monitored	student	academic	and	degree	progress;	
Developed	and	organized	Qualifying	Examination	Review	
teams;	Ensured	Proposal	and		Dissertation	Committees	had	
up-to-date	documents	for	defenses,	etc.]	

• Lecturer	–	CSU	East	Bay	Doctoral	Program	(Department	of
Educational	Leadership:	EDLD	8040-	Program	Planning	and	
Evaluation;	*EDLD	8083	–	Defining	Educational	Issues;	
EDLD	8087	–	Dissertation	Studies;	EDLD	8084	–	Applied	
Methods	A;	EDLD	8085	–	Applied	Methods	B;	EDLD	8086	
Dissertation	Seminar;	*EDLD	8070	Governance,	Law,	and	
Policy	Development;	*			
[Highlights:	Developed	course	syllabi	and	materials	for	
writing	sequence	across	courses;	Created	the	integration	of	
direct	writing	support	within	the	sequence	of	courses	to	
satisfy	the	UWSR	stipulations;	Aligned	course	sequence	to	
ensure	mastery	of	ILOs,	PLOs,	and	SLOs	progression.]	

• Lecturer	–	CSU	East	Bay	Masters’	Year	2	(Department	of
Educational	Leadership:	*EDLD	6025,	6026,	6027	–
Research	Practicum;	*EDLD	6021,	6022,	6023	-	Research	
Seminar		

[Highlights:	Provided	supports	needed	for	student	success	
in	core	classes;	provided	students	with	inquiry	questions	in	
preparation	for	discussions	needed	for	successful	
participation	in	core	classes;	ensured	completion	of	IRB	
documents.]		

• Lecturer	–	CSU	East	Bay	Master	Year	1	(Tier	1)	Department
of	Educational	Leadership:	*EDLD	6000	-Introduction	to	
Educational	Leadership;	*EDLD	6400	-	Instructional	
Leadership;	*EDLD	6550	–	Leadership	and	Organizational	
Behavior;	EDLD	6410	Supervision,	Professional	
Development,	and	Evaluation;	*	EDLD	6801,	6802,	&	6803-	
Fieldwork	Supervisor/Coach	
[Highlights:	Revised	program	signature	assessments	and	
key	assignments	and	alignment	across	all	cohorts;	
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Developed	a	program	for	emerging	school	administrators	in	
WCCUSD	to	work	successfully	in	urban	schools/districts	as	
systemic	and	sustainable	advocates	for	social	justice	
principles]	

• Lecturer,	Curriculum	and	Program	Developer,	and	Board	
of	Trustee	–	American	Academy	of	Aeronautics:	Developed	
Analytical	Writing	and	Critical	Thinking	Curriculum	for	
Flight	School;	WASC	Accreditation	(Lead)	

• Public	School	Administrator	–	Principal:	Elementary	and	
Middle	School,	Oakland	Unified	School	District	and	Alameda	
Unified	District		(Speciality	–	Closing	Multiple	Gaps	in	
Underperforming/High	performing	schools;	school	
restructuring;	Building	and	integrating		Comprehensive	
inclusion	of	community	resources;	

• Curriculum	Developer	–	Scientist	Assistant,	Lawrence	
Livermore			Laboratory	(Integrated	Science,	Math,	History,	
English	Secondary	Curriculum;	American	Academy	of	
Aeronautics	(Analytical	Writing	for	Aviation)		

• Director/Owner	-	Early	Education	Skills	Center	(Pre-K	to	
Grade	1	Comprehensive	Early	Education	Curriculum	
Development	and	Instruction)	California	State	Licensed	as	
ECC	and	Private	School	

• Classroom	Teacher	–	Elementary	&	Middle	School:	
Berryessa	School	District:	Elementary	&	Middle	School;	
Oakland	Unified	School	District:	Elementary	&	Middle	
School;	Office	of	Special	Education:	Elementary,	Middle,	&	
High	School	Teacher	–	Individualized	Instructional	
Programs.			

• Speciality	Teacher-	High	School:	UC	Berkeley	MESA	Summer	
Program	–	Technical	&	Analytical	Writing;	Juvenile	Court	
School	Alameda	County	Office	of	Education	-	Summer	
School	Multiple	Subjects	

• 	
Affiliations/Memberships	(Current)		

• CAPEA,	NCPEA,	UCEA,	AERA	Membership		
• National	Council	of	Negro	Women,	Inc.	

• California	African	American	Association	for	Superintendents	
and	Administrators	(CAAASA)	

										

											
	

	
							June	2010	–	2014	

	
	

	
									August	1996	–	2011	
	
	
	
	
	
June	–	August	1989-	2011	
	

	
												

														June	1980	–	1985	
		
	
	
																				1972	-	1996		

	
	
	
	
	
			July-August	1990	-	1996	
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• Oakland	Interfaith	Gospel	Choir		

	
University	Service	

• CSU	East	Bay	Academic	Senator	(2012	-	current)	
• CEAS	Strategic	Planning	Committee	(2015	-	current)	

• CEAS	College	Council	and	Strategic	Planning	Committee	
(2016	-current)	

• CSU	East	Bay	Semester	Conversion	Sub-committee	member	
(2016	–	Current)	

• CSU	East	Bay	Unit	Accreditation	and	Assessment	Task	Force	
(2013-	2015;	Current	2016)	

• CSU	East	Bay	Lecturer	Sub-Committee	of	Faculty	Affairs	
Committee	Member	(2016	–	Current)	

• CSU	East	Bay	CFA	Council	for	Affirmative	Action	
Representative	(2016	–	Current)	

• CSU	East	Bay	Kaleidoscope	Mentoring	Program	(University	
mentor	for	Psychology	student)	(2016	–	current)	

• CSU	East	Bay	Outcome	Committee	Member	–	ILO	Writing	Sub-
committee	(2012	-2015)	

• CSUEB	FLC:	Diversity,	Multicultural,	and	Social	Justice	Faculty	
Learning	Community	(2012,	2013,	2014,	2015)	

• CSUEB	FLC:	Culturally	Inclusive	and	Responsive	Teaching	and	
Learning		(2014-2015)	

• CSUEB	FLC:	Writing	Across	the	Curriculum	(2014	-2015)	
• CSUEB	African	American	Student	Task	Force	and	AASI	Sub-

Committee	Member	(2013	-	Current)	

• CSUEB	Kaleidoscope	(Mentoring	Program	for	African	
American	Students	–	2014	-current)	

Award		Recognition	and	Awards	

• Academy	for	College	Excellence	(ACE)	(Experiential	Learning	
Institute	2016)	

• Administrative	Services	Credential	Descriptions	of	Practice	
Revision	Workgroup	(May	27	–	28,	2016)	

• AUSD	Henry	Haight	Retirement	Proclamation	(January	2011)		

• Doctoral	Fellowship	Award	–	University	of	California	
Berkeley,	Education	Leadership	Doctoral	Program	(2006	–	
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2010)	

• California	Association	of	Professors	of	Education	
Administration:	Coaching	for	Equity	(July	8-10,	2015)	

• American	Institute	of	Aeronautics	and	Astronautics	(AIAA)	
Recognition	of	Professional	Standing	and	Successful	
Practice	(Educator	Associate)	(1996-	current)	

• CLAD/BCLAD	Sheltered	Academy	for	Administrators	
Certificate	of	Completion	(February,	2007)	

• Title	1	Academic	Achievement	Award	(AAA)	–	Principal	of	
Public	school	-	met	rigorous	criteria	to	be	commended	
(December	2003,	2004,	2007,	2008)	

• Quality	Education	Partnership	Award	for	Distinguished	
Service	to	Children	and	the	Preparation	of	Teachers	–	given	
by	the	California	Council	on	Teacher	Education	(March,	
2003)	

• Black	Faculty	Staff	Association	Award	of	Excellence	–	San	
Francisco	State	University	(May,	1999)	

• The	Center	for	the	Improvement	of	Child	Caring	(CICC)	-	
Parent	Training	Instructor	Certification:	Effective	Black	
Parent	Program	(1998)		

Who’s	Who	In	America’s	Teachers		(1996	Edition)	

	
	

References:	

• Available	Upon	Request	
	

	
	

	
	



Curriculum Vitae  

Nancy C. Jordan 
2445 Flagstone Drive 

Napa, CA 94558 
707-363-3035     napajordan@sbcglobal.net 

 

• Accomplished career demonstrating consistent success as an Administrator, Educator, and 
University Adjunct Instructor  

• Seasoned in innovative, strategic program development and implementation  
• Dedicated to serving the “whole student” through equitable, accessible, and varied educational 

programs and opportunities.  
• Effective communicator with excellent planning, organizational, and negotiation strengths as well as 

the ability to lead, reach consensus, establish goals, and attain results.  

EDUCATION  

• Ed.D., Interdisciplinary Leadership, Creighton University, Omaha, NE, 2016, 
DISSERTATION: The Perspective of the Catholic School Principals on the United States Catholic 
School Sustainability Crises  

• M.A., Educational Leadership, St. Mary’s College of California, Moraga, CA, 2006  
• M.A., School Psychology, San Francisco State University, San Francisco, CA, 1992  
• B.A., Psychology, San Francisco State University, San Francisco, CA, 1990  

ACADEMIC HONORS AND AWARDS  

• Recipient, Presidential Scholarship Award, Creighton University, 2014-2016  
• Graduated with Honors, St. Mary’s College of California, Moraga, CA, 2006 
• Graduated Cum Laude, San Francisco State University, 1990  

ACADEMIC/TEACHING EXPERIENCE  

Adjunct Instructor and University Fieldwork Supervisor, California State University East 
Bay, Department of Educational Leadership, Hayward, CA, 2011-Present.     

• Teach foundational, core courses in educational leadership each year, focusing on the integration of 
leadership theory with practical application and the development of caring, ethical, reflective 
practice.   

• Mentor students throughout their graduate program and beyond as they enter into leadership roles. 
• Use digital applications and programs to enhance curriculum and instruction including Blackboard, 

Google applications, Microsoft office suite, Mac, and PC. 
  



COURSES TAUGHT  

• EDLD 6000 Introduction to Educational Leadership (4 units) 
Introductory seminar that includes legal, fiscal and administrative basis for school organization; 
leadership theories; the governance and relationship of local school districts with county, state, 
federal agencies and other political entities. 

 
• EDLD 6400 Instructional Leadership (4 units) 

Critical analysis of the nature of effective instruction for all students. Learning theories, 
teaching/learning styles, classroom management, assessing pupil progress, helping teachers meet 
individual and group needs, basic classroom observation techniques for instructional improvement, 
and laws affecting instruction. 

 
• EDLD 6550 School Site Leadership and Organizational Behavior 

Basic operational tools and procedures for prospective principals. Situational analysis of 
administrative problems via application of behavioral science theories and 
concepts. Prerequisites: Graduate standing and one year teaching experience. 

 
• EDLD 6801, 6802, 6803 Fieldwork for California Administrative Services 

Credential  (4 units each) 
Supervised experiences in selected areas of administration/supervision, generally in a school setting, 
but other community agencies may be used. Regular reports and conference required. 

HIGHLIGHTS OF PROFESSIONAL EXPERIENCE  

Director, Mission Integration, St.  Joseph Health Network, 2016 to Present  

• Responsible for the protection and promotion of the mission, vision, values, and outcomes for over 
70 Northern California medical clinics in the St. Joseph Healthcare Network. 

• Develops and leads new employee orientation and ongoing formation for all physicians, clinic staff, 
and medical support staff. 

• Participates in strategic planning to advance initiatives of the organization. 
• Supports all employees in matters of personal, professional, and/or ethical challenges. 

Principal,  St.  John the Baptist  Catholic School,  Napa, CA, 2005 to Present  

• Principal for 200-student school serving grades Transition Kindergarten through 8th grade. Direct all 
aspects of school operations, including instructional leadership. development, program planning 
and implementation, admissions, student placement and discipline, and plant supervision.  

• Administer a $1 million annual operating budget and supervise 25 professional and classified staff 
members.  

Coordinator, Online Master of Science Degree in Education Administration, California 
State University East Bay, Department of Educational Leadership, Hayward, CA, 2014-
Present.  

• Serve as point of contact for prospective and currents students, faculty, staff, and University for the 
online graduate program in education leadership.   



• Serve as key member of Admissions committee, processing application files and making acceptance 
recommendations.  

• Present at recruitment fairs on behalf of the school. 
• Supervise Instructors and University Fieldwork Supervisors. 
• Plan, develop, coordinate, and assess staff professional development.  

EARLY CAREER  

• Educational Psychologist in Private Practice, 1999-Present. 
• School Psychologist, California School for the Blind, Fremont, CA, 1993-1999.    
• Special Education Teacher, Contra Costa County Office of Education, CA 1990-1992  

PRESENTATIONS  

• National Catholic Education Association 2011: “Forming a Positive Social-Skills, Anti-Bullying 
Program” 

• Numerous community presentations on behalf of St. John’s School and California State University 
East Bay 

• Diocese of Santa Rosa: “Forming a Positive Social-Skills, Anti-Bullying Program”, “Kindergarten 
Readiness” 

• California Association of School Psychologists: “Cognitive and Social-Emotional Development of 
Visually Impaired Students” 

• California Transcribers and Educators for the Blind and Visually Impaired: “Cognitive and Social-
Emotional Development of Visually Impaired Students, Family Life Education for Visually-
Impaired Youth” 

PROFESSIONAL AFFILIATIONS  

• School Member, Western Association of Schools and Colleges 
• School Member, National Catholic Education Association 
• Accreditation Chairperson and Team member, Western Catholic Education Association 

PROFESSIONAL DEVELOPMENT Certif ications  

• Clear Administrative Services Credential, California Commission on Teacher Credentialing 
• Pupil Personnel Services Credential with authorization in School Counseling and School 

Psychology, California Commission on Teacher Credentialing 
• Licensed Educational Psychologist #2438, California Department of Consumer Affairs 

COMMUNITY SERVICE  

• Provide complimentary comprehensive psychoeducational assessments for students in need   
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OBJECTIVE 

 To contribute to the ongoing development of dynamic, courageous educational leaders.   

ADMINISTRATIVE/LEADERSHIP EMPLOYMENT  

 Contra Costa County Office of Education 
July 2010 to Present 
Associate Superintendent, Educational Services and Student Programs 

 Assumed leadership over the Educational Services and the Student Programs and 
Services divisions to create a new, combined department of Educational Services 

 Supervises and has improved collaborative efforts of staff working within the 
Educational Services Division including Common Core Standards, Special Education, 
Court and Community Schools, Contra Costa Adult School, Parolee Education, 
BTSA, Tier II Credential Program, STEM/STEAM, CA Preschool Instructional 
Network, Child Development Local Planning Council, English Learner/Title III, 
educational technology, school and district program improvement, professional 
development, Career Technical/Regional Occupation Programs, TUPE, Afterschool 
Programs, and Foster Youth programs.  

 Coordinated and enhanced Division communications, resources and information 
between school districts, other County Offices of Education, and local and State 
agencies around critical topics such as the Common Core State Standards, STEAM, 
and Transitional Kindergarten 

 Represents the Division and County Office of Education at local, regional and State 

meetings, conferences, in-services, task forces, boards, councils and events 

 Provides leadership and direction for collaboration with Institutes for Higher 
Education, business partners, and other educational agencies 

Newark Unified School District 
July 2008 to June 2010 
Assistant Superintendent, Educational Services 

 Assumed full management responsibility for all Educational Services Department 
programs, including the planning, development, and implementation of curriculum 
and instruction for Grades K-12; directed auxiliary services including research, 
counseling, assessment, special education, professional development, categorical 
programs, special projects, and special services applicable to curriculum development 

 Supervised, coached, and trained principals and directors; implemented ongoing, 
professional development focused on the goals of providing a comprehensive 
standards-based curriculum, improved teaching strategies, monitored progress toward 
goals, safe and nurturing learning environments, and developing leadership 

 Supported the work of the Chief Business Official by preparing presentations 

regarding budget development for principals to understand and use with their 
stakeholder groups and community  

 



San Lorenzo Unified School District 
July 2005 to June 2008 
Director of Instruction and Program Improvement 

 Planned and coordinated administrator professional development, including the

annual Management Retreat for all site and district-level administrators with a focus
on building vision, creating teams, promoting leadership and facilitating dialogue

 Supervised, coached and evaluated the work of the Administrator of Curriculum and
Professional Development and the Coordinator of English Learner Programs, as well
as K-Adult principals

 Revised and implemented Management Workplan/Evaluation form and evaluation
process to align with California Professional Standards for Educational Leaders
(CPSELs)

 Designed and delivered training to prepare principals and District administrators for
state Categorical Program Monitoring (CPM) visits; monitored compliance and
accurate reporting of data; oversaw related budget development and monitoring

 Responded to and resolved formal parent and community complaints and informal
inquiries and issues with a focus on seeking first to understand, finding common
ground, and promoting improved communication and relationships between
stakeholders

 Served on Collective Bargaining Team and contributed to the collaborative

development of language to address mutual interests within the context of putting
student needs first (Interest-Based Bargaining)

 Participated as member of Superintendent’s core committee in first phase (research
and visioning) for development of Ten Year Master Plan

July 2004 to June 2005 
Administrator of Educational Support Services 

 Trained principals on the roles and responsibilities of the SSC, created binder of
month-by-month School Plan Development action steps with resources, monitored
School Improvement Program implementation K-12

 Coordinated the development of  District and site-based strategies which resulted in

an initial overall 1% increase in ADA and sustained improvements

 Developed policies, practices and trainings to standardize attendance accounting
procedures, and co-developed an Attendance Accounting Manual as a training
resource; served on Student Attendance Review Board (SARB)

December 2003 to June 2004 
Interim Director, Planning/ Assessment/Categorical Programs 

 Coordinated administration of all standardized assessments for fifteen schools
(CAHSEE, CSTs/CAT/6, SABE, CELDT, PFT, CAPA)

 Coordinated English Language Learner Program for the district

 Co-delivered professional development sessions for Principals to improve teacher

practice through the use of effective observations, conferences and teacher evaluation
processes and documentation

 Served on district-wide research and recommendations committee for K-12 Literacy

 Served as management member of Collective Bargaining Team



July 2000 to December2003  
Principal, Colonial Acres Elementary School 

 Improved instructional practice and student achievement through writing and 
implementation of II/USP Action Plan for funding of $290,000 over three years 
resulting in an API growth of 130 points over the three years  

 Improved school environment for students, staff and families by establishing a site 
leadership team focused on curriculum and instructional practice, and by improving 
communication processes through conversations, bulletins, and newsletters 

 
Castro Valley Unified School District 
July 1997 to June 2000  
 Principal, Castro Valley Elementary School 

 Improved achievement by implementing BASRC School Leadership plan resulting in 
an API growth of 72 points for 1999-2000 and similar schools rank from 5 to 8 

 Dramatically improved culture and functioning of the school by implementing 

organizational development processes and structures 

 Collaborated and communicated daily with construction manager to minimize impact 
of modernization project on school functioning and to ensure student safety  

 
Newark Unified School District 
July 1996 to June 1997   
Administrative Coordinator/Vice Principal 

 Collaborated with Chief Business Official and consultant to coordinate Public 
Information Campaign (Phase I) of successful $66 million General Obligation Bond, 
regularly updated Board regarding activities  

 Co-authored $1.2 million BASRC Leadership Funding Proposal for cluster of four 

schools 

 Prepared community presentation on the implementation of Class Size Reduction 

University of Phoenix 
October 2008 to present 
Faculty, Bay Area College of Education and Online College of Education 
Masters-level courses: Equity, Diversity & Access; Leadership & Collaborative Processes; 
Supervision of Curriculum, Instruction & Assessment; Administration of Special Programs; 
Business & Facilities Management; Human Resources Leadership & Management; School 
Improvement Processes; Family, Community & Media Relations; Administrative Practicum: 
Instructional Leadership & Organizational Management; Principal Practicum: Professional 
Perspectives  

ADDITIONAL LEADERSHIP EXPERIENCE 

Association of California School Administrators 2009 - present 
Vice President for Professional Development, Leadership Summit Chair, Region VI  
New Administrator Mentor, and Mentor Trainer Region VI  
Region VI Delegate to ACSA State Delegate Assembly 

California State University, East Bay  
January 2011 to present 
Educational Leadership for Social Justice Doctoral Program Policy Board 
CSUEB Gateways STEM Network Steering Committee, Pathways Action Group Co-Chair 



EDUCATION/CREDENTIALS/PROFESSIONAL TRAINING 

 Doctor of Education, Educational Leadership - University of La Verne – September 2002 
Masters of Science, Educational Leadership - CSU, Hayward – June 1997 
Bachelor of Arts – Liberal Studies/Foreign Language Option (Spanish)         
     CSU, Hayward – Summa Cum Laude – June 1992 

Professional Clear Administrative Services Credential 
Multiple Subject Teaching Credential/Supplemental Authorization: English 
Cross-cultural Language and Academic Development (CLAD) Credential 

 Chief Business Official (CBO) Partnership Training Program - June 2008 (200 hours) 
ACSA Superintendent Academy - May 2006 (70 hours) 

PUBLICATIONS/PRESENTATIONS/RECOGNITION 

Supporting the Role of the Administrator in Implementation of the Common Core State Standards – Educational 
Policy Institute of California, October 2013 
Common Core Standards: Determining Levels and Next Steps of Implementation – California County 
Superintendents Educational Services Association (CCSESA), Contributing Author, October 2013 
Association of California School Administrators (ACSA) Administrator Mentor Trainer – July 9, 2013 
CCSESA Transitional Kindergarten Professional Development Modules: Language and Literacy; Social-Emotional  
Development – Co-Presenter, Statewide Pilot Series, April 17, 2013 
Outstanding Administrator, Curriculum & Instruction, ACSA Diablo Valley Charter 2013 
California STEM Learning Network (CSLNet) California Summit: Transforming Ideas into Action –  
Co-Presenter, October 15, 2012 

Funders Forum of Contra Costa – Invited co-presenter, October 8, 2012 
Nancy Skinner/Assembly District 14 Women of the Year – 2012 Honoree as Woman of Distinction 
Mitchell20 Film Screening - Distinguished Panel Member, February 24, 2012, University of Phoenix 
Transitional Kindergarten (TK) Planning Guide – Contributing Author, November 2011 
Bay Region IV Transitional Kindergarten Symposium – Planning Chair, October 17, 2011 
Field Hearing to Discuss Transitional Kindergarten, convened by Assemblywoman Susan Bonilla, Chair of the Select 
Committee on High Quality Early Childhood Education – Invited Panel Member, March 28, 2011 
Young Women’s Leadership Summit – Convening Remarks, December 4, 2010 
Taking Charge of Change – Presentation for CCCOE Leadership Council, August 18, 2010 
Improving Meeting Effectiveness – Presentation for the Premier Oncology Management Society  

Leadership Program, June 11, 2010, W. Conshohocken, PA 
Excellence in Education Award, Newark Educational Foundation 2010 
Prescription for Leadership in Uncertain Times  - Best Practices Review, March 2009  
Managing Your Practice: Using Staff Meetings to Improve Communication – Best Practices Review, Mar 2008 
District Administrator of the Year, San Lorenzo Management Association (ACSA) 2007-08 
On the Right Track, California State Title I Conference Presenter, April 20-21, 2004 
An Exploratory Study of the Ways Principals Perceive that their Spirituality Contributes to their Leadership – 

Doctoral Dissertation 2002 
Class Size Reduction Year One: What Did We Learn? – Master Thesis Project 1997 
Alpha Delta Kappa, New Teacher Recognition, 1993 

PROFESSIONAL ORGANIZATIONS 

 California County Superintendents Educational Services Association:  
7 County Curriculum & Instruction Leadership Council, (CILC) Region IV Chair 2013 
CISC Region IV Representative, School Readiness Subcommittee 
Region IV Director, California Technology Assessment Project  
CISC Statewide Symposium Committee, Presenter Subcommittee Lead 
CISC History/Social Science Subcommittee Co-Lead 

Association for Supervision and Curriculum Development (ASCD) 
Association of California School Administrators, (ACSA) Region VI Vice President 
Golden Key National Honor Society  
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MICHAEL C. P. FANNING 
4047 Canfield Road 

Sebastopol, CA  95472 
 (707) 829-2455 office & fax 

michaelcfanning@aol.com 
michael.fanning@csueastbay.edu 

 
 

EDUCATION 
 

University of San Francisco, San Francisco, CA 
Doctor of Education (Ed.D.) 
Emphasis in organization and leadership, educational administration (Tier II-Professional Credential), 
research methodology, foundations, curriculum, and best practices of effective schools.   
Dissertation: The Relationship Between Stress in Public Elementary Teachers and Conditions in the 
Classroom. 
 
Sonoma State University, Rohnert Park, CA 
Administrative Leadership Program Credential. 
 
Dominican College, San Rafael, CA 
Teacher Education Program —Multi-Subject (Elementary) Credential and Single Subject (High School-
Social Studies) Credential.  Awarded Dominican Fellowship. 
 
California State University, Sacramento, CA 
Master of Arts in Anthropology — Thesis: Haciendo Amigos: A Study of Bilingual Education at 
Mayberry Elementary  (an ethnography). 
 
California State University, Sacramento, CA, Bachelor of Arts in Social Studies. 
 
 
 
 

CREDENTIALS  
 

 Professional Administrative Services credential/Clear, California (allows one to serve as a 
principal/head, school district director, and school district superintendent) 

 Teacher, Multi-Subject/Clear, California (elementary levels) 
 Teacher, Single Subject (Social Science)/Clear, California (secondary levels) 
 Elementary Teacher, Massachusetts, Life 
 California Community College, Chief Administrative Officer, Life. (allows one to head a two year 

university/college) 
 California Community College, Student Personnel Worker (Financial Aid, Student Activities, 

Admission and Records, and Placement), Life 
 California, Community College Instructor credential: in Anthropology and in Public Services and 

Administration, Life 
 
 
 
 
 

mailto:michaelcfanning@aol.com
mailto:michael.fanning@csueastbay.edu
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PROFESSIONAL EXPERIENCE 

 
March 2010 to present 
CSU East Bay, Instructor, M.S. in Educational Leadership.  Department of Continuing Education., 
Hayward, CA.  Department of Educational Leadership/Division of Continuing and International Education.  
In 2010 to 2014 Coordinator of the program. Instruct students in online courses.  Provide professional 
development support to new faculty.  Represent the program to visiting accreditation inspectors.  Assure 
compliance of university policies, as well as monitoring the program so that it remains in alignment with the 
campus program and to verify that its instructors are following expected instructional practices. 
 
January 2008 to present 
Santa Rosa Junior College, Instructor, Anthropology Department.  Teach one Cultural 
Anthropology course.  
 
September 2006 to 2010  
CSU East Bay, Assistant Professor, College of Education and Allied Studies, Hayward, CA.  Department 
of Educational Leadership M.A. program (tenure track-full time position). Coordinator, online M.S. in 
Educational Leadership program. 
 

Courses taught:  
EDLD 6675 Finance, Human Resources, and Equity-four units  
EDLD 6201 Research Seminar Fall/Winter/Spring (three separate courses) one 
unit per  course  
EDLD 6025 Research Practicum I-two units  
EDLD 6026 Research Practicum II-two units  
EDLD 6027 Research Practicum III-two units 
EDLD 6720 Research School Problems-four units  
EDLD 6020 Research in Education-four units  
EDLD 6908 Graduate Synthesis in Educational Leadership-four units 

 
Service: University library advisory committee, college technology committee, and several 
department committees.  Graduate Coordinator for the M.S. in Educational Leadership program.  
Serve as state accreditation reviewer, editorial board for two scholarly journals, and peer reviewer 
for international educational conference.  Serve as volunteer outside reviewer for City of San 
Francisco children’s grant review and in the volunteer position of President of the Effective Schools 
Foundation.  (Please see Professional Accomplishments and Service section on p. 7) 

 
 
 
July 2003 to 2006 
Saint Mary’s College of California, School of Education, Educational Leadership Program, Moraga, CA 
Associate Professor for the Master’s degree program in Educational Leadership.  
 

Leadership Activities 
2005-2006 Director and 2003-2005 Coordinator, M. A. program in Educational 
Administration.  Coordinate the program, including supervising 25 part-time faculty, developing 
strategic plans, working with School of Education Management Team, monitoring the quality of the 
program, and recruiting new cohorts of students.  

 Coordinated all aspects of the Educational Leadership Program’s Preliminary Administrative 

http://bb.csueastbay.edu/webapps/portal/frameset.jsp?tab=courses&url=/bin/common/course.pl?course_id=_8265_1&frame=top


 3 

Credential and Master’s Degree.   
 Supervised: four cohorts of students and 20 lecturers.   
 Created and implemented recruitment plan.   
 Developed and implemented online component for one third of student class hours.   
 Increased enrollment.   
 Recruited and hired faculty. 
 Made presentations at state, national, and international conferences, including PDK. 
 Developed and implemented annual budgets. 
 California Commission for Teacher Credentialing state accreditation document reviewer. 

Member, Non-Tenure Track Evaluation Committee, Saint Mary’s College, Fall 2004. 
Member, Technology: Online Learning Committee, Saint Mary’s College Summer 2004 to 2006. 
Member, Blackboard Advisory Group, Spring 2005 to 2006. 
Member, Marketing Committee, School of Education Spring 2004 to 2006. 
Member, Hiring Committee, Educational Leadership Program, Recruited four new lecturers, Dec. 
2003. 
Chair, Educational Leadership Advisory Committee Spring 2004 to 2006. 
Chair and principal writer, California Commission for Teacher Credentialing (CCTC) program 
accreditation for the Tier I/Preliminary Administrative Services Credential designed to meet the 
revised standards for administrators.  This is the first program approve by CCTC under the new 
standards, August of 2004. 
 
Courses Taught 
M.A. Program (units mentioned are semester hours) 
Leadership and the Process of Change I-one unit. (Taught twice.) 
Leadership and the Process of Change II-one unit. (Taught three times.) 
Leadership and the Process of Change III-one unit. (Taught twice.) 
Executive Communication Skills for Leaders-three units. (Taught five times.) 
Management Skills/Budget for Leadership II-one unit.(Taught once.) 
Fieldwork in Educational Administration/Action Research-part one-two units. (Taught three  
 times.) 
Fieldwork in Educational Administration/Action Research-part two-two units. (Taught three 
 times.) 
Current Issues in Educational Leadership-two units. (Taught three times.) 
Fieldwork in Educational Leadership-three units. Co-developed course. (Taught three times.) 
Technology for School Leaders-one unit. Co-developed course. (Taught three times.) 
Research Methodology-three units  Developed course. (taught twice.) 
 
Ed.D. Program 
Leadership Theory (three units). Taught once. 

 
 
 
2002-2003 
Human Resources Director-San Rafael City Schools.  Coordinated the hiring of employees, supervised 
the record keeping system for personnel, and maintain good employee relations. Used Interest Based 
Bargaining methods with three unions.  Left to accept full time faculty position with Saint Mary’s College of 
California. 
 
2000-2002 
California State University, Hayward (now CSU East Bay), School of Education, CalState Teach 
Program-Multiple Subject Credential Program, Oakland, CA, Full Time/12 month Instructor.  In 2000-2001 
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taught 15 units each semester. In 2001-2002 taught about 12 units each semester.  Worked with students in 
urban, alternative educational, and traditional suburban settings.  The CSUH CalState Program was closed 
in September of 2002.   Dr. Jodi Servatius: State Director and Director of CSUH Oakland Region. 
 

Leadership Activities 
Marketing Coordinator/Liaison December 2000-2002. 
Member, Foundational Seminar Committee January 2001. 
Coordinator for CSU’s exhibit at North Bay Career Fair Exhibit, Fall 2000, January 2001, March 
2001, and September 2001. 
Presenter: Understanding the California Standards for the Teaching Profession for Bay Area 
Orientation conference August 2001, September 2001 and January 2002. 
Member: Faculty Hiring Committee August and December 2001. 
Member: Northern California Portfolio Inter-reliability Board. 
Member: Statewide Curriculum Committee-Social Studies and Multicultural Spring 2002. 
Presenter: Statewide Faculty seminar, Coaching and Observation Strategies using the Standards for 
the Teaching Profession.  CSU Monterey Bay, October 2001. 
Participant: trained in the Haberman Interview Technique, the Eduprise Blackboard software 
program, the MSAT preparation program, participated in a total of nine days of faculty development 
seminars at CSU Monterey Bay, attended the New Teacher’s Center Spring 2001 Mentoring 
conference, and the new Faculty Orientation seminar. 
 
Courses Taught 
Full time instructor teaching all portions of a program which integrates all course work for teacher 
preparation for the Multi-Subject/CLAD Teaching Credential.  The program provides graduate 
interns with the experience and knowledge, which prepares them to acquire skills in the six key 
domains for effective teaching.  Instructional Strategies, Special Education, Language 
Arts/Literature, Reading Strategies, Philosophy, Social Studies, Physical Education/Health, Science, 
Fine Arts, and Child Development are taught at occasional Saturday Seminars, through daily on-line 
activities and discussion, via on-site observations and coaching, and through current texts. Taught 
this course of study for six semesters. 

 
2001-2003 (concurrent with CSU Hayward appointment) 
Sonoma State University, Rohnert Park, CA. 
Instructor: Joint Appointment with CSU Hayward (under labor contract rules was employed for 125% 
time.)   Dept. of Early Childhood and Elementary Education. 

 
Courses Taught  
Teacher Preparation 11 units taught in 2001-2002. 
Teaching and Learning, taught a 3-unit course that provides teacher candidates with foundational 
knowledge of educational psychology and methods of effectively teaching children.  Students were 
provided with opportunities to research and practice techniques demonstrating their ability to engage 
learners, effectively lead lessons, assess learners, and apply developmental and other basic 
educational theory in their practice as teachers-fall 2001 taught two sessions.  Fall 2002 co-taught 
the course with another faculty member. 
 
Multi-Subject Credential Program 
Collaboration Supervisor at a Partnership School.  Following model of collaborative teaching 
worked with Mentor teachers, the principal, and student teachers to support graduate students 
preparing to teach.  Spring 2002. (2 units of release time.) 
 
Participant in the screening interviews for Teacher Candidate interviews for the Department, 
November 2, 2001. 
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Participant: Faculty Meetings, Multi Subject Advisory Committee, Teacher Diversity Project 
Reception, Guest Lecturer for Ellie Galvez-Hard & Dr. Sally Hurtado. 
 
Instructor, Office of Extended Education,  
                   Extension Course Adjunct Professor (courses designed and taught): 
1989-1999 Taking the Fast Track to Your Own Classroom (one unit). 
1996 co-sponsored by Sonoma Office of Education: Everything You need to Know As an Educator 
(one unit). 
1984-2004 Summers-Excel gifted children’s program, 15-hour class: PreMed for Kids. 
1981 Benefit Analysis Workshop (one unit). 
1981 Budgeting For Managers (one unit). 
 

1998-2000 
Principal: La Tercera Elementary, Petaluma, CA, Old Adobe USD.  Site Administration including: school 
safety, leadership for curriculum & instruction, assessment, STARS/SAT 9 testing coordinator, site based 
budget, grant writing, positive discipline recognition and reward program, collegial/team building activities, 
community and parent involvement activities, participatory leadership methods, evaluation of all 
instructional staff, and development of standards based instruction.  Site Technology Committee.  Received 
Distinguished School Award Honorable Mention.  1998-2000.   
 
1997-1998 
Principal: Minnie Cannon Elementary School, Middletown USD in Lake County. District Coordinator for 
GATE and Independent Study programs.  Site Administration including all duties described in the principal 
position listed above.  Implemented Conflict Resolution student leader program.   
 
1993-1997 (concurrently employed by Mark West USD as a teacher.) 
Western Institute of Science and Health (now known as Sonoma College and located in Petaluma), 
nationally accredited to offer Associate of Science degrees.  Rohnert Park, CA 

Leadership Activities 
1993-1997 Chief administrative officer.  Provided assistance in: budgeting, policy development, 
curriculum alignment, wrote or edited over 800 pages of accreditation material, policy, procedures, 
and handbooks; and introduced college level Individual Educational Plans for students with special 
needs.   Provided faculty with professional development: including Cooperative Learning, Teaching 
to an Objective, and Accommodating the Special Education Adult Student.  (While serving as a 
classroom teacher/mentor on a job share assignment at Mark West USD.) 
 
Courses Taught part-time Associate Professor 
Cultural Anthropology -3 units (taught in 1993 and 1995). 
World Religions, Multicultural Perspectives, and Ethics-3 units (designed this course- 
 taught in 1994 and 1996). 

 
1989-1997 
Teacher: Mark West U.S.D. Santa Rosa, CA.  Taught all subjects in second grade and in fourth grade.  
Student Council Advisor.  Mentor Teacher in Health/Science for two years. Mentor Teacher/Administrative 
Intern for one year developing the first set of district wide standards.   Sonoma State University 
Resident/Master Teacher for five students.   9/89 to 6/97.   
Leadership in the area of developing, writing, and communicating standards to the community. Experience 
as an educator who uses a variety of instructional strategies to teach students of all ages and abilities.  
Mentor in the areas of family life and health, and mentor for new teachers in all areas. 
 
Administrative Intern to the Superintendent: Mark West School District, Santa Rosa.  6/95 to 6/96 as part 
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of the USF Tier II Administrative Credential program. 
Acting Assistant Principal: Mark West School, Mark West U.S.D., Santa Rosa,  Spring 1992. Assisted 
principal on leave for Spring semester. 
 
1988-1989 
Principal: Neil Cummins School, Larkspur, CA. 1988-89.  Distinguished School Award.   Long Range 
Planning committee.  Created first School Leadership Team.  District GATE coordinator.  Established 
regular grade level articulation and collaboration meetings.  Golden Bell science award.  
 
 
1984-1988 
Teacher: Harmony Union School District, Occidental, CA.  4th and 5th grades 1984-88.  Co-chair of 
Faculty Senate.  Taught all objectives in all subjects using a variety of instructional strategies. 
Interim Principal: Harmony Union School, Occidental, CA.  Spring/Summer 1987. 
 
 
 
Instructor, California State University, Sacramento, Office of Extended Education 

Courses Taught  
 Job Search Seminar (one unit), developed this course, taught nine times. 

 
State of California-nine years 
 Promoted from Staff Services Analyst to Associate Governmental Program Analyst to Staff 
 Services Manager: Positions included: Budget Officer for the State Department of Insurance, 
 Management Analyst, Business Officer, Employment Specialist, and State Auditor for several 
 program grants.   
 

 

SCHOLARSHIP 
Publications 
Fanning, Michael C. P. Fanning, Michael C. P. (2008). The School Leader’s Portfolio: 
Perspectives of   
     Professors and Prospective Employers.  Submitted to Journal of Educational Leadership and  
    Administration. 
 
 (2007). Developing a Perspective on the Global Achievement Gap: School Leaders as International     
     Collaborators.  Journal of Educational Leadership and Administration, 19: 27-44. 
 
Fanning, Michael C. P. (2004, Spring). The Relationship Between Stress in Public School Elementary  
     Teachers and Conditions in the Classroom.  ACSA EdCal newsletter, p.6. 
 
Fanning, Michael C. P. (1997) The Relationship Between Stress in Public School Elementary Teachers  
      and Conditions in the Classroom. Dissertation Abstracts International. (UMI Dissertation Services,  
     number 9826120)  
 
Fanning, Michael C. P.  (1977). Haciendo Amigos: A Study of Bilingual Education at Mayberry  
     Elementary. Unpublished master’s thesis, CSU Sacramento, Sacramento, CA.  
 
 
Presentations at referred conferences 
Fanning, Michael C. P. (2007, January). Equity and Collaboration and High Stakes  
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     Accountability: Leadership Strategies which Support Grass Root Initiatives to Close 
     the Achievement Gap. Paper presented at the meeting of the Hawaii International 
    Conference on Education, Honolulu, HI. 

Fanning, Michael C. P. (2007, January). International and Interdisciplinary Forum on 
     Collaboration, Equity, and Innovation: Strategies to Improve Schools and Develop  
     Teacher/Community Leadership. A 90-minute workshop presented at the meeting of 
     the Hawaii International Conference on Education, Honolulu, HI. 

Fanning, Michael C. P. (2006, January). Getting Hired: Do School Employers Believe     
     Portfolios Are Worthwhile When Selecting New Teachers and Administrators? Paper 
     presented at the meeting of the Hawaii International Conference on Education,  
     Honolulu, HI. 

Fanning, Michael C. P. (2005, October). Developing and Receiving Accreditation from 
     the California Commission for Teacher Credentialing for a Standards Based  
     Educational Administration Program. Paper presented at the meeting of the California 
     Association of Professors of Educational Administration state conference, San Diego,  
     CA. 

Fanning, Michael C. P. (2005, February). The Relationship Between Teacher Stress and  
     Four Conditions in the Classroom. Paper presented at the Mary's College of 
     California’s Faculty Forum (included a peer review process). 

Fanning, Michael C. P. and Kaetlyn Lad (2005, January). Training International 
      Educational Leaders: A Workshop to Examine the Challenges and Opportunities for 
     Universities in the Pacific Which May Consider Offering Joint or Cooperative  
     Graduate Degree Programs. A 90-minute workshop presented at the meeting of the  
     Hawaii International Conference on Education, Honolulu, HI. 

Fanning, Michael C. P. (2005, January). From the Heart to the Mind: Effective Practices 
     Used By Educational Leaders in Elementary and Secondary Schools to Communicate 
     Their Core Values, A paper presented at the meeting of the Hawaii International  
     Conference on Education, Honolulu, HI. 

Fanning, Michael C. P. (2004, November). Now Hear This: How to Communicate Your 
     Core Values. Paper presented at the meeting of the Association of California School 
     Administrators, 34th Annual Conference, San Diego, CA. 

Fanning, Michael C. P. and Laurie Sealy (2004, October). Common Goals and 
     Uncommon Methods: How School Leaders in Barbados and the United States  
     Communicate to Build Successful Learning Communities. Paper presented at the 
     meeting of the Phi Delta Kappa International Conference, Las Vegas, NV. 

 Fanning, Michael C. P. (2004, March.).  Strategies Effective Charter Schools Use to 
     Reduce Teacher and Staff Stress. Paper presented at the meeting of the California 
     Charter School Annual Conference, Sacramento, CA. 

Fanning, Michael C. P. (2004, January). The Relationship Between Stress in Public 
     School Teachers in the USA and Two Conditions in Their Classrooms: Class Size and 
     The Number of Students Who Have Been Identified As Disruptive. Paper presented at  
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     the meeting of the Hawaii International Conference on Education, Honolulu, HI. 
 
 
 
 
 
 
 
 
 

PROFESSIONAL SERVICE and ACHIEVEMENT 
 

Professional Achievement 
 
Professional Associations 
Editorial Review Board Member for Educational Leadership and Administration: Teaching and 
 Program Development: the journal of the California Association of Professors of Education 
 (CAPEA). 2005 to 2010. 
 
Editorial Review Board Member of the Graduate Research Journal, Department of Educational 
 Leadership and Counseling, Sam Houston State University. 2007 to 2010. 
 
Liaison for CSUEB-Cosponsor of Conference and Peer Reviewer, Hawaii International 
 Conference on Education, Fall 2004 to present (CSUEB Department of Educational 
 Leadership is a co-sponsor of this conference-1400 attendees from  40 countries.) 
 
Membership Coordinator for CSUEB, California Association of Professors of Educational 
 Administration, 2007 to 2010. 
 
Chair: California Council on Teacher Education, Special Interest Group Case Studies Methodology,  
 2004 and 2005. 
 
President, Phi Delta Kappa, Sonoma County Chapter, 2001-2005. 
 
Chair: California Council on Teacher Education, Special Interest Group-Technology in the Classroom,  
 Spring 2001, Fall 2001, and Spring 2002. 
 
 
Governmental and Accreditation Agencies 
Grant Review Evaluator: City of San Francisco, Department of Children Youth and their Families, RFP 
 Grant Review  Panel for the 2007-2010. 
 
Document Accreditation Reviewer, California Commission on Teacher Credentialing, Tier I 
 Administrative Services Credential Accreditation Reviewer.  2004 to 2010. 
 
On-Site Accreditation Reviewer, California Commission on Teacher Credentialing, Program 
 Accreditation Reviewer. (Participated in three and half days of training in Sacramento) 2006-2010. 
 
 
Department, College, and University Service for CSU East Bay 
 
University 
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Member: CSUEB University Library Advisory Committee. 2006 to 2010. 
Fellow: Faculty Learning Community for the Peer Observation Program, CSUEB Faculty Development.    
             (Appointed after a competitive application process.) 
  
College 
Member: CSUEB College of Education and Allied Studies: Instructional advisory committee on  
 technology. 2006 to 2010. 
 
Department 
Graduate Coordinator: CSUEB Educational Leadership Department, M.S. in Educational Leadership 
 Program 2007-2008. 
 
Member: CSUEB Educational Leadership Department: Instructor search committee. 2006 to present. 
 
Member: CSUEB Educational Leadership Department: Peer review Committee. 2006 to  2010. 
 
Member: CSUEB Educational Leadership Department: Curriculum Committee. 2006 to  present. 
 
Member: CSUEB Educational Leadership Department: Strategic Planning Committee. 2006 to 2010. 
 
Member: CSUEB Educational Leadership Department: Student Recruitment and  Admissions 
 Committee. 2006 to present. 
 
Member: CSUEB Educational Leadership Department: Cohort Enrollment Coordinator.  2006 to present. 
 
Member: CSUEB Educational Leadership Department: Panelist for MS presentations. 2006 to present. 
 
Member: CSUEB Educational Leadership Department: DEL Advisory Board. 2006 to 2010. 
 
Participant: Ed.D. Applicant Interview Panel Member, April 10, 2008. 
 
Participant: Ed.D. Advisory Curriculum Workshops (two), Spring 2007. 
 
Member: CSUEB Educational Leadership Department: Tenure Track Hiring Committee. 2006 to 2010. 
 
Member: CSUEB Educational Leadership Department: Serve as Graduate Coordinator for M.S. in 
 Educational Leadership.  9/2007 to 2008. 
 
Fieldwork Supervisor: CSUEB Educational Leadership Department: Serve as a Tier II/Professional 
 Credential fieldwork supervisor. 2006 to 2010. 
 
Faculty marshal for the 2007 Commencement. 
 
Principal Writer, California Commission for Teacher Credentialing, Sacramento, Saint Mary’s College’s 
Educational Leadership Program accreditation document for the Preliminary Administrative Services 
Credential, under the new Standards of Quality and Effectiveness (approximately 190 pages), January 2004. 
 
 
External Representation 
Scholar Liaison: Prepared and presented a report on the California Public School Budget system for a 
 major donor at the request of a CSUEB Vice President and Dean. Spring 2007. 
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President, Effective Schools Foundation, a non-profit cooperation engaged in seeking and granting 
funds to support schools which are working to bring about equity in learning for all students. 
2007-present 

Reviewer, for Wiley/Jossey-Bass, Nolan & Hoover’s book Teacher Supervision and Evaluation: Theory 
Into Practice, October 2003. 

Member, California Faculty Association 

Member, Association of University Professors 

Member, National Educational Association 

President, Sonoma County Chapter, Phi Delta Kappa International 2003-2007. 



Laurie Sealy 
545 Arlen Drive 

Rohnert Park, CA 
lauriesealy@msn.com 

                                                           734-834-8449 
 

 
Education and Certifications 

 
 Masters of Arts in Education- Curriculum Teaching and Learning 

Sonoma State University, Rohnert Park, CA   
 California Multiple-Subject Professional Teaching Credential 

Sonoma State University, Rohnert Park, CA   
 Certificate in Educational Management and Administration, University of the 

West Indies, Cave Hill, Barbados 
 Bachelor of Arts (Honors), California State University, Sacramento, CA 
 
Summary of Qualifications:  Experience as an instructional leader, a professional 
development presenter focusing on improving instruction- in more than ten countries, an 
author of a culturally appropriate textbook series in mathematics published by 
Macmillan Education, and of teacher books in mathematics and language arts, a 
consultant working with over fifty schools to assist them in improving instruction for 
diverse groups of students, and experience as an adjunct education instructor for 
Sonoma State University and CSU East Bay.  
 
================================================================= 
Adjunct Instructor, CSU East Bay, Continuing Education Spring 2014 to present 
Teach EDLD 6410, Supervision and Professional Development, a four-unit course.  
This is an engaging all online course which provides graduate students with authentic 
videos from three different sources, collaborative group activities, and ‘real world’ 
challenges which allow students to put their new skills and knowledge into practice. This 
course supports students as they develop their understanding of the concept of 
instructional supervision and its relationship to teachers’ professional growth. The 
course focuses on site-based approaches to strengthening teaching and learning, with 
an emphasis on various forms of leadership as well as multiple approaches to teacher 
development. Particular attention is given to the school as an environment for 
professional learning and the conditions under which such an environment is created 
and sustained. Major aims of this course are to support students in achieving a coherent 
view of supervision based on their own professional values and to deepen students’ 
understanding of professional development and their capacity to facilitate the growth of 
individuals and groups. 
 
Professional Development Facilitator for Teachers of Mathematics, 2005 to 
present working in collaboration with the Ministries of Education of a number of 
Caribbean countries, conducted Professional Development Workshops focusing on how 
to develop interactive, collaborative Mathematics instruction to teachers and Principals 

mailto:lauriesealy@msn.com


in the countries of Barbados, Grenada, St. Lucia, Dominica, Antigua, St Vincent, St 
Kitts, Jamaica, Trinidad, Turks and Caicos and Belize.  In several islands/countries, 
Mathematics Workshops were facilitated in more than one year and in multiple venues, 
reaching several hundred teachers.  All Workshops helped teachers assess their own 
teaching practices, addressed common challenges, gave techniques for developing 
reasoning and problem-solving skills, suggested activities to engage all students, gave 
examples of ways to include computer and other technology, encouraged teacher 
reflection and self-evaluation, and provided research support to encourage teachers to 
step forward and break the traditional emphasis on computation, moving instead to real-
world based mathematics instruction and learning. 
 
Senior Inspector (accreditation), United Arab Emirates. 2012-present 
Working for the UAE Ministry of Education, serve on international teams which are 
visiting schools with very diverse populations of international students from over forty 
countries to observe and evaluate instruction and curriculum; interview teachers, 
educational leaders and students; and analyze assessment data to develop 
recommendations to assist schools to improve their instructional programs.  Observed 
over 500 classrooms at over fifty schools.  Gave teachers and school leaders positive 
feedback and encouraging, collaborative comments, with next step suggestions to help 
them improve their instruction and instructional supervision skills. 
 
 
University Lecturer, Sonoma State University Adjunct Faculty 2005. 
Taught Mathematics Methods for potential teachers in the Teacher Training Credential 
program, including both the content and the pedagogy based on current Mathematics 
Teaching best practices. Evaluated, assessed and inspected the work of the Student 
teachers, checking their understanding of concept development and age level 
curriculum, inspecting their evidence of their students’ progress, judging their 
assessment of student learning, and guiding them towards improved teaching practices 
 
Sonoma State University Adjunct Faculty:  2006, 2008, 2010    
EXCEL Teacher- Instructor for three summers for an enrichment program for children: 
PreMed for Kids, a class which focuses on careers in health care and human anatomy.  
Students are challenged during a week-long workshop to think about how learning all of 
the academic subjects in 4-8th grade can help them prepare for their studies in high 
school and at the university level, as they explore career possibilities. 
 
Middle School Teacher, Rohnert Park, California, USA,  2005 - 2006 
Teacher of 7th grade Mathematics and 6th grade Language Arts, Creekside Middle 
School.  Used a variety of instructional methods to create engaging lessons and 
activities so that all learners were able to make good progress as they learned about 
math and English. 
 
Reading / Summer Academy Teacher- SSU Field-based Clinic, Santa Rosa, CA, 
2004  Taught a Reading and Writing Workshop model in a field setting to 1st Grade 



students who were learning English as an additional language, within a school-based 
clinic setting. 
 
Reading / Summer Academy Teacher Leader – Santa Rosa, CA,  2005  Supervised 
and mentored potential Teachers of Reading in a field-based Clinic, observing, 
assessing and evaluating their progress against a pre-set rubric, inspecting student 
work and teacher evaluations of that work, and suggesting next steps to teachers, as 
they worked with upper Elementary students using a Reading and Writing Workshop 
approach. 
 
Administrative Head of Junior Department (Elementary Gr 3-6), St. Winifred’s 
School, Barbados.  While serving as a teacher leader, for over ten years supervised 
teachers in the elementary school, served on School Administrative Teams to plan and 
nurture the integration of technology, and for problem resolution.  Initiated changes to 
traditional systems of summative assessments, helped train teachers and educate 
parents in formative and process-oriented assessment practices, initiated and promoted 
project-based learning for all levels of the Junior School, assisted in the development of 
curriculum-mapping for planning and reporting, made observations and informal teacher 
assessments towards improved student learning.   
 
Elementary School Teacher, Barbados, St. Winifred’s School, Pine Hill, St. Michael   
For twenty-one years, taught a diverse student body all subjects in an elementary 
school classroom, helping each child recognize existing strengths and build greater 
capabilities, particularly with mathematics problem solving skills and language arts 
development, while addressing a broad curriculum of core and extracurricular subjects.  
Successfully prepared several hundred students from very diverse backgrounds for 
success in school and to achieve success on the high stakes Barbados National 
Secondary School Entrance Exam. 
 
 
 
 

Textbook Series Author, Education 
Mathematics –  
Author, Revised 2nd Edition ‘“Bright Sparks – Caribbean Primary Mathematics” 
(2013) Macmillan Education: Publisher,   2010-2013 
Developed a merged, pan-Caribbean curriculum from the separate regional country-
based syllabuses, redesigned and updated the original Bright Sparks Mathematics 
series, with additional new books (two K level, and both a Student Book and Workbook 
for each year Grades 1-6). The extensive problem-solving scenarios set within 
Caribbean culture and student-centered approach were enhanced through adding new 
content for each year group, making the format streamlined, consistent and easier for 
students to use, adding additional key learning features throughout the series and 
providing useful CD-ROMs with multiple interactive activities for each year group.  The 
texts were enhanced with frequent opportunities for student self-assessment, tests and 
activities using different assessment styles, more Challenges, Hints and Remember 



features to stimulate student thinking, opportunities for team and partner activities, and 
projects to enhance student learning.  http://www.macmillan-
caribbean.com/pages.aspx/educationalbooks/primaryschoolbooks/mathematics/bright_s
parks_new_edition/   
 
Author, Teacher’s Books in Mathematics (Spring 2014) – Macmillan Education: 
Publisher,  2012-2013  Wrote five of the seven Teacher Books to accompany the 
Revised 2nd Editions of Bright Sparks, Macmillan Caribbean, incorporating current 
Mathematics Education research, highlighting key Mathematics ‘big ideas’, suggesting 
realistic activities to teachers based on the practical circumstances of rural and urban 
schools throughout the Caribbean region, addressing the weak content knowledge 
evidenced in regional examination results, bolstering teachers’ limited pedagogical 
knowledge and providing ideas to answer the challenges raised by teachers at the 
numerous mathematics workshops held in different parts of the region. 
 
 
Author, Bright Sparks Mathematics, Standard VI / Grade 7 -Macmillan Education: 
Publisher, 2008  By request, created a textbook specifically for Belize Standard 6 
Mathematics, designed to bridge the transition between the Primary and Secondary 
School Mathematics curricula, and meet the needs of students leaving school at this 
stage. 
 
 
Language Arts –  
Author, Teachers guides for Language Arts series- 'Language Tree', Macmillan 
Education: Publisher 2007   Wrote three teachers’ guides for the series ‘Language 
Tree’ launched in Caribbean schools in 2008, incorporating language arts pedagogy, 
English-learning concepts and teaching tips, with practical lessons based on realistic 
Caribbean school environments. 
 
 
 
 
Teacher Resource website, Series Editor- Macmillan Education: Publisher  2009-
2010 
Created online resources for the four core subjects, Science, Social Studies, English 
and Mathematics, coordinated the work of authors, wrote the mathematics components 
and finalized the overall presentation of all teacher resource materials for the Primary 
School section of the Macmillan Caribbean Teacher Resource website 
http://www.macmillan-caribbean.com/home/resources.aspx?id=48  
 
 

 Volunteer and Community service 
 

Animator, Junior Youth Transformation program  
Habitat for Humanity, home-building volunteer 

http://www.macmillan-caribbean.com/home/resources.aspx?id=48


Awards and Associations 
 Sonoma State University Scholarship Award for Excellence 
 Commendation from Ambassador of the UK for organizing school-wide project to 

promote the arts, diversity and cultural understanding, Barbados  
 Environmental Award, Shell Antilles, for student projects with recycled materials 
 Phi Kappa Phi Honor Society  
 California Faculty Association 
 American Association of University Professors 
 ASCD 

 
 
References 
Available upon request 



CATHERINE W. BERGER 

12935 Hawkins Drive           415-595-6585 
San Ramon, CA 94583                                   katiewberger@gmail.com 
____________________________________________________________________________________ 
 
OBJECTIVE   

To utilize my strong leadership skills and knowledge of instructional best practices in order to advance  
student achievement 

 
ADMINISTRATIVE EXPERIENCE  

CABRILLO UNIFIED SCHOOL DISTRICT, HALF MOON BAY, CA 
FARALLONE VIEW ELEMENTARY SCHOOL (K-5) 

 Student Enrollment: 424 / Staff: 44 
 Demographics: 54% White, 38% Hispanic/Latino, 8% Other  

PRINCIPAL                           August 2007 - June 2010 
Student Academic Achievement Statistics: 
CST ELA Proficient or Above (2007 vs. 2010)   
All students    52.4%  /  59.2%  
English Learners       16.1%  /  25.7%  
Socioeconomically Disadvantaged     17.2%  /  24.7%   
Students with Disabilities      24.1%  /  28.6% 

 
CST Math Proficient or Above (2007 vs. 2009*) 
All students       65.8%  /  71.2%  
English Learners       39.1%  /  49.5%  
Socioeconomically Disadvantaged     39.4%  /  51.4%   
Students with Disabilities      31.0%  /  34.5% 
*We implemented a new math program in 2009-10     

 
Student Achievement: 
 Developed a site leadership team made up of of the principal, literacy coach and peer-elected teachers 

that focused on advancing student achievement, curriculum, instruction and teacher expertise. 
 Gained consensus and implemented teacher collaboration time for ELA and Math 
 Gained consensus and implemented a school-wide common ELD time 
 Directed the leadership team, staff and School Site Council in developing a 5-year Single Plan for 

Student Achievement, which resulted in implementing Everyday Math, refining Reading and Writing 
Workshop Units of Study as well as aligning ELD and ELA standards for targeted instruction during 
ELD time 

 Collaborated with staff on leveraging the literacy coach for the purpose of closing the achievement 
gap between English learner and native English speaking students.  This process resulted teacher 
coaching on aligning Reading/Writing Workshop Units of Study with ELD/ELA standards for 
targeted English learner instruction outside of ELD time 

 Established lab sites where the principal, literacy coach and grade level teachers design one unit of 
study together, observe this unit in action and use reflection to refine instruction 

 Created Principal and Staff Handbooks  
 Participated in the Cabrillo Unified Reading Workshop Summer Institute, hosted in partnership with 

the NOYCE Foundation and Teachers College Reading and Writing Project, Columbia University 
 Participated as a Literacy Team Member in the Cabrillo Unified Every Child a Reader Writer 

Program, 2007-2010 
Community Outreach: 
 Provided extensive workshops to ELAC families regarding STAR testing and the classification 

process 
 Implemented ELAC recognition awards for students and families of reclassified students 

mailto:katiewberger@gmail.com


 Assisted ELAC families in creating their first ever school-wide fundraiser 
 Integrated divergent student populations by coordinating a Summer Robotics and Garden Camp for 

Farallone View students held at the neighborhood Migrant Housing Community Development 
 Presented the Every Child a Reader Writer Literacy Report to the Cabrillo Unified School Board  
 Presented the Farallone View Report of Progress to the Cabrillo Unified School Board, School Site 

Council, Parent Teacher Organization and English Learner Advisory Committee (ELAC), 2007-2010 
school years 

 Supervised the merger of the Parent Teacher Association and Education Fund parent groups in 
becoming one Parent Teacher Organization 

 
ADDITIONAL ADMINISTRATIVE EXPERIENCE 

CABRILLO UNIFIED SCHOOL DISTRICT 
ELEMENTARY SUMMER SCHOOL (Pre-K to 5) 
Student Enrollment: 500 / Staff: 25 
Demographics:  96% Hispanic/Latino, 4% Other 
PRINCIPAL                     Summer 2002 - 2007 
 Created the Cabrillo Unified Elementary Summer School Principal’s Handbook, a guiding document  

presented to Cabrillo Unified and used by all future summer school administrators  
 Managed personnel/hiring, registration, attendance, parent/staff/district communication, 

transportation, curriculum and instruction, budget, daily operations and discipline 
 
TEACHING EXPERIENCE 

CABRILLO UNIFIED SCHOOL DISTRICT 
CUNHA INTERMEDIATE SCHOOL (6-8) 

     Student Enrollment: 760 / Teacher to student ratio: 1-32 
Student Demographics: 46% Hispanic/Latino, 40% White, 14% Other  
TEACHER                        August 1997 – June 2007 
7th & 8th Grade Social Studies    
8th Grade Sheltered Social Studies 
Advancement Via Individual Determination (AVID)                 
       
 Walt Disney Teacher of the Year, Nominee                   
 University of San Francisco - School of Education, Invited Teacher Guest Speaker       
 School Site Council, Peer-elected Member 
 Cunha Advisory Committee, Peer-elected Member 
 Successful Healthy Start Grant, Committee Member 
 California Distinguished School Award, Application Editor 
 School Mission Statement, Revision Editor 

 
EDUCATION  

San Francisco State University 
 M.A., Educational Administration - GPA: 4.0               May 2004  
     University of San Francisco 
     M.A., Secondary Education - GPA: 4.0                            May 2001  
     Teacher Credentialing Program - GPA: 4.0               May 1997 
     University of California, Berkeley 

B.A., History, Minor in Education - GPA: 3.4               May 1996 
 
CREDENTIALS     

Professional Clear Administrative Services Credential 
Professional Clear Single Subject Teaching Credential: Social Science with CLAD 
Emphasis       



MARYLOUISE BAILEY    home 510-657-9770 
39961 E. Las Palmas Ct.     cell 510-557-2402  
Fremont, CA 94539 
 
 
EDUCATION  Master of Arts: Education 1980 
    San Jose State University 
 
    Bachelor of Arts: Psychology 1968 
    Holy Names University, Oakland, CA 
CREDENTIALS  Service Credential: Administration/Supervision 
    State of California 1980 
 
    Standard Elementary Teaching Credential 
    State of California 1970 
CERTIFICATES  Leadership Coaching 
    ACSA 2009 
 
ADMINISTRATIVE - Leadership Coach, LEAD, 2010-2016 
and LEADERSHIP  
EXPERIENCE  -Fieldwork Supervisor 2007-2016 
    Educational Leadership Dept. 
    Cal State University East Bay 
  

-ACSA Leadership Coach, Alameda County 
Office of Education, 2016 

 
Principal: 1997-2005  Weibel Elementary, 
Fremont Unified School District 

 
Vice Principal: 1995-1997 Ardenwood 
Elementary, Fremont Unified SD 
 
 

SPECIALIZED  CLASS: ACSA training for Coaches, 2006 
TRAINING   Coaching for Equity: CSUEB, 2015 



CHERYL BOLLING 
 

20261 Summerglen Place    Hm. 510-247-1711 
Castro Valley, California 94552   Cell 510-693-6025 

cherylbolling@comcast.net 
 
 

PROFILE: Professionally qualified educator with over thirty years experience 
working with parents, staff and students. Accomplished in all areas relating to 
student discipline, behavior management systems, student achievement, 
principal mentoring and building coalitions with parents and community. 
 

WORK HISTORY: 
2008 – Present    Pivot Learning – San Francisco 
      Responsibilities: 
       Coach/Consultant 
 
      Oakland Unified School District 
       Principal Coach 
 
      Livermore Unified School District 
       Expulsion Hearing Panel 
 
 
2004 – 2007    University of Phoenix 
      Responsibilities: 
       Department of Teacher 
       Education Instructor 
 
 
2001 – 2008    Livermore Valley Joint Unified 
      School District Administrator 
      Responsibilities: 
       Monitor student progress 
       Maintain fiscal solvency 

     Supervise and evaluate  
     Staff 
     Build coalitions with  

       parents and community 
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1994 – 2001    Oakland Unified School District 
      Administrator 
      Responsibilities: 
      (Same as above) 
 
 
EDUCATION:  
1998 – 1999    California State University,  

    Hayward 
    Professional Administrative 
    Credential 

 
 
1978 – 1979    Pepperdine University 
      Malibu 
      Master of Arts – Education 
 
 
1974 – 1975    University of California 
      Berkeley 
      Standard Teaching Credential 
      Multiple Subjects 
 
 
1967 – 1971    Huston-Tillotson University 
      Austin 

     Bachelor of Arts – Music   
      Education 
 
    
PROFESSIONAL DEVELOPMENT: 
ACSA Principal’s Academy  ACSA Principal’s Institute UCLA 
Educational Testing Services Bay Area Writing Project 
Second Step Program   Open Court 
GLAD Strategies    Instructional Rounds 
Equitable Practices   Courageous Conversations 
Common Core    English Language Development 



-3- 
 

PROFESSIONAL AFFILIATIONS: 
1994 – Present    Association of California School 
      Administrators 
 
2001 – 2008    Livermore Management  
      Association 
 
1988 – 1996    Alameda County School Boards 
      Association 
      National School Boards 
      Association 
 
1974 – 1994    Oakland Education Association 
      California Teacher’s Association 
      National Education Association 
 
 
HONORS: 
2007 – 2008    Administrator of the Year 
 
2006 – 2007    Livermore Rotary Club 
      Outstanding Educator 
 
1993 – 1994    Teacher of the Year 
 
1991 – 1992    Alameda County School Board 
      Association Public School 
      Service Award 
 
1989 – 1990    California Teachers Association 
      WHO Award 
 
 
REFERENCES:    (Available on request) 
 

 



MARGARET BONANNO 
 
311 Crest Drive       (408) 272-8653 Home 
San José, California 95127     raymar2@pacbell.net  
 
OBJECTIVE:   
 
LEADERSHIP HIGHLIGHTS: 

Five years as District Assistance and Intervention Team (DAIT) Lead. 
 
Eleven years as a coach for leadership development for beginning principals. 

  
Fifteen years as a lecturer in the Educational Leadership Department, College of 
Education, San José State University. 
 
Eight years as an elementary principal. 
 
Nineteen years of successful curriculum and instruction, school site, district office, and 
personnel management level experience. 
 

PROFESSIONAL EXPERIENCE: 
2011-present FIELDWORK COORDINATOR:  Department of Educational Leadership, San 

José State University. 
 
2009-2013     LEAD:  District Assistance and Intervention Team 

Provide training in programs for English Learners, data analysis and   
collaboration, and development of intervention structures.  

 
2000-present  LECTURER:  San José State University, Educational Leadership 
 
2001-2011  CONSULTANT/COACH:  Principal Leadership, Alum Rock Union  

 School District, San Jose, CA 
 
1997-2000 ASSISTANT SUPERINTENDENT for ELEMENTARY EDUCATION: 

Santa Rosa City Schools (K-12 ADA: 17,000), Santa Rosa, CA 
 Supervised all programs and eleven K-6 principals.   
 
1994-1997 DIRECTOR: Davis Learning Community, Bilingual Education, 

Curriculum and Instruction, Oak Grove School District (K-8 ADA: 12,000), 
San Jose, CA 
Supervised and mentored six principals and department staff.  Managed district-
wide instructional programs. 

 
1986-1994 PRINCIPAL: Baldwin and Stipe Elementary Schools, Oak Grove School 

District, San Jose, CA  
  
1981-1986 COORDINATOR: Bilingual/ESL, Chapter I, Affirmative Action Officer, 

Oak Grove School District, San Jose, CA 
  
1968-1981 TEACHER: Grades 4-7 and Resource Teacher 

mailto:raymar2@pacbell.net


EDUCATION 
1979 Master of Arts, Education (Administration and Supervision), 

Administrative Services Credential, San José State University.   
 
1968 Standard Teaching Credential (life), San José State University 
 
1967 Bachelor of Arts: Major, Social Science; Minor, English; San José State 

University 
 
SPECIAL TRAINING: 
       2009  Equity and Social Justice training  

District Assistance and Intervention Team (DAIT) training 
 

2005 School Assistance and Intervention Team (SAIT) training, Markham 
School, Hayward Unified School District, Hayward, CA 

 
2002 Coaching Leaders to Attain Student Success (CLASS), foundational 

training that focuses on the tools critical for coaching beginning and/or 
veteran principals (New Teacher Center, UCSC)  

 
1998-1999 Standards Based training, The Pew Network for Standards-Based 

Reform 
 
COMMENTARY 

Bonanno, M.  (2012) Just do it: we must focus on educating English-learners, Education 
Week, June 6, 2012. 

 
PROFESSIONAL ACTIVITIES: 

 Adjunct Facility: Holy Names, 1991.  Department of Education, Multiple Subject 
Program 

 
 Speaker: University of San Francisco, January, 1990, 1995.  Topic: 

Women in Management 
 
 Chair: California Commission on Teacher Credentialing Accreditation 

Advisory Council, 1991-1993. 
 

Consultant Latino Teacher Project; Tomas Rivera Center, Claremont, 
California, 1990 

 
 Member: Reading Advisory Committee, Sonoma State University,  
  School of Education, 1997-2000 
 

California Commission on Teacher Credentialing 
Committee on Accreditation (1996-1997) 

 
  Bilingual Advisory Committee, San José State University 

(1996-1997) 
 
   



 
Dr. Deborah Bradshaw 

82 Steuben Bay 
Alameda, CA  94502 

(510) 865-3950 
EDUCATION 
2006  UNIVERSITY OF CALIFORNIA,   READING SPECIALIST CERTIFICATE 

LOS ANGELES  
 

2003  NOVA SOUTHEASTERN UNIVERSITY  ED. D., EDUCATIONAL LEADERSHP/ 
  Ft. LAUDERDALE, FLORIDA   ORGANIZATIONAL STRUCTURE 
 
1997  CALIFORNIA STATE UNIVERSITY  ADMINISTRATIVE 
  HAYWARD, CA     CREDENTIAL 
 
1996  CALIFORNIA STATE UNIVERSITY  M.S., EDUCATIONAL 
  HAYWARD, CA     LEADERSHIP 
 
1987  CALIFORNIA STATE UNIVERSITY  MULTIPLE SUBJECT 
  HAYWARD, CA     TEACHING CREDENTIAL 
 
1972  SOUTHERN ILLINOIS UNIVERSITY  B.S., EDUCATION 

EDWARDSVILLE, IL    SPECIAL EDUCATION TEACHING  
       CERTIFICATE K-12 

GENERAL EDUCATION TEACHING  
CERTIFICATE K-9 

 
PROFESSIONAL EXPERIENCE 
2011- Present: 
  
 
 
2001 – 2011 

Special Consultant 
California State University East Bay 
Hayward, CA 94540 
 
Director II, Standards, Assessment, Research and Evaluation 
Hayward Unified School District 
Hayward, CA 94540 

  
  

1997 – 2001 Coordinator Curriculum, Standards, Accountability and Evaluation 
Alameda Unified School District 
Alameda, CA  94501 

  

1996 – 1997 Curriculum/Assessment Specialist 
Alameda Unified School District 
Alameda, CA  94501 

  
1996 – 1999 Principal Alameda Year Round Education Intersession Program 

Alameda Unified School District 
Alameda, CA  94501  

 
1992 – 1996 

 

Teacher on Special Assignment/Assessment 
Alameda Unified School District 
Alameda, CA  94501 



 
  

 
1987 – 1992 

 
Teacher Henry Haight Elementary School 
Alameda Unified School District 
Alameda, CA  94501 

  

1985 – 1987 Site Administrator Woodstock Child Development Center 
Alameda Unified School District 
Alameda, CA  94501 

 

1982 - 1985 Teacher Woodstock Child Development Center 
Alameda Unified School District 
Alameda, CA  94501 

  

1973 - 1976 Teacher Promise Center for the Developmentally Disabled 
East St. Louis Unified School District 
East St. Louis, IL 

 

PROFESSIONAL RESPONSIBILITIES 
 Advise/support doctoral candidates; review and provide guidance and input on students’ dissertations 
 Administration of all national, state and local testing and educational programs 
 Development and facilitation of training programs for all staff, students and parents 
 Analysis of student achievement data for program evaluation and for reporting to administrators, 

teachers, parents, Board of Education and community members 
 Implementation of standards-based curriculum and instruction including textbook adoptions and 

intervention programs 
 Supervision and evaluation of administrators, teachers and classified staff 
 Monitoring Williams and SARC Compliance 

 
TASK FORCES/CONSULTANCIES/BOARDS 
RAAMP Charter Academy School Board Member 
HUSD BTSA Advisory Board 
HUSD Equity Task Force 
HUSD ELL Master Plan Development Task Force and English Language Learner Coordinating Council 
Alameda County Charter School Task Force 
California Department of Education, Special Education Test Development Task Force 
Instructor, University of Phoenix; Portfolio Assessment 
 

AWARDS 
HUSD ACSA Central Office Administrator of the Year, 2010-2011 and 2003-2004; Nominee: 2004-2005, 
2005-2006, 2007-2008, 2008-2009 
Alameda Unified School District Central Office Employee of the Year, 2002 
 

CERTIFICATES OF COMPLETION 
Cognitive Coaching, 2008 
Panasonic Leadership Associates Program, 2002 
Gallup Urban Teacher/Principal Perceiver Program, 2002 
Total Quality Management Institute, 1992 
Sheltered Academy for Administrators Institute (Administrative CLAD Certificate), 1990 
California School Leadership Academy, 1996-1998 
Harvard Graduate School of Education, Standards Based Teaching and Assessment Institute, 1996-1998 



Linda Common, Ed.I)
760 Temescal Way

Redwood City, CA 94062
(6s0) 369-1861
(6s0) 2t9-2212

LCommon@aol.com

Education & Credentials

2005

1984

1984

1983

1983

1982

t982

t97r

t970

Professional Exoerience

2013

2009-20lA

2A07-2009

Interim PrincipaUCarlmont High School
Sequoia Union High School District

Assistant Superintendent (Retired)
Palo Alto Unified School District

Chief Administrator for Special Education Services
Sequoia Union High School District

Doctorate of Education-Educational Leadership
Argosy University/San Francisco Bay Area

Administrative Credential
San Francisco State University

Masters of Arts-Educational Administration
University of Santa Clara

Learning Handicapped Credential
College ofNotre Dame (Notre Dame De Namur University)

CBEST Test (Passed)

Masters of Education
College of Notre Dame

Resource Specialist Certificate of Competence

Credential-Elementary
Chico State University

B.A. Fine Arts (Humanities Minor)
Chico State University



1996-2007 Principal
Woodside High School
Sequoia Union High School District

1993-1996 AssistantPrincipal-Curriculum& Instruction
San Mateo High School
San Mateo Union High School District

1987-1993 AssistantPrincipal-Guidance
San Mateo High School
San Mateo Union High School District

1986-1987 Dean of Students
Aragon High School
San Mateo Union High School District

1984-1986 MentorTeacher-MentorTeacherProgram
Santa Clara Unified School District

1983-1986 Resource Specialist & Department Chair
Special Education Department/Peterson Junior High School
Santa Clara Unified School District

1983 Special Education Summer School/Fligh School Competency
Santa Clara High School
Santa Clara Unified School District

1980-1981 Special Education Teacher/ Seventh, Eighth, and Ninth Grades
Peterson Junior High School
Santa Clara Unifred School District

1980-1981 Sixth Grade Teacher
Scott Lane Elementary School
Santa Clara Unified School District

1975-1980 Seventh and Eighth Grade Language Arts Teacher
Curtis Intermediate School
Santa Clara Unified School District

1974-1975 First and Third Combination-Bilingual Class Teacher
Scott Lane Elementary School
Santa Clara Unified School District

l97l-I974 First, Second, Fifth Grade Teacher



Scott Lane Elementary School
Santa Clara Unified School District

Professional Oreanizations & Memberships

1987-Present Association of California School Adminishators (ACSA)

197l-1987 CaliforniaTeachers' Association(CTA)

2A00-2002 President-PeninsulaAthleticLeague(PAL)

2000-2007 Member-PeninsulaAthleticLeague(PAL)

1996-1997 Member-Woodside Rotary

1992-1995 Foster City Rotary Member

199l-1992 MPSSA-President-Administrators' Association
San Mateo Union High School District

Summaru of Other District Experiences

1995-2007 WASC-Visiting Team Member (Public and Private Schools)

1995-1996 Stanford University/Student Teacher/Intem Evaluation Committee

1994-1995 Bayside Visual Performing Arts & Technology Middle School
Committee-Foster City- San Mateo School District

1992-1997 Chairman-PhysicalEducationCouncil
Course of Study and Health Topics

l99l Summer School PrincipaVSan Mateo High School
San Mateo Union High School District

1990-1997 Member of the Sabbatical Commiffee

1988-1992 Chairman-Visual and Performing Arts Council
San Mateo Union High School District



1986 Drug Abuse Advisory Council/National Training Associates
San Mateo Union High School District

1985 Appointed by Superintendent
Millbrae School District Day Care Advisory Commiuee

1987-1996 San Mateo Hieh School Exneriences

l) Chaired San Mateo High School Performing Arts Program and Booster Club
2) Member of the Core Team/Kids Days
3) Peer Counseling Program
a) Chairman Master Schedule Committee
5) Chairman of the District Feeder School Articulation Committee
6) Created and Designed Curriculum Guides and High School Folder
7) Testing Coordinator-Golden State Exams, Competency Test, CLAS, AP Exams
8) Chairman ESL Deparhnent
9) Chairman Guidance Departrnent/Special Education Dept. & IEP Meetings
1 0) Adopt-a-School Coordinator-United Airlines (School-To-Work) Program
1 I ) WASC-Review-Lead Member
12) Chairman Coordinated Compliance Review
l3) School Site Council
14) Tech Prep Coordinator
1 5) Staff Development Coordinator
l6) Member -Student Study Team
1 7) Campus Supervision/Discipline-activities, athletics, events
l8) Evaluation of Certificated and Classified Staff
19) Biotechnology Pathway Committee
20) Business Pathway Committee (School-To-Work)
2 l) District Math Commiuee (MATH-Articulation)
22) Member of the Visual and Performing Arts Committee

Specialized School Grant
23) SELPA-Special Education Administration Committee

1996-2007 Woodside Hish School Experiences

1) Cuniculum and Academic School Leader
2) Classified and Certificated Evaluations
3) Committee Member/Design & Create Shared Decision Making Council
4) Member of the School Site Council
5) Oversee and Implement School Budget
6) Oversee School Safety and Emergency Procedure Plans

4



7) Member of the Construction Committee (pUC)
(LibrarylAdministration, GyM, pool, euad, classrooms, performing Arts center,

Modernization of Classrooms, Video Production Lab, Career Center, 900 Computers on Site, Two
Reading Labs, Football Field and Lights)
8) oversee the Purchase and Installation of fifty SMART Boards
9) community outreach (8tr Grade orientations, Luncheons, and community
Presentations)
10) Chairman/PAR (District Peer and Review Committee)
11) AFSCME Contract Negotiations
12) wAsc-woodside High School-Six year and rhree-year Review
13) Notre Dame De Namur University- Presentations (Interviews and SDAIE
Presentations)
14) Created ELL &, Technology Deparhnent
15) created Parent Advisory, Student Advisory and Leadership class
16) Worked to Raise API and Ayp Scores
17) Created aData Team
18) Implemented Nova Net and Edusoft Software Systems
19) Implemented Reading Labs using Reading 190 Software
20) Introduced AVID/IMESA Program
2 I ) Introduced School-To-Career Pathways

Hobbies

Family, golf, performing arts, skiing, hiking, computers and technology

References

David Reilly
Assistant Superintendent
Sequoia Union High School District
480 James Avenue
Redwood City, CA 94062
dreilli'@seq.org
(650) 369-141 I

James Lianides, Ed.D.
Superintendent
Sequoia Union High School District
480 James Avenue
Redwood Ciry, CA 94062
(650) 369-14l I ext. 2212



Jacquie McEvoy
Assistant Superintendent South San Francisco
398 B. Street
South San Francisco, CA
(6s0) 877-8700

Dr. Nicholas J. Gennaro, Past Superintendent (Retired)
San Mateo Union High School District
Secondary Education
Notre Dame De Namur University
1500 Ralston Avenue
Belmont, CA940A2
(6s0) s08-3s00
gennaronicholas@yahoo. com
ngennaro@ndnu.edu

Thomas Mohr-Past Superintendent-San Mateo Union High School District
(Retired)
President-Canada College
4200 Farm Hill Blvd.
Redwood City, CA 94061-109
mohrt@smccd.edu
(6s0) 306-3100
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Evie Groch, Ed.D.                                                       Home:   510-235-9771 
6520 Barrett Avenue                                                   Cell:    510-599-0867 
El Cerrito, California 94530             Fax:      510-237-5925   
                Email:  egroch@comcast.net  
 
 
CURRENT POSITIONS  
 
ACSA Mentor for new administrators 
Supervisor/Coach for Tier I Preliminary Administrative Credential, Tier II Clear   
      Administrative Credential, California State University, East Bay 
Professional Development Consultant and Presenter on Literacy, Generational Studies,    
      Memory, Curriculum Development, and SpeakEasy 
 
RECENT POSITIONS 
     
Field Supervisor, Coach, Principal Leadership Institute (PLI) Graduate School of Education, 
      University of California, Berkeley 
WriterCoach Volunteer at El Cerrito High School 
 
My Working Style: 
 
Building strong relationships on foundations of trust, respect, and follow-through 
Applying knowledge of cultural diversity, ethnicity, and equity 
Using my fluency in several languages 
Employing Best Teaching Practices and Adult Learning Style 
 
ADMINISTRATIVE EXPERIENCE 
 
Curriculum Specialist, Mt. Diablo Unified School District, Concord, California (1995-2007) 
Coordinator of Curriculum Vice Principals meetings (Mt. Diablo) 
Vice Principal, Clayton Valley High School, Concord, California (1991 to 1995) 
Co-chair, WASC/CDE Self Study, Clayton Valley High School      
Chair, Human Relations Council Program Committee    
Principal, Mt. Diablo High School, Summer School, Concord, California  
Coordinator, Self Study WASC/CDE, Ygnacio Valley High School 
Chair, Foreign Language Department, Ygnacio Valley High School  
Chair, Faculty Council, Ygnacio Valley High School  
WASC/CDE Accreditation experiences 
 
 
CURRICULAR AND RELATED PROFESSIONAL EXPERIENCE 
 
Participant in Coaching for Equity workshop (2016) 
Instructor on Secondary Literacy and Curriculum – California State University East Bay  
Presenter on Not Your Father's Generation ACSA, CCAE (California Council on Adult     
     Educators) 
Member on the P-16 Task Force (Contra Costa County Office of Education) 
Presenter on SpeakEasy Communication – ACSA Convention, Leadership Summit 
Presenter on memory and memory strategies – ACSA, Parent Conferences, Mt. Diablo  
Presenter on Aligning Standards with Curriculum - John Swett High School  

mailto:egroch@comcast.net


Presenter on Literacy, California Association of Teachers of English Conference (2001-02) 
Presenter on Reading Comprehension, St. Mary's (1999) 
Member, Contra Costa County Standards Consortium Steering Committee (three years) 
 
 
EDUCATION 
 
Ed.D. University of La Verne, Education and Organizational Leadership 
M.S. California State University, Hayward, Staff Development 
B.A. University of California, Los Angeles, Spanish, Social Science  
 
 
CREDENTIALS 
 
Professional Administrative Services Credential, California State University, Hayward                 
Standard Secondary Teaching Credential, University of California, Berkeley, California    
 
 
PROFESSIONAL ORGANIZATIONS 
 
Association of California School Administrators  
 Co-chair of Retiree Charter 
            Former President of Region 6 
 Former Region Vice President of Staff Development, in charge of STAR 6 Program  
 Former Charter President, Membership Chair, Programs of Excellence Chair, 
Association for Supervision and Curriculum Development - Advisor 
Diablo Management Association – Former Chair of Staff Development (Socratic Seminars) 
 
 
PROFESSIONAL RECOGNITION 
 
Association of California School Administrators 
 Member, ACSA Retirees Charter - Current 
 Past President Region 6 Award – 2005-2006 
 President Region 6 Award – 2004-2005 
 Exceptional Leadership and Dedicated Service 2004-2005 
 Outstanding Administrator Award - April 5, 2000 
Diablo Management Association Award - Outstanding Contribution in the Area of    
            Education - 2000    
 
 
 
 
 
 
 



 
18201 Marsh Creek Road 
Brentwood, CA 94513 

(925) 634-3437 (home) 
(925) 525-7853 (cell) 
(925) 513-6310 (work) 
mkruse@brentwood.k12.ca.us 

Margaret Kruse 

Education  California State University, Hayward 
Masters of Science, Educational Leadership, 1989 

 

 California State University, Sacramento 
Bachelors of Arts, Liberal Studies, 1978 

Credentials 
 

 California Clear Administrative Services 
 California Clear Multiple Subjects Teaching Credential 

Experience 2002-current                      California State University, East Bay 
Adjunct Faculty Member (part-time) – Educational Leadership Department 

 University Supervisor to students completing Tier I field work 

1998-current Brentwood Union School District Brentwood, CA 
Assistant Superintendent, Educational Services/Human Resources 

 Served as a member of the district leadership team, collaborating on goals, 
strategies, and decision making in areas of curriculum, management, 
finance, facilities and personnel 

 Worked effectively with Board, providing information and 
recommendations 

 Exercised leadership and supervision in all areas of personnel management 
 Coordinated recruitment, selection, orientation and retention of district 

employees 
 Instituted and led interest-based negotiations processes with all employee 

groups 
 Mentored, supported and supervised site administrators 
 Coordinated Education Services Directors (C & I, Special Ed, Student 

Services) to ensure implementation of district vision and quality 
educational programs for all students 

 Led community engagement processes on establishing new school 
attendance boundaries 

 Participated in all aspects of budget development and monitoring 
 Facilitated staff input process for budget reduction recommendations and 

ensured continued focus on restoration of those cuts 
 Established annual district enrollment and staffing projections; met with 

city planners to monitor city growth rate and plans  
 Implemented  protocol and coordinated district wide team in implementing 

and monitoring activities needed for the start up new school sites 
 Developed thorough understanding of construction and facilities planning, 

timelines, and financing, including bond processes 

 1991-1998 Brentwood Union School District Brentwood, CA 



 
Director of Educational Services 

 Led teams of teachers to develop and implement district standards, 
benchmarks and assessments 

 Guided professional development of staff consistent with efforts to 
improve student learning and relevant to standards 

 Administered categorical programs, including allocation and monitoring of 
all school site and district categorical budgets 

 Oversaw district programs for Limited English students; facilitated 
development of districtwide bilingual program model to address needs of 
students at all levels of English acquisition  

 Coordinated textbook and materials selection and ordering process 
 Researched information and facilitated community and staff input process 

on converting to districtwide modified traditional calendar 
 Led team of teachers, parents, and community members in developing 

family life curriculum for grades 4-8; facilitated public hearing processes 
 Participated in development of the original Beginning Teacher Support and 

Assessment in conjunction with St. Mary’s College and the Contra Costa 
County Office of Education 

 Facilitated Language Arts and History articulation task forces of K-12 
teachers and administrators to align curriculum and ensure smooth 
transition for 9th grade students 

 1986-1991 Byron Union School District Byron, CA 
School Principal/Coordinator of Educational Services 

 Provided leadership for K-8 school programs, staff, and community  
 Aligned resources to support the learning of all students 
 Ensured sound management of school site operations 
 Collaborated with families and community members 
 Demonstrated skills in decision making, problem solving and change 

management 

 1984-1986 Byron Union School District Byron, CA 
Vice Principal/Projects Director  

 
 

1979-1984 Byron Union School District Byron, CA 
Classroom Teacher 

Professional Roles 
 

 Contra Costa County Schools Self Insurance Group (CCCSIG) Executive 
Committee member 

 CCCSIG Health Benefits Subcommittee;  Chairperson 
 Schools Self Insurance of Contra Costa County; Board member; Past 

Chairperson 
 Association of California School Administrators (ASA) Delta Charter;  

Board member 
 Association for Staff Development and Curriculum Design (ASCD)   

 
 
 
 



 

Professional 
Development 

 
 ACSA Superintendent’s Academy 
 ACSA Personnel Academy 
 ACSA Personnel Institute 
 Center for Collaborative Solutions Interest Based Bargaining Training 
 Basics of Enrollment Forecasting 
 Financial Management for Superintendents and District Policymakers 

Presentations 
 

 ACSA Personnel Academy:  Classified Recruitment and Selection 
 ACSA Personnel Academy:  Superintendent’s Expectation of the 

Personnel Office; Classified Recruitment and Selection 
 Child Nutrition Program Administration; San Jose State University:  

Human Resources Management 
 California State University, East Bay; Educational Leadership Program:  

Role of the Human Resources Department; Resume Writing and 
Interviewing Skills 

 Training of Trainers:  Program Quality Review; BTSA Support Provider 

Community 
Involvement 

 
 East County Historical Society, member 
 John Marsh Historic Trust, member 
 Volunteer; Brentwood Education Foundation Dinner 

 

References 
 

 Personal and professional references available upon request 
 



 
18201 Marsh Creek Road 
Brentwood, CA 94513 

(925) 634-3437 (home) 
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mkruse@brentwood.k12.ca.us 

Margaret Kruse 

Education  California State University, Hayward 
Masters of Science, Educational Leadership, 1989 

 

 California State University, Sacramento 
Bachelors of Arts, Liberal Studies, 1978 

Credentials 
 

 California Clear Administrative Services 
 California Clear Multiple Subjects Teaching Credential 

Experience 2002-current                      California State University, East Bay 
Adjunct Faculty Member (part-time) – Educational Leadership Department 

 University Supervisor to students completing Tier I field work 

1998-current Brentwood Union School District Brentwood, CA 
Assistant Superintendent, Educational Services/Human Resources 

 Served as a member of the district leadership team, collaborating on goals, 
strategies, and decision making in areas of curriculum, management, 
finance, facilities and personnel 

 Worked effectively with Board, providing information and 
recommendations 

 Exercised leadership and supervision in all areas of personnel management 
 Coordinated recruitment, selection, orientation and retention of district 

employees 
 Instituted and led interest-based negotiations processes with all employee 

groups 
 Mentored, supported and supervised site administrators 
 Coordinated Education Services Directors (C & I, Special Ed, Student 

Services) to ensure implementation of district vision and quality 
educational programs for all students 

 Led community engagement processes on establishing new school 
attendance boundaries 

 Participated in all aspects of budget development and monitoring 
 Facilitated staff input process for budget reduction recommendations and 

ensured continued focus on restoration of those cuts 
 Established annual district enrollment and staffing projections; met with 

city planners to monitor city growth rate and plans  
 Implemented  protocol and coordinated district wide team in implementing 

and monitoring activities needed for the start up new school sites 
 Developed thorough understanding of construction and facilities planning, 

timelines, and financing, including bond processes 

 1991-1998 Brentwood Union School District Brentwood, CA 



 
Director of Educational Services 

 Led teams of teachers to develop and implement district standards, 
benchmarks and assessments 

 Guided professional development of staff consistent with efforts to 
improve student learning and relevant to standards 

 Administered categorical programs, including allocation and monitoring of 
all school site and district categorical budgets 

 Oversaw district programs for Limited English students; facilitated 
development of districtwide bilingual program model to address needs of 
students at all levels of English acquisition  

 Coordinated textbook and materials selection and ordering process 
 Researched information and facilitated community and staff input process 

on converting to districtwide modified traditional calendar 
 Led team of teachers, parents, and community members in developing 

family life curriculum for grades 4-8; facilitated public hearing processes 
 Participated in development of the original Beginning Teacher Support and 

Assessment in conjunction with St. Mary’s College and the Contra Costa 
County Office of Education 

 Facilitated Language Arts and History articulation task forces of K-12 
teachers and administrators to align curriculum and ensure smooth 
transition for 9th grade students 

 1986-1991 Byron Union School District Byron, CA 
School Principal/Coordinator of Educational Services 

 Provided leadership for K-8 school programs, staff, and community  
 Aligned resources to support the learning of all students 
 Ensured sound management of school site operations 
 Collaborated with families and community members 
 Demonstrated skills in decision making, problem solving and change 

management 

 1984-1986 Byron Union School District Byron, CA 
Vice Principal/Projects Director  

 
 

1979-1984 Byron Union School District Byron, CA 
Classroom Teacher 

Professional Roles 
 

 Contra Costa County Schools Self Insurance Group (CCCSIG) Executive 
Committee member 

 CCCSIG Health Benefits Subcommittee;  Chairperson 
 Schools Self Insurance of Contra Costa County; Board member; Past 

Chairperson 
 Association of California School Administrators (ASA) Delta Charter;  

Board member 
 Association for Staff Development and Curriculum Design (ASCD)   

 
 
 
 



 

Professional 
Development 

 
 ACSA Superintendent’s Academy 
 ACSA Personnel Academy 
 ACSA Personnel Institute 
 Center for Collaborative Solutions Interest Based Bargaining Training 
 Basics of Enrollment Forecasting 
 Financial Management for Superintendents and District Policymakers 

Presentations 
 

 ACSA Personnel Academy:  Classified Recruitment and Selection 
 ACSA Personnel Academy:  Superintendent’s Expectation of the 

Personnel Office; Classified Recruitment and Selection 
 Child Nutrition Program Administration; San Jose State University:  

Human Resources Management 
 California State University, East Bay; Educational Leadership Program:  

Role of the Human Resources Department; Resume Writing and 
Interviewing Skills 

 Training of Trainers:  Program Quality Review; BTSA Support Provider 

Community 
Involvement 

 
 East County Historical Society, member 
 John Marsh Historic Trust, member 
 Volunteer; Brentwood Education Foundation Dinner 

 

References 
 

 Personal and professional references available upon request 
 









JOSEPH M. MCCREARY, ED.D. 
280 Waverly Street (C) (408) 594 - 5154 
Sunnyvale, CA 94086 mccreary.joe@gmail.com 

EDUCATION 
San Francisco State University, EdD, Educational Leadership 5/2012 
California State University, Los Angeles, Master of Arts, Educational Leadership 5/2005 
Florida International University, Miami, FL, Master of Science, Elementary Education  12/1995  
University of Miami, FL, Bachelor of Arts, Psychology & Criminal Justice 5/1992 

EXPERIENCE 
Principal, George Mayne Elementary School, Santa Clara Unified School District 8/2012 to present    

• Managed the daily operations and coordinate all school activities for a K – 5th bilingual elementary school. 
• Led several data meetings with grade level teams to interpret data from CST and benchmark assessments. 
• Created an Instructional Leadership Team (ILT) at site; rewrote Single Plan Student Achievement (SPSA). 
• Purchased laptops and document cameras/projectors for the majority of the classroom teachers. 
• Wrote a grant to implement a Positive Behavior Intervention Supports (PBIS) program at our school.  Created a team 

of staff members who attended a 4 day training in order to implement rules and positive incentives for students. 
• Created a more streamlined Student Success Team (SST) process to support students who are struggling. 
• Worked with local companies to provide opportunities for them to support our school (Beautiful Day, donate 

resources). 
• Ran a three-week Summer Academy for over 200 students who were struggling with grade level standards.   
• Evaluated classified and certificated employees. 

 
Principal, Garden Village Elementary School, Jefferson Elementary School District, Daly City, CA 8/2008 - 6/2012    

• Managed the daily operations and coordinate all school activities for a K – 6th grade elementary school. 
• Provided leadership and professional development that promoted student achievement, collegiality, and best 

practices. 
• Monitored and provided support for new curriculum implementation, pacing guides, and through daily walk-throughs. 
• Implemented district-wide benchmark assessments, led grade level data meetings, and worked collaboratively with 

teachers in selecting essential standards and setting goals. 
• Shaped and communicated the schoolʼs goals and align them in support of the districtʼs goals. 
• Created an Instructional Leadership Team (ILT) at site; rewrote Single Plan Student Achievement (SPSA). 
• Attended district-wide Professional Learning Community (PLC) meetings to support districtʼs PI plan. 
• Evaluated and supported certificated and classified staff members. 
• Fostered a positive school climate, maintained an orderly campus, and developed a commitment to excellence. 
• Managed all special education, speech, and student intervention team meetings. 

 
Interim Principal, Almond Elementary School, Los Altos School District, Los Altos, CA 8/2007 – 6/2008     

• Managed the daily operations and coordinate all school activities for a K – 6th grade elementary school. 
• Maintained high standards for student conduct, attendance, and enforced discipline. 
• Worked collaboratively with parent groups (PTA, SSC) and supported school-wide programs. 
• Assisted new teachers with classroom set-up, suggestions for successful communication, and instructional ideas. 
• Implemented anti-bullying school-wide program. 
• Managed well-organized, timely, and informative staff meetings. 
• Supervised and evaluated classified and certificated employees. 

 
 
Teaching Experience (11 years of experience) 
Los Altos School District (Covington Elementary School – 5th & 6th grade teacher); Summer School Principal – Upper 
Grade Enrichment program (Summer 2007) & Lower Grade Enrichment program (Summer 2006) 
Pasadena Unified School District (Allendale Elementary School – 6th grade, Don Benito Fundamental School – 4th grade, 
Skills Enrichment Summer Program – 7th & 8th grade) 
Orange County Public Schools, Orlando, Florida (NorthLake Park Community School, Michael McCoy Elementary School 
– 4th grade teacher) 
Cupertino Union School District, Cupertino, California (Garden Gate Elementary School – 4th grade teacher) 
Pinewood Private School, Los Altos, CA (summer school teacher – 3rd – 6th grade) 



DISTRICT-WIDE COMMITTEES 
Curriculum & Instruction Sub-committee (helped plan district PLC meetings) 2009 – 2012 school year 
SES (Supplemental Education Services) coordinator  2010 – 2012 school year 
Negotiations (administrator representative) 2011 – 2012 school year  
Administrator Coach (3 new administrators) 2010 – 2012 school year 
Program Improvement Sub-committee  2009 – 2010 school year 
Healthy Kids Survey and Red Ribbon Week Coordinator (district-wide coordinator) 2009 – 2010 school year 
1st grade district-wide teacher meetings (administrator representative) 2007 – 2008 school year 
District Evaluation Committee (created new evaluation form) 2006 – 2007 school year  
 
 
 

 

CONFERENCES, TRAININGS, & WORKSHOPS 
Zap the Gap presenter (Moving a School Out of Program Improvement: Garden Village Elementary) 2/2011 
CLASS (Coaching Learners to Attain Student Success) training 2/2011 
Training of Instructors – Pearsonʼs Reading Street (4th and 5th grade ELA) 6/2010 
California English Language Development Test (CELDT) training 8/2010  
SB 472 English Language Arts (Pearsonʼs Reading Street), Jefferson Elementary School District 8/2010 – 10/2010 
SB 472 English Language Development, Jefferson Elementary School District 8/2009 – 12/2009 
SB 472 Mathematics (Everyday Math), Jefferson Elementary School District 3/2009 – 8/2009 
AB 430 Tier 2 Administrative Clear credential 8/2008 – 5/2009 
 
 
  

HONORS & AWARDS 
Instrumental in the increase of API scores at Garden Village Elementary School by 45 points 8/2008 – 6/2012 
Instrumental in moving Garden Village Elementary School out of Program Improvement 8/2010 
National Board Certification (middle generalist) 8/2004 
Received several grants for the classroom (PEF, FEDCO, Riordan Reading grants) 8/2001 
 
  

REFERENCES 
Available upon request 
 



Anne McDermott 
233 San Mateo Avenue 
Los Gatos, CA  95030 

Telephone: (408) 221-3584 
Email: ammcd@me.com 

 

Education:  
 1989-1992  Gavilan College      Gilroy, CA 
 Associate in Arts 
 1992-1994  San Jose State University     San Jose, CA 
 Bachelor in Arts        Magna Cum Laude   Dean’s Scholar 
 1994-1995  San Jose State University     San Jose, CA 
 Teaching Credential 
 2001-2002  San Jose State University     San Jose, CA 
 Master of Arts, Administration & Supervision  
 
 

Work Experience: 
 1971-1987  Office Manager      Morgan Hill, CA 
    State Farm Insurance 
 1987-1994  Instructional Aide      Morgan Hill, CA 
    Nordstrom Elementary 
    Morgan Hill Unified School District 
 1995-1996  Elementary Teacher      Morgan Hill, CA 
    Nordstrom Elementary 
    Morgan Hill Unified School District 
 1996-2008  Elementary Teacher      Santa Clara, CA  
    Santa Clara Unified School District 
 Summer 2007  Summer School Administrator in Charge   Santa Clara, CA 
    Santa Clara Unified School District 
 2008-2010  Assistant Principal, Briarwood Elementary   Santa Clara, CA 
    Coordinator/ Elementary BTSA 
    Santa Clara Unified School District 
 Summer 2008  Summer School Principal     Santa Clara, CA 
    Santa Clara Unified 
 2010-2013  Principal, Briarwood Elementary    Santa Clara, CA 
 2013-   Supervisor, Stanford Teacher Education Program (STEP) Palo Alto, CA 
  
  
Professional Development/Activities 

 FOSS Science Kit Trainer 
 Columbia Teacher’s College,  Summer Reading Institute 
 GLAD training 
 Mentoring Matters, Data as a Third Point training 
 Kindergarten Task Force and staff development leader 
 Faculty Associate, San Jose State University 
 BTSA Support Provider, Mentoring Matters training 
 Science Leadership Committee,  SCUSD 
 Education Services Team, SCUSD 



 

LINDA LESTER MCILVOY 
University Supervisor and Instructor 

Educational Consultant 
 

3835 Dotty Street 
Carmichael, CA 95608 

(510) 206-6648 (Cell) 

Email:  llestermcilvoy@comcast.net  

 
HIGHLIGHTS OF QUALIFICATIONS 

 
 Supervisor and coach of Tier I and Tier II candidates

 University instructor 

 Successful administrator and supervisor 
 Committed to equity in education 
 Effective mediator 
 Excellent writing, communication and organizational skills 
 Proven ability to work effectively with various groups within schools, district, 
 and the larger community 
 

RECENT ACCOMPLISHMENTS 

 
 Coached over fifty new secondary administrators 
 Created curriculum for human resources administration course 
 Co-created curriculum for professional responsibilities course 
 Assisted in production of two videos on teacher evaluation



ADMINISTRATIVE ACCOMPLISHMENTS 

 
Assistant Superintendent, Personnel Services 
 
 Supervised Personnel Services Division for 934 classified and 2,204 certificated 

 employees 

 Advised principals, K-12 with: 
  Recruitment, staffing and credentialing 
  Supervision, evaluation, and discipline of staff 
  Contractual issues, certificated and classified 
 Promoted recruitment and retention of certificated and classified staff  

 Chaired revision of teacher and administrative evaluation  procedures 
 Participated in Strategic Planning Steering Committee 
 Participated in Equity in Education training 
 Supervised Pre-Intern and Intern Programs in University Partnership 

 
 

 
 
 

mailto:llestermcilvoy@comcast.net


 
Area I Director 

 
 Served as member of the district negotiating team, including special bargaining 
 for MT/YRE school, K-8 school, and special education 
 Coached, supervised and evaluated principals of nineteen schools in Area I 
 Supervised implementation of K-8 program at Stewart School 
 Spearheaded district Education plan, Philosophy and Vision 
 Chaired Secondary Curriculum committee 
 Supervised secondary summer schools 

 Facilitated resolution of complaints and grievances in Area I schools 

 
Principal, Pinole Valley High School 
 
 Initiated the Humanities Interdisciplinary Project 
 Facilitated staff development activities 

 Implemented Gifted and Talented Program at magnet high school 
 Instituted “Pinole Clean-up Day” with School Site Council and City of Pinole 
 Coordinated the composition and implementation of the District English 
 Curriculum 
 Supervised the revision of the Standard Textbook List for the District 

 

PROFESSIONAL EXPERIENCE AND ORGANIZATIONS 
 
 Advanced Reading-Language Leadership Program, U.C. Berkeley,  Advisory 
 Committee Member. 1982-2000 
 Association of California School Administrators. 1983-present 
 Bay Area Writing Project, Summer Fellow and Consultant. 1980-1984 
 CLAD, English Credential Program Advisory Board, U.C. Berkeley. 1993-1994 

 Delta Kappa Gamma, President. 2003-2007  
 Phi Delta Kappa, U.C. Berkeley Chapter, President. 1991-1995 
 Richmond Association of School Administrators, Secretary. 1985 
 Rotary Club of Pinole, Secretary. 1997-1998. 1999-2000 
 West Contra Costa Retired Educators, Scholarship Fund, Board of 
 Directors. 2003-2009 
 YMCA Board. 1996-2001 

 
ACHIEVEMENTS AND HONORS 

 
 Administrator of the Year, RASA. 1992 
 CAC “You Make a Difference” Award. 1990 
 Honorary Service Award, PTSA, Pinole Valley High School. 1986 

 

EDUCATION  B.A., University of Missouri. 1964 

    M.A., University of San Francisco. 1983 
 

CREDENTIALS  Standard Secondary: English and French. 1966 
    Administrative Services. 1983 
 

 
 

 



 
UNIVERSITY EXPERIENCE 

 
Fieldwork Supervisor, Tier I and Tier II, California State University, East Bay  
          2002-present 
University Instructor, San Francisco State University   2002-2015 
University Instructor, CSUH       2004-2005 
 

ADMINISTRATIVE EXPERIENCE 
 

Asst. Superintendent, Personnel Services, West Contra Costa Unified School District 
1994-2002 
Area I Director 1991-1994 
Pinole Valley High School: Dean of Students   1983-84 
    Instructional Vice Principal  1984-87 
    Principal    1987-91 

 

OTHER RELATED POSITIONS 

 
Richmond High School: English Teacher   1969-1980 
    English Department Chairperson 1974-1980 
    English Curriculum Chairperson 
    District    1976-1977 

    Composition Resource Teacher 1979-1983 
    Project Assistant   1981-1983 
College Park High School, Mt. Diablo Unified School District 
    English Teacher   1966-1969 
 
 
 

Professional References 
 
Andrew Dubin, Ph.D., Professor, retired 
Department of Administration and Interdisciplinary Studies 
San Francisco State University 
(415) 338-1300 

Email: adubin@sfsu.edu 
 
Sarah A. Gonzales, Ed.D., Assistant Professor, retired  
Department of Educational Leadership 
California State University, East Bay 
(510) 885-2292 
Email: sgonzales@csueast.bay.edu 

 
Gloria Johnston, Ed.D.,  Former Superintendent 
West Contra Costa Unified School District 
(858) 780-8836 
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SUSAN MIRKOVICH 
 

OBJECTIVE____________________________________________________________________________ 
To become fully certified as an ACSA Leadership Coach 

EXPERIENCE________________________________________________________________                  _      
 
 2011 – Present 
  
 Coach/Consultant, Pivot Learning Partners 

 Provided Teacher Leadership Training to elementary, middle school and 
high school leadership teams in two districts 

 Coached four elementary principals and two high school principals on 
Instructional Rounds 

 
 2006 – 2011 Martinez Unified School District  Martinez, CA 
 
 Principal, Alhambra High School 

 Provide instructional leadership and provide the vision for the purpose of improving student 
achievement.  

 Selection, supervision and evaluation of over 90 certificated and classified employees 
 Supervision of instruction, progress, safety and general welfare of 1260 students 
 Prepared school budgets and administered the expenditures of funds 
 Developed, implemented and reviewed progress of WASC and School Site Plan 

 
 1998 – 2006 Martinez Unified School District  Martinez, CA 
 
 Principal, Las Juntas Elementary School 

 Selection, supervision and evaluation of over 35 certificated and classified employees 
 Supervision of instruction, progress, safety and general welfare of 350 students 
 Prepared school budgets and administered the expenditures of funds 
 Developed, implemented and reviewed progress of School Site Plan 

 
 1993 – 1998  Martinez Unified School District  Martinez, CA 
 
 Assistant Principal, Alhambra High School 

 Supervision and evaluation of certificated and classified employees 
 Monitored attendance and discipline for students 
 Organized and monitored student support services 
 Chairperson and coordinator of Care Team 

 
 1980 – 1993  Martinez Unified School District  Martinez, CA 
 
 Teacher, Martinez Junior High School 

 Teacher, Physical Education and Health 
 Organized and supervised Lunchtime Activities Program 
 Administered and supervised athletic programs 

 
  
 



 
 1973 – 1980  Wayne Public Schools   Wayne, NJ 
 
 Teacher, Wayne Valley High School 

 Teacher, Physical Education and Health, grades 9-12 
 Coach, Varsity Swimming, Field Hockey, Track 

 
EDUCATION_________________________________________________________________________________ 
2005                 ACSA Curriculum and Instruction Academy 
2000  Professional Clear Administrative Services Credential: California State             

University, Hayward                    
1996  Preliminary Administrative Services Credential: California State                 

University, Hayward 
1996             M.S. Educational Leadership, California State University, Hayward 
1973 B.A. Physical Education and Health, Montclair State University, Montclair, N.J. 
 
RELATED PROFESSIAL EXPERIENCE__________________________________________ 
 
2011 Certified as Pivot Learning Partners Coach/Consultant 
2010 - 2013 ACSA CLASS(Coaching Leaders for Academic Success) Training 
2005 – 2006  Trainer, Differentiated Instruction, Martinez Unified School District 
2000 – 2007     District Negotiating Team, Martinez Unified School District 
1995 – 1996  Program Quality Review Consultant, Piedmont Middle School 
1992 – 1996 Trainer in prevention/intervention strategies for certificated and 

classified staff, John F. Kennedy University 
1991 – 1998 School Attendance Review Board Chairperson, Martinez Unified School 

District 
1990 – 1998 Drug, Alcohol, Tobacco Program Manager, Martinez Unified School 

District 
1991 – 1995 Facilitator, “Strengthening Family Ties”, Martinez Unified School 

District 
 
AWARDS AND HONORS _______________________________________________________ 
 
2006   Martinez Unified School District Administrator of the Year 
1996 Outstanding Student Award, Department of Educational Leadership, 

California State University, Hayward 
1993 PTA Honorary Service Award, Martinez Junior High School 
 
REFERENCES_________________________________________________________________ 
 
Rami Muth Superintendent; Martinez Unified School District 925-335-5908 
John Searles Retired Superintendent of Schools; Martinez Unified School District 

925-228-5700  
Pat Gemma Regional Director; Pivot Learning Partners 650-722-0298 
 

 
 
803 Bantry Way, Benicia, California 94553 

707-745-9337 
mirknmahler@comcast.net 



VITA 

NANCY L. STEELE 

 

PROFESSIONAL EXPERIENCE 
 Educational Consultant      2007 - Present  
 Mentor Pivot Education Consultant      2007 - 2008 
 Rhythm for Health Consultant     2011 - Present 
 Curriculum Development, Vineyard High School, Livermore 2000 - Present 

Valley Joint Unified School District 
 Field Colleague, CDE Educational Options    1992 -  2007   
 Principal, Livermore Adult Education/    1986 -  2007 

Alternative Education, Livermore Valley Joint Unified 
School District      
-Adult Education- ESL, Technology, Seniors, General Ed 
-Independent Study-Grades 1-12 
-High Risk Programs Grades 6-8 
-Continuation School Grades 9-12 

 Vice-Principal, Granada High , Livermore School District  1981 - 1986   
 Vice-Principal, Livermore High, Livermore School District  1973 - 1981 
 Teacher, Livermore High, Livermore School District  1965 – 1973 
  Graduate Teaching Assistant, Northern Illinois University  1964 – 1965 

 

EDUCATION 
Basic Training-three year Rhythm Meditation   2011 – 2013 

  TakeTina Rhythm Process 

Pivot Basic Mentor training      2007  
M.A. San Jose State – Physical Education     1969 
B.A. University of California, Berkeley      1964 
 Physical Education, Life Sciences 
Management Certificate Program, University of the Pacific,   1997 
Eherhardt School of Business  
 
CREDENTIALS 

 California Administrative Services Credential, Life 
 California Standard Teaching Credential, Life 

 
PRESENTATIONS,WORKSHOPS 

 Co-Leader, Rhythmic Meditation, Sacramento Summer Arts, one day workshop 2013 
 Co-Leader, Rhythm for Health, Remo- Recreation Center, Los Angles, August 2013 
  “Strategies for Setting Up Independent Study Programs”, mentor for 9-12 principals, 

district staff, and teachers, referred by California State Department, individual/small team 
visitations to Livermore school site:  Vineyard/Adult Ed site for one day or ½ day 
training.  1993- 2007.  



 “Designing Successful Independent Study Programs ” two day workshop, Lake Tahoe 
Unified, 2005, presentor 

 “Alternative Education:  Programs and Legal Requirements”, Saint Mary’s College, 
Administrator Tier 1 presentation, Moraga, California, 1991, 1992 

 “Developing School Wide ESLER’S for Independent Study Programs”, ACSA Adult  
Education Conference 1992. 

  “Resiliency and High Rick Students”, AEWC Conference, Educational Options Unit,  
CDE 1999 

 “The Three A’s for Student Success: Attitude, Attendance, Academic”, National 
Conference for Alternative Education”, San Diego, 1990 

 
PROFESSIONAL AFFILIATIONS 

 Association of California School Administrators, Emeritus Member    Present 
 Association of California School Administrators       1973 - 2007 
 California Department of Education, Educational Options, Field Colleague    1989 - 2007 
 Livermore Chamber of Commerce Education Committee      1990 - 1999 
 Livermore Management Association         1973 - 2007 
 Tri-Valley Career/Technology Committee        1988 - 2006 
 California Council for Adult Education        1986 - 2007 
 California Consortium for Independent Study       1989 - 2007 

 
COMMUNITY ACTIVITIES 

 Livermore School District Music/Rhythm teaching volunteer 
 Rhythm for Health/volunteer  
 Livermore Chamber of Commerce 
 Livermore Rotary Club 
 Tri-Valley Adult Day Care Task Force-Chairman 

 

HONORS AND AWARDS 
 Dedication of school buildings and small park area, Livermore School District, 2007  

 “Nancy Steele Community Center”, for community and migrant education 
 Livermore Rotary Club, “Rotarian of the Year”       2007 
 Alameda County Women’s Hall of Fame, “2000 Outstanding Woman  2000  

of the Year in Education” 
 “Public Education Service Award”, Alameda County Superintendent of Schools 2000 
 Soroptimist “Woman of Distinction”, Advancement of the Status of Women 1993 
 Livermore Management Association, “Administrator of the Year”   1993 
 Livermore Chamber of Commerce, “Education Leader Award”   1993 
 California Department of Education, Most Supportive Principal”,   1993  

State Alternative Education  
1159 Avenida DeLas PalmasLivermore, CA 94550 
Phone: (925) 455-1384 E-mail: steeledrum@att.net 

 
 















Jessica Zektser, Ed.D 
239 Brannan St. (7D) 

San Francisco, CA  94107 
 
Home:  (415) 896-4825                   
Cell:      (510) 501-3892      e-mail: freezorba@aol.com 
              

EDUCATION 

1993 – 1996  University of LaVerne, Ed.D in Educational Management 
1969 – 1971  San Francisco State University, MA Humanities/English 
1964 – 1968  San Diego State University, BA, Speech/Drama 
 
CREDENTIALS 

 University of LaVerne, Doctorate of Educational Leadership 
 Cal State University East Bay, Administrative Services Credential 
 San Francisco State University, Standard Secondary Teaching Credential 

 
PROFESSIONAL EXPERIENCE 

2009 – Present   Field Work Supervisor/Coach for Tier 1, 2 and Doctoral 
                  Students at Cal State University East Bay 
 
2001 – 2009  Director, Assessment & Elementary Instruction (K-12) 
   Fremont Unified School District – Fremont, CA 
 
2001   Interim Coordinator, Assessment/Instructional Materials Center  
   Fremont Unified School District – Fremont, CA 
 
1995 – 2001  Elementary Principal, Patterson Elementary School (K-6) 
   Fremont Unified School District – Fremont, CA 
 
1987 – 1994  Assistant Principal, Canyon Middle School (6-9) 
   Castro Valley, Unified School District – Castro Valley, CA 



 
Summer 1987 Summer School Principal – Castro Valley School 
   Castro Valley Unified School District – Castro Valley,  CA 
 
1972-1986  Teacher: English, Social Studies (6-9) 
   Castro Valley Unified School District – Castro Valley, CA 
 
District Wide Reform Efforts 

 Collaboration with other departments in Instruction Services and 
Springboard to work with schools on closing the achievement gap and 
ensuring instructional equity 

 Helped develop Single Plan for Pupil Achievement  
 Facilitated purchase, implementation and ongoing professional 

development training of online Assessment and Reporting System 
 Collaborated with District Literacy Coaches and Federal & State Projects 

Department to implement Reading Lions ELA formative assessments for 
grades 1-6 

 Responsible for School Accountability Report Card (SARC) 
 Presenter in principal’s workshop for the Single Plan for Pupil 

Achievement 
 Participant representing schools in the Coordinated Compliance Review 

process 
 Previous member of the FUSD Principal’s Advisory Team 
 Planned and administered STAR, CAHSEE Test Site Coordinator’s in-

services 
 
School Wide Reform Efforts 

 Former lead planner and current presenter for “Family Literacy Nights” 
 Increased capacity for data-driven decision making using the cycle of 

inquiry model 
 Creation and facilitation of grade level literacy teams to ensure all 

students read at grade level 
 Coordinator of Leadership Team that manages the reform effort and 

aligns all resources 



 Expanded parent involvement through collaboration and an alignment of 
resources of a focused effort on student learning 

 Lead designer for “Patterson Action Plan” for intervention and student 
achievement that is characterized by open communication and 
collaboration 

 Developed a school portfolio on best practices in teaching and learning, 
high standards, professional development, systems for change and the 
professional learning community 

 Developed a culture of data-based decision-making 
 Engaged in accountability events/dialogues with parents, teachers and 

students to build a compact of shared responsibility and set priorities. 
 
Curriculum & Instruction 

 Facilitator for Elementary and Secondary Assessment Committees 
 Responsible for the update of K-6 report cards 
 Organize, and train for the District-wide Writing Assessments K-9 
 Lead English Language Arts, Science, Social Science, Math adoptions, 

professional development and roll-out process 
 Responsible for 4 million plus budgets 
 Served on PAR panel 
 Member of the BTSA Advisory Committee 
 Developed grade level performance standards in math through the 

Program Quality Review Process 
 Planned and implemented Sheltered English Instruction for new English 

Language Learners (ELL) with site teachers and the Federal and State 
Projects 

 Chaired the Ethnic Awareness Committee in Castro Valley 
 Monitored master schedule program through the “SASI” computer system 
 Worked on a team to develop an effective Advisory Program at the 

middle school 
 Served in the capacity of Program Manager of school improvement funds 

and instruction 
 Developed Core Language Arts block, writing lab, Humanities course and 

a class for GATE underachieving students 
 Participated as Mentor Teacher in Writing Across the Curriculum 



 Facilitated a Bay Area Teacher’s Writing Course Project 
      
Grants 

 Writer and recipient of Wells Fargo Grant for Online Assessment & 
Reporting System 

 Lead writer and recipient of State Academic Mentor and Volunteer Grant 
for “at risk” students for two terms 

 Lead writer and recipient of Bay Area School Reform Collaborative 
(BASRC) Leadership Grant with a focus in literacy and whole school 
change 

 Lead writer and recipient of Wells Fargo Grant to supplement learning for 
“at risk” students 

 
Personnel 

 Evaluator for elementary Principals 
 Selection, supervision and evaluation of Assessment and IMC staff 
 Oversees FUSD libraries, District Librarian and Library Media Systems 

Administrator 
 Mentor Elementary Principals 
 Work directly with NCLB Program Improvement school and 11/USP 

school 
 Has been member of PAR, FUSD hiring panel, CVHS Board of 

Education Negotiating Committee 
 Attended conferences for NCLB, California Standards Test and CAT/6, 

County and District Evaluators’ Meeting, and STAR District Coordinators 
 

Awards 

 ACSA (Association of CA School Administrators) 
 Ann Lord Memorial Award nominee 
 Curriculum certification 
 

References 

Mr. Doug Gephardt 
Superintendent (retired) 



Fremont Unified School District 
4210 Technology Dr. 
Fremont, CA  94538 
(510) 659-2542

Dr. Milt Werner 
Superintendent 
Fremont Unified School District 
4210 Technology Dr. 
Fremont, CA  94538 
(510) 659-2542

Mr. Steve Betando 
Assistant Superintendent of Human Resources 
Fremont Unified School District 
4210 Technology Dr. 
Fremont, CA  94538 
(510) 659-2556

Ms. Parvin Ahmadi 
Assistant Superintendent of Instructional Services 
Fremont Unified School District 
4210 Technology Dr. 
Fremont, CA  94538 
(510) 659-2583
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The Department of Educational Leadership 
(DEL) and College of Education and Allied 
Studies (CEAS) welcome you to our 8th 
Annual Leadership Institute! The theme of 
this year’s institute affirms the commitment
of CEAS and DEL to foster shared learning 
of best practices and insightful research, as 
practitioners and scholars join together in 
our quest for excellence in public education. 
Moreover, this institute highlights our 
students’ research interests through an 
intellectual discourse where participants 
are provided opportunities to review and 
discern the department’s mission and core 
values, exemplified in our students  work 
and noted leaders in our field. Today, more 
than 90 students representing 35 districts or 
agencies will deliver 71 presentations. 

U.S. public schools are in a highly reform-
active period with mounting pressures on 
schools to show evidence of academic 
progress. The Department of Education 
Leadership (DEL) proudly partners with 19 
districts throughout the Bay Area to deliver 
quality graduate degree programs and 
relevant administrator preparation. DEL 
faculty members work in conjunction with 
our partner districts to support and address 
districts’ needs through our curriculum, 
instruction, and research.

OUR PARTNER 
DISTRICTS

2016 Leadership Institute
Educated, Engaged, Effective: Social Justice Leadership for Student Success

Welcome & Opening Remarks 
9:00 - 9:30 am 

Dr. Peg Winkelman, Chair,  
Department of Educational Leadership 

Dr. Leroy M. Morishita, President,  
California State University, East Bay

Dr. Carolyn Nelson, Interim Provost, 
California State University, East Bay

Dr. Bobbie Plough, Director, Center 
for Research, Equity and Collaborative 
Engagement (CRECE)

Session 1 • 9:35 - 10:05 am
Poster Session Gallery Walk: Doctorate in 
Educational Leadership for Social Justice - 
3rd Year Students

BREAK

Session 2 • 10:10 - 11:15 am
Roundtable Sessions: Preliminary 
Administrative Credential (Tier I)  
Students’ Presentations  

LUNCH & SUPERINTENDENT’S PANEL 
Facilitator: Dr. Emily Brizendine

Session 3 • 1:00 - 2:00 pm
Roundtable Sessions: Master’s Degree 
Students’ Exhibition

AGENDA
Registration & Continental Breakfast

As a department, we espouse, and therefore our 
students’ work reflects, the following core values

Diversity
Equity
Democratic Collaboration
Critical Inquiry 
Continuous Improvement
Socially Responsible Leadership

This is an opportunity to see our 
mission & core values in action!

2
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Session 1 Doctoral Students’ Poster Gallery Walk 9:35 – 10:05 am

AGENDA AT A GLANCE

 Academic Achievement/Support
• College Bound Brotherhood: Interrupting the Criminalization

of African American Boys in the American Education System
• Common Core and Project Based Learning

School Culture
• Implicit and Explicit Assumptions of White Female Teachers:

How They May Influence the Social-Emotional Interaction
with African American and Latino Male Students in a Middle
School Setting

• Learning Time Differentials: At the Intersection of Race,
Class, and Place

• Am I Invisible? African American and Latina Female
Students’ Lived Experiences and Feelings of Alienation in
the Public School Setting

• Challenges Facing Adjudicated Youth Returning to Urban
Public Schools

• African American Males: A Study of How They Shape
Their Identity in Urban Schools

Special Education
• Trying to be Normal: The Effects of Special Education

Identificatio

Stakeholder Engagement
• Building Educator Awareness to Support the Development

of Authentic Partnering with Parents
• Redlining and its Influence on Educational Opportunities i

the Public Education System
• Prospects for Change: Middle School Family Involvement:

Rethinking Stakeholder Engagement
• What Matters: An Analysis of Parents’ Definitions o

School Quality
• Marketing Education and the Promise of Charter Schools

Professional Considerations
• The Phenomenology of an Urban Teacher
• Social Identity and Gender Inequities for Male

Elementary Teachers
• The Impact of Systemic Reform on School Counselors

and Counseling Programs

Session 2 Preliminary Administrative Credential Students’ 
Roundtable Presentations 10:10 – 11:15 am

 Academic Achievement/Support
• Extended Day Support for Socio-Economically

Disadvantaged Students
• An Achievement Gap Related to Socioeconomic Status at

a Small Elementary School
• The Prospects of Hispanic/Latino Students Meeting the

Needed Requirements to Enter a California Public University
• Unequal Access to Success: The Underrepresentation of

Students of Color Enrolled in Advanced Placement Courses
• Latino Achievement Gap: The Growing Disparity
• Fractured Tier I RTI Support and the Achievement Gap
• Reading Without Meaning: The Use of MyOn in One

Elementary School
• Equity in Reading: Is Teachers College Reading and

Writing Project the Answer?
• Socioeconomic Status and Student Achievement
• Possible Factors Influencing the Underachievement o

African American Males
• Supporting Under-Achieving High School Students

School Culture
• Strategies to Address Disproportionate Discipline Data

• Social Justice and Equity for All Families
English Learners

• Supporting Improved Academic Performance for English
Learners

• An Examination of the Designation and Support for Long-
term English Learners

• Long Term English Learners’ Challenges in High School
• Examining the Effectiveness of the CELDT and How it

Relates to Smarter Balanced Assessment Success
• Reclassification of E  Students: The Pitfalls
• English Language Learner Re-designation: A Strategy for

Reform
• Understanding ESL Students: A Must for an Equitable

Education
Special Education

• The Expectation Gap: Addressing the Learning and
Achievement of All Students

• Equity for Boys
• Post-22: Improving the Outcomes of People With Severe

Cognitive Disabilities After the Age of 22
• The Impact of Inclusion-Based Services in Special Education
• It’s Not Just the Students, Special Education Teachers Can

be Marginalized Too
• Examining the Overrepresentation of African American

Students in Special Education in West Contra Costa Unifie
School District

• Disproportionality of Students of Color in Special Education
• Service Gaps for Culturally and Linguistically Diverse

Students in Special Education
Stakeholder Engagement

• Increasing Equitable Parent Empowerment: Attendance,
Participation, and Partnership in School-Wide Events and
Decision Making

• Is Technology Widening the EL Parent Engagement Gap?

Session 3 The Master’s Exhibition 1:00 – 2:00 pm

Academic Achievement/Support
• Professional Learning Communities’ Effects and Impacts

on Closing the Achievement Gap
• Using Culturally and Linguistically Responsive Teaching

Practices to Increase Student Engagement
• Cohort-Size Reduction in a School-Within-a-School
• To What Extent Does Specific Implementation of Sustaine

Silent Reading Engage Reluctant Readers in Reading?
• Whole-Brain Teaching Strategies Versus Traditional

Teaching Strategies and the Impact on Literacy Skills
• The Use of a Universal Literacy Screening Tool and Its

Effects on Explicit Early Literacy Intervention
• Social Barriers and Supports that Influence th

Participation of African American Students in
Advanced Placement Classes

School Culture
• Middle School Anxiety & Stress Management

through Mindfulness
• Assessment Schedule, Stress, and Student Workload
• Effectiveness of Positive Early Intervention Strategies

on Male High School Students for Whom Traditional
Disciplinary Action Lead to Suspension

• Restorative Circles and Classroom Culture
• Implementing Positive Behavioral Interventions and

Supports (PBIS) Tier 2 Strategies
English Learners

• Early Literacy Interventions for Multilingual Students
• The Effects of Systematic English Language

Development (ELD)
• The Impact of Explicit Language Instruction on the

Academic Literacy of Long-Term English Learners (LTELs).

Special Education
• Resources for Students with Attention Deficit Disorder
• Increasing Writing Proficiency Among 5th Grade Students in

the Resource Program with the Use of Supplemental Aides
• Service Gaps for Culturally and Linguistically Diverse

Students in Special Education
Stakeholder Engagement

• Effective Parent Education for Home/School Partnerships
• Engaging Parents in Raising Student Achievement

Technology
• Computer-Assisted Intervention with Struggling Readers

Professional Considerations
• Teacher Retention at Seneca Family of Agencies’ 

Non-Public Schools
• Impact of Professional Development on Middle School

Science Teacher Retention The Effect of Teacher Self-
Efficacy on Latino Expository riting

• Teacher Efficacy and the Identification of Gifted Students 
Title I Schools

Special Studies: Music
• Do Private Music Lesson Scholarships Jumpstart the

Enrollment of Students of Color?
• Creating Harmony for Music Students of Color: Issues

of Access and Equity in a High School Instrumental
Music Program

Education is the most powerful weapon 
which you can use to change the world.“

“

- Nelson Mandela
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Alvarado Room 1 Alvarado Room 2

Alvarado Room 3

San Leandro Room San Ramon Room

Bay Room

Gigi F. Patrick
Vallejo City Unified School Distric

The Phenomenology  
of an Urban Teacher
This study investigates what 
factors are responsible for 
the short-term tenure of 
schoolteachers situated in an 
urban school district in California.

Charles Wilson
Oakland Unified School District

What Matters: An Analysis   
of Parents’ Definitions of  
School Quality
This study investigates how 
parents of students enrolled in 
low-performing and low-income 
schools perceive and define the
quality of their children’s schools 
relative to the information sources 
available to them, such as school 
performance frameworks.

Annya Rose Sulse Artigas
Alum Rock Union School District

Building Educator Awareness 
to Support the Development of 
Authentic Partnering with Parents
Parental involvement is necessary 
for student success; however, 
the barriers that exist for families 
of color, as well as educator 
perception may prevent an 
authentic partnership. This  
study examined educators’ 
awareness levels around 
the need for strength based 
partnering with parents. 

Jill Butler
Pleasanton Unified
School District

Implicit and Explicit Assumptions 
of White Female Teachers:  
How They May Influence the
Social-Emotional Interactions  
with African American and Latino  
Male Students in a Middle  
School Setting
This qualitative research study, 
situated in an affluent school
district in California, examines the 
impact of cross-cultural student 
teacher relationships on student 
academic outcomes. 

Josh DeFeo
Orinda Union School District

Trying to be Normal: The Effects of  
Special Education Identificatio
This qualitative study examines the impact 
labeling has on several learning disabled 
students as well as on the schooling culture of 
an affluent high school situated in California.

Dawn River
San Mateo-Foster City 
School District

Social Identity and Gender 
Inequities for Male   
Elementary Teachers
Female teachers in California 
outnumber males two to one. 
This study examines the social 
identity and experiences of male 
elementary teachers and provides 
insight as to what is responsible 
for the gender gap in elementary 
classroom located in California.

Erika Emery
Eden Area Regional  
Occupational Program

Redlining and its Influence on
Educational Opportunities in the 
Public Education System
Utilizing a family’s home address 
to determine student placement 
mimics real estate redlining and 
limits educational accessibility. 
This multi-generational critical 
ethnography highlights a 
Black families’ experience with 
educational redlining in Oakland. 

Patricia Meade Saddler 
Berkeley Unified School District

Prospects for Change: Middle 
School Family Involvement: 
Rethinking Stakeholder 
Engagement
Family plays an integral role in 
the intellectual development of 
children. Looking specifically at
the transition to middle school, 
this study investigates how 
family and staff build 
family-school partnerships 
predicated on fostering youth’s 
intellectual growth.

Kathryn Crystal   
Mapps Cirelli
Berkeley Unified School Distric

Learning Time Differentials:   
At the Intersection of Race,  
Class, and Place
This dissertation contextualizes 
learning time differentials within 
historical patterns of exclusionary 
practices in education against 
low-income Black and Latino 
students. It argues that race/
ethnicity, class and place are 
indicators of students receiving 
insufficient learning time

Mohamed Abdalla
Self-Employed

Marketing Education and  
the Promise of Charter Schools
The purpose of this descriptive quantitative 
study is to examine the performance of charter 
schools in comparison to traditional public 
schools in a California high school district.

Nicolette Moore
Palo Alto Unified School Distric

Common Core and Project Based Learning
The Common Core State Standards are a 
new reform effort for primary and secondary 
education. This study unpacks how several 
schoolteachers’ interpretation of the Common 
Core standards impact the pedagogies 
educators employ during classroom instruction. 

Lorna Shelton
Challenges Facing Adjudicated Youth 
Returning to Urban Public Schools
Adjudicated youth returning to urban schools 
face significant challenges and barriers as they
attempt to navigate between the educational 
and correctional systems. This study examined 
the reentry process of adjudicated youth 
returning to an urban high school.

Ron C. Smith
Oakland Unified School Distric

African American Males: A Study of How  
They Shape Their Identity in Urban Schools
The research explores high school-age African 
American males 16-18 lived experiences. It 
captures how their relationships with school 
and academia shape their identity, while not 
losing the identity they form with their peers.

Nikki Pitcher
San Rafael City Schools

Am I Invisible? African American and   
Latina Female Students’ Lived  
Experiences and Feelings of Alienation   
in the Public School Setting
Alienation is a critical issue many students face 
in public schools. Through Youth Participatory 
Action Research, the voices of girls of color 
provide insight to better understand the effects 
of alienation in building, and sustaining, an 
inclusive school environment.

DiShawn S. Givens
Hayward Unified School Distric

College Bound Brotherhood: Interrupting the 
Criminalization of African American Boys  
in the American Education System
This study examines the lived experiences 
of several African American boys who were 
participants in the College Bound Brotherhood 
at Hayward High School. The participants’ 
narratives shed light on how the initiative has 
improved the academic performance and social 
well-being its members. 

Julio Villalobos
Alum Rock Union Elementary School District 

The Impact of Systemic Reform on School 
Counselors and Counseling Programs
This study utilizes a grounded theory 
methodology to unearth the everyday practices 
and roles of school counselors and brings forth 
a theory to understand how systematic reform 
has impacted the profession. 

Poster Session Gallery Walk: Doctorate in Educational 
Leadership for Social Justice - 3rd Year Students

SESSION 1 | 9:35 – 10:05 am

Education is not the learning of facts, 
but the training of the mind to think.“

“
- Albert Einstein
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Alvarado Room 1

Alvarado Room 2

Table 1:
Justin Young
Jefferson Union High School District

Unequal Access to Success: The 
Underrepresentation of Students of Color 
Enrolled in Advanced Placement Courses
Students of color are largely underrepresented 
in Advanced Placement courses. This Equity 
Plan analyzes the causes and proposes 
solutions to diminish this inequity, especially 
among African American and Hispanic  
student populations

Table 3:
Julieta Zuluaga
Mount Diablo Unified School Distric

Understanding ESL Students:   
A Must for an Equitable Education
Analysis of data for three consecutive years 
reveals a consistent pattern of low proficiency
scores for the ESL population in core content 
areas. An examination of teacher and student 
experiences provides insight into strategies to 
address the academic performance gap.

Table 1:
Sayuri Chen
Cabrillo Unified School Distric

Latino Achievement Gap:  
The Growing Disparity 
This research investigates the achievement 
gap between Caucasian and Latino students 
in one high school, and analyzes intentional 
supports to equalize student’s academic 
abilities and achievements.

Table 2:
Lilian Austria, Kathleen Krier,  
Amy Marymor & Mirel Rivera
West Contra Costa Unified School District &
San Ramon Valley Unified School Distric

English Language Learner Re-designation:  
A Strategy for Reform
Our extensive examination of data noted 
alarming disparities and inequities in the 
long-term placement of ELL students in our 
programs. Thus, the misconceptions and 
underlying assumptions of students’ abilities, 
held by educators, may contribute to students’ 
continuance in ELL programs. 

Table 3:
Jenn Blake
Oakland Unified School Distric

The Impact of Inclusion-Based  
Services in Special Education
This plan explores the benefits and challenges
of inclusion-based instruction for students with 
disabilities by reviewing achievement data, 
examining teacher and administrator attitudes, 
and identifying staffing and programming
trends that contribute to student success in the 
least restrictive environment.

Table 1:
Carla Estrada-Hidalgo
Livermore Valley Joint Unified School Distric

The Prospects of Hispanic/Latino Students 
Meeting the Needed Requirements to Enter a 
California Public University 
CDE data, the Single Plan for Student 
Achievement, demonstrates the need to re-
evaluate how Hispanic/Latino students are 
educated in California schools. This equity plan 
delves into reasons and solutions that can yield 
positive outcomes for graduating Hispanic/
Latino students.

Table 1:
Brieann Estep 
Dublin Unified School Distric

Fractured Tier I RTI Support   
and the Achievement Gap
Tier I RTI support is intended to offer 
immediate and structured supports to all 
students. What happens when the largest 
tier on the RTI pyramid lacks purpose and 
structure? Can the other tiers save struggling 
students?  What role does a fractured Tier I 
play in the achievement gap?

Table 3:
Ruth Espinoza
Pleasanton Unified School Distric

It’s Not Just the Students, Special Education 
Teachers Can be Marginalized Too
This plan examines the role several factors 
may play in the achievement gap for students 
w/ disabilities at Amador Valley High: 1) 
isolation of SPED teachers, 2) lack of purpose/
structure for inclusion, and 3) capacity to align 
curriculum, instruction, assessments to the 
CCSS and use data. 

Table 3:
Hilda Silva
New Haven Unified School Distric

Reclassification of E  Students: The Pitfalls
This plan examines how the following may 
contribute to stalled EL growth: 1) staff 
capacity to align curriculum, instruction, and 
assessments to the ELD standards and ELA/
literacy in the content area standards 2) 
structured collaboration time 3) lack of data 
driven interventions.

Table 2:
John Honerkamp
Fremont Unified School Distric

Is Technology Widening the   
EL Parent Engagement Gap? 
School Loop is the conventional tool for 
keeping parents apprised of student grades 
and assignments as well as engaged with 
teachers, counselors, and administrators. This 
plan examines the role School Loop may serve 
in widening the EL parent engagement gap.

Table 2:
Jennifer Ujiie
San Francisco Unified School Distric

Increasing Equitable Parent Empowerment: 
Attendance, Participation, and Partnership in 
School-Wide Events and Decision Making
A key tenet of leadership is building capacity 
in others. Looking beyond our students, how 
can schools create cultures where parents 
are valued and honored as assets to their 
children’s education, and empowered as  
key partners?

Alvarado Room 3

Table 1:
Mary Cazden, Susanne Reed  
& Melisa Pfohl
Berkeley Unified School District & Albany 
Unified School Distric

Equity in Reading: Is Teachers College 
Reading and Writing Project the Answer?
Since the implementation of TCRWP, our on-
going discussions have focused on the lack 
of progress our Black and Hispanic students 
have made in reading. Our collaborative study 
provides an analysis to better understand why 
students may fail to make progress.

Table 2:
Rhonda Taft
San Ramon Valley Unified School Distric

Equity for Boys
An analysis of enrollment and CAASP data 
indicates that boys are overrepresented in 
Special Education and alternative school 
placements and low achievement rates.   
This study examines how we can better   
serve our male population through more  
“boy-friendly” practices.

Table 2:
Lisa Reed
San Mateo County Office of Educatio

Service Gaps for Culturally and Linguistically 
Diverse Students in Special Education
An examination of the inequities in the 
distribution of support services, such as 
speech and language and occupational 
therapy, for students from culturally and 
ethnically diverse families in a county office  
of education special education program. 

Table 3:
Julian Mijares
Antioch Unified School Distric

Extended Day Support for Socio-Economically 
Disadvantaged Students
This study approaches low economic status as 
a symptom of greater issues of educational and 
societal disparity. The work-in-progress focuses 
on utilization and coordination of resources for 
an after-school program designed to support 
the success of students living in poverty.

Table 3:
Daniel Flores
South San Francisco Unified School Distric

Supporting Under-Achieving   
High School Students
Aligned with WASC and district goals, this 
Equity Plan explores the need to support 
under-achieving high school students, 
particularly those 9th and 10th grade students 
who receive D’s and F’s in their classes.

San Leandro Room

Table 1:
Brad Williston
San Francisco Unified School Distric

Reading Without Meaning: The Use of MyOn in 
One Elementary School
This research considers the implementation 
of MyOn, a digital reading platform, at select 
elementary schools in SFUSD. A review of 
current research on e-readers in schools 
is included, as are recommendations for 
equitable and effective MyOn implementation.

Table 1:
Benjamin Lundholm
Alameda Unified School Distric

An Achievement Gap Related to 
Socioeconomic Status at a Small  
Elementary School
Data revealed an achievement gap in science, 
math and reading between socio-economically 
disadvantaged and other elementary students. 
Literature suggests gaps are common and 
could involve race and language. Colleagues 
deepened understanding of this issue to 
develop a roadmap for possible solutions. 

Table 2:
Joe Bruno
Pittsburg Unified School Distric

Supporting Improved Academic  
Performance for English Learners 
CST and CAASPP data indicate that English 
Learners are not performing well at our site. 
Collaborative conversations informed the 
development of recommendations including: 
professional development, alignment of ELD 
instruction, and a facilitated ELD study group.

Table 2:
Patrick Jackson
Pacifica School Distric

Examining the Effectiveness of the CELDT 
and How it Relates to Smarter Balanced 
Assessment Success
An exploration into the discrepancy that 
exists between ELL’s “proficient” performance
on the CELDT and success on the English 
Language-Arts portion of the Smarter Balanced 
Assessment in the Pacifica School District, and
what can be done to reduce it.

Roundtable Sessions: Preliminary Administrative 
Credential (Tier I) Students’ Presentations

SESSION 2 | 10:10 – 11:15 am
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Bay Room

Table 1:
John Iwawaki, Rosemary Marr, 
Sean Moler, Keri Noyce, Theresa Parini, 
Melynda Piezas & Bernard Brown II 
West Contra Costa Unified School District,
Oakland Unified School District, Oakland Military
Institute Academy, Oakland Catholic Diocese & 
Pittsburg USD

Possible Factors Influencing the
Underachievement of African American Males
African American males continue to be the 
most marginalized and disenfranchised student 
group in our schools. This plight has been well 
documented, yet, 62 years after Brown v. Board 
of Education, we re-examined the issues and 
barriers to students’ success. 

Table 2:
Rosalind Brown, Donelle Oda, Chavon 
Pangilinan-Green & Kira Walsh
West Contra Costa Unified School Distric

Examining the Overrepresentation of African 
American Students in Special Education in 
West Contra Costa Unified School Distric
As educational leaders, how do we break 
the cycle of the overrepresentation of 
marginalized student groups in special 
education? Through exhaustive data 
collection and analysis process, 
unsettling trends in the placement of 
African American students emerged in 
our West Contra Costa Unified programs

Table 3:
Alesia Eutsler, Romelda Famorcan, 
Mallory Fiske & Katherine F. Werner 
West Contra Costa Unified School District,
Piedmont Unified School District &  
Leadership Public Schools - Richmond 

Disproportionality of Students   
of Color in Special Education
As educational leaders in special education, 
we have witnessed inequities faced by various 
ethnic groups and disability categories. 
Through a robust examination of data, we 
found a disproportionality of students of color 
in specific eligibility categories  

Table 4:
Christina Carter, Morgan LaRue, 
Jason Lau & Chris Roeske
West Contra Costa Unified School District

Socioeconomic Status  
and Student Achievement
An analysis of factors in our schools that 
may perpetuate inequitable outcomes of 
our socio-economically disadvantaged 
students is critical. Through an in-depth 
look at multiple data sources, we provide 
a discussion of the difficulties students
confront and contend with daily.

Table 5:
Frank Dardon
Hayward Unified School Distric

Social Justice and Equity for All Families
Student hardships caused by homophobia 
occur as early as elementary school. 
Government, media, community and 
family members play a role in normalizing 
LGBT conversations. Negative judgment 
is a determent to the social, emotional and 
academic development of the child. 

Table 5:
Courtney Lyon 
Mount Diablo Unified School Distric

Strategies to Address  
Disproportionate Discipline Data
An analysis of support call data from one 
semester at a Title 1 high school surfaced 
the disproportionate number of calls for 
African American and Latino boys. The study 
examines the behaviors and possible solutions 
to addressing this troubling data.

San Ramon Room

Table 1:
Constance Williams
Fairfield-Suisun Unified School Distri

An Examination of the Designation and 
Support for Long-term English Learners
Research shows that long-term English 
Learners are more likely to drop out of 
school, receive limited access to core 
curriculum, and perform below grade level 
on standardized assessments. The study 
offers an alternative reclassification process
coupled with extensive support strategies. 

Table 1:
Soledad Padilla
Hayward Unified School Distric

Long Term English Learners’  
Challenges in High School
Long Term English Learners face challenges 
from wrong program placement to the 
obligation of supporting their households. 
They comprise about 3% of students who 
go to higher education and a much higher 
percentage of them drop out their senior year.

Table 2:
Viet Tran
Oakland Unified School Distric

Post-22: Improving the Outcomes of  
People With Severe Cognitive  
Disabilities After the Age of 22
This plan focuses on improving outcomes of 
people with severe cognitive disabilities after 
the age 22 by addressing inequities within 
education systems. Discussion includes 
self-determination/self-advocacy, people-first
planning, and literature regarding program 
improvements for people with disabilities.

Table 2:
Julie Promes
San Ramon Valley Unified School Distric

The Expectation Gap: Addressing the Learning 
and Achievement of All Students
Data reveals a significant discrepancy in
achievement between students with
disabilities and students without. A closer look 
suggests that low expectations and a lack of 
access to the general curriculum may play a 
role in this achievement gap.

Roundtable Sessions: Preliminary Administrative 
Credential (Tier I) Students’ Presentations

SESSION 2 | 10:10 – 11:15 am
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Alvarado Room 3

Table 1:
Mary Deisenroth, 
Martin Giles & Kate Shen 
Castro Valley Unified
School District 

Using Culturally and Linguistically 
Responsive Teaching Practices to 
Increase Student Engagement
This study examined Culturally 
and Linguistically Responsive 
(CLR) strategies in increasing 
student engagement. 
Researchers studied teachers 
through CLR training and 
implementation. Observations and 
surveys demonstrated how CLR 
impacts students and how CLR 
can address the achievement and 
discipline gaps.

Table 1:
Veronica Mclennan 
& Josh Frishman 
Pittsburg Unified School Distric

Restorative Circles and 
Classroom Culture
This study explores the 
effectiveness of restorative circles 
on classroom culture, behavior, 
and student achievement 
through the use of observations, 
interviews, and surveys in 4 urban 
classrooms over a semester.

Table 2:
Tawnya Shaw 
New Haven Unified School Distric

Engaging Parents in Raising 
Student Achievement
Children move between two 
influential environments that
build attitudes and readiness 
for learning. Research 
demonstrates that students thrive 
academically when home and 
school collaborate. This project 
examines the impact of a reading 
intervention that brought teacher 
and parents into partnership.

Table 2:
Kathleen Zavaleta 
Millbrae School District

Effective Parent Education for 
Home/School Partnerships
Over an eight-week “parent 
education academy,” parents 
learn about the school day, 
academic and social expectations 
for students (K-12), and district/
state organization and funding. 
Which activities are most effective 
for creating action plans for home/
school partnerships?

San Leandro Room San Ramon Room

Bay Room

Table 1:
Amanda Boni 
& Jamie Shimomura 
Fremont Unified School Distric

The Use of a Universal Literacy 
Screening Tool and Its Effects on 
Explicit Early Literacy Intervention 
In Fremont, there is a need for 
a universal screening tool to be 
used to identify strengths and 
weaknesses with a student’s 
early literacy skills and to provide 
targeted interventions to improve 
student literacy proficienc .

Table 1:
Kyle Cayce 
Fremont Unified School Distric

Teacher Efficacy and the
Identification of Gifted Students
in Title I Schools
This study aims to determine 
the effectiveness of targeted 
professional development on 
teacher attitude and gifted 
identification of in Title I (low-
socio economic status) school 
sites. Widely accepted research 
shows that efficacy is important
in the under-identification of
gifted students.

Table 1:
Nuala O’Sullivan-Haley 
& Laura Pesavento 
Jefferson Elementary 
School District 

Computer-Assisted Intervention 
with Struggling Readers
These case studies investigate 
the effects of a combination of 
the computer-assisted programs, 
RAZ-Kids and Lexia Core 5, 
which the students work on 
independently, with small-group 
intervention led by the  
classroom teachers.

Table 3:
Peter Gidlund 
Berkeley Unified School Distric

Do Private Music Lesson 
Scholarships Jumpstart the 
Enrollment of Students of Color?
This project examines the efficacy
of the Boatwright/Weinstein 
Foundation’s free lessons for 
music students of color to equip 
and motivate them to continue in 
music in order to prevent racially 
predictable attrition from the 
BUSD music program.

Table 1:
Malinda Elliott 
Fremont Unified School Distric

Whole-Brain Teaching Strategies 
Versus Traditional Teaching 
Strategies and the Impact on 
Literacy Skills
Vocabulary instruction is an intricate 
component in developing literacy 
skills in kindergarten students. This 
action research report focuses 
on using a whole-brain teaching 
strategy to teach kindergarten 
students vocabulary instruction 
compared to using a standard 
lecture-based teacher strategy. 

Table 1:
Teryn Kravitz 
San Leandro Unified
School District

Social Barriers and Supports 
that Influence the Participation
of African American Students in 
Advanced Placement Classes
This case study looks at social 
barriers and availability of 
supports that influence the
decision-making process 
around enrollment in Advanced 
Placement (AP) classes 
specifically for African  
American students.

Table 1:
Sam Brewer 
Unity Charter School

To What Extent Does Specific
Implementation of Sustained 
Silent Reading Engage Reluctant 
Readers in Reading?
This study seeks to understand 
whether an existing independent 
reading program results in 
positive attitudes and reading 
engagement among reluctant 
readers.
Impact of Professional 
Development on Middle School 
Science Teacher Retention

Table 3:
Sofia Foja
San Francisco Unified
School District

Creating Harmony for Music 
Students of Color: Issues of 
Access and Equity in a High School 
Instrumental Music Program
This research investigates the 
obstacles that create inequitable 
participation of African American 
and Latino musicians in an All-City 
High School Honor Orchestra and 
Band. Solutions are explored for 
addressing these inequities.

Table 2:
Linda Preminger
San Leandro Unified School Distric

Impact of Professional  
Development on Middle School 
Science Teacher Retention
Excellent professional development 
improves self-efficac , changes 
classroom instruction, and, ultimately, 
improves student performance. 
This study explores the possible 
correlation between middle school 
science teachers’ recent experiences 
with these criteria and their positive 
decisions to remain in the science 
teaching profession.

Table 4:
Tina Carnevale 
Hillsborough City School District

Early Literacy Interventions for 
Multilingual Students 
Since the achievement gap 
between English Only and English 
Language Learners starts in 
the early grades, this research 
looks at early interventions 
for vocabulary and reading 
development with multilingual 
students in primary grades. 

Table 2:
Elizabeth Morena 
& Sonja Murch 
Hayward Unified School Distric

The Effect of Teacher  
Self-Efficacy on Latino  
Expository Writing
This study examines teacher 
self-efficacy and its e fect on the 
expository writing of Latino middle 
school students. Tools employed 
include classroom observations 
of three middle school English 
Language Arts teachers, and both 
teacher and student surveys.

Table 4:
Kristina Yamin 
& Tiffany Nakken 
Fremont Unified School Distric

Professional Learning 
Communities’ Effects and Impacts 
on Closing the Achievement Gap
Fremont has begun implementing 
PLCs. Teachers have started 
working as PLCs to analyze 
data, research best practices, 
and collaborate on ways to help 
students. The goal is to explore 
the effects PLCs can have on the 
achievement of students. 

Table 5:
Alicia Elbert
New Haven Unified School Distric

Cohort-Size Reduction in a School-Within-a-School
This quantitative study looks at the effect of reduced cohort-size in a 
school-within-a-school, by comparing measured academic outcomes 
between the larger class of 2018 and the smaller class of 2019.

Table 5:
Tami Downes 
Seneca Family of Agencies

Teacher Retention at Seneca Family of Agencies’ Non-Public Schools
This study identified the factors contributing to the low teacher retention
rate at these schools, as a way to help Seneca make intelligent choices to 
improve teacher retention and, in the long haul, improve student outcomes. 

Alvarado Room 1

Table 1:
Kristine DeVries
Pleasanton Unified School Distric

Middle School Anxiety & Stress 
Management through Mindfulness 
This study’s objective is two 
fold: to observe and analyze 
connections between middle 
school students’ emotional 
intelligence and stress; and 
to establish that mindfulness 
practices in school will result in 
enhanced motivation and focus, 
while reducing anxiety and stress. 

Table 1:
Leon Lee & 
Valerie Nebo-Hutchson 
Fremont Unified School District
& Livermore Valley Joint Unified
School District

Assessment Schedule, Stress, 
and Student Workload
The focus of our study consists 
of measuring the effectiveness of 
a high school inter-departmental 
assessment schedule in 
reducing student stress related 
to school workload among 
sophomores and juniors enrolled 
in college preparatory, honors 
and/or Advanced Placement 
(AP) courses. 

Table 2:
Gregory Kontzer 
Jefferson Elementary 
School District

The Effects of Systematic English 
Language Development (ELD)
This is a case study looking at 
CELDT Level 3 English Language 
Learners in the 3rd and 4th grade 
to understand the differential 
effect of two interventions: 
Systematic ELD (3rd grade) and 
Pearson’s Language Central   
(4th grade).

Table 2:
Andrea Gonzales-Alfers
San Mateo Union 
High School District

The Impact of Explicit Language 
Instruction on the Academic 
Literacy of Long-Term English 
Learners (LTELs)
This study examines the impact 
of explicit language instruction on 
the academic literacy of LTELs in 
mainstream, 11th grade college 
preparatory US History courses.

Alvarado Room 2

Table 1:
Aaron Walls 
Campbell Christian Schools

Resources for Students with 
Attention Deficit Disorder
This project focuses on resources 
for students diagnosed with an 
Attention Deficit Disorde . The 
project includes data, research, 
and interviews with teachers and 
faculty members to assess the 
situation and analyze a current 
intervention strategy.

Table 1:
Marcelle Tsuei 
New Haven Unified
School District

Increasing Writing Proficiency
Among 5th Grade Students in the 
Resource Program with the Use 
of Supplemental Aides
Students with learning disabilities 
need the necessary tools in order 
to become more proficient writers.
Supplemental aides such as 
technology, graphic organizers, 
check-off lists, and rubrics are all 
tools that support students during 
the writing process. 

Table 2:
Patrick Brose 
Alameda Unified School Distric

Effectiveness of Positive Early 
Intervention Strategies on Male 
High School Students for Whom 
Traditional Disciplinary Action 
Lead to Suspension
This study aimed at determining 
whether being placed in a 
class taught by a PBIS trained 
teacher results in a reduction of 
disciplinary incidents and missed 
class time for male students in a 
high school setting

Table 2:
Brenda Bertram 
Hayward Unified School Distric

Implementing Positive Behavioral 
Interventions and Supports (PBIS) 
Tier 2 Strategies
This research focuses on the 
Positive Behavioral Intervention 
Support (PBIS) Tier 2 strategies 
in a 5th grade classroom. The 
focal students are not responding 
to the school wide PBIS TIER 
1 strategies, and have been 
referred multiple times as 
measured per week.

Roundtable Sessions: Master’s Degree ExhibitionsSESSION 3 | 1:00 – 2:00 pm
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Dr. Nellie Meyer
Superintendent, 
Mt. Diablo Unified School Distric

Dr. Nellie Meyer joined Mt. Diablo Unified School District in August, 
2013. Before joining Mt. Diablo Unified School District, D . Meyer 
served as a middle and high school teacher, dean of students, vice 
principal, principal, Assistant Superintendent of High Schools in a 
large urban school district, Chief High School Improvement Office , 
Executive Director of Dropout Prevention, Interim Chief Elementary 
School Improvement Office , Interim Deputy Superintendent, and 
Deputy Superintendent of Academics. Dr. Meyer holds teaching 
credentials in Social Science, English, and Language Development. 
She has taught everything from fifth grade literacy to eighth grade
Algebra to twelfth grade Economics. She has presented at national 
conferences on topics including school turnaround, dropout 
prevention, and school system best practices. She has also led and 
served on numerous community task forces designed to further 
student achievement at all grade levels, partner with universities, 
and support at-risk youth. Dr. Meyer holds memberships in ACSA, 
ACSD, CSBA, NAACP, Kiwanis, the Latino Coalition, the African 
American Educators Association, the University President’s 
Executive Committee at San Diego State University, and Phi 
Delta Kappa, and received the Freedom Award - the Transforming 
and Turning Around High Schools award from the San Diego 
Democratic Club, and the Kappan Women of Distinction Award for 
dedication and leadership in education. 

Superintendents’ Panel

Dr. Hilaria Bauer
Superintendent, 
Alum Rock Union School District

Hilaria Bauer, Ph.D., was appointed Superintendent of the Alum 
Rock Union Elementary School District in June 2014, returning to 
the District where she had previously served for ten years earlier 
in her illustrious career in education. Dr. Bauer began her career 
in education as a bilingual educator teaching migrant students and 
parents in Texas. Relocating to California, Dr. Bauer served as 
middle school principal, Director of Curriculum and Instruction, and 
Academic Achievement Officer for the Alum Rock District, before 
accepting her position as Director of Curriculum and Instruction for 
Morgan Hill Unified School District. As Alum Rock Superintendent, 
Dr. Bauer has focused her priorities on those expressed by the 
parents and stakeholders of the Alum Rock community – raising 
academic performance of all students across the District, improving 
the performance of the District’s middle schools to build students 
better bridges to high school, and improving institutional support 
for the District’s sizeable percentage of English language learners. 
In order to advance these goals, Dr. Bauer has launched an 
aggressive parent engagement strategy that will seek greater input 
from and collaboration with Alum Rock parents through the launch 
of a District Facebook page, multiple parent forums and workshops, 
and an overhaul of the District’s internal culture to prioritize parent 
communication and engagement.

Mr. Stanley “Data” Dobbs
Superintendent, 
Hayward Unified School Distric

Stanley “Data” Dobbs is the superintendent for Hayward Unified
School District, serving 22,000 students in more than 30 
schools. A retired U.S. Navy Commander, Supt. Dobbs offers a 
distinguished executive management career in transforming urban 
K-12 public education institutions through better governance,
management, labor relations and competitive instruction. In
addition to his numerous assignments as a naval office , Mr.
Dobbs’ prior experience includes chief financial officer in S
Diego Unified, Hayward Unified, and Coalinga-Huron Unifi
Drawing upon his thirty years management experience in strategic
planning and operations, Supt. Dobbs created the internationally
renowned Made In Hayward (MIH) rebranding and marketing
program that unified all Hayward early childhood, public, private
charter, community and higher education institutions into one
vision and standard for educational excellence for students. The
strategic alignment has generated a supportive culture of systems
collaboration, shared resources, and a parent-driven demand
for higher accountability and student academic success. As a
result, Hayward Unified School District has increased graduatio
rates by over 12% and moved from #18 to #3 among 18 Alameda
County school districts, as measured by standardized testing in
third grade English Language Arts.

The ones who are crazy enough to think that they 
can change the world, are the ones who do.“

“

- Steve Jobs



The purpose of CRECE is to promote critical, collaborative research that 
brings PK-12 and postsecondary educators, educational policy makers 

and community members together to transform urban schooling. We wish 
to engage multiple constituencies in a cycle of research, education, and 
conversation, while strengthening networks of educators, policy makers, 

and community members in the service of equity and social justice. 

The center is a virtual and physical intellectual hub, that acts as both 
catalyst and conduit to generate and disseminate knowledge about local 
education issues. We envision three interrelated elements to our work: 
networking among multiple constituencies, education and research as 
complementary halves of a continuing cycle of inquiry, and the broad 

dissemination of knowledge about local schools through 
web-based, print, and face to face channels.

The Center for Research, Equity, 
and Collaborative Engagement (CRECE)



WHAT IS CRECE?
The Center for Research, Equity, and 
Collaborative Engagement (CRECE) is an 
exciting new partnership of CSU East Bay 
graduate students and faculty working with 
K-12 education professionals.

CRECE provides both a physical place on 
campus and a virtual online community where 
students pursuing their Master’s, Doctorate 
or administrative credential in CSUEB’s 
College of Education and Allied Studies can 
collaborate with local K-12 educators and 
administrators. Our mission is to identify the 
actual needs of K-12 students and educators 
so that the scholarly research conducted at 
the University addresses their most 
pressing concerns. 

CRECE (pronounced “creh-say”) is 
derived from the Spanish word crecer, 
meaning “to grow,” which underscores 
our overall goal: finding new ways to help 
children learn and grow to fulfill their 
ultimate potential. 

California State University East Bay
College of Education and Allied Studies 

CRECE
The Center for Research, Equity,
and Collaborative Engagement

California State University East Bay
25800 Carlos Bee Boulevard

Hayward, CA 94542

Bobbie Plough, EdD
Associate Professor and CRECE Director
Department of Educational Leadership
College of Education and Allied Studies

Phone: 510-885-2292
Email: bobbie.plough@csueastbay.org

www.crececenter.org

The Center for 
Research, Equity, and 
Collaborative Engagement

CRECE



WHAT DOES CRECE DO? 
NETWORKING
CRECE provides a network for all people 
who want to improve outcomes for 
youth, including:

• K-12 educators

• CSUEB graduate students and faculty

• Technical assistance organizations

• Elected officials

• Business and community leaders

Building on the College of Education and 
Allied Studies’ long-standing community 
partnerships, CRECE plans to enhance and 
expand collaborative relationships 
throughout the Bay Area.  

CRECE’s physical location on the CSU East 
Bay campus provides a convening space, 
while the virtual online community will 
utilize new technologies for ongoing 
communication and collaboration. 

1 EDUCATING 
CRECE offers a forum for educational 
leaders to share their expertise, improve 
their skills, and expand their knowledge. 

Graduate seminars, certificate programs, 
and formal degree programs contribute 
to the further education of practitioner-
scholars, who can take what they learn 
and apply it in their own classrooms 
and schools. Workshops, institutes and 
conferences reach additional stakeholders 
and enhance CRECE’s ongoing work.

2 SPREADING THE WORD
Too often, academic research gets stuck in 
an elite “ivory tower” that is isolated from 
the community it serves. 

That’s why CRECE is committed to 
sharing the findings of its collaborative 
research through an annual leadership and 
research institute that highlights important 
research and engages key stakeholders 
and policymakers. 

In the near future, the Center will establish 
an electronic peer-reviewed journal, 
as well as a website (crececenter.org) 
where teaching professionals and 
University students can share research, 
leadership practices, and approaches 
that work in specific school settings.

3

CRECE

The Center for
Research, Equity, and 

Collaborative Engagement



A Review of Current Projects supporting and 

assisting K-12 Education in the Bay Area 

EXAMINING COLLEGE 
PREPAREDNESS EFFORTS 

A one-year project during the 
2016-2017 school year, CRECE is 
gathering data concerning the 
support and preparation for college 
admission that students receive 
from Deer Valley High School 
(DVHS) in Antioch Unified School 
District.  A survey of over 2,000 
students, followed by focus group 
interviews, will provide additional 
data to DVHS regarding their 
college preparedness efforts and 
reforms to mathematics instruction 
focused on preparing students for 
college. DVHS serves a large 
number of traditionally 
marginalized students who face 
greater challenges for college 
admission.  Thus, gaining insight to 
students’ perceptions about their 
preparation for college will provide 
valuable information to Deer 
Valley High School and the greater 
K-12 community.

STEAM 
IMPLEMENTATION 

CRECE currently works with 
Hayward Unified School District 
(HUSD) to prepare and implement 
curriculum and instruction 
consistent with the intent and 
design of a new STEAM classroom 
building on each of the District’s 
three comprehensive high school 
campuses. Using the expertise of 
CSUEB faculty members from 
various departments, plus the 
support of other personnel from 
organizations such as the CSUEB 
Institute for STEM Education and 
Alameda County Office of 
Education curriculum department, 
CRECE is coordinating and 
facilitating data gathering to 
determine the capacity of HUSD, 
provide a report that outlines a plan 
for STEAM professional 
development, coordinate 
professional development, and 
provide support as HUSD faculty 
begin instruction in new state-of-
the art buildings in 2018. 

ENSURING EQUITABLE 
ENROLLMENT 

Oakland Unified School District is 
committed to equitable and fair 
practices of school enrollment. The 
District plans to examine their 
practices through a mixed methods, 
deep investigation of student and 
parent experiences in their schools, 
plus gain a greater understanding of 
the factors that influence school 
choice within their system.  The 
purpose of collecting this extensive 
data is to inform decisions 
regarding new and innovative plans 
for school enrollments and feeder 
patterns.  We currently assist the 
district with (1) survey, focus 
group, and interview question 
design, (2) data collection 
assistance, and (3) quantitative and 
qualitative data analysis.  CRECE 
will collaborate with district 
personnel to produce a report that 
utilizes the data to make 
recommendations for school 
enrollments and feeder patterns.   

CRECE 

The Center for Research, 
Equity 

& 
Collaborative Engagement 

Department 
of 

Educational Leadership 

College of Education 
& Allied Studies 

California State 
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Partner School District Meetings 
Superintendent/School District Leaders 

2015-16 

As part of the department’s partnership development initiative, the partnership coordinator and the cohort leader and/or department chair meet 
with each partner school district at least once a year to gather input, to learn about current initiatives and to share programmatic activities and 
student progress.  Communication is maintained also via emails throughout the year. This year, the strategy was to focus on host districts to assess 
future sponsorship of cohort at their sites. 

District Date District Personnel Notes 
Castro Valley USD 9/9/15 Supt. Parvin Ahmadi More partnership in leadership and teacher preparation. Want 

principals to understand how to support and provide feedback 
to teachers. Help teachers to understand collaboration. 
Interested in hosting a cohort, marketing focus with districts 
having similar demographics – San Leandro, San Lorenzo, 
Hayward.  

San Mateo Union HSD 10/7/15 Asst. Supt. Kirk Black New superintendent. Shared district goals and metrics. Kirk is 
now both HR and Instruction. Interest areas: restorative justice 
and social emotional learning. New focus on Digital One on 
One TEACH SCAPE, a PD process for teacher learning and 
reflection. Use of video to see what teachers and students are 
doing.  Created Digital Bridge PLC group for teacher support.  

Fremont USD 10/10/15 Asst. Supt HR Raul Zamora District has in house leadership program. Agreed to send out 
notice to site principals about the work of our students in our 
programs. Have negotiated in contract collaboration time, 
which is a district wide theme. Other area of focus is to team up 
principals to conduct evaluations for calibration purposes. 
Principals will do teacher observations together. District has 
hired a coach for principals.  

West Contra Costa USD 10/11/15 Supt. Bruce Harter State of the School Address to partners. Trend toward increase 
in high school graduation and college attendance. Concern 
about institutional racism and efforts to address it begin with 
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self awareness and examination of current practices and 
policies at their sites.  

South San Francisco USD 11/17/15 Asst. Supt HR Jay Spaulding Asked for list of all graduates and current students. District 
growing and have teacher shortage. Putting together a financial 
package to support Tier 2. Focus on recruitment and retention 
of employees. Cannot find substitutes – will need to raise rate. 
Interests/concerns: disproportionality in suspensions and 
expulsion, and in special ed; restorative justice with focus on 
middle schools; PBIS not consistent implementation. Focus this 
year on math adoption, ELA and LCAP. 

Pacifica School District 11/18/15 Supt. Wendy Tukloff District provides $4000 to Tier 2 candidates. District focusing 
on Next Generation Science Standards implementation and 
assessment. 

West Contra Costa USD 12/15/15 Supt Bruce Harter, 
Asst. Supt Wendell Greer 
Asst. Supt HR Ken Whittemore, 

Focus on LCAP implementation. Suggest that students might 
conduct program evaluations or examine alignment of program 
measure in relations to LCAP goals. Also, students might 
present their equity project at the district wide best practices 
conference. Agreed to pay for a textbook for the cohort in 
Spring quarter. 

Oakland Unified  1/28/16 Aaron Townsend, Deputy Chief, 
Talent Management, Leadership and 
Growth Development 
Annie Prozan, Program Manager, 
LGDS, Talent Division 
Carmelita Reyes, Principal, Oakland 
International High School 

Interested in developing a “Oakland specific” cohort that will 
address special needs and leadership skills sets for Oakland 
schools. Need to increase the pool of leadership in district. 
Would like to host the cohort in the district. Co-design the 
aspects that are specific to Oakland. Discuss planning and 
recruitment timeline. 

San Ramon Unified 1/28/16 Supt. Mary Shelton Continuing work in culturally responsive teaching at various 
sites. Continue focus on building out the model of coaching at 
sites to assist teachers in common core implementation.  

Oakland Unified  2/1/16 Rachelle Rogers-Ard, Director 
Leadership Development 

New district organizational structure provides attention to 
professional development of staff members within 
administrative offices.  

San Francisco Unified 2/2/16 Chris Canelake, Exec Dir, CSUEB one of many options; I-3 grant to partner with TNTP 
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Professional Learning & Leadership 
Development 
Caroline Satoda, Supervisor, 
Professional Learning & Leadership 

for SF+ program which is high touch induction program focus 
on 14-16 asst. principals.  Program starts this summer with 
Summer Institute, then monthly PD and on site coaching. 
Developing own Tier 2 program with ACSA. Have new 
leadership framework for site principals partnering with PLI.  

Hayward Unified 2/9/16 Supt. Stan Dobbs 
Asst. Supt Matt Wayne 

Graduates of our programs are in leadership positions and 
impacting change in the district. Invited DEL and college to 
collaboratively develop new STEM campus and program in 
district.  

Dublin Unified 2/24/16 Asst. Supt HR, Mark McCoy Would like culturally responsive PD for staff as district 
becomes more diverse.  Possibly work with CSUEB. 
Administrators also need mentoring in emotional intelligence 
(ability to see things before they happen), not default to 
positional authority, ability to lead difficult conversations, able 
to see multiple perspectives, and know how to facilitate 
meetings. Possible “principal support groups”? 

Oakland Unified 2/25/16 Aaron Townsend 
Annie Prozan 

Continue with cohort specific discussion and planning 

Oakland Unified 4/7/16 Aaron Townsend 
Annie Prozan 

Continue with cohort specific discussion and planning. 

Mt. Diablo Unified 4/11/16 Supt. Nellie Meyer Meadow Homes Elementary given CABE’s 2016 Seal of 
Excellence Schools (Principal and VP are grads). Interested in 
starting a new school with dual emersion program and will be 
creating a design team. Have been hosting listening sessions 
across community groups to get input on how district is doing. 

Alum Rock Elementary 4/27/16 Supt. Hilaria Bauer Interested in encouraging mid level administrators to get 
doctorate from us because can see the value of their 
contribution to the district. Would like to discuss ways we can 
partner on activities and programs at the schools and also 
engage other departments in the college. Would like to host a 
cohort in the district. 
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Partner School District “Check In” Meetings* 
Summary Notes for Internal Communication Only 

Summer 2014 – Spring 2015 

School District Meeting 
Date 

Attendees Comments/Feedback District Foci 

East County 
Antioch July 22 Supt,  

Asst. Supt Ed Services, 
Ray, Peg, Emily 

Appreciate the work we are 
doing with the partnership; 
promoted several recent grads; 

Fighting off efforts of a high school 
becoming an independent charter; 
agreement signed in August; potential 
dissertation topic 

Pittsburg Oct 23 Superintendent,  
Asst. Supt Ed Services, 
Ray, Peg, Emily 

Supt new to district since July; 
impressed with the partnership 
work and has scheduled a date 
to speak to cohort; impressed 
with database and Leadership 
Institute program; put date on 
her calendar.  

1) Transition to Common Core, 2) equity,
3) Examine where we are losing kids –
drop out rate is 20%, 4) Focus on high 
school – a bond measure in Nov; 
enrollment bubble at that level; build 
additional classrooms or smaller schools? 

Mt. Diablo Nov Elem and MS Asst Supts, 
Director of HR, 
Peg, Emily 

Continue to support cohort in 
the district. Appreciate update 
on staff in the program. 

Pleasanton July 25 Superintendent, 
Peg, Emily 

Noted that recent grads (some 
are continuing in MS program) 
are at school sites with 
principals who are also our 
grads; see this as opportunities 
to develop greater leadership 
capacity at sites; some grads 
from past years who were 
promoted to VP are now being 
promoted to be principals; very 

Year 2 participation in Senge systems 
thinking training; brought a district team 
representing various levels of staff to 
annual “Snowball” conference; it is NOT 
an initiative but start implementing as 
changes in behavior and practice; district 
is serving as network hub for school 
districts engage in the work  
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impressed with database; 
possibilities for recruitment 
based on equity plan topics; 
welcome the invitation to 
speak to cohorts 

San Ramon Valley Sept 2 Supt  
Asst. Supt Ed Services,  
Peg, Emily 

Two grads promoted to AP 
positions and two as TSA to 
lead equity work at school 
sties; Low number of staff in 
database but still impressed 
and recognize value to district; 
commented on the equity 
projects of staff; see potential 
of database to recruit who 
conduct research/projects 
related to district’s priorities.  

1) Culturally responsive teaching, 2) RTI 
using Intervention Specialists to ensure 
consistent implementation at sites and 
classrooms, 3) Common core: know what 
to look for in the classroom, 4) 
Embedded PD model for common core to 
build district capacity: 32 TSA as 
instructional coaches full time to work at 
school sties with principals, grade level 
teams, plan lessons, co-teach, etc.   

Livermore July 27 Superintendent,  
Peg, Emily 

One promotion to VP and one 
to Program specialist position; 
very impressed with database 
and value to district; requires 
administrators to have a MS 
(will appoint but must enroll in 
a program); 

Common core PD and implementation. 

Dublin  
 

Contact person left district   

 
Fremont/New Haven 
New Haven July 10 Co-Supt,  

Ray, Bobbie, Emily 
Promoted three of the recent 
grads; database useful 

1) School Site Equity Councils – Board 
approved; 2) cultural competence, the 5th 
“C”; 4 “C” are 21st century skills;  
3) Restorative Justice – courageous 
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conversations not just about race but 
also special ed 

Fremont July 15 Supt  
Asst. Supt HR 
Assessment Director 
Peg, Emily, Katie Berger 

Found database very useful; 
began to list 6-7 topics that 
district could use more 
information/data; Volunteered 
to speak to both Tier I and MS 
cohorts early in the quarter; 
promoted a number of recent 
grads; Glad to see number 
continuing to MS; Requires 
administrators have MS in Ed 
Leadership 

1) English Learners; 2) Disproportionality;  

Newark 
 

 Changes in Supt   

 
West County 

West Contra Costa July 22 Supt,  
Asst. Supt, K-Adult,  
Peg, Emily, Margaret 

Continue to provide classroom; 
promoted several recent grads;  

1) LCAP; 2) English Learners; 3) Linked 
Learning;  

 
Hayward/Oakland 

 

Hayward Aug 28 Supt,  
Asst. Supt Ed Services,  
Ray, Peg, Emily 

Promoted recent doctoral 
graduate to area director; one 
promoted to principalship; 
Interested in database; offered 
to speak to cohort, maybe as a 
panel with other supts/district 
leaders; feels there is 
leadership gap in district; 
principals lack preparation in 

1) LCAP; 2) college and career readiness – 
“Over Top of the Fence” initiative  
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operations, skills in dealing 
with difficult parents; lack of 
pride in being from Hayward-  
“Made in Hayward” initiative  

Oakland July 23 Chief Talent Officer,  
Peg, Emily 

Database is useful and 
informative; value of 
“purposeful partnerships”; 
willing to speak to cohorts; 
Feedback on Ed.D. program- 
Fri/Sat schedule doesn’t work, 
but like coming together to be 
engaged with peers and be 
challenged;  

Reorganization into regions with 
dedicated school support teams; 
Prioritizing strategic plan: 1) Leadership 
development (Anne Prozan to lead);  
2) Teacher Growth & Development – 
designing a system based on Danielson; 
Pilot of 19 school sites focusing on talent 
development and new teacher support 
(PAR & BTSA); classroom observations by 
peers and principals; build capacity of 
principals to give quality feedback; 
administrative evaluation system that is a 
tenure affirmation process (not get 
tenure by default); progressive discipline; 
3) Career academies (80% of students 
into academies in 2 years); 4) Restorative 
Justice; 5) African American male 
achievement expand to culturally 
responsive education (unconscious bias);  
6) Disproportionality; 7) Community 
Schools;  

 
San Mateo 

San Mateo Union 
 

 Changes in superintendent 
and Asst. Supt. Not able to 
schedule meeting. 

  

Sequoia Union July 17 Asst. Supt Ed Services,  Promoted two of recent grads;  
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Ray, Emily some lacking in interpersonal 
skills and interview skills; found 
database useful; glad to see the 
number of students continuing 
to MS  

South San Francisco July 16 Asst. Supt HR,  
Ray, Emily 

Promoted a number of recent 
grads, but also lost one to 
neighboring district; great need 
for Tier II program – county 
offers courses for $6000 but no 
college credit; district gives 
$2000 for Tier II courses; would 
credit count toward doctorate? 
She forwards our recruitment 
materials to county HR 
directors; liked the database 

1) RTI; 2) English Learners; 3) Common 
Core; 4) Disproportionality;  
5) Restorative Justice 

*Check-In Meetings are to update/highlight student cohort work, share equity project topics via CRECE database, and get 
update from district on leadership changes and/or promotions of students.  
 
Summary:  

1. Good to see the number continuing onto MS program – building on program values, work started, digger deeper into 
equity focused work. 

2. Want to come in early in the Fall quarter to both Tier I and MS cohorts to share district areas of interest – that can 
benefit from research, more information/knowledge to improve student learning; can use our students’ inquiry/data to 
spur/support action in the area; help frame research areas for equity plan, leadership projects, and action research 

3. Very impressed with database and recognize the value added for the district per #2 above – can see common themes in 
terms of topics/equity issues identified at sites; also useful recruitment tool for students who have experience common 
focus in program.  

4. Take away – very important to get students to enter themselves in database to make this work 
5. Crucial part of the partnership relationship and is part of our commitment to be relevant, give back, value added to 

district—closing the loop.  
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Additional Partnership Development and Outreach District Meetings 
2014-15 

 
District Date District Personnel 

San Francisco Unified 10/30/14 
1/29/15 

Asst. Supt, Learning and Leadership Development 
Supervisor, Learning and Leadership Development 

Mt. Diablo Unified 11/14/14 Superintendent,  
Assistant Supt, C&I 
Assistant Supt. HR 

Castro Valley Unified 12/8/14 Superintendent 
Milpitas Unified 1/27/15 Superintendent 
Hillsborough Elementary District 3/31/15 Superintendent 
Pacifica School District 4/9/15 Superintendent 
Brisbane School District 4/13/15 Superintendent 
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How do we support new 
school leaders as they 
develop skills in the 
CPSEL and Equitable 
Leadership practices? 

Agenda for Day One 
Seven Norms of Collaboration	 2 
What is Coaching?	 	 	 4      
Listen Carefully	 	 	 5            
Coaching Support	 	 	 8            

Demonstration	 	 	 9             
Cultural Proficiency Tools            11 
CASC Induction	 	        13           
CPSEL	 	        15                         
Communication	 	        17          

We support others and build rapport one 
conversation at a time.
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Promoting a Culture of inquiry:  Exploring perceptions, assumptions, beliefs, and interpretations 
promotes the development of understanding.  Inquiring into the ideas of others before advocating for 
one’s own ideas is important to productive dialogue and discussion. 

Pausing:  Pausing before responding or asking a question allows time for thinking and enhances 
dialogue, discussion and decision-making. 

Paraphrasing: Using a paraphrase starter that is comfortable for you: “So…” or “As you are...” or 
“You’re thinking…” and following with a paraphrase assists member of the group to hear and understand 
each other as they formulate decisions. 

Probing:  Using gentle open-ended probes or inquires such as, “Please say more…” or “Can you tell 
me more about…” or “Then, are you saying…?” increases clarity and precision of the group’s thinking. 

Putting ideas on the table:  Ideas are the heart of meaningful dialogue. Label the intention of your 
comments. For example, you might say, “Here is one idea…” or “One thought I have is…” or “Here is a 
possible approach”… or “I’m just thinking out loud…” 

Paying attention to self and others:  Meaningful dialogue is facilitated when each group member is 
conscious of self and others and is aware of not only what he/she is saying, but also how it is said and 
how others are responding.   This includes paying attention to learning styles when planning for, 
facilitating and participating in group meetings.  Responding to others in their own language is one 
manifestation of this norm. 

Presuming positive intentions:  Assuming that other’s intentions are positive promotes and 
facilitates meaningful dialogue and eliminates unintentional put-downs. Using positive intentions in your 
speech is one manifestation of this norm. 

Adapted from William Baker, Group Dynamics Associates, 
 Edited by Art Costa and Bob Garmston

The Seven Norms of Our 
Collaborative Work



 3

CAPEA Coaching for Equity, Keith Myatt - 2015©		 	 	 	

Our Cultural Proficiency 
Community of Practice  
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What has been your 

experience with helping 

others to improve through 

conversation?

What coaching is. 

What coaching is not. 

Read page 16, Discuss 
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Listening to hear, not 

listening to speak.  

As an elementary school principal leads a staff 
meeting, he says that he believes all students in this 
school are capable of learning at high levels. Then he 
invites comments from the staff. 

A 2nd-grade teacher raises her hand and says, 
"I've been teaching for a dozen years and I know that 
some children will never be able to learn what others 
are able to learn. Some children just don't have the 
home lives, the innate intellectual ability, or even the 
desire to learn as much as other children." 

The principal, visibly red in the face, says, "That is a 
really unprofessional attitude. That is not the attitude a 
teacher should have in this school." 

Or 

The principal says, "I want to learn more about 
your views. You've had a lot of experience as a teacher 
in this building and in this district. Tell us more about 
why you believe as you do." 

Which response from the principal is most likely to 
keep this conversation going? Which response is most 
likely to encourage other teachers to speak up and 
share their points of view? Which response is most 
likely to shut down honest exchanges between teachers 
and principal? 

This sort of exchange between a principal and a 
teacher--particularly when it occurs in full view of an 

entire school staff--is at the heart of the relationships 
that these individuals will have with each other. 

The quality of these relationships is key to a staff's 
ability to work with each other and achieve the kind of 
sustained collaboration necessary to do the hard work 
of school improvement. 

"We talk a lot about the importance of a productive 
school culture. But it's the social relationships between 
people in schools that form that culture. A high-
performing culture is ultimately about the quality of 
those relationships," says Dennis Sparks, executive 
director of the National Staff Development Council. 

How do we work  
together?

Listen Carefully By Joan Richardson  

Good communication skills build relationships that foster school improvement

Set Aside . . . 

1.Your story 

2.Your inquisitiveness 

3.Your solutions 

4.The need for 
conclusions

5
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How do we 
best support 
others? 

Pause Paraphrase Probe

Provides time for 
thinking

Provides an 
opportunity to re-
hear our ideas

Sparks 
opportunities for 
reflection and 
review

Sparks is not the only educator concerned about 
relationships in schools. In his newest book, Leading in 
a Culture of Change (Jossey-Bass, 2001), Michael 
Fullan calls relationships "Job Two." Relationships have 
even become the focus of serious research: University of 
Chicago researchers Anthony Bryk and Barbara 
Schneider have examined the role of social 
relationships in Chicago public schools and concluded 
that schools with a high degree of "relational trust" are 
far more likely to make the kinds of changes that help 
raise student achievement than those where such 
relations are low, according to a recent article in the 
Harvard Education Letter (July/August 2002). In an 
unrelated story out of Chicago, the magazine Catalyst 
reported that a highly touted professional development 
effort at the city's Manley High School failed largely 
because of lack of trust and poor relationships among 
key players in the effort. 

Although he's been working in this area for many 
years, Robert Garmston will quickly admit that it's 
difficult to sell school staff members on the value of 
paying more attention to their relationships with each 
other. "Our experience is that people are so busy and 
their plates are so full that asking them to pay attention 
to the ways they communicate is just a crazy maker," 
Garmston says. 

He recommends that principals begin such work by 
laying out the rationale for such an emphasis. Introduce 
staffs, he says, to the professional learning communities 
work of Karen Seashore Louis and to the more recent 
research from Chicago. 

Focusing on the conversations teachers and 
principals have with each other is the starting point for 
this work, say both Garmston and Sparks. But 
improving the quality of conversations among staff 
members cannot be done in isolation, they say. 

Although some time must be spent learning new skills, 
those new skills can quickly be put to use in the context 
of a school's regular work, such as staff meetings, team 
meetings, and curriculum committees. 

"You work on the culture and the relationships 
simultaneously with the other work that you're doing," 
Sparks says. 

One place a school staff might begin is by taking 
the inventory offered on Pages 4 and 5 (offered in the 
PDF version through the Comprehensive Members area 
of NSDC's site). Garmston uses this tool as a way for 
staff members to kick off a discussion about the way 
they communicate with each other and to identify the 
skills they want to focus on. Garmston's book, The 
Adaptive School (Christopher-Gordon, 1999), provides 
substantial background for further work in this area. 

Once a staff identifies skills it wants to improve, 
Garmston recommends a regular reminder at the start 
of each meeting and a check-in at the end of each 
meeting to gauge the group's progress. 

Learn new skills 

Listen to Hear 

Because communication is a two-way street, it 
doesn't happen unless the intended message is 
received. While great amounts of time are devoted to 
being an excellent speaker or writer, relatively little time 
is devoted to learning how to be a good receiver. 

Sparks says effective listeners just focus on listening 
carefully without devoting part of their attention to what 
they will say next. See the tool on Page 3 (offered in 
the PDF version through the Comprehensive Members 

6
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How does the 
information in this 
article compare to your 
experience? 

Listen Carefully
area of NSDC's site) for an 

activity that will help your group 
practice this strategy. 

Paraphrase 

Garmston draws a clear 
distinction between the practice of 
paraphrasing and the "effective 
listening" of several decades ago. 

The effective listening strategy ("I 
hear what you're saying") took the 
emphasis off the speaker and placed 
it on the listener, he says. In the 
paraphrasing that he recommends, 

the emphasis 
remains with the 
speaker. 

In the example at the 
beginning of this 

article, the principal paraphrased 
the statement of the teacher by 
capturing the essence of her 
message and then asking for more 
information. 

Garmston and his colleague 
Bruce Wellman describe three types 
of paraphrasing in their book, The 
Adaptive School. 

Avoid obligatory language 

Spark recommends paying close 
attention to obligatory words that 
you use in both verbal and written 
conversations. For example, how 
many times today will you say or 
write a sentence that includes these 
words?: 

    * You must … 
    * You ought to … 
    * You should … 
    * You have to … 
    * You need … 

"If someone is 'shoulding' us, we 
may feel coerced and patronized. 
Shoulds ask us to live out the values 
and intentions of others as if there is 
only one right way to do something. 
In the process, we lose our voice 
and vitality, which is ultimately 
destructive to the relationships we're 
trying to build," Sparks says. 

Tools for Schools, October/
November 2002 

Copyright, National Staff 
Development Council, 2002. All 
rights reserved. 

  

What support might you need to improve these listening and coaching skills?

7



 4

CAPEA Coaching for Equity, Keith Myatt - 2015©		 	 	 	

Co
ns

ul
t

Coaching Support Functions, p.31 
Coach?	     Collaborator?     Consultant?       Supervisor?
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Demonstration 

1.A’s  - Observe the 
speaker for signs of 
thinking and 
cognitive shifts.  
Watch the eyes, the 
posture, breathing, 
gestures, tonality, 
language. 

2. B ’ s  - Record the 
listeners responses.  
Pausing, 
paraphrasing, 
questioning.  How 
much, how often. 

3. Share your 
observations with 
your partner after 
the demonstration. 

4. What do we gain 
for investing this time 
in these types of 
conversation?

Listen to 
hear -  
don’t listen 
to speak 

9
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Lunch Time!
10 
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The Four Tools of  
Cultural Proficiency 

Guiding Principles, p. 44 

!  Culture is a predominant 
force 

!  People are served in 
varying degrees by the 
dominant culture 

!  Acknowledge group 
identities 

!  Diversity within cultures is 
important 

!  Respect unique cultural 
needs 

 
The Guiding Principles 
are the core values, the 
foundation upon which 
the approach is built 
 

7/5/15 Walnut Cyn - Lindsey, Myatt 7 

The Continuum, p. 36 

!  Cultural 
destructiveness 

!  Cultural incapacity 
!  Cultural blindness 
!  Cultural  

pre-competence 
!  Cultural 

competence 
!  Cultural proficiency 
 

! There are six points along 
the cultural proficiency 
continuum that indicate 
unique ways of perceiving 
and responding to 
differences. 
 

7/5/15 Walnut Cyn - Lindsey, Myatt 9 

Barriers to Cultural Proficiency,     
p. 37 

!  The presumption 
of entitlement 

!  Systems of 
oppression 

!  Unawareness of 
the need to adapt 

!  Resistance to 
change 

 
The barriers to cultural 

proficiency are systemic 
privilege, oppression, and 
resistance to change 

7/5/15 Walnut Cyn - Lindsey, Myatt 10 

Essential Elements for  
Cultural Competence p. 36 

!  Assess Culture 
!  Value Diversity 
!  Manage the 

Dynamics of 
Difference 

!  Adapt to Diversity 
!  Institutionalize 

Cultural Knowledge 
 

 
The Essential Elements of 
cultural proficiency provide 
the standards for individual 
behavior and organizational 
practices 

7/5/15 Walnut Cyn - Lindsey, Myatt 8 
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Guiding Principles of  
Cultural Proficiency, p.44 

Culture is Predominant Force 
•Shapes Assumptions and Beliefs 
•Determines Behaviors 
•Can be a cause of conflict

People are Served in Varying Degrees 
by the Dominant Culture 
• There is a dominant culture 
• The burden for change need to be shared 

Acknowledge Group Identity 
•You cannot NOT have a cultural identity 
•Dignity in a group identity is as important as 

individual identity

Diversity Within Cultures is Significant 
•Each group has needs that are not met within the 

boundaries of the dominant group 
•Expression of an individual’s identity is not 

disrespectful to yours. 

Each Group Has Unique Cultural Needs 
•Dominant groups can fail to recognize important 

differences 
•Member of target groups need to tell their stories

12

How do new school 
leaders experience the 
force of culture as they 
begin their new roles?

What examples of 
dominant cultures are 
evident in the work-place 
of our candidates?

What’s important in 
helping our candidates 
identify group identities 
in their schools?

How do we help our 
candidates meet the 
needs of groups in their 
school cultures?

How do we help our 
candidates discover the 
differences in the groups 
they work with?
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A Candidates View of  the  
Induction Processes 
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CAPEA Coaches 

The Program 
•selects, prepares, and assigns coaches to their 

candidates 
•supports and supervises the coaches 
•gathers data to determine effectiveness to program 

goals. 
•provides the framework for development of an 

Individual Induction Plan.   
•provides ongoing training in coaching skills 
•regularly assesses the quality of the series provided 

by coaches using participant feedback, direct 
observation of coaching, growth of the candidate 
and compliance with program requirements. 

The Coach 
•is trained prior to being assigned.  
•is committed to a candidate for two years, 40-60 

hours a year 
•maintains a confidential relationship.  
•coordinates with the candidates supervisor 
•assists in the implementation of the Individual 

Induction Plan (IIP). 
•assists in investigating, goal setting, action 

planning, observation, data gathering, facilitation 
and reflection.  

•documents growth and attainment of the CPSEL. 
•monitors and improves their coaching skills.   

14 

What assets do you 
bring to this set of 
requirements? 

What challenges do you 
foresee?



15 

CAPEA Coaching for Equity, Keith Myatt - 2015©		 	 	 	

ISLLC  D ispos it ions

Vision

Every student learning 
Collaboration with all stakeholders 
High expectations for all 
Examining assumptions and beliefs
Continuous improvement using evidence

Instruction

Learning as the fundamental purpose of 

school 
Diversity as an asset 
Continuous professional growth and 

development 
Lifelong learning 
Collaboration with all stakeholders 
High expectations for all

Management

A safe and supportive learning 

environment 
Equitable distribution of resources 
Operating efficiently and effectively
Management in service of staff and student 

learning

Community Engagement

High standards for all Including family and 

community as partners 
Collaboration with all stakeholders
Respect for the diversity of family 

composition

Ethics and Integrity

The common good over personal interests 
Taking responsibility for actions 
Ethical principles in all relationships and 

decisions 
Modeling high expectations 
Continuously improving knowledge and 

skills

Political Structures & Forces

Advocate for children and education 
Influence policies at every level
Uphold and improve laws and regulations 
Eliminate barriers to achievement 
Build on diverse social and cultural assets

Leadersh
ip

CPSEL

1. Creating a Shared 
Vision 

Facilitating the 
development, 

articulation, implementation, and 
stewardship of a vision of learning 
that is shared and supported by the 
school community

Develop, support and allocate 
resources to support the vision.	

2. Instructional Leadership 

Education leaders shape a 
collaborative culture of teaching and 
learning informed by professional 
standards and focused on student 
and professional growth. 


Discover the culture, guide the 
instructional program and 
professional growth of staff using 
data.

4.  Family & Community 
Engagement


Collaborate with the community, 
families, and other agencies.  
Create an inclusive and diverse 
team.


Include the perspectives and 
involvement of multiple 
stakeholders.  Recognize diversity 
as a strength and inclusiveness as 
essential to excellent decision-
making, planning and working.

5. Ethics & 
Integrity 

Model reflective 
practice that 
leads to 
continuous growth. Sustain 
professional commitment and 
effort.  Maintain and represent the 
ethical standards of 
professionalism.  Keep balance and 
perspective in your personal and 
professional life.


3. Managing & Learning 
Environment 

Organize and allocate time, money, 
capacity of individuals to build the 
capacity of school systems to 
meet organizational goals. 	

6. External 
Context & 
Policy 

Understand, 
respond to, and 
influence the 
larger political, 
social, 
economic, legal, 
and cultural context that effects 
teaching and learning.


Interact with stakeholders 
responsible for policy, procedures 
and practices in their school, 
district, and government.
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Listen to hear, don’t 

listen to speak.

Set Aside 

1.Your story 

2.Your 

inquisitiveness 

3.Your solutions 

4.The need for 

conclusions

Practice 
every 
chance 
you get 

16
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Communication Booklet

1. Determine who’s “A”, who’s “B”. 

2. Alternate beginning on page 3 with a response. “A” 
speaks a response to page 3, “B” listens.  “B” speaks a 
response to page 4 “A” listens, etc.    

3. There is no response to each statement on pages 3-9  

4. Beginning on page 12 the listener will  paraphrase, in 
shorter, different words, what the speaker said. 
Continue to the end of the booklet. 

5. How did it feel to be listened to in this way?  What was 
difficult about this exercise?
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•Hesitations •Appreciations 

•Next, I’d like…

We don’t learn from experience,  
we learn from  

reflecting on experience.

•Implications

18
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Agenda for Day Two 

Review Day One 	 	 	 	 2	                         
Coaching for Equity	 	   	 	 4          
The Continuum	    	 	   	 6              
States of Mind	 	 	 	 7                 
Mental Model Reading	 	 	 9 
Precision in Language/Thought		 11 
Effective Coaches	 	 	 	 15             
Planning Conversation Map      	 17 
Helping Trios	 	 	 	 18                    
Reflection	 	 	 	 20                  

We support others and build rapport one 
conversation at a time.
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How do we support new 
school leaders as they 
develop skills in the 
CPSEL and Equitable 
Leadership practices?
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Promoting a Culture of inquiry:  Exploring perceptions, 
assumptions, beliefs, and interpretations promotes the development of 
understanding.  Inquiring into the ideas of others before advocating for 
one’s own ideas is important to productive dialogue and discussion. 

Pausing:  Pausing before responding or asking a question allows 
time for thinking and enhances dialogue, discussion and decision-
making. 

Paraphrasing: Using a paraphrase starter that is comfortable for 
you: “So…” or “As you are...” or “You’re thinking…” and following 
with a paraphrase assists member of the group to hear and understand 
each other as they formulate decisions. 

Probing:  Using gentle open-ended probes or inquires such as, 
“Please say more…” or “Can you tell me more about…” or “Then, are 
you saying…?” increases clarity and precision of the group’s thinking. 

Putting ideas on the table:  Ideas are the heart of meaningful 
dialogue. Label the intention of your comments. For example, you 
might say, “Here is one idea…” or “One thought I have is…” or “Here 
is a possible approach”… or “I’m just thinking out loud…” 

Paying attention to self and others:  Meaningful dialogue is 
facilitated when each group member is conscious of self and others and 
is aware of not only what he/she is saying, but also how it is said and 
how others are responding.   This includes paying attention to learning 
styles when planning for, facilitating and participating in group 
meetings.  Responding to others in their own language forms is one 
manifestation of this norm. 

Presuming positive intentions:  Assuming that other’s intentions 
are positive promotes and facilitates meaningful dialogue and 
eliminates unintentional put-downs. Using positive intentions in your 
speech is one manifestation of this norm. 

Adapted from William Baker, 
Group Dynamics Associates, 

The Seven Skills of 
Collaborative Work

To Listen to Hear You 

Must Set Aside 

1.Your story 

2.Your inquisitiveness 

3.Your solutions 

4.Your need for closure 

5.Your knowing every 

detail

2

How do we work  
together?
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How do we 
best support 
others? 

Pause Paraphrase Probe

Provides time for 
thinking

Provides an 
opportunity to re-
hear our ideas

Opportunities for 
reflection and 
review
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Individual behaviors and 
organizational policies 
are guided by 
assumptions that inform 
beliefs and values. 

Teaching and leading take 
place in a complex 
environment, in which 
leaders must be mindful of 
decisions that impact 
student access and 
achievement. 

Culturally Proficient 
Coaching mediates 
change using the lens of 
equity to promote 
effective leading and 
teaching. 

Coaching for Equity Assumes…

Skillfully moving toward 
equitable behaviors and 
policies, requires change 
in deeply held 
assumptions, beliefs, and 
values.

4 
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The Four Tools of  
Cultural Proficiency 

Guiding Principles, p. 44 

!  Culture is a predominant 
force 

!  People are served in 
varying degrees by the 
dominant culture 

!  Acknowledge group 
identities 

!  Diversity within cultures is 
important 

!  Respect unique cultural 
needs 

 
The Guiding Principles 
are the core values, the 
foundation upon which 
the approach is built 
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The Continuum, p. 36 

!  Cultural 
destructiveness 

!  Cultural incapacity 
!  Cultural blindness 
!  Cultural  

pre-competence 
!  Cultural 

competence 
!  Cultural proficiency 
 

! There are six points along 
the cultural proficiency 
continuum that indicate 
unique ways of perceiving 
and responding to 
differences. 
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Barriers to Cultural Proficiency,     
p. 37 

!  The presumption 
of entitlement 

!  Systems of 
oppression 

!  Unawareness of 
the need to adapt 

!  Resistance to 
change 

 
The barriers to cultural 

proficiency are systemic 
privilege, oppression, and 
resistance to change 

7/5/15 Walnut Cyn - Lindsey, Myatt 10 
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Essential Elements for  
Cultural Competence p. 36 

!  Assess Culture 
!  Value Diversity 
!  Manage the 

Dynamics of 
Difference 

!  Adapt to Diversity 
!  Institutionalize 

Cultural Knowledge 
 

 
The Essential Elements of 
cultural proficiency provide 
the standards for individual 
behavior and organizational 
practices 

7/5/15 Walnut Cyn - Lindsey, Myatt 8 
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CONTINUUM 

What is my 

response to 

difference? 

What is our 

response to 

difference?  

Cultural Proficiency 
	 It’s the way we do things around here     
	      
	      

Cultural Competence 
	 Understand the difference difference makes     
	      

Cultural Pre-Competence 
	 See the difference, respond inappropriately     

Cultural Blindness 
	 See the difference, act like you don’t     

Cultural Incapacity 
	 See the difference, make it wrong.      
	      

Cultural Destructiveness 
	 See the difference, stomp it out    

At your table 
generate a post-it 
or two for each 
point on the 
continuum.

6 
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Think of a time 

when things 

were going well 

for you.  Which 

States of Mind 

might have been 

in play at that 

moment? 

“Find your voice and 

help others to find 

theirs” 
Steven Covey 

8 
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•In what ways do the 

Five States of Mind help 

us to be better 

coaches? •How does the 

continuum inform the 

practice of coaching 

new administrators?

The Mental Model of Culturally Proficient 
Coaching. Pages 63-79

•How is the table on 

page 70 helping to 

coalesce your thinking 

about Coaching and 

Cultural Proficiency?

9 
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Lunch Time!
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Understanding comes at 
the point of articulation.  

The clearer my mind is, the 
more accurate my speech 

will be, the better my 
intentionality will be.

Eliciting Precision in Language.
11
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We must scrub 

pre-suppositions 

from our 

questions.  They 

embed the 

question with a 

negativity that 

can ruin the 

coaching 

relationship.  

•What might you have done to be better 
prepared for the faculty meeting? 

•How do you keep a positive impression of 
your school with parents? 

•Are you going to wear that tie with that 
shirt? 

•What would change if you were to do this 
meeting over?

Identify the 

presupposition and 

then re-word the 

examples .

12 
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•Universal Quantifiers 

•None of the parents 

support us 

•Everyone is upset 

•It always happens like 

this 

•Unspecified Nouns 

•They say 

•The administration 
•The equipment didn’t 

work 

•Modal Operators 

•We have to follow the 

agenda 

•I can’t change the 

schedule

Eliciting Precision in Language.

•Incomplete Comparators 

•Men are smarter 

•The new text books are 

worse 

•They need to do better

13 
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•I want the teachers to 

understand 

•I need to bring every 

activity to closure 

•I want teachers to take 

responsbility for their 

own learning 

With a partner review 

these statements and 

identify the word or 

phrase you would probe 

for specificity.  Develop a 

questions that you could 

ask the speaker to be 

more clear in their 

thinking 

•I think they can do 

better 

•They just don’t seem to 

get it in the District 

Office 

•I can’t change those 

arrangements

Eliciting Precision in Language.

•That meeting was a 

waste of time 

•Teacher grades are 

more important 

•I’m forced to enforce 

this policy

14 
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CONTENT EXPERTISE 

• Possesses and applies appropriate, in-depth content 
knowledge 
• Uses extensive research and theory to support 
instructional decisions 

LEADERSHIP SKILLS 
• Understands and applies of the knowledge about 
change 
• Communicates the vision of the school 
• Aligns work with school goals 
• Uses data to drive decisions 
• Engages others in developing plans for 
improvement 
•Maintains a productive culture

Killion , Joellen, Harrison, Cindy. 2006  Taking the Lead. 
National Staff Development Council. 

BELIEFS 
• Is willing to learn 
• Has a passion for ongoing development and 
learning 
• Holds the attitude that everyone is important 
• Believes in the capacity of others to grow and 
develop 
• Does not assume to have “The Answer” 
• Is committed to continuous improvement 
• Has moral purpose 
• Can let go of being responsible for another person’s 
behaviors 

TEACHING EXPERTISE 
• Is skilled in instructional planning 
• Has strong classroom organization and 
management 
• Has fluency with multiple methods of delivering 
instruction 
• Uses multiple methods for student assessment 
• Demonstrates success in their work as classroom 
teachers 
• Articulates their practice 
• Reflects on their own practice 

COACHING SKILLS 
• Understands and applies knowledge about adult 
development 
• Listens skillfully 
• Communicates effectively 
• Uses effective questioning skills 
• Understands and employs a specific reflection 
process 
• Diagnoses the needs of teachers 
• Aligns support to the identified needs of teachers 

RELATIONSHIP SKILLS 
• Desires to be a part of a team 
• Works effectively with teachers and principals 
• Builds trusting relationships 
• Is respected by peers 
• Has patience for the learning process 

In what ways does this represent your 

skill set? 

What might you add to this list?  

Characteristics of Effective Coaches 
15 



CAPEA Coaching for Equity, Keith Myatt - 2015©		 	 	 	 	 	  

Every conversation is an opportunity to 

practice some part of your coaching 

repertoire.  

Set Aside 

1.Your story 

2.Your 

inquisitiveness 

3.Your solutions 

4.Your need for 

conclusions

Develop your ear 
for un-clear, non-
specific language. 

“Find your voice and 

help others to find 

theirs” 
Steven Covey 

16 
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Planning Conversation Map  		

	

1. Clarify Goals  
•What do you want them to leave with? 
•What might be some goals,objectives, outcomes? 
•What might be different after you’re done?

2. Specify Success Indicators and plan for collecting data 
•How will you know you are successful? 
•What might success look or sound like? 
•What evidence will you collect? 
•What data could I collect for you?

3. Anticipate Approaches 
•What strategies are you considering to begin? 
•What strategies have you used before that would be successful here? 
•What hunches do you have about how others might view this endeavor? 
•In what sequence will you use your strategies?

4. Establish a Personal Learning Focus (Yes, just for you.) 
•What is important for you to pay attention to in yourself? 
•What do you want to be sure you do very well?  How would you know? 
•How do you want to be viewed by others as you engage in this and afterwards?

5. Reflect on the Coaching Process 
•How has this conversation supported your learning? 
•As you reflect on this conversation what do you want to make sure you remember? 
•In what ways has this conversation been useful to you?

17 
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Helping Trios

Coach 

•Pause 

•Paraphrase 

•Paraphrase 

•Probe  

•Listen 

Speaker 

•share your story 

•monitor your 

thinking 

•breathe 

Helper 

•Record pausing, 

paraphrasing, probing. 

•Help create reflective 

questions if asked.

18 
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Trust and Rapport

What leads to trust is 

•consistency 

•integrity 

•concern 

•communication 

•sharing of control 
• Whitener, Brodt, Korsgaard & Werner, 1998

Continue to Coach Thinking 

Trust in 

•yourself 

•your relationship 

•the processes 
Costa & Garmston 1994

19 
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The Music of Relationships

I maintain, despite the moment’s evidence against the claim, that we 
are born and grow up with a fondness for each other, and we have 
genes for that. We can be talked out of it, for the genetic message is 
like a distant music and some of us are hard-of-hearing. Societies are 
noisy affairs, drowning out the sound of ourselves and our connection. 
Hard-of-hearing, we go to war. Stone-deaf, we make thermonuclear 
missiles. Nonetheless, the music is there, waiting for more listeners.

—Lewis Thomas, Late Night Thoughts on Listening to Mahler’s Ninth 
Symphony, 1980, p. 105

Seeds 

Weeds 

Needs

20 
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We support others and build rapport one 
conversation at a time.

3

How do we support new 
school leaders as they 
develop skills in the CPSEL 
and Equitable Leadership 
practices?
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Promoting a Culture of inquiry:  Exploring perceptions, 
assumptions, beliefs, and interpretations promotes the development of 
understanding.  Inquiring into the ideas of others before advocating for 
one’s own ideas is important to productive dialogue and discussion. 

Pausing:  Pausing before responding or asking a question allows 
time for thinking and enhances dialogue, discussion and decision-
making. 

Paraphrasing: Using a paraphrase starter that is comfortable for 
you: “So…” or “As you are...” or “You’re thinking…” and following 
with a paraphrase assists member of the group to hear and understand 
each other as they formulate decisions. 

Probing:  Using gentle open-ended probes or inquires such as, 
“Please say more…” or “Can you tell me more about…” or “Then, are 
you saying…?” increases clarity and precision of the group’s thinking. 

Putting ideas on the table:  Ideas are the heart of meaningful 
dialogue. Label the intention of your comments. For example, you 
might say, “Here is one idea…” or “One thought I have is…” or “Here 
is a possible approach”… or “I’m just thinking out loud…” 

Paying attention to self and others:  Meaningful dialogue is 
facilitated when each group member is conscious of self and others and 
is aware of not only what he/she is saying, but also how it is said and 
how others are responding.   This includes paying attention to learning 
styles when planning for, facilitating and participating in group 
meetings.  Responding to others in their own language forms is one 
manifestation of this norm. 

Presuming positive intentions:  Assuming that other’s intentions 
are positive promotes and facilitates meaningful dialogue and 
eliminates unintentional put-downs. Using positive intentions in your 
speech is one manifestation of this norm. 

Adapted from William Baker, 
Group Dynamics Associates, 

The Seven Skills of 
Collaborative Work

How do we work  
together?

Trust in 

•yourself 

•your 

relationship 

•the processes 
Costa & Garmston 1994

2
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Coaching  

IS IS NOT

directed by the coachee

neutral

about self-directed learning

a skill application of tools, 
skills and approaches

capacity-building

mediating thinking

developing and building 
internal resources

3
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How do we 
best support 
others? 

Pause Paraphrase Probe

Provides time for 
thinking

Provides an 
opportunity to re-
hear our ideas

Opportunities for 
reflection and 
review
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1. Some of theses teachers have been here for 30 years.  I 
don’t know how I can help them improve. 

Emotion                                   SOM 

2. I treat all the teachers exactly the same.  I’m not being the 
rules for anyone. 

Emotion                                   SOM 

3. I don’t have the time to create a professional development 
every month so I usually just share the lessons I’ve done 
before. 

Emotion                                   SOM 

4. Including parents and teachers in school planning is a 
waste of time.  I can do better by myself.  

Emotion                                   SOM 

5. I just don’t know what happens to the time.  I never can get 
through what I’ve planned for each day. 

Emotion                                   SOM 

Determining States of Mind

With a partner 

determine an 

emotional &/or 

a content 

paraphrase for 

each statement 

and explore 

which State of 

Mind is being 

you would 

focus on.

5
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The Four Tools of  
Cultural Proficiency 

Guiding Principles, p. 44 

!  Culture is a predominant 
force 

!  People are served in 
varying degrees by the 
dominant culture 

!  Acknowledge group 
identities 

!  Diversity within cultures is 
important 

!  Respect unique cultural 
needs 

 
The Guiding Principles 
are the core values, the 
foundation upon which 
the approach is built 
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The Continuum, p. 36 

!  Cultural 
destructiveness 

!  Cultural incapacity 
!  Cultural blindness 
!  Cultural  

pre-competence 
!  Cultural 

competence 
!  Cultural proficiency 
 

! There are six points along 
the cultural proficiency 
continuum that indicate 
unique ways of perceiving 
and responding to 
differences. 
 

7/5/15 Walnut Cyn - Lindsey, Myatt 9 

Barriers to Cultural Proficiency,     
p. 37 

!  The presumption 
of entitlement 

!  Systems of 
oppression 

!  Unawareness of 
the need to adapt 

!  Resistance to 
change 

 
The barriers to cultural 

proficiency are systemic 
privilege, oppression, and 
resistance to change 

7/5/15 Walnut Cyn - Lindsey, Myatt 10 

Essential Elements for  
Cultural Competence p. 36 

!  Assess Culture 
!  Value Diversity 
!  Manage the 

Dynamics of 
Difference 

!  Adapt to Diversity 
!  Institutionalize 

Cultural Knowledge 
 

 
The Essential Elements of 
cultural proficiency provide 
the standards for individual 
behavior and organizational 
practices 

7/5/15 Walnut Cyn - Lindsey, Myatt 8 
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Essential Elements of Cultural Proficiency

1. Assess Culture: Claim your Difference - pages 93-100
•Aware of your own culture and how it might effect others at your school.
•Describe your own culture and the norms of the school site and district.
•How will the culture of the school and community and my culture interact?
•“How does my culture effect how I lead here?”

2. Valuing Diversity:  Name the Differences - 101-111
•Tolerance and respect are essential steps to valuing diversity
•Seeks diversity as a strength in your school.
•Appreciates the challenges diversity brings personally and organizationally
•Each culture determines their own values and behaviors

3. Manage the Dynamics of Difference - 112-121
•Homogeneity robs your school of new thinking and ideas
•Conflicts arise in healthy, diverse schools.  They are to be expected, even invited.
•Develop the ability to orchestrate conflict in positive ways.
•Conflicts can arise because of cultural differences &/or historical events.

4. Adapt to Diversity:  Change to Make a Difference - 122-131
•Commit to continuous improvement in maintaining a diverse organization.
•Enhance the policies, procedures and practices of the school and the district to meet the needs of 

all internal and external clients.
•“What do I need to change in my leadership as the student population changes?”

5. Institutionalizing Cultural Knowledge: Teach Difference- 132-142
•Distribute and share cultural knowledge about…Ourselves, Our clients, Our communities 
•Create processes that share knowledge about the cultures represented within our school groups.
•“How do I create opportunities to teach and learn about difference in my school?” 

7
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Essential Elements of  

Cultural Proficiency Jigsaw, Ch. 6

1. Assess Culture: 
Claim your 
Difference - pages 
93-100

2. Valuing Diversity:  
Name the 
Differences - 
101-111

3. Manage the 
Dynamics of 
Difference - 112-121

4. Adapt to Diversity:  
Change to Make a 
Difference - 122-131

5. Institutionalizing 
Cultural Knowledge: 
Teach Difference- 
132-142

•What is the meaning of the Essential Element?

•What practical value does it have to school leaders?

•How is it related to the States of Mind?

•What else should we know about this element?

8
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•The presumption of 

entitlements How do we help 
our candidates 
discover and mitigate 
these barriers? 

•Resistance to Change

Barriers to Cultural Proficiency

•Systems of Oppression

•Unawareness of the 

need to adapt

9
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Lunch Time!
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Asking Good Questions  

Input  -  Process  -  Output

Can it be answered with a yes or no?

How do we provide multiple paths for 
thinking?

Is it free of presuppositions?

How might a good question begin?

As you think about asking good 
questions, what are some of the things 
you’ll keep in mind?

How do the Tools of Cultural Proficiency, 
the CPSEL and the States of Mind help us 
to develop good questions?

How might we know that our questions 
have had the desired effect?

11
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12

GENERAL TO SPECIFIC 
Meta Moves, Suzanne Bailey 

27-Sep-15 APU Ambassadors 19 MULTIPLE PERSPECTIVES 
Meta Moves, Suzanne Bailey 

27-Sep-15 APU Ambassadors 20 

CHANGE TIME 
Meta Moves, Suzanne Bailey 

27-Sep-15 APU Ambassadors 21 

SCOPE & FRAME 
Meta Moves, Suzanne Bailey 

27-Sep-15 APU Ambassadors 22 

Meta Moves
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Reflecting Conversation Map 
Fill in some questions for each step 

	 	 	       

Summarize impressions and recall the supporting information or 
data - 

Analyze the causal factors -

Construct new learnings - 

Commit to a course of action or application - 

Reflect on the coaching process -

13
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14

Problem Resolving Map 
Elements of Pacing

Element Template Example

Empathy 
Acknowledge and clarify 
paraphrase of the person’s 
feelings, while matching 
posture, gestures, intonation 
and language

You’re  

__________________

Content 
Summarize and organize 
paraphrase of the content of 
the speaker’s message

because  

__________________

Goal 
Shift conceptual focus 
paraphase of the goal/
desired state the speaker 
wants to achieve

and what you want is  

__________________

Pathway 
a transition to an enabling 
state

and you’re looking for a 
way to make that happen.
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•Empathy 

With a partner choose 

who’s going to speak first 

and who’s going to be 

the coach.  

The topic should be about 

a concern, a problem, or 

a dilemma. 

Use the PACE template. 

•Pathway

Problem Resolving Practice

•Content

•Goal
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16

States of Mind 

Consciousness 

Craftsmanship 

Efficacy 

Flexibility 

Interdependence 

Effective Goals 

•are stated positively 

•are stated broadly--open multiple 

possible solutions 

•are brief and simple as possible 

•carry positive presuppositions 

•are about being, having or feeling 

•are NOT about doing, process or 

journey 

•are about the person being coached

We coach to elicit 

resourcefulness in 

states of mind.
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ISLLC  D ispos it ions

Vision

Every student learning 
Collaboration with all stakeholders 
High expectations for all 
Examining assumptions and beliefs
Continuous improvement using evidence

Instruction

Learning as the fundamental purpose of 

school 
Diversity as an asset 
Continuous professional growth and 

development 
Lifelong learning 
Collaboration with all stakeholders 
High expectations for all

Management

A safe and supportive learning 

environment 
Equitable distribution of resources 
Operating efficiently and effectively
Management in service of staff and student 

learning

Community Engagement

High standards for all Including family and 

community as partners 
Collaboration with all stakeholders
Respect for the diversity of family 

composition

Ethics and Integrity

The common good over personal interests 
Taking responsibility for actions 
Ethical principles in all relationships and 

decisions 
Modeling high expectations 
Continuously improving knowledge and 

skills

Political Structures & Forces

Advocate for children and education 
Influence policies at every level
Uphold and improve laws and regulations 
Eliminate barriers to achievement 
Build on diverse social and cultural assets

Leadersh
ip

CPSEL

1. Creating a Shared 
Vision 

Facilitating the 
development, 

articulation, implementation, and 
stewardship of a vision of learning 
that is shared and supported by the 
school community

Develop, support and allocate 
resources to support the vision.	

2. Instructional Leadership 

Education leaders shape a 
collaborative culture of teaching and 
learning informed by professional 
standards and focused on student 
and professional growth. 


Discover the culture, guide the 
instructional program and 
professional growth of staff using 
data.

4.  Family & Community 
Engagement


Collaborate with the community, 
families, and other agencies.  
Create an inclusive and diverse 
team.


Include the perspectives and 
involvement of multiple 
stakeholders.  Recognize diversity 
as a strength and inclusiveness as 
essential to excellent decision-
making, planning and working.

5. Ethics & 
Integrity 

Model reflective 
practice that 
leads to 
continuous growth. Sustain 
professional commitment and 
effort.  Maintain and represent the 
ethical standards of 
professionalism.  Keep balance and 
perspective in your personal and 
professional life.


3. Managing & Learning 
Environment 

Organize and allocate time, money, 
capacity of individuals to build the 
capacity of school systems to 
meet organizational goals. 	

6. External 
Context & 
Policy 

Understand, 
respond to, and 
influence the 
larger political, 
social, 
economic, legal, 
and cultural context that effects 
teaching and learning.


Interact with stakeholders 
responsible for policy, procedures 
and practices in their school, 
district, and government.
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Every conversation is an opportunity to 

practice some part of your  

coaching repertoire.  

Set Aside 

1.Your story 

2.Your 

inquisitiveness 

3.Your solutions 

4.Your need for 

conclusions

Develop your ear 
for un-clear, non-
specific language. 

“Find your voice and help 

others to find theirs” 
Steven Covey 

Trust in 

•yourself 

•your relationship 

•the processes 
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Helping Trios

Coach 

•Pause 

•Paraphrase 

•Paraphrase 

•Probe  

•Listen 

Speaker 

•share your story 

•monitor your 

thinking 

•breathe 

Helper 

•Record pausing, 

paraphrasing, probing. 

•Help create reflective 

questions if asked.
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We don’t learn from experience,  
we learn from  

reflecting on experience.

Three things I’ll remember next week 

Two questions I still have 

One skill I’ll strengthen
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Review the Coaching Tools 
in the handouts. 

Determine strategies to 
commit to your own 
development of your 
coaching skills. 

I wish... Next time I hope we...
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School District Partners Contact List 
 2016-17 

 
Corridor School Districts Contact Persons* Assistant Contact Information 

Mt. Diablo/East 
CC/Tri Valley 

    

Mariama Gray 
 

Antioch Stephanie Anello, Superintendent Rosemary Brown, Exec Asst. 
rosemarybrown@antioch.k12.ca.us 

921-779-7500 X 53195 
stephanieanello@antioch.k12.ca.us 

  Dr. Michael Santos, Director 
Program Improvement 

Kellie Cavallaro, Adm Asst 
kelliecavallaro@antioch.k12,ca,us 

925-779-7500 X53200 
mikesantos@antioch.k12.ca.us 

 Mt. Diablo *Dr. Nellie Meyer, Superintendent Debbie Maher, Adm Asst  
SuperintendentsOffice@mdusd.org 

925-682-8000 X 4000 
meyern@mdusd.org 

  *Leyla Benson, Director 
Human Resources 

Denise Larkins, Emp Spec 
larkinsd@mdusd.org 

925-682-8000 X 4016 
bensonl@mdusd.org 

   
 

Bev Heppler, Asst 
hepplerb@mdusd.org 

925-682-8000 X 4016 
lockr@mdusd.k12.ca.us 

   Laura Juranek, Asst 
juranekl@mdusd.org 

925-682-8000 X 4024 
braunmartinj@mdusd.org 

 Pittsburg Dr. Janet Schulze, Superintendent Barbara Jones  
bjones@pittsburg.k12.ca.us 

925-473-2350 
jschulze@pittsburg.k12.ca.us 
925-473-2351 (direct) 

  Anthony Molina, Executive Director 
Educational Services 
 

Debbie Brown, Adm Asst 
Academic Achievement and 
Accountability 
dabrown@pittsburg.k12.ca.us 

925-473-2312 
amolina@pittsburg.k12.ca.us 
925-473-2300 (district main) 

  Norma Gonzales 
Assistant Superintendent, HR 
 

*Ann Martinez, Cred Analyst, HR 
amartinez@pittsburg.k12.ca.us 
925-473-2332 

(925) 473-2336 
ngonzales@pittsburg.k12.ca.us 
 

 Pleasanton *Rick Rubino, Superintendent 
 

Roseanne Pryor, Asst. 
rpryor@pleasantonusd.net 

925-426-4301 or x4333 
rrubino@pleasantonusd.net 

  Dianne Howell, Asst Supt  
Human Resources 

 925-426-4346 
dhowell@pleasanton.k12.ca.us 

mailto:SuperintendentsOffice@mdusd.org
mailto:lockr@mdusd.k12.ca.us
mailto:jschulze@pittsburg.k12.ca.us
mailto:amartinez@pittsburg.k12.ca.us
mailto:ngonzales@pittsburg.k12.ca.us
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 Livermore *Kelly Bowers, Superintendent Cathy McConnell, Ad Asst to Supt 
cmcconnell@lvjusd.k12.ca.us 
925-606-3281 

925-606-3280 
KBowers@lvjusd.k12.ca.us 

  Chris Van Schaack, Asst. Supt,  
Administrative Services 

 925-606-3284 
cvanschaack@lvjusd.k12.ca.us 

 Dublin Dr. Leslie Boozer, Supt 
 

Shelley Fischer, Adm Asst 
fischershelley@dublinusd.org 

925-828-2551 x 8002 
boozerleslie@dublinusd.org 

  *Mark McCoy, Asst. Supt 
Human Resources 
 

Jaci Bearden, Confidential Asst 
beardenjaci@dublinusd.org 
925-828-2551 X 8017 

925-828-2551 ext. 8011 
mccoymark@dublinusd.org 

 San Ramon Rick Schmitt, Superintendent Cindy Fischer, Exec Asst. 
925- 552-2933 
cfischer@srvusd.net 

925-552-2933 
rschmitt@srvusd.net 

  *Kirby Hoy, Director 
Instructional Services 

Janet Tsuji 
jtsuji@srvusd.net 

925-552-2949 
Khoy@srvusd.net 

 Castro Valley *Parvin Ahmadi, Superintendent Aimee Cayree, Sec to Supt 
acayere@cv.k12.ca.us 

510-537-3000 X 1211 
pahmadi@cv.k12.ca.us 

  Dr. Sherri Beetz, Asst Supt HR  510-537-3000 X1219 
sbeetz@cv.K12.ca.us 

West CC     

Margaret Harris West Contra Costa Matt Duffy, Superintendent Debbie Haynie 
dhaynie@wccusd.net 

510-231-1104 
Matthew.Duffy@wccusd.net 

  Nia Rashidchi, Asst Supt,  
Educational Services 

Sherri Rivenbark 
Srivenbark@wccusd.net 

510-231-1130 
NRashidchi@wccusd.net 

  *Ken Whittemore, Asst. Supt 
Human Resources 

 510-231-1167 
kwhittemore@wccusd.net 

 Martinez *CJ Cammack, Superintendent Sue Casey, Exec Asst. to Supt 
scasey@martinez.k12.ca.us 

925-335-5908 
ccammack@martinez.k12.ca.us 

 
 
 
 
 

John Swett  *Rob Stockberger, Superintendent Margaret Sasaki 
msasaki@jsusd.k12.ca.us 

510-245-4300 x 105 
rstockberger@jsusd.k12.ca.us 
 

mailto:cmcconnell@lvjusd.k12.ca.us
mailto:fischershelley@dublinusd.org
mailto:mccoymark@dublinusd.org
mailto:beardenjaci@dublinusd.org
mailto:mccoymark@dublinusd.org
mailto:cfischer@srvusd.net
mailto:rmuth@martinez.k12.ca.us
mailto:rstockberger@jsusd.k12.ca.us
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Fremont/Newark 
(Hayward) 

    

Katie Berger Fremont Dr. Jim Morris, Superintendent Becky Galloway 510-659-2542 
bgalloway@fremont.k12.ca.us 

510-657-2350 
jmorris@fremont.k12.ca.us 

  *Dr. Raul Zamora,  
Asst. Supt Human Resources 

Kathy Kimberlin, Adm Asst.  
kkimberlin@fremont.k12.ca.us 

510-657-2350 x 12233 
rzamora@fremont.k12.ca.us 

 New Haven *Dr. Arlando Smith, Co-Supt 
Chief Academic Officer 

Gina Ciccolo 
gciccolo@nhusd.k12.ca.us 

510-471-1100 X 62611 
asmith@nhusd.k12.ca.us 

 Newark *Patrick Sanchez, Superintendent Patty Sandoval, Exec Asst 
psandoval@newarkunified.org 

510-818-4112 
psanchez@newarkunified.org 

 Alum Rock Union 
Elementary School 

*Dr. Hilaria Bauer, Supt. Marie Sanchez, Sr. Exec Asst 
marie.sanchez@arusd.org 

408-928-6822 
hilaria.bauer@arusd.org 

  *Dr. Marco Baeza, Asst Supt HR 
 

April Ramirez, Exec Asst 
408-928-6502 
april.ramirez@arusd.org 

408-928-6812  
marco.baeza@arusd.org 

*San Mateo Union 
HS/Mid-Peninsula 

    

Not offered this 
year.  Students are 
attending other 
cohorts. 

San Mateo Union HS 
 

Dr. Kevin Skelly, Superintendent  
 

Roberta Beeken, Asst. 
rbeeken@smuhsd.org 
650-558-2201 

kskelly@smuhsd.org 
650-558-2200 

  *Dr. Kirk Black, Deputy Supt,  
Human Resources & Instruction 

Barb Tufo, Exec Coord. 
btufo@smuhsd.org 
650-558-2208 

650-558-2209 
kblack@smuhsd.org 

 Sequoia Union US Dr. James Lianides, Superintendent 
 
 

Sandy Rick, Asst to Supt 
srick@seq.org 

550-369-1411 X 22213 
jlianides@seq.org 

  *Dr. Jacqueline McEvoy, Asst. Supt,  
HR and Student Services 

Toni Dicicco, Senior Adm Asst.  
tdicicco@seq.org 
650-369-1441 X 22223 

650-369-1411 X 22222 
jmcevoy@seq.org 

 South San Francisco Dr. Shawnterra Moore, Supt 

 
 
 

 
 

  *Dr. Jay Spaulding, Interim Asst. Paula Campbell, Credentials 650-877-8725 

mailto:kkimberlin@fremont.k12.ca.us
mailto:rzamora@fremont.k12.ca.us
mailto:rbeeken@smuhsd.org
mailto:tdicicco@seq.org
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Supt, HR and Student Services pcampbell@ssfusd.org 
650-877-8726 

jspaulding@ssfusd.org 

 Cabrillo *John Corry, Asst. Supt 
Personnel/Pupil Services 

Rosibel Acosta, Adm Asst 
acostar@cabrillo.k12.ca.us 

650-712-7114 
corryj@cabrillo.k12.ca.us 

 Jefferson Elementary 
School District 

*Bernie Vidales, Superintendent Maria Coviray, Asst. 
mcoviray@jeffersonesd.org 

650 -746-2400 
bvidales@jeffersonesd.org 
 

 San Francisco  *Dr. Chris Canelake, Exec Director 
Professional Learning and 
Leadership, Curr and Instruction 

 415-379-7001 x1901 
CanelakeC@sfusd.edu 

  *Caroline Satoda, Supervisor 
Professional Learning and 
Leadership Development, C & I Dept 

Dinorah Robleto-Rueda 
Robleto-RuedaD@sfusd.edu 
415-379-7752 

415-379-7723 
SatodaC@sfusd.edu 

 Pacifica School District *Dr. Wendy Tukloff, Supt Sandy Ramirez, Exec Asst to Supt 
sramirez@pacificasd.org 
650-738-6625 

650-738-6625 
wtukloff@pacificasd.org 

Hayward/Oakland     

Jose Lopez/ Peg 
Winkelman 

Hayward *Dr. Matt Wayne, Acting Supt 
Educational Services 

Lisa Cote, Senior Ex Asst 
lcote@husd.us 
Rosemary Rivas 
rrivas@husd.us 

510-784-2640 
mwayne@husd.us 
Rivas: 784-2639 

     

 Oakland Antwan Wilson, Superintendent Julia Gordon, Senior Exec Asst 
Julia.Gordon@ousd.org 

(510) 879-8200; 510-879-8402 
Antwan.Wilson@ousd.org 

  Tara Gard, Interim Deputy Chief 
Talent Officer  
 

Mary Jo Schneider 
maryjo.schneider@ousd.org 
510-879-0197 

510-879-0202 
 

  * Mary Claire Delgado,  
Talent Development Associate 
Talent Recruiter, HR 

Mary Jo Schneider 510-879-1063 
maryclaire.delgado@ousd.org 
recruitment@ousd.k12.ca.us 

 San Leandro Dr. Mike McLaughlin, Supt Linda Pollard, Asst. 
lpollard@slusd.us 

510-667-3522 
mmclaughlin@slusd.us 

  *Dr. Rosanna Mucetti, Deputy Supt  Valerie Cunha 510-667-3509 

mailto:pcampbell@ssfusd.org
mailto:bvidales@jeffersonesd.org
mailto:Robleto-RuedaD@sfusd.edu
mailto:sramirez@pacificasd.org
mailto:rrivas@husd.us
mailto:Antwan.Wilson@ousd.org
mailto:maryjo.schneider@ousd.org
mailto:maryclaire.delgado@ousd.org
mailto:mmclaughlin@slusd.us
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Educational Services vcunha@slusd.us rmucetti@slusd.us 
 

  Dr. John Thompson, Asst. Supt 
HR 

*Michelle Mayfield (forwards) 
mmayfield@slusd.us 
510-667-3522 

(510) 667-3523 
jthompson@slusd.us 

 San Lorenzo *Dr. Fred Brill, Superintendent 
 

Ann Wehrlie, Asst. 
awehrlie@slzusd.org 

510-317-4690 
fbrill@slzusd.org 

 Milpitas  Cheryl Jordan, Interim Supt 
 
  

Marivel Valdez, Executive Sec 
mvaldez@musd.org 
*Charito Cabantac, Exec Asst 
ccabantac@musd.org 

408-635-2600 x6032 
cjordan@musd.org 

 

mailto:vcunha@slusd.us
mailto:rmucetti@slusd.us
mailto:mmayfield@slusd.us
mailto:awehrlie@slzusd.org
mailto:mvaldez@musd.org
mailto:ccabantac@musd.org
mailto:ccabantac@musd.org
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Cheryl	Bolling Hayward Faria Gina
Castro	Valley	Unified	School	
Distrcit

Castro	Valley	Unified	
School	District

Teacher	Special	
Assignment

Jennifer	Tomita School	Principal

Cheryl	Bolling Hayward Labat Laura
Castro	Valley	Unified	School	
District

Creekside Classroom	Teacher Jaliza	Eagles School	Principal

Cheryl	Bolling Hayward Santos Judy
Castro	Valley	Unified	School	
District

Independent	Elementary	
School

Classroom	Teacher Jim	Kentris School	Principal

Cheryl	Bolling Hayward Shaw Yvonna
Castro	Valley	Unified	School	
District

Castro	Valley	High	School Classroom	Teacher Blaine	Torpey School	Principal

Cheryl	Bolling Hayward Winding Sarah
Castro	Valley	Unified	School	
District

Chabot	Elementary Classroom	Teacher Vivienne	Paratore School	Principal

Debbie	B	/John	H
Fremont/New	
Haven/Newark

Witczak Elizabeth
San	Lorenzo	Unified	School	
District

District	Office
Teacher	Special	
Assignment

Barbara	DeBarger Asst.	Superintendent

Debbie	B	/John	H Hayward Auletta Yusef Berkeley	Unified	School	District LeConte	Elementary Classroom	Teacher Veronica	Valerio School	Principal

Debbie	B	/John	H Hayward Cannon Candyce Berkeley	Unified	School	District Malcolm	X	School Classroom	Teacher Alexander	Hunt School	Principal

Debbie	B	/John	H Hayward Fino Michael
San	Leandro	Unified	School	
District

San	Leandro	High	School Classroom	Teacher
Reginald	and	Ronald	
Richardson

School	Principal

Debbie	B	/John	H Hayward Peterson Courtney
San	Lorenzo	Unified	School	
District

Washington	Manor	Middle	
School

Classroom	Teacher Theresa	Armada School	Principal

Debbie	B	/John	H WCC Murray Jessica Diocese	of	Oakland Saint	Philip	Neri School	Principal Linda	Basman Asst.	Superintendent
Debbie	B	/John	H WCC Nagel Joseph Oakland	Diocese School	of	the	Madeleine Asst.	Principal Kenneth	Willers School	Principal

Evie	Groch ECC Brollier Lauren Berkeley	Unified	School	District Oxford	Elementary	School Other:	(specify) Beth	Rhine School	Principal

Evie	Groch ECC Hernandez Ariana
Mt.	Diablo	Unified	School	
District

Bel	Air	Elementary Classroom	Teacher Aurelia	Buscemi Asst.	School	Principal

Evie	Groch ECC Litten Charles
Mt.	Diablo	Unified	School	
District

Foothill	Middle	School Other:	(specify) April	Bush School	Principal

Evie	Groch ECC Marshall Margarita
Mt.	Diablo	Unified	School	
District

Willow	Creek	Center Other:	(specify) Jose	Espinoza Director

Evie	Groch ECC
Orellana-
Barrera

Silvia
Mt.	Diablo	Unified	School	
District

MDUSD Other:	(specify) Jennifer	Sachs Director

Evie	Groch ECC Trujillo Sonia
Mt.	Diablo	Unified	School	
District

Willow	Creek	Center
Teacher	Special	
Assignment

Jennifer	Sachs Director

Candidate Placements



Evie	Groch ECC Wheeler Yvanna
Mt.	Diablo	Unified	School	
District

Bel	Air	Elementary
Teacher	Special	
Assignment

Aurelia	Buscemi Asst.	School	Principal

Evie	Groch Hayward Lau-Seim Michelle Albany	Unified	School	District Albany	High	School Classroom	Teacher Kevin	Goines Asst.	School	Principal

Genell	Marshall ECC Flanigan	Dinday Erin
Martinez	Unified	School	
District

Alhambra	High	School Classroom	Teacher Tom	Doppe School	Principal

Genell	Marshall ECC Zapata Yadira
Martinez	Unified	School	
District

Alhambra	High	School Classroom	Teacher Chris	Clausen Asst.	School	Principal

Jessica	Zektser Hayward Kline Ravi South	San	Francisco	USD EED
Teacher	Special	
Assignment

Betty	Pazmino Other:	(Specify)

Jessica	Zektser WCC Martinez Robert Vista	USD	Treasure	Island
School	for	Integrated	
Academics	and	
Technologies

Counselor Kim	Moore Principal

Jessica	Zektser Hayward Wicks Addison Seneca	Family	of	Agencies James	Baldwin	Academy Asst.	Principal Iracema	Hromnik School	Principal

Linda	Common Hayward Charles Tara
Sequoia	Union	High	School	
District

Menlo-Atherton	High	
School

Teacher	Special	
Assignment

Simone	Kennel School	Principal

Linda	Common Hayward
Montelongo	
Mendez

Rafael
San	Mateo	Union	High	School	
District

Aragon	High	School Classroom	Teacher Patricia	Kurtz School	Principal

Linda	Common Hayward Smart Halo
Sequoia	Union	High	School	
District

Canada	Middle	College Other:	(specify) Bonnie	Hanson Asst.	Superintendent

Linda	Common Hayward Wong Philip
Sequoia	Union	High	School	
District

East	Palo	Alto	Academcy Classroom	Teacher Sofia	Hibbs Asst.	School	Principal

Margaret	Harris
FIELDWORK	
ONLY

Hendrie Giselle Oakland	Unified	School	District
Oakland	School	for	the	
Arts

Director,	Academic	
Support	&	College	Adv

Donn	Harris Executive	Director

Maggie	Szabo
Fremont/New	
Haven/Newark

Costello Sarah Fremont	Unified	School	District Sarah	Costello Classroom	Teacher Karen	Robertson School	Principal

Maggie	Szabo Hayward Del	Aguila Fredy Hayward	Unified	School	Distric
The	Hayward	Center	for	
Education	and	Careers

Other:	(specify) Guy	Zakrevsky School	Principal

Maggie	Szabo Hayward Eaton William
Hayward	Unified	School	
District

Key	Academy	Charter	
School

Asst.	Principal Krista	Kastriotis Director

Maggie	Szabo Hayward Gordon Michalis Newark	Unified	School	District
Newark	Memorial	High	
School

Classroom	Teacher Philip	Morales School	Principal

Maggie	Szabo Hayward Howell Mei-Feng Fremont	Unified	School	District American	High	School Classroom	Teacher Steve	Musto School	Principal



Maggie	Szabo Hayward Miller Kira
San	Lorenzo	Unified	School	
District

Arroyo	High	School Classroom	Teacher James	P.	Gray School	Principal

Maggie	Szabo Hayward Valdez Yvonne
Hayward	Unifiied	School	
District

Tennyson	High	School Classroom	Teacher Lori	Villanueva School	Principal

Maggie	Szabo Hayward Velo Miroslaba
Hayward	Unified	School	
District

HUB
Teacher	Special	
Assignment

Alma	Hernandez Other:	(Specify)

Maggie	Szabo Hayward Zentner John
Hayward	Unifiied	School	
District

Mt.	Eden	HS School	Counselor Gregory	Fobbs School	Principal

Maggie	Szabo
Fremont/New	
Haven/Newark

White Barbara
California	Department	of	
Education

California	School	for	the	
Deaf,	Fremont

Other:	(specify) Dr.	Sean	Virnig Superintendent

Maggie	Szabo
Fremont/New	
Haven/Newark

Eslami Adam Fremont	Unified	School	District Horner	Junior	High Classroom	Teacher Jana	Holmes School	Principal

Margaret	Kruse ECC Doolittle Miren Pittsburg	Unified Los	Medanos	Elementary Classroom	Teacher Joanne	Curtis School	Principal

Margaret	Kruse ECC Glassel Nicole
Pittsburg	Unified	School	
District

Los	Medanos	Elementary Classroom	Teacher Joanne	Curtis School	Principal

Margaret	Kruse ECC Goble James
Pittsburg	Unified	School	
District

Willow	Cove	Elementary	
School

Classroom	Teacher Catherine	Borquez School	Principal

Margaret	Kruse ECC Hernandez Joseph Antioch	Unified	School	District

Margaret	Kruse ECC Shabaniani Barbara
Pittsburg	Unified	School	
District

Pittsburg	High	School
Teacher	Special	
Assignment

Eileen	Chen Other:	(Specify)

Margaret	Kruse ECC Warren Courtney
Pittsburg	Unified	School	
District

Pittsburg	High	School Classroom	Teacher Connie	Spinnato Asst.	School	Principal

Marllouise	Bailey
Fremont/New	
Haven/Newark

Carter Katherine Fremont	Unified	School	District
Fremont	Unified	District	
Office

Teacher	Special	
Assignment

Susan	Lemke Other:	(Specify)

Marylouise	Bailey
Fremont/New	
Haven/Newark

Hsu Angela Fremont	Unified	School	District Warm	SPrings Classroom	Teacher Scott	Iwata School	Principal

Marylouise	Bailey
Fremont/New	
Haven/Newark

Lewis-Wolfsen Hillary Fremont	Unified	School	District
Curriculum	&	Instruction,	
District	Office

Teacher	Special	
Assignment

Linda	Anderson Director

Marylouise	Bailey
Fremont/New	
Haven/Newark

Luikart Julie Fremont	Unified	School	District
Mission	San	Jose	High	
School

Classroom	Teacher Zack	Larsen School	Principal

Marylouise	Bailey Hayward Honawar Aditi Fremont	Unified	School	District Warmsprings	Elementary Classroom	Teacher Scott	Iwata School	Principal

Nancy	Steele Hayward Hilton Kelly
Pleasanton	Unified	School	
District

TVTIP Other:	(specify) Kim	Ortiz Director



Nancy	Steele Hayward Perazzo Jenifer
Pleasanton	Unified	School	
District

Vintage	Hills Other:	(specify) Dr.	Ann	Jayne School	Principal

Nancy	Steele Hayward Sharief Anissa
Pleasanton	Unified	School	
District

District	Office Other:	(specify) Denise	Parnell Director

Rhea	Settles WCC Breedlove Cynthia
West	Contra	Costa	Unified	
School	District

Sylvester	Greenwood	
Academy

Classroom	Teacher Mr.	Vince	Rhea School	Principal

Rhea	Settles WCC Carrillo Blanca
West	Contra	Costa	Unified	
School	District

Pinole	Valley	High	School Classroom	Teacher Mr.	Kibby	Kleiman School	Principal

Rhea	Settles Hayward Evans	Green Chansell Oakland	Unified	School	District Piedmont	Avenue	School Classroom	Teacher Zarina	Ahmad School	Principal

Rhea	Settles WCC King Caroline
West	Contra	Costa	Unified	
School	District

Pinole	Valley	High	School Classroom	Teacher Kibby	Kleinmann School	Principal

Rhea	Settles WCC Mayer Robert
West	Contra	Costa	Unified	
School	District

Grant	Elementary	School Classroom	Teacher Farnaz	Heydari School	Principal

Rhea	Settles WCC Moore La	Rue
West	Contra	Costa	Unified	
School	District

John	F.	Kennedy	High	
School

Classroom	Teacher Philip	Johnson School	Principal

Rhea	Settles WCC Patterson Charles
West	Contra	Costa	Unified	
School	District

John	F.	Kennedy	High	
School

Counselor/Admin	
Intern

Philip	Johnson School	Principal

Rhea	Settles WCC Porter	Gulick Jennifer
West	Contra	Costa	Unified	
School	District

Tara	Hills Classroom	Teacher Linda	Wilkinson School	Principal

Rhea	Settles WCC Porzig Rachel
West	Contra	Costa	Unified	
School	District

Educational	Services
Teacher	Special	
Assignment

Wendy	Forrest Other:	(Specify)

Rhea	Settles WCC Read Christopher
West	Contra	Costa	Unified	
School	District

EM	Downer	Elementary Classroom	Teacher Marco	Gonzales School	Principal

Rhea	Settles WCC Ruffridge Emily
West	Contra	Costa	Unified	
School	District

Tara	Hills Classroom	Teacher Linda	Wilkinson School	Principal

Rhea	Settles WCC Sanchez Stephanie
West	Contra	Costa	Unified	
School	District

Peres	Elementary Classroom	Teacher Jawan	Eldridge School	Principal

Rhea	Settles WCC Simpson Gail
West	Contra	Costa	Unified	
School	District

KOREMATSU	MIDDLE	
SCHOOL

School	Counselor Mr.	Matthew	Burnham School	Principal

Rhea	Settles WCC Snow Matthew Oakland	Unified	School	District Montera	Middle	School Classroom	Teacher Darren	Avent School	Principal

Rhea	Settles WCC Sperske Antoinette Berkeley	Unified	School	District
Berkeley	Technology	
Academy

Other:	(specify) Becca	Todd Other:	(Specify)

Susan	Murkovich ECC Dolley Meredith Lafayette	School	District District	Office
Teacher	Special	
Assignment

Mary	Maddux Asst.	Superintendent



Susan	Murkovich ECC Johnson Georgia
Pittsburg	Unified	School	
District

Hillview	Junior	High Classroom	Teacher Phil	Lucido Asst.	School	Principal

Susan	Murkovich ECC Manzano Susan Lafayette	School	District Springhill Other:	(specify) Mette	Thallaug School	Principal

Susan	Murkovich ECC Olea Miguel
West	Contra	Costa	Unified	
School	District

Collins Classroom	Teacher Ms.	Pinney School	Principal

Susan	Murkovich ECC Seto Angie
Martinez	Unified	School	
District

Alhambra	High	School Classroom	Teacher Chris	Clausen Asst.	School	Principal

Susan	Murkovich ECC Sheffield Daniel
Mt.	Diablo	Unified	School	
District

Pleasant	Hill	Elementary Classroom	Teacher Stephen	Slater Asst.	School	Principal

Susan	Murkovich ECC Shutt Robyn
Pittsburg	Unified	School	
District

Marina	Vista	Elementary Classroom	Teacher Kirsten	Portis School	Principal

Susan	Murkovich ECC Tumilty Alice	Broocks Lafayette	School	District
Lafayette	Elementary	
School

Classroom	Teacher Mary	Maddux Asst.	Superintendent

Thomas	Ladouceur
ECC Brown Brandi

San	Ramon	Valley	Unified	
School	District

Charlotte	Wood	Middlw	
School

Classroom	Teacher Chris	George School	Principal

Thomas	Ladouceur ECC Garrison Tara
San	Ramon	Unified	School	
District

Charlotte	Wood	Middle	
School

School	Counselor Chris	George School	Principal

Thomas	Ladouceur ECC
Yaeger	-	
Ikemoto

Stacie
San	Ramon	Valley	Unified	
School	District

Dougherty	Valley	HS Classroom	Teacher Danny	Hillman School	Principal

Thomas	Ladouceur ECC Fellers Linda
San	Ramon	Valley	Unified	
School	District

Monte	Vista	HS Classroom	Teacher Dr.	Kevin	Ahern School	Principal



Preliminary Administrative Services Credential (PASC) Requirements are: posted on the 

Department of Educational Leadership's website, directly linked to the Credential Student 
Services website, and shared in all informational meeting materials. 

The CSUEB program provides a consistent and integrated support system across three 

quarters of coursework and fieldwork.  The university fieldwork coach meets frequently 

with the candidate to provide coaching, respond to candidates’ reflections/case studies 
and monitor candidate progress on the leadership project and fieldwork activities. The 

cohort leader and site/district administrator provide ongoing feedback. Non-cohort course 

instructors and other district leaders are available for consultation to offer advice, 

strategies, and models for effective leadership. At the end of year there is another formal 

3-way (candidate, coach, administrator) meeting to assess candidates’ completion of
fieldwork activities & leadership project. The PASC Program Coordinator monitors

candidates’ coursework and fieldwork each quarter throughout the year.

The Credential Student Service Center at California State University East Bay verifies 
that: candidates possess one of the required credentials; have met the basic skills 

requirement; have met the five years of experience requirement; and have completed the 

approved preliminary or intern program based on Administrative Services Credential 

Program Standards prior to recommendation for the preliminary administrative services 
credential. 

7.1 - Description of Candidate Recommendation Process



Fall 2016 Cohort Program Overview
School districts throughout the Bay Area are working with Cal State University East Bay (CSUEB) with 
the goal of developing a leadership core within districts’ teaching force as well as building capacity in 
our schools. Year 1 cohorts will be offered in a variety of locations starting in Fall 2016. The CSUEB 
program consists of a field-based academic program leading to a Preliminary Administrative Services 
Credential (Tier 1) in three quarters. With the course work offered within a district or at another 
geographically convenient location, this accelerated one-year program provides multiple leadership 
development opportunities. Educational leadership students have the option of continuing for a second 
year to complete an MS as the courses taken during the Tier 1 year also fulfill the first year requirement
for a Masters in Educational Leadership. 

Sample Tier 1/Year 1 MS Educational Leadership Course Sequence*
Fall 2016 Quarter
EDLD 6000 Introduction to Educational Leadership (4)
EDLD 6675 Finance & Human Resources for Equity** (4)
EDLD 6801 Fieldwork I (4)

Winter 2017 Quarter
EDLD 6400 Instructional Leadership (4)
EDLD 6650 Educational Law for Equity** (4)
EDLD 6802 Fieldwork II (4)

Spring 2017 Quarter
EDLD 6550 School Site Leadership & Organizational Behavior (4)
EDLD 6410 Supervision and Staff Development** (4)
EDLD 6803 Fieldwork III (4)

Sample Year 2 MS in Educational Leadership Course Sequence
Fall 2017 Quarter
EDLD 6025 Research Practicum 1** (2)
EDLD 6720 Solving School Problems/Applied Research (4)
EDLD 6999 Elective** (1)

Winter 2018 Quarter
EDLD 6026 Research Practicum II** (2)
EDLD 6020 Research In Education (4)
EDLD 6201 Research Seminar** (2)
EDLD 6999 Elective** (1)

Spring 2018 Quarter
EDLD 6027 Research Practicum III** (2)
EDLD 6908 Graduate Synthesis Educational Leadership (4)
EDLD 6999 Elective** (1)

* The number in parentheses refers to number of course units.
 ** These courses are offered online so leadership students need only attend face-to-face classes once a week.

An online application for this program can be found at: http://csueastbay.edu/delapp (click “Create Application”)

Program Information
Accelerated 1-year program

Face-to-face classes just once a week

Tier 1 classes offered in geographically 
convenient locations

Option to complete Master’s degree in 
just one more year

Program Coordinator
Dr. Ardella Dailey 
ardella.dailey@csueastbay.edu 
(510) 885-2632

Academic Coordinator
Debbie Woods 
debbie.woods@csueastbay.edu 
(510) 885-3596

Credential Student  
Service Center
credentials@csueastbay.edu 
(510) 885-2272

Preliminary Administrative Services Credential (TIER 1) 
& MS in Educational Leadership 

http://csueastbay.edu/delapp
mailto:ardella.dailey@csueastbay.edu
mailto:debbie.woods@csueastbay.edu
mailto:credentials@csueastbay.edu


Application Instructions
To be considered for admission, applicants must apply to both the University and 
Department (Credential Student Service Center). To apply, please submit the following:

1. Department Application: http://csueastbay.edu/delapp

• Click on “Create Application”

• Submit this application online; do not submit hard copy.

2. University Graduate Admissions Application and application fee through CSU Mentor:
www.csumentor.edu

• Complete the University’s online application and submit the $55 university
application fee.

• For your Major/Program Objective, select:  Educational Leadership MS and also
select the credential in the appropriate section.

3. A current clear California teaching or services credential. Print this from the CTC
web site.

4. CTC Verification of Experience Form, 41-EX , verifying a minimum of five year
full-time K-12 teaching or service experience under a credential. The form must be
signed by a district-level human resources representative or a credential official

5. Satisfactory completion of the Basic Skills Requirement (e.g., CBEST); submit a
copy of your score report.

6. Three Recommendation Forms; at least one from an administrator

7. Statement of Purpose Form

8. Current resume

9. For the department file: submit one official final Bache ’s degree-bearing transcript.
Note: If you graduated from CSUEB, we will attempt to retrieve your final transcript
however, you will need to provide your transcript if we are unsuccessful.

10. For the university file: submit all official transcripts from all schools attended. (Check
the status of transcripts required in your “MyCSUEB” account which is activated after
you submit the university application.)

Application forms highlighted in red may be found at http://csueastbay.edu/delapp.

These items (with the exception of the online applications) must be submitted as a complete 
packet to:

Credential Student Service Center
California State University, East Bay
Arts & Education Building, room 235

25800 Carlos Bee Blvd.
Hayward, CA 94542

Preliminary Administrative Services Credential (TIER 1) 
& MS in Educational Leadership 

WHY CAL STATE EAST BAY

PROGRAM COSTS & FINANCIAL AID

Accelerated 1-year program

Convenient class schedule and 
locations for working professionals

Emphasis on building leadership 
capacity

Can complete Masters with one 
additional year of courses

For up-to-date information about 
cost and financial aid, please visit 
www.csueastbay.edu and search 
for “Tuition Fee Information.” 
Financial aid may be available for 
those who apply. Cost may vary 
depending on number of units 
taken each quarter.

http://tinyurl.com/tier1msapply
http://www.csumentor.edu
http://tinyurl.com/tier1msapply
http://www.ctc.ca.gov/credentials/leaflets/41-EXP.pdf
http://www.ctc.ca.gov/credentials/leaflets/cl667.pdf
http://www20.csueastbay.edu/ceas/departments/el/files/pdf/pdf_tier1recommendation.pdf
http://www20.csueastbay.edu/ceas/cssc/files/docs/cssc-edld-statement-of-purpose-1-21-14.pdf
http://tinyurl.com/tier1msapply
http://www.csueastbay.edu


Preliminary Administrative Services Credential is valid for five 
years but is limited by the expiration date of the prerequisite 
credential.  If the prerequisite credential is valid for the full five 
year period from the issuance date of the preliminary 
administrative credential, the administrative credential will be 
valid for the full five year period upon issuance.  By the end of the 
five-year preliminary period, the holder must meet the 
requirements for the clear credential 

If you do not have an offer of employment in an administrative 
position you may apply for a Certificate of Eligibility, which 
verifies completion of all requirements for the preliminary 
credential and authorizes the holder to seek employment as an 
administrator. The Certificate of Eligibility does not have an 
expiration date.  Once securing an offer of employment, the holder 
of a Certificate of Eligibility may apply for the preliminary 
credential by submitting an application (form 41-4), a Verification 
of Employment Form (CL-777), and current processing fee 
directly to the Commission on Teacher Credentialing. 
Enclosed please find the link to the application for either the CE 
or PASC.  Both the PASC and the CE require five years teaching 
experience.
http://www20.csueastbay.edu/ceas/cssc/files/docs/cssc-
credential-application-processing-app--receipt-
2015%20Fillable.pdf 
Please have the designated person in your HR department at your 
school district complete form CL-41 EXP (verification of 
experience form) to verify the five years teaching and/or services 
experience requirement.  See enclosed 
link.  http://www.ctc.ca.gov/credentials/leaflets/41-EXP.pdf 
If you HAVE been offered an administrative position, please have 
the designated person in HR dept. complete form CL-777 
(verification of employment as an administrator) 
http://www.ctc.ca.gov/credentials/leaflets/cl777.pdf.  This is only 

http://www20.csueastbay.edu/ceas/cssc/files/docs/cssc-credential-application-processing-app--receipt-2015%20Fillable.pdf
http://www20.csueastbay.edu/ceas/cssc/files/docs/cssc-credential-application-processing-app--receipt-2015%20Fillable.pdf
http://www20.csueastbay.edu/ceas/cssc/files/docs/cssc-credential-application-processing-app--receipt-2015%20Fillable.pdf
http://www.ctc.ca.gov/credentials/leaflets/41-EXP.pdf
http://www.ctc.ca.gov/credentials/leaflets/cl777.pdf


required if you are applying for the PASC credential. 
Applications will be processed as soon as we can verify that all 
requirements are complete and final grades have posted.  Final 
grades for Spring Quarter 2016 are expected to be posted on June 
20, 2016.  This is the date the Credential Student Service Center 
anticipates processing credential applications.  The Credential 
Student Service Center will be processing applications on a rolling 
basis daily.  We ask for your patience during this peak period. 
Future completion dates:  
Summer Quarter 2016 Completers: 
Credential applications will be accepted beginning Tuesday, 
September 6, 2016.  The official issuance date of your credential 
will be September 2, 2016, or the date your last requirement is 
completed. 
Final grades for Summer Quarter 2016 are expected to be posted 
on September 12, 2016. This is the date the Credential Student 
Service Center anticipates processing credential applications. 
Fall Quarter 2016 Completers:  
Credential applications will be accepted beginning Thursday, 
December 1, 2016.  The official issuance date of your credential 
will be December 9, 2016, or the date your last requirement is 
completed. 
Final grades for Fall Quarter 2016 are expected to be posted on 
December 19, 2016. This is the date the Credential Student Service 
Center anticipates processing credential applications. 
Congratulations and Best wishes! 
Credential Student Service Center (510) 885-2272 

tel:%28510%29%20885-2272


7.1 Certificate of Eligibility CredProd on ADHAYDB39
Friday, Jan 27, 2017 13:44

Email Archive Detail Cancel

To:    xxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxx
From:   credentials@csueastbay.edu
Date:    20160506 17:03:03.0
Subj:     Applying for your Credential

Congratulations! 

Educational Leadership (Tier 1) Candidates:

As you complete your coursework for your credential, you will also need to submit your credential application for the Certificate of Eligibility (CE) or Preliminary Administrative
ServicesCredential (PASC).  The Credential Student Service Center will start accepting applications for Spring Quarter 2016 completion on Wednesday, June 01, 2016, provided you
are certain all of your requirements will be completed as of Spring Quarter 2016. 

The official issuance date of your credential will be June 11, 2016. 

Requirements for the FiveYear Preliminary Administrative Services Credential (PASC) or Certificate of Eligibility (CE)

Candidates must satisfy all the following requirements:

1.Possess a valid prerequisite credential

For the Administrative Services Credential, effective July 1, 2013, a prerequisite credential is defined as:

A valid California clear or life teaching credential requiring a bachelor’s degree and a program of professional preparation, including student teaching; or
A valid California clear or life Designated Subjects Teaching Credential, provided the holder also possesses a bachelor’s or higher degree from a regionallyaccredited college or
university or
A valid clear or life California Pupil Personnel Services Credential, Teacher Librarian Services Credential, SpeechLanguage Pathology Services Credential, Clinical or
Rehabilitative Services Credential, or a School Nurse Services Credential, requiring a bachelor’s degree and a program of professional preparation, including field practice or the
equivalent. Holders of any of the other Health Services Credentials, such as the school physician, dentist, dental hygienist, optometrist, clinical psychologist, and psychiatric social
worker, do not meet this requirement.

2.Completion of an approved Administrative Services Credential Program.

3.Satisfy the Basic Skills requirement (known as the CBEST).

4. Verify five years of fulltime experience on form CL41 EXP.

Fulltime service means service for a minimum of four hours per day for at least threefourths of the total days in the school year. Substitute or parttime service does not apply. 

5. Verify employment in an administrative position on form CL777.

When you applied to the program you should have submitted verification of your clear teaching or services credential and a copy of your Basic Skills (CBEST) requirement, you will not
need to resubmit these items unless they are missing and we will notify you as we’re processing your application.  We do ask that you submit an updated verification of your five years
teaching or services experience on form CL41 EXP. 

If you have completed requirements 1 5 above you can apply for the Preliminary Administrative Services Credential.  The Preliminary Administrative Services Credential is valid for five
years but is limited by the expiration date of the prerequisite credential.  If the prerequisite credential is valid for the full five year period from the issuance date of the preliminary
administrative credential, the administrative credential will be valid for the full five year period upon issuance.  By the end of the fiveyear preliminary period, the holder must meet the
requirements for the clear credential

If you do not have an offer of employment in an administrative position you may apply for a Certificate of Eligibility, which verifies completion of all requirements for the preliminary
credential and authorizes the holder to seek employment as an administrator. The Certificate of Eligibility does not have an expiration date.  Once securing an offer of employment, the
holder of a Certificate of Eligibility may apply for the preliminary credential by submitting an application (form 414), a Verification of Employment Form (CL777), and current processing
fee directly to the Commission on Teacher Credentialing.



Enclosed please find the link to the application for either the CE or PASC.  Both the PASC and the CE require five years teaching experience.

http://www20.csueastbay.edu/ceas/cssc/files/docs/cssccredentialapplicationprocessingappreceipt2015%20Fillable.pdf 

Please have the designated person in your HR department at your school district complete form CL41 EXP (verification of experience form) to verify the five years teaching and/or
services experience requirement.  See enclosed link.  http://www.ctc.ca.gov/credentials/leaflets/41EXP.pdf 

If you HAVE been offered an administrative position, please have the designated person in HR dept. complete form CL777 (verification of employment as an
administrator) http://www.ctc.ca.gov/credentials/leaflets/cl777.pdf.  This is only required if you are applying for the PASC credential.

Applications will be processed as soon as we can verify that all requirements are complete and final grades have posted.  Final grades for Spring Quarter 2016 are expected to be
posted on June 20, 2016.  This is the date the Credential Student Service Center anticipates processing credential applications.  The Credential Student Service Center will be
processing applications on a rolling basis daily.  We ask for your patience during this peak period.

Future completion dates: 

Summer Quarter 2016 Completers:

Credential applications will be accepted beginning Tuesday, September 6, 2016.
The official issuance date of your credential will be September 2, 2016, or the date your last requirement is completed.

Final grades for Summer Quarter 2016 are expected to be posted on September 12, 2016. This is the date the Credential Student Service Center anticipates processing credential
applications.

Fall Quarter 2016 Completers: 

Credential applications will be accepted beginning Thursday, December 1, 2016.
The official issuance date of your credential will be December 9, 2016, or the date your last requirement is completed.

Final grades for Fall Quarter 2016 are expected to be posted on December 19, 2016. This is the date the Credential Student Service Center anticipates processing credential
applications.

Congratulations and Best wishes!

Credential Student Service Center
(510) 8852272

Cancel
CSUEB Confidential   © California State University East Bay 20092015

http://www20.csueastbay.edu/ceas/cssc/files/docs/cssc-credential-application-processing-app--receipt-2015%20Fillable.pdf
http://www.ctc.ca.gov/credentials/leaflets/41-EXP.pdf
http://www.ctc.ca.gov/credentials/leaflets/cl777.pdf
https://edschool.csueastbay.edu/credprod/MainFront.cfm?id=zLegalStatement


7.1.1 Exhibit of Candidate Progress Monitoring Tools
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25800 Carlos Bee Boulevard, AE 235 Hayward, CA 94542 
510.885.2272     www.csueastbay.edu/cssc 

Please Keep Pages 1-2 For Your Records! 

 

CREDENTIAL APPLICATION FILING PROCESS 
 

 
The Commission on Teacher Credentialing (CTC) has a policy whereby all universities are required to submit credential 
applications online. A valid email address and Visa or MasterCard debit/credit card is required to apply for a credential. 
The credential application fee is set by the CTC and is subject to change. For the current list of state application fees, 
visit: http://www.ctc.ca.gov/credentials/leaflets/cl659.pdf.  
 
Our office will submit your application online to CTC upon verification that all requirements have been completed. You 
will be notified via email by CTC for your payment and additional information. After receiving this information, CTC will 
issue you an electronic document for you to print. This is your official verification that you will be issued a credential, and 
you will not receive a hardcopy of your credential document. Your official credential will be posted on the CTC’s website: 
www.ctc.ca.gov.  

 
 
The Process: 
 

 Submit the required materials as a complete packet either by mail or in person to the Credential 
Student Service Center (CSSC) in AE 235. It is your responsibility to make sure you have completed 
all the necessary items in order to begin the application process. Keep in mind that incomplete items 
will create delays in the processing of your credential. Be sure to make any photocopies prior to 
submitting your packet.  

 

 Credential Analysts will check documents, verify eligibility and recommend the credential. 
Requests will be processed in the order in which they are received. Depending upon volume, it 
may take several weeks before your application is processed. Processing will be completed at the end 
of the quarter when grades are posted and all requirements have been met. If additional 
documentation is required, you will be notified via email or by phone. 
 

 Once CSSC has submitted the online recommendation you will be emailed by CTC to complete 
the personal and professional fitness questionnaire and payment portions of the process. 
Usually within a day, you can expect a confirmation email from CTC that your application has been received. 
Provided there are no extenuating circumstances, CTC will send you an email confirming that the 
credential has been issued. The web version of your document is considered the official document. It is 
your responsibility to confirm accuracy. Contact our office immediately if there are errors. Note: You may 
also look up your application status directly at the CTC’s website at: 
http://www.ctc.ca.gov/credentials/online-services/default.html.  
 

 After your credential has been recommended, you must submit payment in a timely manner or CTC will 
cancel your recommendation. CSSC will require a new credential application and fee to complete 
another online recommendation (referred to as a second (2

nd
) recommendation). 

 

 Your credential and all information relating to it will appear on the Commission website as 
granted once processing by CTC is complete. 

 

 

For your planning, record the date your application was submitted to CSSC:  _________________ 
Rev. 3/2015           

 

 

http://www.ctc.ca.gov/credentials/leaflets/cl659.pdf
http://www.ctc.ca.gov/
http://www.ctc.ca.gov/credentials/online-services/default.html
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Requirements for All Programs:  Submit the items below, if you have not already done so: 

 Printout from CTC website that shows All Documents held including the ‘Document Number, Title, Issue Date, and Expiration Date’. Go to: 

   www.ctc.ca.gov, click on Search for an Educator, then Secured Search. Enter your SSN and Birth date to access your credentials held.  

 Current negative T.B. test; skin test results are valid for 3 years (x-rays are good for 5 years) for all programs  

 Verification of the Basic Skills Requirement (BSR), i.e., CBEST is a common way to meet the BSR 

 **Online CPR not acceptable, if required. 

 Completed CSUEB Credential Application 

 Credential Processing Receipt form and $25.00 for each credential document type. This may be paid by personal check or money order payable 

to CSU East Bay. We cannot accept cash or credit card. 

 Valid email address that accepts correspondence from CSU East Bay and the Commission on Teacher Credentialing 

 Graduate Contact Information sheet 

 See credential types for which you are applying: 

Credential Types 

Preliminary Multiple Subject 

 RICA (official score report) 

 **Valid CPR Certificate – Adult, Infant & Child (copy of the front/back of the card)

 Full passage on PACT/TPA 

 Complete CSU online exit survey at www.csuexitsurvey.org 

 (print last page with confirmation number) 

Preliminary Single Subject 

** Valid CPR Certificate – Adult, Infant & Child (copy of the front/back of the card)

 Full passage on PACT/TPA 

 Complete CSU online exit survey at www.csuexitsurvey.org 

 (print last page with confirmation number) 

Preliminary Education Specialist (started in Fall 2011) 

** Valid CPR Certificate – Adult, Infant & Child 

  (copy of the front/back of the card) 

 Program Evaluation sheet signed by faculty advisor 

 Complete CSU online exit survey at www.csuexitsurvey.org 

 (print last page with confirmation number) 

Level II Education Specialist 

 Program Evaluation sheet signed by faculty advisor 

*Health requirement and valid CPR Certificate – Adult, Infant & Child

 (copy of the front/back of the card) 

*Computer Education requirement

 2 years of Education Specialist experience verified by CL-41 EXP form 

  signed by school district human resources/personnel 

*Copy of Clear Teaching Credential may clear Health, CPR & Computer 

 requirements. 

Autism Spectrum Disorder Added Authorization 

 Valid Education Specialist Credential 

 Program Evaluation sheet signed by faculty advisor 

Early Childhood Special Education Added Authorization (ECSEAA) 

 Valid Education Specialist Credential 

 Program Evaluation sheet signed by faculty advisor 

Preliminary Administrative Services 

 Clear Teaching or Services credential 

5 years teaching experience verified by CL-41 EXP form signed by 

   school district human resources/personnel 

Employment as an Administrator verified by CL-777 form signed by 

 school district human resources/personnel 

Certificate of Eligibility:  Administrative Services 

(If you don’t have an administrative position) 

 Clear Teaching or Services Credential 

5 years teaching experience verified by CL-41EXP form signed by 

 school district human resources/personnel 

Clear Administrative Services 

 Clear Teaching or Services Credential 

 2 years administrative service verified by CL-41 EXP form signed by 

  school district human resources/personnel 

Clear Pupil Personnel Services:  School Psychology or Counseling 

 Program Evaluation sheet signed by faculty advisor 

Preliminary Speech-Language Pathology Services 

 Master’s degree posted 

 Official bachelor’s degree bearing transcript, if CSSC is unable to 

 access. 

Reading Certificate 

 3 years teaching experience verified by CL-41 EXP form signed by 

  school district human resources/personnel 

 Program Evaluation sheet signed by faculty advisor 

http://www.ctc.ca.gov/
http://www.csueastbay.edu/ceas/cssc/files/docs/cssc-office-CL-41EXPVerificationofExperience.pdf
http://www.csueastbay.edu/ceas/cssc/files/docs/cssc-office-CL-41EXPVerificationofExperience.pdf
http://www.csueastbay.edu/ceas/cssc/files/docs/cssc-office-CL-41EXPVerificationofExperience.pdf
http://www.csueastbay.edu/ceas/cssc/files/docs/cssc-office-CL-41EXPVerificationofExperience.pdf
http://www.csueastbay.edu/ceas/cssc/files/docs/cssc-office-CL-41EXPVerificationofExperience.pdf
http://www.ctc.ca.gov/credentials/leaflets/cl777.pdf
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CSUEB CREDENTIAL APPLICATION 
Please return completed application packet and credential processing fee to: 

CSU East Bay / Credential Student Service Center 
25800 Carlos Bee Blvd., AE 235 / Hayward, CA 94542-3075 

Please type or write legibly.  Please list name as it will appear on the credential document. 
 

Name:                 
                          Last           First                                   Middle 
   
Contact Phone: (______) ______-__________ Other name in University records      
        (if different than above) 
 
Net ID#: ____________________ Date of Birth: _______/_______/_______ Social Security: _______-______-________ 
 

Email Address:                    

If applicable, indicate: - (dash) or __ (underscore)--circle one. 
  

PAYMENT  REQUIRED  WITHIN  90  DAYS  OF  RECOMMENDATION   
 
For Teaching Credentials only, answer the following question(s) required for CTC reporting purposes:   

Are you a native English speaker? ______Yes ______No   If not a native speaker, what is your primary language? _______________ 
 

Please check the type of Credential and term you are applying for: 

Types of Authorizations (required) 

□  Multiple Subject 

□ Single Subject 

     Subject:     

Additional subjects:  
     
    

□ Check if by exam  

□ Multiple/Single Subject 

Added Authorization 

(methods courses taken at CSUEB only) 

 

□ Supplementary Authorization 

(based on degree) 

Subject(s): ___________________ 

          Introductory       Specific    

 

□ Subject Matter Authorization 

(based on degree) 

Subject(s): ___________________  

        Introductory       Specific  

Types of Authorizations, cont. 

□ Education Specialist 

     M/M        M/S 

□ Ed. Spec. Added Authorization 

□ Autism Spectrum Disorder 

□ ECSEAA 

□ Pupil Personnel Services 

□ School Psychology 

□ School Counseling 

□ Speech-Language Pathology  

     Services 

□ Administrative Services 

□ Reading Certificate 

 

Other Authorizations (if applicable) 

Other document if not listed on this 

form: _____________________________ 

Terms of Authorizations (required) 

□ Certificate of Eligibility 

□ Preliminary 

□ Clear 

□ Level II  

 

 

□ 2nd Recommendation Request 

  

 

SPACE BELOW IS FOR OFFICE USE ONLY 

 
 

I authorize CSU East Bay to release information concerning my credential application to appropriate inquiring school districts and offices 
and to forward my credential application and supporting materials to the Commission on Teacher Credentialing for issuance of the 
credential I have requested. 
 
Signature              Date     

 
 

FOR OFFICE USE ONLY 

Check# ___________    

Amount: ______ 

Staff Initials: ________ 
GCI: _________ 

Date: _______ 
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CREDENTIAL PROCESSING RECEIPT 

CALIFORNIA STATE UNIVERSITY, EAST BAY 

CREDENTIAL STUDENT SERVICE CENTER (510) 885-2272, AE 235 

 

Please provide the same information on the top and bottom forms.  

 

Name: _________________________________________________ Date: _____________________ 

 

Address: _____________________________________________________________________________ 

 

Telephone: ___________________________________________    Net ID: ________________________ 

 

Type of Credential (s): __________________________________________________________________ 

 

Amount attached: __________ ($25.00 for each credential application) 

This fee is earned upon receipt and is non-refundable. 

 

The above fee does not include the regular fees required for each credential application by the Commission on 

Teacher Credentialing (CTC). 

 
----BELOW IS FOR OFFICE STAFF ONLY---- 

 

Date Logged: _____________ Initials: _____________        2nd Recommendation Request: ____________ 

 

DISTRIBUTION:  Top–Credentials; Bottom-Cashiers 

 

 

CREDENTIAL PROCESSING RECEIPT 

CALIFORNIA STATE UNIVERSITY, EAST BAY 

CREDENTIAL STUDENT SERVICE CENTER (510) 885-2272, AE 235 

 

Please provide the same information on the top and bottom forms.  

 

Name: _________________________________________________ Date: _____________________ 

 

Address: _____________________________________________________________________________ 

 

Telephone: ___________________________________________    Net ID: ________________________ 

 

Type of Credential (s): __________________________________________________________________ 

 

Amount attached: __________ ($25.00 for each credential application) 

This fee is earned upon receipt and is non-refundable. 

 

The above fee does not include the regular fees required for each credential application by the Commission on 

Teacher Credentialing (CTC). 

 
----BELOW IS FOR OFFICE STAFF ONLY---- 

 

Date Logged: _____________ Initials: _____________         2nd Recommendation Request: _______________ 

 

DISTRIBUTION:  Top–Credentials; Bottom-Cashiers 
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California State University, East Bay 

College of Education and Allied Studies 

 

Graduate Contact Information 
 

Please complete this Graduate Contact Information Form so that your credential or degree can be processed. 

 

Program You Completed: _____________________________________________________________ 

 

Credential: _____   MS Degree: ______   Program Completion Date: ___________________________ 

 

Your Name: _____________________________________________,   _________________________ 

   Last       First 

Has your name changed since you entered the program?  ____ yes, ____no 

 

If so, what was your previous name? ____________________________________________________ 

 

Home email address (please write clearly): ________________________________________________ 

 

Phone number (home): ____________________________ (cell) ______________________________ 

 

Address: ______________________________________________    ___________________________ 

  Street         Apt. # 

______________________________________________________     __________________________ 

  City        Zip Code 

Do you work in the same position you had before entering the program?  ____ yes,  ____ no 

 

Place of employment: ________________________  Employer’s name: ________________________ 

 

Address:  ____________________________________________Position:  ______________________ 

 

Have you been offered a new position for which the CSUEB Program prepared you?  ___ yes,  ____ no 

 

Place of employment: ________________________ Employer’s name: ________________________ 

 

Address:  ____________________________________________Position:  ______________________ 

 

The Commission on Teacher Credentialing requires us to collect information on our graduates.  Please let us know 

if you change email or contact information or if your employment changes. 

 

The Commission on Teacher Credentialing requires us to collect information on our program’s impact on PreK-12
th

 

grade students.  Do you give us permission to contact your employer?  ____  yes,   ____ no 

 

Thank you very much for completing this form! 
 



EDLD 6000 Introduction to Educational Leadership (4) 

EDLD 6675 Finance & Human Resources for Equity (4) 

EDLD 6801 Fieldwork I (4) OR EDLD 6804 (6) for interns 

EDLD 6400 Instructional Leadership (4) 

EDLD 6650 Educational Law for Equity (4) 

EDLD 6802 Fieldwork II (4) OR EDLD 6805 (6) for interns 

EDLD 6550 School Site Leadership & Organizational Behavior (4) 

EDLD 6410 Supervision and Staff Development (4) 

EDLD 6803 Fieldwork III (4) OR EDLD 6806 (6) for interns 

APPENDIX C: Course Syllabi
Pages 235-342



CALIFORNIA STATE UNIVERSITY EAST BAY 

DEPARTMENT OF EDUCATIONAL LEADERSHIP TIER I PROGRAM 

EDLD 6000 Introduction to Educational Leadership 
Fall 2016 

Instructor: 
Telephone: 

Office: 
E-mail:
Course Day Time Location 
EDLD 6000: 
Introduction to 
Educational 
Leadership 

Office Hours: 

Required 
Concurrent 
Enrollment: 
 EDLD 6801: 
Fieldwork I (Admin 
Interns enroll in 
EDLD 6804) 

Text(s): We will reference the following texts: 
 Marshall, C., and Oliva, M. (2010). Leadership for Social Justice: Making

Revolutions in Education (Second Edition)
 Blankstein, Alan M. (2013). Failure Is NOT an OPTION (Third Edition)
 Additional reading materials will be provided in class and/or posted on Blackboard for

student use.

Course Syllabus 
Department of Educational Leadership Mission and Values 

The mission of the Department of Educational Leadership (DEL) is to prepare and influence bold, 
socially responsible leaders who will change the world of schooling. Our central role is to ignite the 
leadership capacity needed to create vital, democratic and caring places for powerful teaching and 
learning. The Values and Beliefs of the department form the basis for challenging assumptions 
about traditional forms of educational leadership. 

Social Justice Principles 
This course partially addresses the following ELSJ Social Justice Principles: 

 A practice of reflection that consistently calls into question discrimination, and oppression
in all their forms, thus engendering an environment of social justice;
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 A value for the integration of the perspectives of people of different races, classes and 
gender into all issues, analyses, and decision making. 

 

Introduction to Educational Leadership Course Description 
 
This course is designed to bring together insights from the varying perspectives of practitioners, 
researchers, and theorists to inform our understanding and practices as school leaders.  In this 
orientation to the field of educational administration and leadership, participants will explore issues 
of leadership, culture, diversity, the dynamics of change, decision-making, organizational 
effectiveness, and the transformational roles of an educational leader.  In support of the mission of 
the Educational Leadership Department, our focus will reflect both current school conditions and 
the challenge of rethinking schools for the future.  The important overall themes of the course 
include: moral and reflective leadership; collaborative leadership processes; building schools as 
democratic learning communities; the honoring of diversity, equity; and the responsible 
management of systemic change.  The course pedagogy will emphasize critical inquiry, 
collaborative learning, and personal reflection. 
 
Course Goal 
As the first course in CSUEBs three-course series, the goal of this class is to assist emerging school 
leaders in understanding the dynamics of the sociocultural development in school organizations and 
how the context of one’s thoughts, feelings, values, beliefs, and attitudes, impact schools. 
Complementary to the first year graduate courses, the CCTC requires each credential candidate to 
know and understand California Administrator Performance Expectations (CAPEs). Through this 
lens, emphasis will be placed on critical inquiry, collaborative learning, and personal reflection as a 
means to develop the foundational practices required to embody the attributes needed to emerge as 
educational leaders who tirelessly advocate for equitable outcomes for all students, with an 
emphasis on students and families who have been and are marginalized in our schools. Therefore, 
the purpose of this course is threefold:   

 To deepen emerging school leaders’ understanding of the complexities of current education 
initiatives and to critically analyze methods for social justice; 

 To deepen emerging school leaders’ understanding of the multifaceted voices of diverse 
groups and their interactions with the sociocultural context of school, and;  

 To deepen emerging leaders’ understanding of how the combination of these constructs 
informs current practices and to analyze the multiple ways educational leaders advocates for 
social justice and equity. 

 
Course Objectives 
The California Commission for Teacher Credentialing (CCTC) has adopted California 
Administrator Performance Expectations (CAPEs) to support preliminary administrative services 
credential candidates to acquire competencies in the following six areas: (1) Development & 
Implementation of a Shared Vision; (2) Instructional Leadership; (3) Management and Learning 
Environment; (4) Family and Community Engagement; (5) Ethics and Integrity; and, (6) External 
Context and Policy. The Department of Educational Leadership at CSUEB has developed 
Essential Questions for Leaders that correlate to the CAPEs (see CAPEs Formative Reflection 
Assignment). 

To provide a professional and collegial context for inquiry and learning, this course is guided by the 
following objectives in which credential candidates will demonstrate: 

 The awareness of sensitivities in the interpretation of organizational issues; 
 Understanding of knowledge, skills, and attitudes to interpersonal relations; 
 The ability to examine challenges faced by educational leaders; 
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 Leadership skills to develop a sense of community in urban/suburban school settings 
 The integration of concepts and problem-solving processes to that of practice 

 
Student Expectations 
Graduate students are continuing a transition from being consumers of knowledge to producers of 
knowledge. Therefore, your full participation adds to the richness of our discussions and to the 
variety of viewpoints that contribute to your emergence as an advocate for bold, social, and 
responsible leadership skills required in our urban schools. 
 
Each class aim is to include opportunities for new knowledge, inquiry, practice, personal reflection, 
and the benefit of colleagues’ experience. As a participant, each class member brings insight, 
challenges and leadership to the group. Your full participation adds to the richness of our 
discussions and to the variety of viewpoints that contribute to understanding multiple views of 
issues, as well as multiple ways of addressing and solving problems. Full participation also includes 
reading selected materials before class sessions and completing assignments by the due date of each.  
 

 Key Assignments – Fall Quarter 2016 
o Principal Interviews Assignment  Due Oct. 17th 
o Colleague Visit Assignment   Due Oct.  31st 
o CAPEs Formative Insights Assignment  Due Nov. 14th  
o Equity Plan: Part 1    Due Dec.  5th  

 
 Class Attendance – Class attendance is a significant factor in meeting the course objectives 

and obtaining clarity on coursework. While unforeseen circumstances may warrant an 
absence, students are expected to attend each class session. Make-up activities may be 
assigned at the discretion of the instructor. 

 
 Written work and Oral Presentation - Guided by the current APA Manual style, all work 

must reflect graduate school standards for: quality of content; clarity of thought and 
expression; critical analysis, discussion and conclusions; and application to leadership 
decisions and/or situations.  

 
 Class Participation – Learning is a participatory activity, and a necessary and viable factor 

in understanding the multifaceted lens of educational leadership development. 
o Collaborative Conversations and Work Groups: Various assignments (in-class and 

outside of the classroom) will require students to discuss and present educational 
issues. Students are expected to fully participate and contribute to discussions, 
assignments, and presentations. 

o On-line Activities and Communications: Various class sessions will be held on-
line using the Blackboard technology. While the class does not physically convene 
during these sessions, students are expected to fully participate and complete the 
required exercises for these sessions. All Blackboard assignments are to be 
completed before the following face-to-face session. 

o Assignment Completion: Students are expected to complete all assignments on 
time. This id critical, because many of the assignments are collaborative in nature. 

o End-of-the Quarter University Course Evaluation: It is the University’s 
expectation that all students complete the on-line course evaluation for each course 
they are enrolled. 
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 Fieldwork Expectations - To further deepen an understanding of school leadership, all 
candidates are required to participate in school administrative and/or leadership 
experiences at a school site or the district. The fieldwork course is designed for practical, 
applied learning, and provides candidates opportunities to expand their leadership 
experience and competence, and to apply, test, and refine our classroom work and theory. 
Together, with candidates’ university fieldwork coach and site/district supervisor, students 
participate in designated fieldwork activities, and design and implement a leadership project 
plan critical for the experience needed to obtain an administrative position.  
 

 Electronic Portfolio – Candidates are required to submit an electronic portfolio at the end 
of the Tier I program (June 5, 2017). This project, organized by the CAPEs, synthesizes 
the contents, experiences, and the value of the leadership skills administrative candidates 
gained throughout the course of program. In this culminating project, candidates provide a 
critical discussion and reflection on each of the 6 CAPEs, and actual artifacts reflecting 
one’s leadership opportunities on each CAPE. Please Note: An On-going collection of 
artifacts for your portfolio is encouraged throughout each quarter. 

 
Candidate Assessment and Grading   
It is the responsibility of each student to come to class prepared for critical discussions and 
collaborative interaction with classmates. The final letter grade for this course is based on: 

 Attendance & Participation          10% 
 Principal Interviews Assignment        20% 
 Colleague Visit Assignment         20% 
 CAPEs Formative Insights Assignment   20% 
 Equity Plan – Part 1: Data Analysis        30% 

 
Class Modality 
The constructivist learning theory is philosophically grounded in the notion that learning is 
internally controlled and mediated by the learner. Therefore, the instructional approach in this class 
is strongly rooted in the notion that student knowledge is constructed uniquely and individually in 
multiple ways, thus this graduate level course will assume a posture characterized by the following 
constructivist attributes: 

 The pursuit of student questions is highly valued 
 Students are viewed as thinkers with emerging theories about the world of schooling 
 The instructor generally behaves in an interactive manner mediating the environment for 

students 
 The instructor seeks the students’ point of view to understand student’s conceptions of 

interpersonal communication for use in subsequent lessons 
 Assessment of student learning is interwoven and occurs through observations of students at 

work, through peer-to-peer interactions, and through student demonstrations of content 
knowledge 
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About the Key Assignments 
 

Principal Interviews Assignment 
Assignment Due Posted on Blackboard: October 17, 2016  

 
This written assignment provides emerging school leaders an opportunity to explore the multiple 
perspectives that principals use to inform their daily practice. Therefore, you will select and 
interview two principals, preferably from two different educational levels (elementary, middle 
school, high school), or from the same level with different socio‐ demographic levels (economic, 
student ethnicity, student language, academic performance, parent challenges, etc.) 

● The interview should be organized around the area of inequities that exist in their 
school, and what you wish to learn about school leadership. 

● Additionally, the interview should provide salient information for you to use in the 
completion of your CAPE (California Administrator Performance Expectations) 
reflections. 

 
Therefore, to ensure that your interview results in information that can be applicable in the 
development of your equity plan, the following questions are merely suggestions to assist you in 
gathering information needed to write a 2‐ 4 page critical analysis (comparison/contrast) and 
reflection of the multiple skills needed to guide their schools: 

 
● What values and beliefs are central to you in your work as an advocate for social justice? 
● What is the most important skill you believe is critical your role as an educational leader (for 

staff, students, parents, and community stakeholders)? 
● What are the greatest obstacles you face in addressing: (insert an area you are interested in 

for the development of your Equity Plan)? 
● How do you manage or allocate time to address critical areas such as: (describe an area you 

may be interested in for your Equity Plan)? 
● Describe a key activity that you use, or have used, to get staff, parents, and community 

stakeholders “on board”. 
● As a change agent, what do you find most frustrating?  Most satisfying? 
● What supports or resources are necessary to address: (describe an area you may be 

interested in for your Equity Plan)? 
● What are three of the most pressing conditions of your community that affect your school? 

How do these conditions affect the administration of your school? 
● How would you describe your leadership style? 

 
Each interview situation may present nuances and/or challenges that may require you to a 
modify the above questions and/or formulate your own questions, 

 
This assignment should be a 2‐ 4‐ page analysis, of the interview and not a verbatim transcription 
of principals’ responses: What was your reaction to the responses? Given the responses, what are 
your thoughts about becoming a principal/administrator? How do the views and practices stated 
align with your current perceptions of leadership for social justice? Discuss the ways in which 
you agree or disagree with this principal/administrator. 
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Colleague Visit 
Assignment Due Posted on Blackboard: October 31, 2016 

 
The purpose of this assignment is designed to expand your view of the influence of leadership 
beyond your current site. This assignment may also be useful as you gather information for your 
Equity Plan and/or reflect upon the assigned CAPEs (California Administrator Performance 
Expectations). In addition, this assignment requires you to partner, or trio with classmates whose 
sites serve a demographically different student population than your site currently serves (i.e. 
languages spoken, socio-economic, religious, ethnic identities, etc.). You can meet at either site. 
However, you are encouraged to meet at each other’s sites in order to enrich your understanding of 
the school and learning environment of your colleague. Lastly, your narrative should be organized 
around what you wish to learn about the school practices and the role school leadership plays in the 
effectiveness of the school, and should include answers to the following:   

 
 Discuss the similarities of your schools?  Discuss how they are dissimilar?  (Include the student 

populations served, parent/community involvement, teacher culture, school vision/mission, etc.)   
 Discuss the ways in which your classmate’s school addresses… (Describe an area/topic you 

may be interested in for your Equity Plan). 
 Discuss how your school site administrations are similar/different? (You can use principal 

interview information and leadership theory to differentiate styles and structures.) 
 Discuss how your own leadership roles and experiences are similar/different at your respective 

sites? (Think about which leadership standards may be, or were easiest to address, and which 
may be or were more challenging to address in your fieldwork plans?)  

 Discuss your common educational interests, questions, and/or concerns? 
 

This assignment should be a 2-3-page critical analysis of your visit. This can be presented as a 
collaborative assignment.   
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CAPEs Formative Insights Assessment Assignment 
Assignment Due Posted on Blackboard: November 14, 2016 

 
The California Administrator Performance Expectations (CAPEs) give candidates the opportunity to 
articulate their personal and professional understanding in relation to each of the six CAPE 
categories. Through the examination of the sociocultural contexts of education that frame the 
CAPEs, this course will introduce emerging leaders to some of the theoretical and practical 
frameworks necessary for the development of school leaders for social justice. Through this lens, 
emphasis will be placed on critical inquiry, collaborative learning, and personal reflection as a 
means to develop the foundational practices required to embody the attributes needed to emerge as 
bold and responsible leaders who tirelessly advocate for equitable outcomes for all students, but 
particularly for students who are marginalized in our schools and society.  
 
Students will use the CSUEB’s essential questions, tailored for each CAPE, as a guide to 
thoroughly examine the CAPEs and write a 2-3 page reflection on each CAPE of how they 
personally relate to each, and include a reflection on the leadership actions observed in their 
school/district of each.  Students’ Formative Insights must be organized by the each CAPE 
and its essential question, and merged into a single document with sub-headings. As a single 
document, this assignment must be posted on Blackboard no later than November 14, 2016. 
 
CAPE 1: Development and Implementation of a Shared Vision  (Education leaders facilitate the 
development and implementation of a shared vision of learning and growth of all students) 

 
Essential Question: What are powerful ways to include and energize everyone to share responsibility 
for equity and better results for all students?  

 
CAPE 2: Instructional Leadership (Education leaders shape a collaborative culture of teaching and learning 
informed by professional standards and focused on student and professional growth)  

  
Essential Question: What difference are we making and for which students? From whose 
perspective? What skills and support do I need to take risks and lead for equity? 

 
CAPE 3: Management and Learning Environment (Education leaders manage the organization to cultivate 
a safe and productive learning and working environment) 

 
Essential Question: How are we doing at focusing resources and energy where they will make the 
most difference to the quality of teaching and learning?  

 
CAPE 4: Family and Community Engagement (Education Leaders collaborate with families and other 
stakeholders to address diverse student and community interests and mobilize community resources) 

 
Essential Questions: Who belongs and who has influence and who does not?  
 

CAPE 5: Ethics and Integrity (Education leaders make decisions, model, and behave in ways that 
demonstrate professionalism, ethics, integrity, justice, and equity and hold staff to the same standard) 

 
Essential Questions: How does it feel to work, learn, participate, and live here? Whose perspective? 

  
CAPE 6: External Context and Policy (Education leaders influence political, social, economic, legal and 
cultural contexts affecting education to improve policies and practices) 

  
Essential Question: How are we engaging outside resources, forces, and relationships to assist us in 
understanding what changes are needed to get the desired results we desire.
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Framework for Equity Plan Part 1 
(A Team-based Project) 

Assignment Due: Part 1 – Team Presentation – November 28, 2016; and 
Data Narrative – December 5, 2016 posted on Blackboard 

 
The purpose of the Equity Plan project is to provide educational administration students with a 
social justice dilemma intended to facilitate and raise awareness of a current critical issue in your 
school, district, or county. (Note: It is our goal to have you work in collaborative teams throughout 
the development of your Equity Plan Project.) 
 
Part 1 of the Equity Plan is the analysis of data.  

 This will require you to collect a 2-3 year span of disaggregated data on your school, 
district, or county. This data should reflect a specific area in which there are (or have been) 
issues in equitable outcomes (e.g. suspension/expulsion, truancy, categorical expenditures, 
special education, re-designation of ELs, GATE, Advanced Placement enrollment, State 
Test scores, etc.). 

 Include student academic achievement data, as well as other sources of data, (formal and 
informal), which can help you to isolate or define a specific issue of inequity in your school, 
district, and/or county.  

 You will then analyze and describe the data in narrative form, and include charts, tables, 
and/or diagrams that supports or augments your analysis  

 Do not forget to include “the story” behind the results of the data. This can include 
historical aspects, socio-demographics, school or community culture, habits of practice, as 
well as habits of mind in your school, district, and/or county.  

 Finally, you will describe your findings in narrative form using charts and diagrams to 
augment your analysis. 

 All written work must adhere to the most recent APA Manual style  
 
 
 

Framework for Equity Plan 
General Directions and Activities 

 
The Purpose 
The purpose of this project is to provide educational administration students with a social justice 
dilemma intended to facilitate and raise awareness of a current critical issue in our school, district, 
or county. School leaders cannot promote excellence in education and claim to be advocates of 
social justice if they tolerate cultures that accept and explain special education placement rates, 
suspension and detention rates, dropout rates and low academic performance for a disproportionate 
number of students, particularly African American, Latino, low socio-economic status students, 
English Learners, and students with disabilities. 
 
Social justice requires active work on the part of educators to change, within school and out of 
school environmental circumstances that have a destructive impact on shaping the academic, 
emotional, and social development of children. When developing your plan, a basic element to keep 
in the forefront of your analysis and discussion is that the deliberate process of intervention of social 
justice requires educators to resist discrimination and inequity. (Marshall & Oliva, 2010) Of 
particular concern are those students who have been “written off” because of their race/ethnicity, 
gender, social class, disability, language, and sexual orientation.  
 



9 

The requirements of this social justice perspective do not merely imply assessing needs and 
providing services in order to mainstream marginalized student populations with dictated services 
and program content. Rather it means building participatory, equitable, and just relationships to 
create trusting environments with teachers, parents, students, and community members. Thus, social 
justice perspective calls for school leaders to do the research to create a set of core beliefs and 
organizational characteristics that emphasize the high performance for children, particularly those 
who have been marginalized in our society. (Marshall & Oliva, 2010) 

The Process 
Subject Positioning 

As a leader for Social Justice, define your responsibilities for creating and implementing this plan in 
order to stop the disparity between students from widening. You may also want to include how you 
have evolved as an educational leader and include how your beliefs, attitudes, behaviors, and/or 
practices have changed or evolved. Therefore, this section serves as a “mini” biographical sketch 
and provides the reader with a glimpse into you as a bold, social, responsible leader (BSRL). In 
addition, you should reference the CAPES/Essential Questions, where appropriate, throughout your 
paper showing your growth as an administrator. 

Data Analysis 

Once the inequities are identified, you will move into the phase of developing an Equity Action Plan 
for implementing at the school, district, or county level. 

However, the first step is to make sense of an uncertain situation. To do so requires you to gather 
various data sources, disaggregate and analyze the data to help set the problem or issue of inequity 
you will be focusing on. The following steps will assist you in understanding, and using the data to 
strengthen your stance. 

1. Study, analyze, and describe 2-4 sources of student data. Be sure to include academic data,
as well as other data, formal and informal, which provide you with the basis of defining
your problem.  Develop charts, diagrams, etc. to show data and data comparisons. Describe
your findings in narrative form using the charts and diagrams to augment your analysis.

2. Describe your findings from an Equity Audit Tool that supports, compliments, or
contradicts your data analysis. In narrative form, you may use comparison/contrast,
description, narration, process analysis, etc.

3. In narrative form, identify issues and questions that emerge from the above data

4. Interrogate issues (with probing questions) and provide a deeper analysis:
 What additional information is needed to further investigate the equity issues that have

emerged?
 What patterns have emerged?
 What further questions have emerged?
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Collaboration 

The second step is to provide you with additional support as to the nature and/or the seriousness of 
issue(s) of equity at your site, district, or county. 

1. To gain a deeper perspective of the data and/or the equity issue(s) that have emerged, with
whom can you collaborate in order to gain a better understanding of the issue(s)?

 Who are the “key stakeholders” (students, parents, teachers, yard supervisors,
community members, etc.)?

 Organize your data findings and develop questions to ask. Not only think about what
questions will you pose to which stakeholders and why, but think about how you will
share your data findings, emerging questions

2. What additional insights have you gained as a result of your collaboration?
 What are the established practices that have evolved which contribute to the issue(s) of

equity or inequities?
 What assumptions are being made about your targeted student group?
 What other perspectives can you bring?
 How would school critics view this plan?

3. In narrative form, discuss your findings from your collaborations. Include the opinions of
others where appropriate.

Actions and Resources 
Actions 
The third step: 

1. After narrowing your area of focus for your Equity Plan, identify the implicit assumptions
(beliefs and attitudes) and explicit assumptions (behaviors) of educators and how these
assumptions have framed practices at your site, district, or county.

2. Identify ways to maximize social justice and equity solutions to the dilemma (how might
the potential actions offer increased opportunities for fairness and justice)

Resources 

The fourth step: Resources are not just fiscal in nature. 
1. What available resources could be utilized to address the issue(s) of inequity you have

identified?

2. What additional resources would compliment the current support systems?

3. What are the school, district, state, or national trends/policies that could limit or support
addressing the inequity?
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Recommendations 
(This area will be emphasized more thoroughly in Masters’ Year 2 Inquiry Project) 

 
Finally, select a preferred option(s) that identifies what actions should be taken.  

1. Describe and explain a high impact recommendation. Consider the following guiding 
questions:  
 State or restate the central problem 
 Explain why you have chosen this recommendation? 
 Explain why this recommendation is the best fit for your students, school, district, etc.   
 What does the literature (or research) say (about the inequity or about solutions – or 

your chosen solution(s)?  
 How does it this recommendation relates to your data analysis?  
 How will this address the basic equity problem you have identified? 
 Who will be involved?  
 What PD or re-training is required? 
 How will you go about implementing it?   
 What is the anticipated outcome?  
 Include a summation of your data analysis and your findings from an Equity Audit Tool 

(supports your recommendation(s) 
 Include how your Equity Plan is in alignment with your School Site Plan, School 

Improvement Plan, WASC, etc.) 
 

2. Prioritize your recommendations considering possible budget cuts and other possible 
obstacles to implementation. 

 
3. Identify issues and questions that emerge from the above data 

 
4. Interrogate issues (with probing questions) and provide a deeper analysis:   
 What additional information is needed to further investigate the equity issues that have 

emerged? 
 What patterns have emerged? 
 What further questions have emerged?  

 
Narrative 

 
In narrative form, organize your Equity Plan to effectively convey the above information by 
thoroughly engaging the complexities of the issue while displaying logical development, adequate 
support, and grammatical and mechanical competence. 
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PART 1: Data Analysis Process  
An on-going Activity 

 
 
Part 1: Class Discussion: 

1. What criteria did you use to collect your individual data? 
2. What did you have to do to obtain the data you needed or requested? 
3. What are the forms of data you were able to collect? 

a. Standardized test results 
b. Benchmark assessments 
c. Student artifacts  
d. Site/district statistical reports 
e. Site or District Improvement Plan 
f. Other 

 
Part 2: Individual Activity: 

1. Review your data 
a. What performance trends are apparent?  
b. What concerns have surfaced? Who are your students most affected? 

i. Re-designation of ELs 
ii. Student behavior (attendance, truancy, suspensions, office referrals, etc.) 

iii. Academic achievement based on student demographics (free/reduced lunch, 
student ethnicity, gender, exceptional needs students, etc.) 

iv. Other 
2. Prioritize your observations/concerns/student group(s) 

 
 

Part 3: Group Activity: 
1. Form groups according to your focus area of concern or performance challenge(s) (see Part 

2 above))  
2. Using your combined data, discuss the main areas of concern and/or performance 

challenges in your group’s focus area 
3. “Dig” further into the data to tease out additional information the data reveals.  

a. Does the performance data of your focus group differ across grade levels, content 
areas, etc., or is there one area that performance is weaker? 

4. Prioritize concerns or performance challenges 
 

 
Part 4: Group Activity: 

1. Form groups of 4-5 students based on specific focus area (e.g.: Re-designation of ELs, low 
parent participation, stagnant student academic gains, disproportionate student group, etc.) 

2. Select a group chairperson  
3. Achieve consensus on focus area 

a. Is the problem keeping us from moving forward? 
b. Would solving this problem build on existing momentum in the district? 
c. Will success lead to significant and systemic change? 
d. Would solving this problem support the district vision/mission? 
e. Would solving create a positive “ripple effect”? 

4. Explore/describe student achievement in focused area (student academic growth, gaps in 
growth by disaggregated student groups, etc.) 
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a. Prioritize 2-3 most important concerns or performance challenges
5. Prioritize disaggregated data and describe data by both content (or aspect) and by a student

group(s)
a. Is it an overall school/district performance issue or just certain schools in one

content area (e.g. math) or across multiple content area (e.g. reading and writing),
or aspect

6. Explore trends in achievement. Trends should include both positive and negative data
trends.

7. Develop/compose a narrative based on findings/trends
a. Discuss the focus student group and the inequitable outcomes
b. Discuss the issues/areas where other students are achieving
c. Discuss the performance indicator(s) and/or sub-indicator areas where minimum

expectations were not met
d. Reference appropriate data views (reports) that include 2-3 years of data

performance
e. Discuss the “story” behind the data (district initiates, programs, etc.)
f. Discuss the urgency of the issue

8. Prepare a 20 minute class presentation for 11/28/2016
9. Prepare a written narrative due 12/5/216
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Course Scope and Sequence Fall 2016 
 
The scope and sequence is provided so that students are cognizant of the content progression of 
the course throughout the quarter. This matrix serves as a curricular framework with built-in 
flexibility for last minute inclusions/exclusions of topics and assignments. The instructor reserves 
the right to alter either the scope or the sequence contingent on students’ needs and the learning 
pace of the class.  

Week 
 

CAPE and 
Essential Questions 

 

Text Readings: 
Blankstein  
Chapter(s) 

Text Readings: 
Marshall & Oliva 

Chapter (s) 

Assignment 
 

Notes 

1 
 

Introduction to 
Leadership Theories 

1: Why Failure Is 
Not An Option 
 
  

1: Building the 
Capacities of Social 
Justice Leaders  

Collect 
School and 

District Data 
cde.ca.gov 

Bring Data to 
class on 

10/3  

Confirm 
students’ Work 
Locations 
 
Assignment: 
Begin Data 
Collection and 
Bring data 
class on 10/3;   
Bring 
additional data 
to class on 
10/17 

 

2 
 

CAPE 1: 
Visionary Leadership: 

 
Discussion: 

What are the powerful 
ways to include and 
energize everyone to share 
responsibility for equity 
and better results for all 
students?  

5: Common 
Mission, Vision, 
Values, and Goals 

5: Wholistic 
Visioning 
 

School and 
District Data 

cde.ca.gov 

 

Assignment: 
Equity Plan 
Part 1: Data 
discussion  

 

3 
 
 

CAPE 2: 
Instructional 
Leadership 

 
Discussion: 

What difference are we 
making and for which 
students? From whose 
perspective? What skills 
and supports do I need to 
take risks and lead for 
equity? 

6: Ensuring 
Achievement for 
All Students 
 
7: Collaborative 
Teaming Focused 
on Teaching and 
Learning 
 

11: Teaching 
Strategies for 
Developing 
Leaders for Social 
Justice 
 

 Team-based 
Equity Plan 
Development: 
Data Analysis 
(Team 
Discussion on 
Blackboard 

4 
 

CAPE 3: 
Management and 

Learning Environment 
 

Discussion: 

8: Data-Based 
Decision Making 
for Continuous 
Improvement 

14: Equity Audits: 
A Practical 
Leadership Tool 
for Developing 
Equitable and 

Principal 
Interviews 
Assignment 

Due 

Fieldwork 
Coaches  
 
Equity Plan 
Part 1: Data 
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How are we doing at 
focusing resources and 
energy where they will 
make the most difference 
to the quality of teaching 
and learning? 
 

Excellent Schools 
 

discussion  
 
Equity Audit 
Template 

5 
 

CAPE 4: 
Family and Community 

Engagement 
 

Discussion: 
Who belongs and who has 
influence and who does 
not? 
 

9: Gaining Active 
Engagement From 
Family and 
Community 

7: Bridge People: 
Civic and 
Educational 
Leaders for Social 
Justice 
 
 

 
 

De-
Institutionalizin
g Beliefs that 
Contribute to the 
Marginalization 
of Students and 
Community 
Leadership 
Styles 
 

6 
 

CAPE 5: 
Ethics and Integrity 

 
Discussion: 

How does it feel to work, 
learn, participate, and live 
here? What skills do I need 
to take risks and lead for 
equity? 
 

4: Relational Trust 
as Foundation 

2: Social Justice 
and Moral 
Transformative 
Leadership 
 

Colleague 
Visit 

Assignment 

Continue 
Development  
of Equity Plan 

Part I 

7 
 

CAPE 6: 
External Context and 

Policy 
 

Discussion: 
How are we engaging 
outside resources, forces, 
and relationships to assist 
us in understanding what 
changes are needed to get 
the desired results we 
need. 

10: Building 
Sustainable 
Leadership 
 
2: Courageous 
Leadership for 
School Success 
Courageous 
Leadership: 

3: Preparation and 
Development of 
School Leaders: 
Implications for 
Social Justice 
Policies 
 
4:The Impact of 
Poverty on 
Students and 
Schools: Exploring 
Social Justice 
Leadership 
Implications 
8: Social Justice, 
Religion, and 
Public School 
Leaders 
 

 Team Work 
Time 

8 
 

Current Issues in the 
Field 

 
Discussion/Debate: 

What are the critical 
aspects of social justice 

3: 10 Common 
Routes to Failure, 
and How to Avoid 
Each 

Paradox of 
Leadership: 
 
15: Dilemmas and 
Lesson: The 
Continuing 
Leadership 

CAPEs 
Insights due 

posted on 
Blackboard 

Team Work 
Time 
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that requires active work 
on the part of educators to 
change, within school and 
out of school, 
environmental 
circumstances that have a 
destructive impact on 
shaping the academic, 
emotional, and social 
development of children? 
  

Challenge for Social 
Justice 
 

9 
 

Synthesis and Articulation 
of Course Content 

 
Discussion: 

How are you going to 
continue to do the 
research to continue to 
develop your set of core 
beliefs and organizational 
skills that habitually 
emphasize the high 
performance for children, 
particularly those who 
have been marginalized in 
our society?  
 

 16: The Wider 
Societal Challenge: 
An Afterward 
 

 Complete 
Course 

Evaluations 

10 
 

Team Presentations  
 

Presentations: 
The requirements of a 
social justice perspective 
means building a 
participatory, equitable, 
and, just relationships to 
create trusting 
environments with 
teachers, parents, students, 
and community members. 
 

  Equity Plan 
Part 1:  Class 
Presentation 

 

 

Complete 
Course 

Evaluations 

Finals 
Week 

 

All Assignments Due  Equity Plan Part 1 
Narrative Due 
Posted on 
Blackboard 
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Department of Educational Leadership 
25800 Carlos Bee Boulevard 
Hayward, California, Ca. 94542 

EDLD 6400: Instructional Leadership 
Course Description & Syllabus 

Winter 2017 

Instructor: 
Telephone: 

Office: 
E-mail:

Course Day Time Location 
EDLD 6400: 
Instructional 
Leadership 
Office Hours 

Texts: 
 Excellence Through Equity: Five Principles of Courageous Leadership to Guide

Achievement for Every Student  (Alan M. Blankstein & Pedro Noguera) 2016
 Leaders of Learning: How District, School, and Classroom Leaders Improve Student

Achievement (Richard Dufour & Robert J. Marzano) 2011

We will periodically reference the following texts used in EDLD 6000: 
 Failure Is NOT an OPTION Third Edition (Alan M. Blankstein)

 Leadership for Social Justice: Making Revolutions in Education, 2nd Edition (Marshall
and Olivia)

Additional reading materials will be provided in class and/or posted on Blackboard for student 
use at no additional charge. 

Course Description: 

EDLD 6400 – Instructional Leadership is the second of a three-course sequence designed to 
engage new administrators to recognize the dynamics of instructional leadership within the 
context of their thoughts, feelings, beliefs, values, and attitudes, critical for shaping a 
collaborative culture of teaching and learning that continuously improves the school, staff, 
student learning. Through the exploration of theoretical and practical frameworks necessary for 
developing and sustaining collaborative leadership in schools, this course is designed to engage 
new administrators in understanding, implementing, and evaluating strategic leadership practices 
based on various theories, models, and approaches for sustaining effective organizational 



 

Winter 2017 

2 

transformation. Through the lens of enhancing success for all students through equity, the 
purpose of this course is threefold:   

 To deepen student understanding of the theoretical constructs informing current 
perspectives on instructional leadership. 

 To deepen student understanding of practical frameworks in combination of these 
theories and constructs regarding instructional leadership in schools. 

 To deepen student understanding of the way in which the combination of these constructs 
inform current perspectives on the planning, organization, and implementation of 
instructional leadership to promote productive learning and effective teaching needed in 
the continuous improvement efforts to implement accountability systems at the site and 
district level. 

 
Course Goals: 
 
Using the principles of equity and social justice, the goal of this class is to assist new 
administrators in understanding the dynamics of the sociocultural development in school 
organizations and how the context of their thoughts, feelings, values, beliefs, and attitudes, impact 
schools. Complementary to the first year graduate studies of the Masters’ Program, the CCTC 
requires each credential candidate to know and understand California Administrator Performance 
Expectations (CAPEs). Through this lens, emphasis will be placed on critical inquiry, 
collaborative learning, and personal reflection as a means to develop the foundational practices 
required to embody the attributes needed to emerge as bold and responsible leaders who tirelessly 
advocates for equitable outcomes for all students, but particularly for students who are 
marginalized in our schools.  
 
Course Objectives: 
 
The California Commission for Teacher Credentialing (CCTC) has adopted California 
Administrator Performance Expectations (CAPEs) to support preliminary administrative 
services credential candidates to acquire competencies in the following six areas: (1) 
Development & Implementation of a Shared Vision, (2) Instructional Leadership, (3) 
Management and Learning Environment, (4) Family and Community Engagement, (5) Ethics 
and Integrity, (6) External Context and Policy. To augment the CAPEs, the Department of 
Educational Leadership at CSUEB has developed Essential Questions for new administrators 
that correlate to the CAPEs (see CAPEs with CSUEB’s Essential Questions). 
 
Using the principles of equity and social justice, the goal of this course is to help aspiring school 
leaders understand the dynamics of instructional leadership. This course is guided by the 
following objectives in which new administrators will demonstrate: 

 Awareness of sensitivities in the interpretation of effective instructional practices for 
equity and Social Justice; 

 Understanding of knowledge, skills, and attitudes which impact teachers’ instructional 
practices and student academic achievement; 

 Ability to examine obstacles and problems faced by instructional leaders; 
 Leadership skills needed to overcome these obstacles and problems to develop 

collaborative relationships and a community of effective practices in urban school 
settings. 

 
Class Modality: 
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The instructional approach (concepts, activities, and instructor’s/professor’s style) in this class is 
strongly rooted in the learning theory of constructivism. This theory posits that student 
knowledge is constructed uniquely and individually in multiple ways, through a variety of 
authentic tools, resources, experiences, and contexts. Thus, the constructivist learning theory is 
philosophically grounded in the notion that learning is internally controlled and mediated by the 
learner. 
 
This graduate level course will assume a posture characterized by the following constructivist 
attributes: 

 The pursuit of student questions is highly valued 
 Students are viewed as thinkers with emerging theories about the world 
 The instructor/professor generally behaves in an interactive manner mediating the 

environment for students. 
 The instructor/professor seeks the students’ point of view to understand student’s 

conceptions of interpersonal communication for use in subsequent lessons. 
 Assessment of student learning is interwoven with teaching and occurs through 

instructor/professor observations of students at work, through peer-to-peer assessments, 
and through student demonstrations of knowledge content. 

The preceding factors allow for the learning process to be experienced as both an active and a 
reflective process permitting learners to make sense of the world of education by assimilating, 
accommodating, or rejecting new information.  
 
Course Expectations: 
 
Each class session will include opportunities to learn new concepts and explore new ideas as well 
as time for personal reflection, skill practice, collaboration, and problem solving. As a member of 
the cohort learning community, each person is expected to come to class on time, prepared, open 
to new ideas, willing to share their thoughts and insights and ready to listen to those of others. 
Fieldwork experiences will be the basis for some of the “real life” application of theory to 
practice. Cohort members should bring a journal to every class session and when possible, time 
will be provided for written reflections.  
 
Student participation, presentation, and written work must reflect graduate school level clarity, in-
depth analysis and conclusion, as well as, correct usage and grammar. In keeping with the 
standards of effective leadership, all work should be professional in content and appearance.  
 
This course makes effort to accommodate the needs of each student. All approved academic 
needs will be met: 

 Class Attendance – Class attendance is a significant factor in meeting the course 
objectives. While unforeseen circumstances may warrant an absence, students are 
expected to attend class sessions. Make-up activities will be assigned at the discretion of 
the instructor. 
 

 Active Participation – Active participation is at the center of this course. Collaboration is 
fundamental to the development and completion of assignments and projects. As students 
continue to work in teams, each class meeting will provide students an opportunity to 
provide updates and present their ideas to be discussed, commented on, and commented 
on by team members, and, in some instances, the entire class. Thus, student attendance 
and participation is a necessary and viable factor in understanding the multifaceted lens 
of leadership development for social justice. 
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o Collaborative Conversations: Various assignments (in-class and outside of the 
classroom) will require students to discuss and present educational issues. 
Students are expected to fully participate and contribute to these discussions. 

o On-line Sessions: Due to scheduling conflicts, various class sessions must be 
offered on-line. Therefore, students must access the Blackboard technology. 
While the class does not physically convene during these sessions, students are 
expected to fully participate and complete the required assignments for these 
sessions. Assignments may require students to post ideas and/or individual or 
group work on Blackboard. However, some assignments may not need to be 
posted, but require students to bring to class.   

 
 Written Work and Presentation - Work must reflect graduate standards in content, 

clarity of thought and expression, in-depth analyses, and conclusions. Students are 
strongly encouraged to reference the current APA Manual Style. 

o Framework for Equity Plan (A Team-based Project) - The purpose of the 
Equity Plan project is to continue  provide new administrators with a social 
justice dilemma intended to facilitate and raise awareness of a current critical 
issue in their school, district, or county. 

 
 Electronic Portfolio – An end of the three-course sequence, an electronic portfolio of 

student work is required. This project is organized by the Six CAPEs, and synthesizes the 
contents/value of your leadership skill development and attainment throughout the 
Masters’ Year I Program. In addition to a reflection, and critical discussion on each of the 
CAPEs, the electronic portfolio must contain artifacts that demonstrates a student’s 
leadership skill, growth and development during the academic year for each. Each student 
will make an oral presentation at the end of the Tier 1 program. All students are required 
to submit an electronic portfolio at the end of the Tier I program (June 2017). 

 
 Fieldwork Expectations - To continue deepening the understanding of school leadership, 

students are required to participate in school administrative and/or leadership activities at 
a school site or district. The fieldwork part of this course is designed for practical, applied 
learning, and provides students an opportunity to expand their experience and 
competence, to apply, test, and refine our classroom work and theory. Together, with 
your university fieldwork coach and your site/district mentor, students will continue to 
participate in key fieldwork activities, design, and implement a leadership project plan 
critical for the experience needed to obtain an administrative position, and write 
fieldwork reflections of their work.  

 
 
Student Assessment: 
 
The student’s final grade for EDLD 6400 is based on the following: 

1. Class Attendance    10%    
2. Active Participation     20% 
3. On-line Posting                             20%                         
4. Equity Plan for Student Achievement  30% 
5. Equity Plan Presentation         20%    
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Winter Quarter Key Assignment 
 

Equity Plan Development Part 2: 
  
During the Fall Quarter 2016, students were introduced to the Framework for Equity Plan Part 1. 
The purpose of this team-based project was to provide new administrators with a social justice 
dilemma intended to facilitate and raise awareness of a critical issue in our schools and/or district. 
(See Framework for Equity Plan posted under Course Materials on Blackboard) 

 
Part 1 Re-cap: (Fall Quarter 2016) of the Equity Plan development gave collaborative teams and 
individuals an opportunity to establish a main focus area of inquiry and to examine the 
complexities that emerged from a critical analysis of the data, as well as, begin to examine the 
“story behind the data”.  
 
Part 2: (Winter Quarter 2017) of the development of your team’s Equity Plan will give teams an 
opportunity to develop: 

 Positioning one’s self/team as leaders for social justice in our educational system 
(Session 1) 

 Collaboration to gain a deeper perspective of the data that has emerged -  an equity 
audit tool allows students/team members to examine additional data that compliments 
or contradicts the “traditional data” used in the decision-making process (Session 2) 

 Actions provides teams an opportunity to examine the implicit assumptions (beliefs 
and attitudes) and explicit assumptions (behaviors and practices) that may contribute 
to the continuing marginalization of various students and/or student groups (Session 
4) 

 References allows teams to examine the current/available resources and literature 
that assist in the validation of claims drawn from the analysis of data (Session 5) 

 Recommendations (or further questions) provides individuals/teams the ability to 
discuss, augment, or redesign an existing program intended to support student 
success (Session 6) 

 
Finally, you will merge the information from Part 1 (Fall Quarter) and Part 2 (Winter Quarter) 
into a well-written Equity Plan for Student Success.  
 
 

Framework for Equity Plan 
General Directions and Activities 

 
The Purpose 
The purpose of this project is to provide educational administration students with a social justice 
dilemma intended to facilitate and raise awareness of a current critical issue in our school, 
district, or county. School leaders cannot promote excellence in education and claim to be 
advocates of social justice if they tolerate cultures that accept and explain special education 
placement rates, suspension and detention rates, dropout rates and low academic performance for 
a disproportionate number of students, particularly African American, Latino, low socio-
economic status students, English Learners, and students with disabilities. 
 
Social justice requires active work on the part of educators to change, within school and out of 
school environmental circumstances that have a destructive impact on shaping the academic, 
emotional, and social development of children. When developing your plan, a basic element to 
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keep in the forefront of your analysis and discussion is that the deliberate process of intervention 
of social justice requires educators to resist discrimination and inequity. (Marshall & Oliva, 2010) 
Of particular concern are those students who have been “written off” because of their 
race/ethnicity, gender, social class, disability, language, and sexual orientation.  
 
The requirements of this social justice perspective do not merely imply assessing needs and 
providing services in order to mainstream marginalized student populations with dictated services 
and program content. Rather it means building participatory, equitable, and just relationships to 
create trusting environments with teachers, parents, students, and community members. Thus, 
social justice perspective calls for school leaders to do the research to create a set of core beliefs 
and organizational characteristics that emphasize the high performance for children, particularly 
those who have been marginalized in our society. (Marshall & Oliva, 2010) 
 
 
The Process 

Subject Positioning 
 

 
As a leader for Social Justice, define your responsibilities for creating and implementing this plan 
in order to stop the disparity between students from widening. You may also want to include how 
you have evolved as an educational leader and include how your beliefs, attitudes, behaviors, 
and/or practices have changed or evolved. Therefore, this section serves as a “mini” biographical 
sketch and provides the reader with a glimpse into you as a bold, social, responsible leader 
(BSRL). In addition, you should reference the CAPES/Essential Questions, where appropriate, 
throughout your paper showing your growth as an administrator. 
 

Data Analysis 
 
Once the inequities are identified, you will move into the phase of developing an Equity Action 
Plan for implementing at the school, district, or county level. 
 
However, the first step is to make sense of an uncertain situation. To do so requires you to gather 
various data sources, disaggregate and analyze the data to help set the problem or issue of 
inequity you will be focusing on. The following steps will assist you in understanding, and using 
the data to strengthen your stance. 
 

1. Study, analyze, and describe 2-4 sources of student data. Be sure to include academic 
data, as well as other data, formal and informal, which provide you with the basis of 
defining your problem.  Develop charts, diagrams, etc. to show data and data 
comparisons. Describe your findings in narrative form using the charts and diagrams to 
augment your analysis. 

 
2. Describe your findings from an Equity Audit Tool that supports, compliments, or 

contradicts your data analysis. In narrative form, you may use comparison/contrast, 
description, narration, process analysis, etc.  

 
3. In narrative form, identify issues and questions that emerge from the above data 

 
4. Interrogate issues (with probing questions) and provide a deeper analysis:   
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 What additional information is needed to further investigate the equity issues that 
have emerged? 

 What patterns have emerged? 
 What further questions have emerged?  

 
 

 
Collaboration 

 
The second step is to provide you with additional support as to the nature and/or the seriousness 
of issue(s) of equity at your site, district, or county. 

1. To gain a deeper perspective of the data and/or the equity issue(s) that have emerged, 
with whom can you collaborate in order to gain a better understanding of the issue(s)?  

 
 

 Who are the “key stakeholders” (students, parents, teachers, yard supervisors, 
community members, etc.)? 

 
 Organize your data findings and develop questions to ask. Not only think about what 

questions will you pose to which stakeholders and why, but think about how you will 
share your data findings, emerging questions   

 
2. What additional insights have you gained as a result of your collaboration? 

 What are the established practices that have evolved which contribute to the issue(s) 
of equity or inequities? 

 What assumptions are being made about your targeted student group? 
 What other perspectives can you bring? 
 How would school critics view this plan? 
 

3. In narrative form, discuss your findings from your collaborations. Include the opinions of 
others where appropriate. 

 
 

Actions and Resources 
Actions 
The third step: 
 

1. After narrowing your area of focus for your Equity Plan, identify the implicit 
assumptions (beliefs and attitudes) and explicit assumptions (behaviors) of educators and 
how these assumptions have framed practices at your site, district, or county. 

2. Identify ways to maximize social justice and equity solutions to the dilemma (how might 
the potential actions offer increased opportunities for fairness and justice) 

 
Resources 
 
The fourth step: Resources are not just fiscal in nature.  

1. What available resources could be utilized to address the issue(s) of inequity you have 
identified?  

 
2. What additional resources would compliment the current support systems? 
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3. What are the school, district, state, or national trends/policies that could limit or support
addressing the inequity?

Recommendations   

Finally, select a preferred option(s) that identifies what actions should be taken. 

1. Describe and explain a high impact recommendation. Consider the following guiding
questions:
 State or restate the central problem
 Explain why you have chosen this recommendation?
 Explain why this recommendation is the best fit for your students, school, district,

etc.
 What does the literature (or research) say (about the inequity or about solutions – or

your chosen solution(s)?
 How does it this recommendation relates to your data analysis?
 How will this address the basic equity problem you have identified?
 Who will be involved?
 What PD or re-training is required?
 How will you go about implementing it?
 What is the anticipated outcome?
 Include a summation of your data analysis and your findings from an Equity Audit

Tool (supports your recommendation(s)
 Include how your Equity Plan is in alignment with your School Site Plan, School

Improvement Plan, WASC, etc.)

2. Prioritize your recommendations considering possible budget cuts and other possible
obstacles to implementation.

3. Identify issues and questions that emerge from the above data

4. Interrogate issues (with probing questions) and provide a deeper analysis:
 What additional information is needed to further investigate the equity issues that have

emerged?
 What patterns have emerged?
 What further questions have emerged?

Narrative 

In narrative form, organize your Equity Plan to effectively convey the above information by 
thoroughly engaging the complexities of the issue while displaying logical development, adequate 
support, and grammatical and mechanical competence. 
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6.6.2 - Equity Plan Rubric
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EDLD 6400: Instructional Leadership 
Winter Quarter Course Scope and Sequence 

 
The course scope and sequence is provided so that students are cognizant of the content 
progression of the course throughout the quarter. Each class session will provide opportunities 
for students to utilize various strategies to engage in critical conversations, participate in 
small group learning opportunities, participate in self and peer review of writing 
assignments and to self-reflect on individual progress. Therefore, this matrix serves as a 
curricular framework with built-in flexibility for last minute inclusions/exclusions of topics. The 
professor reserves the right to alter either the scope or sequence contingent on the needs of 
students and/or the learning pace or of the class. 
 
Session  Topic CAPEs Key Focus and/or Assignment  

Session 1 
 

 

The Role of 
Leadership in 
Building a 
Professional Learning 
Community:  
 
Subject Positioning 
as an administrator 
for Social Justice 
 

CAPEs 1, 
2, & 3,  

 

Blankstein & Noguera: Part 1 – For Every 
Student  
 
Dufour & Marzano: Chapter 3: The 
Principal’s Role in Leading a Professional 
Learning Community 
 
Marshall & Oliva: Chapters 1 & 2  

 

    
Session 2 

 
How effective are the 
current programs and 
services provided for 
students?  
 
Equity Audits 
 

CAPEs 2, 
3, 4, & 6  

 

Blankstein & Noguera: Part 2 – Getting To 
Your Core 
 
Dufour & Marzano: Chapter 2 – The 
District’s Role in Supporting the PLC Process 
 
Marshall & Oliva: Chapter 14  - Equity Audits: A 
Practical Leadership Tool for Developing 
Equitable and Excellent Schools 
 

    
Session 3 

 
Creating and 
sustaining leadership 
for cultural 
competency 
 
Collaboration 
 

CAPEs 4 
& 6 

 

Blankstein & Noguera: Part 3- Making 
Organizational Meaning 
 
Dufour & Marzano: Chapter 4 – Creating the 
Collaborative Culture of a Professional 
Learning Community 
 
Dufour & Marzano: Chapter 1: School 
Improvement Means People Improvement 
 
Marshall & Oliva: Chapter 11 – Teaching 
Strategies for Developing Leaders for Social 
Justice 
 

    
Session 4 Promoting and CAPEs Blankstein & Noguera: Part 4: Ensuring 



 

Winter 2017 

10 

 Supporting both 
academic excellence, 
systemic equity, and 
cultural competency 
 
Actions 
 

1-6 
 

Consistency and Consistency of Purpose 
 
Dufour & Marzano:  Chapter 7: Ensuring 
Effective Instruction 
 
Marshall & Oliva Chapter 4 – The Impact of 
Poverty on Students and Schools: Exploring the 
Social Justice Leadership Implications 

 
    
Session 5 

 
Leadership and 
Research on High 
Impact Strategies 
 
Resources 

CAPEs  
1-6 

 

Blankstein & Noguera: Part 5 – Facing The 
Facts And Your Fears 
 
Dufour & Marzano: Chapter 5 – Developing a 
Viable Curriculum 
 
Marshall & Oliva: Chapter 15 – Dilemmas and 
Lessons: The Continuing Challenge for Social 
Justice 
 

     
Session 6 

 
Developing a Theory 
of Action for Equity 
in Instructional 
Leadership 
 
Suggestions/Next 
Steps: 
Recommendations 

CAPEs  
1-6 

 

Blankstein & Noguera: Part 6 – Building 
Sustainable Relationships 
 
Dufour & Marzano: Chapter 8: Responding 
When Kids Don’t Learn 
 
Garcia: Chapter 8: Building School Capacity for 
English Learner Success: Avoiding The Permanent 
Dead-End 
 
 

    
Session 7 

 
Developing a Plan for 
Equity for Low 
Performing and 
Marginalized Student 
Groups 
 
Drafting of entire 
Equity Plan 

CAPEs  
1, 5 & 6 

Blankstein & Noguera: Part 7 - Coda 
Class Activity: Putting the pieces together  
 
Dufour & Marzano: Chapter 9 – Leadership is 
an Affair of the Heart 
 
Marshall & Oliva: Chapter 16 – The Wider 
Societal Challenge 
 

    
Session 8 

 
Group Project 
Revisions 
 
Editing/Revising of 
Equity Plan 
 

CAPEs 
1-6 

 

Dufour & Marzano: Chapter 6: Ongoing 
Monitoring of Student Learning 
 
 

    
Session 9 

 
Creating a Culture of 
Professional 

CAPEs 
1-6 

Finalize Equity Plan Narrative; Develop a 
“20” minute Presentation  
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Learning: Project 
Development  

  
 
 

    
Session 

10 
 

Project Presentation CAPE 4 Presentations and Peer-evaluations 

    
Finals 
Week 

Final date for 
submission of all 
assignments  
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CALIFORNIA STATE UNIVERSITY EAST BAY 

DEPARTMENT OF EDUCATIONAL LEADERSHIP TIER I PROGRAM 

 
 

EDLD 6550 Leadership and Organizational Development 
Spring 2017 

 
 

Instructor: 
Telephone:  
Office:   
E-mail:   
 

Course Day 
 

Time Location 

EDLD 6550: 
Leadership and 
Organizational 
Development 

   
 
 
 
 

EDLD 6999    
EDLD 6803: 
Fieldwork III 
 

   

Office Hours    
 

Text  
The following text will be used: 

 Introduction to Educational Leadership and Organizational Behavior second 
edition (P. L. Chance) 2009 

 Leadership for Increasingly Diverse Schools (ed:Theoharis & Scanlan) 2015 
 
We will periodically reference the following: 

 Failure Is NOT an OPTION Third Edition (Blankstein) 2013  
 Leadership for Social Justice (Marshall & Oliva) 2010 
 Additional reading materials will be provided in class and/or posted on Blackboard 

for student use. 
 Excellence Through Equity: Five Principles of Courageous Leadership to Guide 

Achievement for Every Student (Blankstein & Noguera) 2016  
 Leaders of Learning: How District, School, and Classroom Leaders Improve Student 

Achievement (Dufour & Marzano) 2011 
 

Department of Educational Leadership Mission and Values 
The mission of the CSUEB Department of Educational Leadership is to prepare and influence 
bold, socially responsible leaders who will transform the world of schooling. Our central role is to 
ignite the leadership capacity needed to create vital, democratic and caring places for powerful 
teaching and learning. The Values and Beliefs of the department form the basis for challenging 
assumptions about traditional forms of educational leadership.  

http://edschool.csuhayward.edu/departments/edld/mission.html
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Course Description 

Credential candidates will have the opportunity to investigate the concepts of social justice, as 
well as rethink leadership through the lenses organizational development in equity and the 
sustainability of excellence in schools. 
 
This course is the last course, in a series of three, designed to bring together insights from the 
varying perspectives of practitioners, researchers, and theorists to inform our understanding and 
practices as school leaders for social justice.  In this orientation to the field of educational 
administration and leadership, participants will explore issues of leadership, culture, diversity, the 
dynamics of change, decision-making, organizational effectiveness and the management roles of 
an educational leader.  In support of the mission of the Educational Leadership Department, our 
focus will reflect both current school conditions and the challenge of rethinking schools for the 
future.  The important themes of the course include moral and reflective leadership, enabling 
leadership processes, schools as democratic learning communities, the honoring of diversity, 
equity, and the responsible management of change.  The course pedagogy will emphasize critical 
inquiry, collaborative learning, and reflection. 
 

Course Goals 
 The goal of this course is to assist emerging school leaders in understanding the dynamics of 
leadership and organizational development within the context of the sociocultural development in 
school organizations. Using the principles of organizational equity, students will deepen their 
insights on how the context of one’s thoughts, feelings, values, beliefs, and attitudes influence the 
organization.  
 
Complementary to the first year graduate studies of the Masters’ Program, the CCTC requires 
each credential candidate to know and understand California administrator performance 
expectations (CAPEs). Through the lens of the program’s Mindscapes, emphasis will be placed 
on critical inquiry, collaborative learning, and personal reflection as a means to further develop 
the foundational practices required to embody the attributes needed to emerge as bold and 
responsible leaders who tirelessly advocates for equitable outcomes for all students, but 
particularly for students who are marginalized in our schools. Thus, the purpose of this course is 
threefold:   

 To further deepen emerging school leaders’ understanding of the complexities of current 
education initiatives and to critically analyze methods for social justice; 

 To further deepen emerging school leaders’ understanding of the multifaceted voices of 
diverse groups and their interactions with the sociocultural context of school, and;  

 To further deepen emerging leaders’ understanding of how the combination of these 
constructs informs current practices and to analyze the multiple ways educational leaders 
advocates for social justice and equity. 

 
Course Focus 

To provide a professional and collegial context for inquiry and learning, this course is guided by 
the following objectives in which credential candidates will demonstrate: 

 The awareness of sensitivities in the interpretation of organizational issues; 
 Understanding of knowledge, skills, and attitudes to interpersonal relations; 
 The ability to examine challenges faced by educational leaders; 
 Leadership skills to develop a sense of community in urban school settings 
 The Integration of fieldwork practice with the concepts and problem-solving processes of 

the course 
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Each session will include opportunities for new knowledge, inquiry, practice, personal reflection, 
and the benefit of colleagues’ experience. As active participants, each member brings personal 
insights, leadership challenges, and leadership styles to the group.  
 

Course Objectives 
The California Commission for Teacher Credentialing (CCTC) recently approved the California 
Administrator Performance Expectations (CAPEs) to support preliminary administrative services 
credential candidates in acquiring competencies in the following six categories: (1) Development 
and Implementation of a Shared Vision; (2) Instructional Leadership; (3) Management and 
Learning Environment; (4) Family and Community Engagement; (5) Ethics and Integrity; (6) 
External Context and Policy.  
 
In aligning our department’s Essential Questions with the CAPEs, it is critical to ensure that are 
also in alignment districts’ goals so as to guide our program to ensure students gain proficiency in 
the habits of mind and habits of practice needed to sustain leaders who continuously advocate for 
social justice on behalf of our school communities: 
 
Systems Thinking and Strategic Approaches to Developing a Learning Community 

CAPE 1: Development and Implementation of a Shared Vision 
 Essential Questions: What are powerful ways to include and energize everyone to 

share responsibility for equity and better results for all students?  
 
Teaching and Learning for Equity and High Achievement 

CAPE 2: Instructional Leadership 
 Essential Questions:  What difference are we making and for which students? 

From whose perspective? What skills do I need to take risks and lead for equity? 
 
Social Justice Advocacy 

CAPE 3: Management and Learning Environment 
 Essential Question: How are we doing at focusing resources and energy where 

they will make the most difference to the quality of teaching and learning? 
 
Ethical, Caring, and Reflective Practice 

CAPE 4: Family and Community Engagement 
 Essential Questions: Who belongs and who has influence and who does not? 

 
Building Organizational Capacity through Resource Coherence 

CAPE 5: Ethics and Integrity 
 Essential Questions: How does it feel to work, learn, participate, and live here? 

Whose perspective? 
 
Engaging and Influencing Forces within the Larger Community 

CAPE 6: External Context and Policy 
 Essential Questions: How are we engaging outside resources, forces, and 

relationships to assist us in understanding what changes are needed to get the 
results we desire? 

 
Through the examination of the sociocultural contexts of education that frame the Essential 
Questions, this course will introduce some of the theoretical and practical frameworks necessary 
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for the development of school leaders for social justice. Through this lens, emphasis are placed on 
critical inquiry, collaborative learning, and personal reflection as a means to develop the 
foundational mindsets required to embody the attributes needed to emerge as bold and 
responsible leaders who tirelessly advocate for equitable outcomes for all students, but 
particularly for students who are marginalized in our schools and society.  
 

Key Assignment # 1: 
 
Sustainability of Equity Plan – Action Steps for Implementation and Sustainability: 
We will continue to further develop the suggestions for action in your Equity Plan so as to ensure 
systemic and sustainable change at the site, district, and/or community level. 
 
  

Framework for Equity Plan 
General Directions and Activities 

 
The Purpose 
The purpose of this project is to provide educational administration students with a social justice 
dilemma intended to facilitate and raise awareness of a current critical issue in our school, 
district, or county. School leaders cannot promote excellence in education and claim to be 
advocates of social justice if they tolerate cultures that accept and explain special education 
placement rates, suspension and detention rates, dropout rates and low academic performance for 
a disproportionate number of students, particularly African American, Latino, low socio-
economic status students, English Learners, and students with disabilities. 
 
Social justice requires active work on the part of educators to change, within school and out of 
school environmental circumstances that have a destructive impact on shaping the academic, 
emotional, and social development of children. When developing your plan, a basic element to 
keep in the forefront of your analysis and discussion is that the deliberate process of intervention 
of social justice requires educators to resist discrimination and inequity. (Marshall & Oliva, 2010) 
Of particular concern are those students who have been “written off” because of their 
race/ethnicity, gender, social class, disability, language, and sexual orientation.  
 
The requirements of this social justice perspective do not merely imply assessing needs and 
providing services in order to mainstream marginalized student populations with dictated services 
and program content. Rather it means building participatory, equitable, and just relationships to 
create trusting environments with teachers, parents, students, and community members. Thus, 
social justice perspective calls for school leaders to do the research to create a set of core beliefs 
and organizational characteristics that emphasize the high performance for children, particularly 
those who have been marginalized in our society. (Marshall & Oliva, 2010) 
 
 
The Process: An Activity 

Subject Positioning 
 
As a leader for Social Justice, define your responsibilities for creating and implementing this plan 
in order to stop the disparity between students from widening. You may also want to include how 
you have evolved as an educational leader and include how your beliefs, attitudes, behaviors, 
and/or practices have changed or evolved. Therefore, this section serves as a “mini” biographical 
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sketch and provides the reader with a glimpse into you as a bold, social, responsible leader 
(BSRL). In addition, you should reference the CAPES/Essential Questions, where appropriate, 
throughout your paper showing your growth as an administrator. 
 

Recommendations 
(This area will be emphasized more thoroughly in Masters’ Year 2 Inquiry Project) 

 
Finally, select a preferred option(s) that identifies what actions should be taken.  

1. Describe and explain a high impact recommendation. Consider the following guiding 
questions:  
 State or restate the central problem 
 Explain why you have chosen this recommendation? 
 Explain why this recommendation is the best fit for your students, school, district, 

etc.   
 What does the literature (or research) say (about the inequity or about solutions – or 

your chosen solution(s)?  
 How does it this recommendation relates to your data analysis?  
 How will this address the basic equity problem you have identified? 
 Who will be involved?  
 What PD or re-training is required? 
 How will you go about implementing it?   
 What is the anticipated outcome?  
 Include a summation of your data analysis and your findings from an Equity Audit 

Tool (supports your recommendation(s) 
 Include how your Equity Plan is in alignment with your School Site Plan, School 

Improvement Plan, WASC, etc.) 
 

2. Prioritize your recommendations considering possible budget cuts and other possible 
obstacles to implementation. 

 
3. Identify issues and questions that emerge from the above data 

 
4. Interrogate issues (with probing questions) and provide a deeper analysis:   
 What additional information is needed to further investigate the equity issues that have 

emerged? 
 What patterns have emerged? 
 What further questions have emerged?  

 
Narrative 

 
In narrative form, organize your Equity Plan to effectively convey the above information by 
thoroughly engaging the complexities of the issue while displaying logical development, adequate 
support, and grammatical and mechanical competence. 
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Key Assignment # 2 
 

Spring Summative CAPEs Reflections and ePortfolio 
 

Summative Reflections: 
At the end of the Fall quarter, you submitted a formative reflection on each of the six CAPEs. 
Your Spring reflections should build on each these reflections. Therefore, each CAPE 
reflection (3-4 pages) should begin with a reference to your Fall reflection and highlight the way 
in which you have grown in your understanding of the complexity of each CAPE, thus providing 
a deeper analysis of each CAPE to show your growth as an educational leader for social justice. 
In addition, each CAPE reflection must include a summary on 1-2 artifacts you consider most 
relevant to your development and work as an educational leader for social justice for that CAPE. 
(Note: Do not include the actual artifacts in this assignment. Artifacts are to be included only in 
your portfolio) Thus, reflections must include the following for each of the CAPEs: 

 Provide a synthesis of what you have learned and the skills you have developed, or 
improved upon, in relation to each of the CAPEs 

o Also, provide a synthesis of what you still need to learn, or skills you still 
need to continue to develop in relation to each of the CAPEs, 

o Also, provide a reflection describing the 1-2 artifacts (artifacts will be placed 
in your ePortfolio), and your rationale for including those particular artifacts 
as representative of your leadership work     

 
Electronic Portfolio: 

As stated in the Fall and Winter quarters, an electronic Portfolio is to be maintained by each 
student and submitted during the Spring quarter of the Tier 1 Program. In relation to each of the 
CAPEs, the ePortfolio gives students an opportunity to articulate their personal and professional 
beliefs, their growth as an educational leader for social justice, their reflections on the leadership 
actions observed in their school/district, and an opportunity to reflect on the skills gained and the 
skills that need further developing.  
 
Focusing on, and organized by the each of the CAPEs, the portfolio provides an opportunity for 
credential candidates to synthesize course contents, leadership experiences that reflect one’s skills 
and knowledge gained.  
  
The portfolio is composed of seven sections:  

 Section 1 consists of your most current resume used to apply for administrative 
positions.  

 Sections 2-6 builds on the each CAPE reflection, by first referencing your Fall 
reflection, then, layered with your reflection on how you have grown in your 
understanding of the complexity each of the CAPEs, both professionally and 
personally. Sections 2-6 of your portfolio, organized by the CAPEs, must also 
include 1-2 artifacts (assignments or products from various courses, fieldwork 
experiences, and/or, leadership opportunities at the site/district, etc.) that highlight 
your leadership skill development throughout the Tier 1 Program I. 

 
Through a discussion and reflection on one’s leadership experiences and leadership growth, your 
artifacts must demonstrate your leadership development. Therefore, you are required to 
thoroughly examine each CAPE, write a 2-4-page reflection on each, and, include the actual 
artifacts that represent/highlights your growth, as well as your personal association to each of the 
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CAPEs. In addition, you must acknowledge the areas in which growth or experience is still 
needed. 
 
Merged as one document and organized by each of the CAPEs and its essential question, this 
assignment must be posted on Blackboard before the end of the Spring quarter. All students are 
required to submit an electronic portfolio on Blackboard under Signature Assignment.  
 

Portfolio Talk 
Each student will present a 10-minute synthesis of an aspect of his or her portfolio to the class. 
The presentation will highlight the student’s academic accomplishments and the development of a 
specific leadership skill. The prevailing theme of equity and social justice will be explicit 
throughout the ePortfolio presentation. 
 
Fieldwork Expectations:   
To further deepen the understanding of school leadership, students are required to participate in 
school administrative and/or leadership activities at a school site. The fieldwork (EDLD 6803) 
part is designed for practical, applied learning and provides students an opportunity to expand 
their leadership experience and competence, and to apply, test, and refine classroom work and 
theories. Together, with the university fieldwork supervisor and site/district supervisor, students 
will participate in key fieldwork activities, design, and implement a leadership project critical for 
the experience needed to obtain an administrative position, and write reflections on their work.  
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Student Expectations 
Your full participation adds to the richness of our discussions and to the variety of viewpoints that 
contribute to your emergence as an advocate for bold, social, and responsible leadership skills in 
our urban schools. In addition, this course makes effort to accommodate the needs of each 
student. 
 Class Attendance – Class attendance is a significant factor in meeting the course objectives. 

While unforeseen circumstances may warrant an absence, students are expected to attend 
each class session. Make-up activities may be assigned at the discretion of the instructor. 
 

 Oral Presentations, Analytical Writing, and Reading Critically – Student work must 
reflect graduate school standards for: quality of content; clarity of thought and expression; 
critical analysis, discussion and conclusions; and application to leadership decisions.  

 
 Class participation – Learning is a participatory activity. Student participation in is a 

necessary and viable factor in understanding the multifaceted lens of leadership development 
for social justice. 

o Collaborative Conversations – Various assignments (in-class and outside of the 
classroom) will require students to discuss and present educational issues to the class. 
Students are expected to fully participate and contribute to these discussions. 

o On-line Activities and Communications – Various class sessions may be held on-line 
using the Blackboard technology. While the class does not physically convene during 
these sessions, students are expected to fully participate and complete the required 
assignments for these sessions. Blackboard assignments are to be completed before 
the following face-to-face session or as directed.  

 
Student Assessment: 
A student’s final letter grade for the EDLD 6550 will be based on the following: 

1. Class Attendance    10% 
2. Class Participation     10% 
3. Equity Plan Recommendations  20% 
4. CAPEs Reflections    20% 
5. ePortfolio Submission    20% 
6. Portfolio Talk     20% 

 
PLEASE NOTE: Student’s final grade for EDLD 6803 will be based on C/NC for the 
completion of the following: 

1. Posting of completed Leadership Project Plan 
2. Posting of completed Fieldwork Activities Plan 
3. Posting of 2 Fieldwork and/or Case Studies Reflections 

 
Class Modality: 

The instructional approach (concepts, activities, and instructor’s/professor’s style) in this class is 
strongly rooted in the learning theory of constructivism. This theory posits that student 
knowledge is constructed uniquely and individually in multiple ways, through a variety of 
authentic tools, resources, experiences, and contexts. This graduate level course will assume a 
posture characterized by the following constructivist attributes: 

 The pursuit of student questions is highly valued 
 Students are viewed as thinkers with emerging theories about the world 
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 The instructor generally behaves in an interactive manner mediating the environment for 
students. 

 The instructor seeks the students’ point of view to understand student’s conceptions of 
interpersonal communication for use in subsequent lessons. 

 Assessment of student learning is interwoven with teaching and occurs through 
instructor/professor observations of students at work, through peer-to-peer assessments, 
and through student demonstrations of knowledge content. 

 
The preceding factors allow the learning process to be experienced as both an active and a 
reflective process permitting learners to make sense of the world of education. The constructivist 
learning theory is philosophically grounded in the notion that learning is internally controlled and 
mediated by the learner. 
 

Department Use of Student Work 
The Department of Educational Leadership may use student work:  

 As a potential sample or example for other students, with the understanding that all 
identifying information will be removed prior to sharing the work.  

 As part of the department’s “norming” process for determining standards, with the 
understanding that all identifying information will be removed prior to sharing the work. 

 
Students with Disabilities 

“If you have a documented disability and wish to discuss academic accommodations, or if you 
would need assistance in the event of an emergency evacuation, please contact me as soon as 
possible. Students with disabilities needing accommodation should speak with the Accessibility 
Services.” 
 

Academic Dishonesty 
By enrolling in this class the student agrees to uphold the standards of academic integrity 
described at http://www20.csueatbay.edu/academic/academic-policies/academic-dishonesty.html.  
 

Emergency Procedures 
California State University, East Bay is committed to being a safe and caring community. Your 
appropriate response in the event of an emergency can help save lives. Information on what to do 
in an emergency situation (earthquake, electrical outage, fire, extreme heat, severe storm, 
hazardous materials, and terrorist attack) may be found at 
http://www.aba.csueastbay.edu/EHS/emergency_mgnt.htm  
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www20.csueatbay.edu/academic/academic-policies/academic-dishonesty.html
http://www.aba.csueastbay.edu/EHS/emergency_mgnt.htm
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Scope and Sequence 
EDLD 6550: Leadership and Organizational Development 

 
The scope and sequence is provided so that students are cognizant of the content progression of 
the course throughout the quarter. This matrix serves as a curricular framework, aligned to the  
CAPEs, Linked Learning, and LCAP expectations and goals, with built-in flexibility for last 
minute inclusions/exclusions of topics. The instructor reserves the right to alter either the scope or 
sequence contingent on students’ needs and learning pace of the class. 
 

Spring 2017 Course Assignments and Materials  
 
Session Topic Text Readings: 

Theoharis & 
Scanlan 

Text Readings: 
Chance 

Notes: 

Session 1 
  
 
 

An Introduction to 
Systems Thinking 
 
 
 

Chapter 1: 
Introduction: 
Intersectionality 
in Educational 
Leadership 

Chapter1: 
Applying 
Organizational Theory 
to Educational 
Leadership: An 
Overview of 
theoretical 
Foundations 

Organizational 
Theory and 
Application to 
Practice 

     
Session 2 
 

CAPE 2: 
Instructional 
Leadership 

 

Chapter 2: 
Inclusive 
Leadership and 
Disability 

Chapter 2: 
Organizational 
Structure: 
Fundamental 
Constructs that Define 
Schools 

Teaching and 
Learning for Equity 

and High 
Achievement 

     
Session 3 

 

 

CAPE 1: 
Development & 

Implementation of a 
Shared Vision 

 
 
 

Chapter 5: 
Inclusive 
Leadership and 
the English 
Learner 

Chapter 3: 
Systems Theory: 
Understanding the 
Dynamics of Schools 
as Open Systems 

Systems Thinking 
and Strategic 
Approaches to 
Developing a 
Learning 
Community 

 
Habits of a System 

Thinker 
 

     
Session 4 
  

CAPE 3: 
Management and 

Learning 
Environment 

 

Chapter 10: 
The Equity Audits 
as a the Core of 
Leading 
Increasingly 
Diverse Schools in 
the District 

Chapter 4: 
Organizational 
Culture: Schools as a 
Learning Organization 

Social Justice 
Advocacy 

 
Leadership and 
School Culture 

 
Organizational 

Learning 
 

     
Session 5 
  

CAPE 4: 
Family and 

Chapter 9: 
Inclusive 

Chapter 5: 
Leadership: 

Ethical, Caring, and 
Reflective Practice 
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Community 
Engagement 

 

Leadership on the 
Social Frontiers: 
Family and 
Community 
Engagement 

Influencing Behavior, 
Relationships, and 
School Effectiveness 

 
Leading in a 

Culture of Change 

     
Session 6 
  

CAPE 5: 
Ethics and Integrity 

 
 

Chapter 4: 
Inclusive 
Leadership and 
Race 
 

Chapter 6: 
Contingency Theory: 
Variables Affecting 
Organizations and 
Leadership 

Building 
Organizational and 
Systems 
Leadership 
 
 

Session 7 
 

CAPE 6: 
External Context 

and Policy 
 

Chapter 5: 
Inclusive 
Leadership and 
Poverty 

Chapter 7: 
Inclusive 
Leadership and 
Gender 

 
 

Chapter 7: 
Motivation: The 

Human Dynamics of 
Leadership 

Engaging and 
Influencing Forces 
within the Larger 
Community 
 

     
Session 8 
 

 
 

CAPES 1-6:  Chapter 8: 
Communication: The 

Impact of 
Organizational 

Structure on 
Information Flow and 

Perceptions 
 

Leadership roles in 
conflict resolution  
 

     
Session 9 

 
 

CAPES 1-6 
 

 Chapters 9: 
Decision Making: An 
Essential Function of 

Leadership 
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CAPES 1-6  Chapter 10: 
Organizational 

Change: Reforming 
and Restructuring 

 

ePortfolio Talk 

Finals 
Week 

  Submission of 
Leadership Portfolio 
to Blackboard 

 
Submission of 
Summative 
Mindscapes 
Reflections to 
Blackboard 
 

All assignments 
must be posted 

 



 
CALIFORNIA STATE UNIVERSITY – EAST BAY 

 
SYLLABUS: EDLD 6410 – All Online – Supervision and Staff Development 

 
Instructor Information: 
Instructor: 
Telephone: 
Email:    
 
 

COURSE OVERVIEW 
 
The aim and purpose of this course is to support students in developing their 
understanding of the concept of instructional supervision and its relationship to 
teachers’ professional growth. The course will focus on site-based approaches to 
strengthening teaching and learning, with an emphasis on various forms of leadership 
as well as multiple approaches to teacher development. Particular attention will be given 
to the school as an environment for professional learning and the conditions under 
which such an environment is created and sustained. Major aims of this course are to 
support students in achieving a coherent view of supervision based on their own 
professional values and to deepen students’ understanding of professional 
development, and their capacity to facilitate the growth of individuals and groups. 
 
Course Description:  The purpose of this course is for students to develop theoretical 
and practical understandings of techniques for effective staff development with an 
emphasis on clinical supervision.  Students will learn basic theory of supervisory 
functions, systematic planning, and procedures in design and delivery of in-service 
training programs. 
 
Focal Questions 
 

1. What knowledge, beliefs, attitudes, and skills are essential for educational 
leaders to supervise staff so that teaching and learning are improving 
continuously? 

2. What are powerful ways to include and energize everyone to share responsibility 
for the professional development of all staff in order to achieve equity in learning 
and better results for all students? 

3. How do bold, socially responsible leaders develop effective, collaborative 
professional learning communities? 
 

Note: Information regarding unions (employee relations), evaluation of employees, and laws 
pertaining to personnel administration will be provided in EDLD 6675 Finance and Human 
Resources and to a limited degree in EDLD 6650 Educational Law. 
 
EDLD 6410 SUPERVISION AND STAFF DEVELOPMENT (4 units) 
Gaining an overview of theories of supervisory functions is central to this course. It will 
survey techniques that provide for professional development to support new and 
experienced teachers to build more equitable outcomes for students, while developing 
tools to work effectively with diverse student populations. It gives an introduction to 



systematic planning and procedures in the design and delivery of in service training 
programs that support state standards with equitable outcomes.  
 
Course Objectives 
Students will: 

 identify and develop clear, grounded, evidence-based beliefs, values and 
assumptions related to instructional leadership, supervision, and professional 
development; 

 understand and practice the interpersonal, and leadership competencies basic to 
effective supervision and professional development; 

 analyze organizational policies and practices that support effective instructional 
practices; 

 apply principles of adult learning, equity, and organizational renewal to the 
design and practice of supervision and professional development; 

 understand that the leadership of adults, the creation of a professional learning  
community, and the development of leadership capacity are integral to 
continuous improvement, equity, and student success; 

 perform a critical appraisal of the progress towards equity and diversity at school 
sites; 

 become knowledgeable of various forms, types, and purpose of  observation, 
coaching and evaluation processes; and 

 become knowledgeable of alternative supervisory and coaching resources and 
teacher leadership roles and ways to develop teacher leadership practices. 

 Additional learning outcomes for this course, are embedded in the California 
Administrator Performance Expectations (CAPE-Revised 2016). These 
outcomes are listed in a matrix at the bottom of this document (Figure 3) 
and are infused into the activities and assignments noted on the matrix and 
the Curriculum Map that follows. 
 

 
REQUIRED TEXTS: 
 
Supervision that Improves Teaching and Learning, 4th Edition, Susan Sullivan and 
Jeffrey Glanz ISBN 978-1-4522-5546-0 published by Corwin.  This book is required.   
Note: This text gives you “assignments” and activities via the text’s narrative or via 
“microlabs”.   Unless an assignment or activity is listed in the All-in-One Schedule 
(below), you may ignore the text’s suggestions. 
 
Never Underestimate Your Teachers, by Robyn Jackson, ASCD publishers, ISBN 
978-1-4166-1528-6. This book is required. 
 
Assignments: Please see the Course Assignments section/link on our course website 
in Blackboard, and the All-in-One Schedule. 
 
Readings:  Additional articles to support the major themes are found on Blackboard in 
our course webisite, and listed in the All in One Schedule. 
 
 



COURSE PARTICIPATION:   
 
This course is organized in the format of online seminars.  Students will participate in 
weekly forums discussing leadership issues.   
 
Students’ individual growth and learning is inextricably linked to their engagement in the 
forums; similarly, their classmates’ development is interdependent with their 
participation and engagement.    
 
Each week’s activities include opportunities to learn new concepts and explore new 
ideas as well as time for personal reflection, skill practice, collaboration and problem 
solving.  
 
As a member of the cohort learning community, each person is expected to participate 
as a professional in Blackboard forums: prepared, open to new ideas, willing to share 
thoughts and insights and ready to listen to the insights of others.  
 
All student work needs to be informed, complete, and thoughtful.  This work must reflect 
graduate school level clarity, depth of thought, correct usage and grammar.  Work 
should be professional in content and appearance, in keeping with the standards of 
effective leadership.  (Note: The work posted here may be reviewed at some point by 
accreditation officials and/or college administrators.  Although what is posted is held in 
confidence by fellow Collaborative Group members, students should remember that 
anything posted in an email or online can eventually be viewed, even years later, by 
individuals we may have never met.) 
 
Expectations for student participation include the following: 
Students will 

 Participate in each Forum on time with work thoughtfully completed and 
assignments prepared. 

 Carefully read their colleagues’ postings. 
 Participate actively in forum discussions, and contribute towards facilitation of the 

discussion process and the participation of others. Such facilitation includes 
actions such as asking clarifying questions, summarizing, synthesizing, showing 
relationships between the reading and the discussion, providing examples, 
helping to include everyone in the conversation, staying focused and on task. 

 Always email the instructor(s) if they have questions (e.g. not post questions in a 
Forum).   

 
 
Attendance: 
 
Weekly participation in Blackboard is essential.  In-depth discussions on important 
educational issues require that all participants post responses to forum prompts, and 
read and respond to postings of other participants—all in a timely manner.   
Carefully review the All-in-One Assignment Schedule on the first day of class and 
make a careful and detailed plan for the quarter. 
 



 
ASSIGNMENT OF GRADES 
 
Students have been admitted to the Educational Leadership Program at California State 
University—East Bay, on the basis of their proven ability to carry out graduate level 
work.  Students are expected to maintain professional standards in their engagement 
with colleagues and the professor and to demonstrate an appropriate level of 
performance.   
 
Students will be expected to revise and resubmit work that does not yet meet California 
State University Educational Leadership Program’s expectations.  
 
Grades will be based on points earned for assignments and class participation.  
 

Attendance, Class participation 
(including online participation), following 
group norms, and performance in class 
projects. 

 150 points   

All assignments 150 points  
Total 300 points 

  
Grading Scale 
300-280 = A  279-270 = A-  269-260 = B+ 259-250 = B 
249-240 = B-  239-230 = C+ 229-220 = C  219-210 = C- 
209-200 = D+ 199-190 = D  189-180 = D-  179-0     = F 
 
 
 
 
   

 
 
 
 
 
 
 
 

 
 
 
 
 
 
 

 
 



THE FOLLOWING INFORMATION IS PROVIDED AS AN ADDENDUM TO THE 
SYLLABUS, TO HELP STUDENTS UNDERSTAND THE STANDARDS, WHICH ARE 
LEARNED AS PART OF THE PRELIMINARY ADMINISTRATIVE SERVICES 
CREDENTIAL. 
 

California Administrator Performance Expectations (CAPE) Revised 2016 
Curriculum Map for CTC/CATE Standards/EDLD 6410 

 
 
CAPE 2: INSTRUCTIONAL LEADERSHIP: Education leaders shape a collaborative 
culture of teaching and learning informed by professional standards and focused on 
student and professional growth 
 
 

CAPEs 

Focus of Practice 
Within the CAPE 

 
 

Activities 

2A: Personal and 
Professional 
Learning  
New administrators 
recognize that 
professional 
growth is an 
essential part of 
the shared vision 
to continuously 
improve the 
school, staff, 
student learning, 
and student safety 
and well-being. 
During preliminary 
preparation, 
aspiring 
administrators 
learn how to: 
 

1. Use the California 
Standards for the Teaching 
Profession (CSTP) for 
teachers and the CAPEs and 
CPSEL for administrators to 
describe and set 
expectations for growth and 
performance for staff and for 
themselves. 
 

Students read and apply their 
knowledge of these 
standards as they observe 
teachers and design a 
professional development 
plan for their school.  They 
think about how to analyze 
the instruction teachers 
provide and find the best way 
to collaboratively assist 
teachers who have not yet 
met the standards.  This 
assistance can take the form 
of peer coaching, modeling, 
guided practice, or 
informal/formal professional 
development activities.  
Graduate students are 
required to be self-reflective 
and compare their growth to 
the CAPEs, and teachers’ 
growth to the CSTP 
standards.  Required course 
Activities provide the 
opportunity to reflect and to 
set expectations for growth.  
These activities include 
formal observations, 



CAPEs 

Focus of Practice 
Within the CAPE 

 
 

Activities 

Collaborative Group 
discussions, the Response to 
the Literature writing activity, 
and the development of a 
school wide professional 
development plan. These 
activities give students 
opportunities to share their 
knowledge and to reflect on 
how they will apply this 
knowledge in their practice as 
an educational leader. 
 

2A: Personal and 
Professional 
Learning  

2. Involve staff in identifying 
areas of professional 
strength and development 
that link to accomplishing the 
school’s vision and goals to 
improve instruction and 
student learning. 

Students watch lectures 
(videos), read, reflect with 
peers, and discuss with 
faculty members the needs of 
their own school staff.   
 
Students create a school 
wide professional 
development plan that 
requires a review of data 
(including student learning 
and instructional 
observations) and of the 
vision of the school. The goal 
of their professional 
development plan is to bring 
about greater equity of 
learning for all students. 
   

2A: Personal and 
Professional 
Learning  

3. Assist staff in developing 
personalized professional 
growth plans, based on 
state-adopted standards that 
identify differentiated 
activities and outcomes for 
individual and collaborative 
learning based on the CSTP, 
CAPEs, and CPSEL. 

Students complete a formal 
Individualized Professional 
Development plan for a 
teacher (not identified by 
name) at their school.  This 
plan takes into account the 
teacher’s individual areas for 
growth and utilizes the 
resources available at the 
school (including coaching, 



CAPEs 

Focus of Practice 
Within the CAPE 

 
 

Activities 

formal training, and other 
activities which focus on the 
teacher’s area for growth).  
 

2A: Personal and 
Professional 
Learning  

4. Use resources to support 
evidence-based practices 
that staff can apply to solve 
school-level problems of 
practice. 
 

Students watch lectures 
(videos), read, discuss, and 
complete activities which 
show they are learning how 
to use observations, student 
achievement data (tests, 
grades, and work samples), 
collaboration (Professional 
Learning Community 
practices) and other relevant 
information to develop 
strategies to improve 
instruction. 
 

2B: Promoting 
Effective 
Curriculum, 
Instruction, and 
Assessment 
New administrators 
understand the role 
of instructional 
leader and use the 
state-adopted 
standards and 
frameworks to 
guide, support, and 
monitor teaching 
and learning. 
During preliminary 
preparation, 
aspiring 
administrators 
learn how to: 

1. Use a range of 
communication approaches 
to assist staff and 
stakeholders in 
understanding state 
standards, student 
assessment processes, and 
how these relate to 
accomplishing the school’s 
vision and goals. 
 

In videos, readings, group 
discussions, and reflections 
students think about how to 
best collaborate in their 
learning community and to 
implement effective 
instructional strategies, so 
that all students can achieve 
the learning standards to the 
greatest degree possible.   
 
For example, graduate 
students in one activity 
participate in a pre-
observation conference, 
which sets instructional goals 
for the students/teacher, they 
observe a lesson, and they 
have a collaborative post-
observation conference.  
Students also work with 
school stakeholders when 
they design a school wide 
professional development 



CAPEs 

Focus of Practice 
Within the CAPE 

 
 

Activities 

plan which is has the goal of 
improving all students’ 
learning. 
 

2B: Promoting 
Effective 
Curriculum, 
Instruction, and 
Assessment 
 

2. Establish and maintain 
high learning expectations for 
all students. 
 

Equity and the principle of 
providing instruction so that 
all students can achieve to 
the greatest extent possible 
is the foundational value 
mentioned often in 
instructional video lectures, in 
the readings, in the 
assignments.   

For example, in the School 
Professional Plan, graduate 
students have this 
expectation for the 
assignment: “Understand that 
the leadership of adults, the 
creation of a professional 
learning community, and the 
development of leadership 
capacity are integral to 
continuous improvement, 
equity, and student success.” 

 
2B: Promoting 
Effective 
Curriculum, 
Instruction, and 
Assessment 
 

3. Support and promote 
effective instruction and a 
range of instructional 
methods and supporting 
practices that address the 
diverse educational needs of 
all students. 
 

As students watch the video 
lectures and complete the 
readings in order to develop 
an understanding of this 
standard, they share in their 
Collaborative Discussion and 
in their Response to 
Literature, their reflections.  
This standard is also 
exhibited in their work as they 
complete all of the course 
assignments and is closely 
tied to the Department’s 
mission and values. 



CAPEs 

Focus of Practice 
Within the CAPE 

 
 

Activities 

 
2B: Promoting 
Effective 
Curriculum, 
Instruction, and 
Assessment 
 

4. Recognize discriminatory 
practices, signs of trauma, 
manifestations of mental 
illness, and promote 
culturally responsive, positive 
and restorative strategies to 
address diverse student and 
school needs. 
 

Meeting the needs of all 
learners, including those with 
special needs, and all cultural 
groups is a theme found 
throughout the course’s 
activities and materials.  In 
regard to meeting the needs 
of special needs students 
with mental illnesses, there 
are four articles provided in 
the course materials as a 
resource for graduate 
students who strive to meet 
the needs of all students, 
including special needs 
students. 
 
It is likely that this standard is 
also addressed within the 
activities and discussions in 
the Leadership (cohort) 
courses. 
 

2B: Promoting 
Effective 
Curriculum, 
Instruction, and 
Assessment 
 

5. Identify and use multiple 
types of evidence-based 
assessment measures and 
processes to determine 
student academic growth and 
success. 
 

This standard is emphasized 
throughout the course as part 
of the focus of building an 
effective, evidence-based 
instructional program, and it 
is discussed extensively in 
the Educational Leadership 
Journal’s article provided to 
graduate students, “Seven 
Practices for Effective 
Learning”. 

2C: Supporting 
Teachers to 
Improve Practice 
New administrators 
know and apply 
research-based 
principles of adult 

1. Use adult learning theory 
to design, facilitate, and 
implement various strategies 
that guide and support staff 
members in improving their 
practice. 
 

Adult learning theory is 
explained in the lectures and 
in the readings.  Students 
apply this knowledge as they 
develop both an individual 
professional development 
plan and a whole school 



CAPEs 

Focus of Practice 
Within the CAPE 

 
 

Activities 

learning theory and 
understand how 
teachers develop 
across the phases 
of their careers, 
from initial 
preparation and 
entry, through 
induction, ongoing 
learning, and 
accomplished 
practice. During 
preliminary 
preparation, 
aspiring 
administrators 
learn how to: 
 

professional development 
plan. 

2C: Supporting 
Teachers to 
Improve Practice 
 

2. Create and foster a culture 
of continuous improvement 
by employing strategies to 
encourage staff to be open to 
new ideas and motivated to 
learn and change. 
 

In the lectures, readings, 
discussions, in every 
assignment, and in the 
reflective Response to the 
Literature, students are 
encouraged to think about 
how to motivate every 
member of the school 
community to reflect on the 
data regarding student 
learning, and to develop 
approaches which will 
improve instruction, 
particularly for ELLs and 
students-at-risk of academic 
failures. 
 

2C: Supporting 
Teachers to 
Improve Practice 
 

3. Use state-adopted 
professional standards (e.g., 
CAPEs and CSTP) with staff 
and the community as a 
foundation to guide 
professional learning. 
 

These standards are 
reviewed several times 
during the course. Students 
use these foundation 
standards in developing a 
school wide professional 
development plan.   



CAPEs 

Focus of Practice 
Within the CAPE 

 
 

Activities 

 
It is likely that this standard is 
also addressed within the 
activities and discussions in 
the Leadership (cohort) 
courses in particular in the 
last quarter of the credential 
program, when students 
complete their Equity project. 
 

2C: Supporting 
Teachers to 
Improve Practice 
 

4. Build a comprehensive 
and coherent system of 
professional learning focused 
on reaching the shared vision 
of equitable access to 
learning opportunities and 
resources and positive 
outcomes for all students. 
 

Students learn about 
professional learning 
communities and the 
importance of professional 
development in many of the 
course lectures and in the 
course’s literature.   
 
Students apply this 
knowledge in their activities, 
particular when they design a 
school wide professional 
development plan. It also 
comes into practice as they 
share information with 
teachers in their individual 
post- observation 
collaborative conferences. 
 

2D: Feedback on 
Instruction 
New administrators 
know and 
understand TK–12 
student content 
standards and 
frameworks, TK–
12 performance 
expectations, and 
aligned 
instructional and 
support practices 

1. Use knowledge of TK-12 
student academic content 
standards and appropriate 
instructional practices to 
observe classroom planning 
and instruction in accordance 
with LEA policy and 
practices; analyze evidence 
of teacher effectiveness 
based on student work and 
learning outcomes; 
communicate evaluative 
feedback effectively, 

Graduate students learn how 
to work collaboratively with 
teachers to focus upon their 
instructional practices and to 
assure that all learners have 
the opportunity to learn the 
TK-12 academic content 
standards, to be sure that 
students are given formative 
assessment and feedback, 
and ensure that the methods 
used to monitor student 
learning provide students 



CAPEs 

Focus of Practice 
Within the CAPE 

Activities 

focused on 
providing equitable 
learning 
opportunities so 
that all students 
graduate ready for 
college and 
careers. During 
preliminary 
preparation, 
aspiring 
administrators 
learn how to: 

equitably, and on a timely 
basis to help teachers 
improve instructional 
practices and foster positive 
learning environments. 

with the information they 
need to progress. 

This standard is addressed 
and explicitly tied to the 
formal teacher observation 
assignment, when graduate 
students conduct a pre-
observation conference, 
conduct a formal observation, 
and then have a collaborative 
post-observation conference. 

2D: Feedback on 
Instruction 

2. Use the principles of
reflective, courageous, and
collegial conversation to
provide unbiased, evidence-
based feedback about
observed teaching and
learning to improve
instructional practice.

Graduate students learn how 
to work with teachers to focus 
upon teachers’ instructional 
practices, to find ways of 
collaboratively and 
diplomatically review the 
evidence of learning, and to 
reflect together regarding the 
best ways of improving 
instruction so that all 
students’ learning needs are 
met. 

This standard is addressed 
and explicitly tied to the 
formal teacher observation 
assignment, which is when 
graduate students lead a pre-
observation conference, 
conduct a formal observation, 
and then have a collaborative 
post-observation conference 
with the teacher who has 
been observed. 

2D: Feedback on 
Instruction 

3. Provide timely,
constructive suggestions
about instructional strategies

This Standard is addressed 
in the School Professional 
Development Plan 



CAPEs 

Focus of Practice 
Within the CAPE 

 
 

Activities 

and assessments, available 
resources, and technologies 
to refine and enhance 
instruction and assessment 
that supports student 
learning, safety, and well-
being. 
 

assignment.  It is also a core 
feature discussed in lectures, 
collaborative discussions, 
and in the class readings.  
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MISSION  
The mission of the CSUEB Department of Educational Leadership is to prepare and influence bold, 
socially responsible leaders who will transform the world of schooling.  Our central role is to ignite 
the leadership capacity needed to create vital, democratic and caring places for powerful teaching 
and learning. The Values and Beliefs of the department form the basis for challenging assumptions 
about traditional forms of educational leadership.  
 
DEPARTMENT VALUES AND BELIEFS 
The Department of Educational Leadership and its Advisory Board has refined, clarified and 
developed working values and beliefs that had been in place in the department since 1989. The 
department values and beliefs are: 
 

Values Beliefs 

Democratic 
Collaboration 

 Everyone has an inherent right to actively participate in decisions which affect 
him/her. 

 Overall success of leaders is measured by the extent to which their actions lead 
to improved quality of democratic practices and social justice. 

 Leaders seek to engage with all community members to build personal and 
group accountability. 

Diversity and Equity  Leaders strive to promote full equity and access to education for everyone, 
with particular attention to those experiencing the greatest inequalities. 

 Leaders cherish and capitalize on human diversity from the schools' 
communities in establishing and achieving goals. 

Bold, Responsible 
Leadership 

 Leaders act in ways that closely match their stated beliefs, values and goals. 
 Leaders recognize that education is a political process in which they must be 

actively engaged. 

Critical Inquiry and 
Continuous 

Improvement 

 Leaders engage in ongoing reflective and critical self-examination. 
 Leaders manifest a spirit of critical inquiry, openness to others' views, and 

willingness to change when new insights develop. 

 
 
 

mailto:Pamela.comfort@csueastbay.edu
mailto:pcomfort@cccoe.k12.ca.us
http://edschool.csuhayward.edu/departments/edld/mission.html
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COURSE DESCRIPTION 
This course addresses the following California Administrator Performance Expectation (CAPE):  
6: EXTERNAL CONTEXT AND POLICY 

Education leaders influence political, social, economic, legal and cultural contexts affecting 
education to improve education policies and practices. 
6A: Understanding and Communicating Policy  
New administrators are aware of the important role education policy plays in shaping the learning 
experiences of students, staff, families, and the larger school community. During preliminary 
preparation, aspiring administrators learn how to: 
1. Recognize that any school is part of a larger district, state, and federal contexts that is 

influenced by political, social, economic, legal, and cultural factors. 
2. Understand and analyze governance and policy systems and use this knowledge to explain roles 

and relationships of school and district administrators, local and state boards of education, and 
the legislature to staff and the school community. 

3. Facilitate discussions among staff and the community about aligning mandates and policies 
with staff and student goals for continuously improving instruction, learning, and well-being. 

4. Operate within legal parameters at all levels of the education system. 
 
The Education of California’s students is influenced and impacted on a daily basis by voluminous 
laws governing every aspect of public education - from the Federal and State constitutions to 
thousands of statutes enacted by the state and federal government and by an equal number of 
cases interpreting the law.  School administrators are bombarded everyday with questions and 
issues related to student discipline, free speech, special education, employee issues, parent 
complaints, grievances, and violence on campus.  
 
This course will attempt to distill the vast law governing students, employees and schools in 
general through a review of statutes and cases in order to familiarize and sensitize students to the 
most common legal issues confronted in a school setting.  We will explore these issues through 
readings, classroom discussion, and application of legal principles through hypotheticals.   
 
REQUIRED TEXTS, COURSE ASSIGNMENTS & GRADING WEIGHTS 
California School Law by Frank Kemerer, Peter Sansom and Jennifer Kemerer.  Stanford University 
Press. Third Edition. ISBN-978-0804785150 
Critical Race Theory in Education Edited by Adrienne D. Dixson and Celia K. Rousseau, Routledge 
Press (2006) ISBN: 978-0415952921 

 Weekly Cohort Discussion (30%): Building a community of practice requires students to sustain 
a certain level of collaborative inquiry with cohort colleagues. As such, upon the completion of 
the assigned sections of the texts, students are expected to participate actively in online 
discussions by posting responses to the hypothetical scenarios presented in the slideshow 
summaries for each week. The Online Discussion will reflect a student’s blending of concepts 
from the weekly reading, supplemental materials, insights from practice and colleague 
reflections.  Through the exploration and discussion of these scenarios, you will learn to 
consider the larger context and factors that influence an administrator’s daily decisions.  
(Cohort Discussion Guidelines can be found on the Blackboard Course Materials page.) Each 

CAPE 6 
6.A. 1,2,3,4 
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week, you will be responsible for a minimum of three posts: 1) your response to the 
hypothetical scenario; 2) your comment on a classmate’s response; and 3) your comment on 
the CRT presentation (unless it’s your turn to create the presentation).   

 Critical Race Theory (CRT) Chapter Presentations (30%): Students will be expected to read each 
of the assigned chapters, and sign up to develop a presentation on one of the chapters in 
the Critical Race Theory in Education book.  Students may work alone or in groups of two or 
three and present the theory/story of the chapter and then give real life examples of situations 
they have experienced or observed in a California School District as an online 
presentation.  Detailed information about what is to be included can be found on the 
Blackboard Classroom Materials page.  If you work in a group please indicate who was involved 
in the preparation of each portion of the presentation.  Sign up for your presentation using the 
link in the Announcements section of our online classroom.  The readings in the text, and 
discussions of each assigned chapter, are designed to prepare you to facilitate discussions 
among staff and the community about aligning mandates and policies with staff and student 
goals for continuously improving instruction, learning, and well-being – through an equity lens. 

 

 Take-Home Final (40%):  The take-home final is an open book test designed to cover many of 
the areas of the law covered in the class.  As such, students will be expected to refer to the 
laws, statutes, and course cases cited in the textbook as rationale for their responses. If 
students read the materials, participate in on-line discussions, and demonstrate their 
knowledge on the exam, they will find it a good learning experience.  Reading and discussion of 
the textbook, will support your understanding and analysis of governance and policy systems 
and lead to your ability to use this knowledge to explain roles and relationships of school and 
district administrators, local and state boards of education, and the legislature to staff and the 
school community.  Successful completion of the final exam will demonstrate your learning 
about the factors which must be considered in order to operate within legal parameters at all 
levels of the education system. The Final Exam will be posted 3 weeks prior to the end of the 
course and is due on the final day of the course.  Please plan your time accordingly. 
Please Note: Late posts receive a reduction of 10% credit per week.  I will attempt to have all 
assignments graded within one week of the due date (for on-time submissions).  You are highly 
encouraged to follow your progress in the Blackboard Grade Book. 
 
COURSE CALENDAR  
 

Date Wk  Topics Reading  Assignments 

1/3 - 
1/7* 

1 Introduction 
to School Law 
and Critical 
Race Theory in 
Education 

Read Ch. 1 in California 
School Law, (CSL) pp. 1-
44 and Part I, Ch. 1 in 
Critical Race Theory in 
Education  
(CRT) pp. 11-26 

•    Go to the Discussion Board and 
address the following issues: 

•    Describe an experience in your 
school career that involved a legal 
issue; 

•    Discuss the pros and cons of charter 
schools. 

•    Comment on another student’s post 
•    Sign-up to do a CRT presentation 

using the link on the 

CAPE 6 
6.A. 3 

CAPE 6 
6.A. 1, 4 
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Announcements page. 

1/8 -
1/14 

2 Equity, 
Adequacy and 
School Finance 

Reach Ch. 3 in CSL 
and Part II: Ch. 3: 
The First Day of 
School: A CRT Story 

•    Go to the Discussion Board 
•    Respond to the hypothetical in the 

slideshow. 
•    Comment on another student’s post 
•    Post CRT Presentation (Only if you 

signed up for this week!)  

1/15 -
1/21 

3 Unions and 
Collective 
Bargaining 

Ch. 4 in CSL and 
Part II: Ch. 4: 
Pedaling Backward: 
Reflections 
on Plessey and Bro
wn in Rockford 
Public Schools De 
Jure Desegregation 
Efforts 

•    Go to the Discussion Board 
•    Respond to the hypothetical in the 

slideshow. 
•    Comment on another student’s post 

 Post CRT Presentation (Only if you 
signed up for this week!)  

 If you haven’t already, then 
comment on the CRT Presentation 
from Week 2 by the end of this 
week. 

1/22 -
1/28 

4 Personnel: 
Employee 
Classifications 
and 
Disciplinary 
Action 

Ch. 5 in CSL and 
Part II: Ch. 7: 
Critical Race 
Perspectives on 
Desegregation: The 
Forgotten Voices of 
Black Educators 

•    Go to the Discussion Board 
•    Respond to the hypothetical in the 

slideshow. 
•    Comment on another student’s post 

 Post CRT Presentation (Only if you 
signed up for this week!)  

 Comment on the CRT Presentation 
from Week 3 

 

1/29 -
2/4 

5 First 
Amendment 
Rights of 
Employees 
and Students 

Ch. 6 in CSL and 
Part II: Ch. 8: 
Parent(s): The 
Biggest Influence in 
the Education of 
African-American 
Football Student-
Athletes 

•    Go to the Discussion Board 
•    Respond to the hypothetical in the 

slideshow. 
•    Comment on another student’s post 

 Post CRT Presentation (Only if you 
signed up for this week!)  

 Comment on the CRT Presentation 
from Week 4 

2/5 – 
2/11 
  
  

6 The Schools 
and Religion 

Ch. 7 in CSL and 
Part III: Ch. 10: 
Critical Race 
Ethnography in 
Education: 
Narrative, 
Inequality and the 
Problem of 
Epistemology 

•    Go to the Discussion Board 
•    Respond to the hypothetical in the 

slideshow. 
•    Comment on another student’s post 

 Post CRT Presentation (Only if you 
signed up for this week!)  

 Comment on the CRT Presentation 
from Week 5 

2/12 – 
2/18 

7  Student 
Discipline, 

 Ch. 9 in CSL and 
Part III: Ch. 11: The 

•    Go to the Discussion Board 
•    Respond to the hypothetical in the 
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Privacy and 
Searches, 
Dress Codes 
and Gang-
Related 
Apparel 

Fire This Time: Jazz, 
Research and 
Critical Race Theory 

slideshow. 
•    Comment on another student’s post 
•    Post CRT Presentation (Only if you 

signed up for this week!) 

 Comment on the CRT Presentation 
from Week 6 

2/19 – 
2/25 
  

8  Discrimination 
and 
Harassment 

Ch. 11 in CSL and 
Part IV: Ch. 12: 
Where the Rubber 
Hits the Road: CRT 
Goes to High School 

  

  

•    Go to the Discussion Board 
•    Respond to the hypothetical in the 

slideshow. 
•    Comment on another student’s post 
•    Post CRT Presentation (Only if you 

signed up for this week!) 

 Comment on the CRT Presentation 
from Week 7 

NOTE: FINAL EXAMINATION WILL 
BECOME AVAILABLE ON 11/12/2016 

2/26 -
3/4 

9 Child Abuse 
Reporting, Public 
Records Act and 
Public Access 

Ch. 10 in CSL and 
Part IV, Ch. 14: 
Ethics, Engineering 
and the Challenge 
of Racial Reform in 
Education 

•    Go to the Discussion Board 
•    Respond to the hypothetical in the   

presentation. 
•    Comment on another student’s post 
•    Post CRT Presentation  

 Comment on the CRT Presentation 
from Week 8 

 

3/5 – 
3/11 

10 Legal Liability Ch. 12 in CSL  Go to the Discussion Board 

 Comment on anything that stood 
out to you in Ch. 12 

 Comment on the CRT Presentation 
from Week 9 

 Complete the Course Evaluation 
FINAL EXAMINATION DUE BY 11:59 PM 
on 3/11/17. 

 *The second date is the date on which the work should be completed and any assignment should be posted 
online. Due to the interactive nature of the class, late submissions hurt the overall quality of discussion and 
learning for the cohort.  No assignments will be accepted after March 17, 2017   

 
Pamela B. Comfort is the Deputy Superintendent of Schools for Contra Costa County.  She received her 
doctorate in Organizational Leadership from the University of La Verne, her M.S. in Educational Leadership 
and a B.A. in Liberal Studies with a Spanish Language Emphasis from CSU East Bay.  Dr. Comfort has worked 
in public education for over 30 years as a classified employee, teacher, principal, director, and assistant 
superintendent.  She has extensive practical experience in school law related to attendance, instruction, 
assessment, school finance, collective bargaining, personnel practices, student rights, special education, 
student discipline, equity, public records and right to privacy.  Pam also teaches in the Educational 
Leadership for Social Justice Doctoral Program at CSUEB.  
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Sample Week 7 Assignments:  
 
I.  Please read Chapter 9 in California School Law and review the posted PowerPoint 

presentation in conjunction with this week's CSL chapter, and respond to the prompt at the 
end of the presentation (below).  Comment on a classmate's posted response. (Review the 
guidelines for the cohort discussion.)  Posting before the weekly deadline assists in keeping 
our discussion rich and timely, and is greatly appreciated. 

 
Hypothetical Prompt: 
 
Your district allows students to have cell phones at school but they must be turned off at all 
times.  

 Elsa B. is in the 5th grade, and is standing in the hallway with several friends.  You 
(the principal) see her slip her cell phone into her purse. You approach and ask to see 
the cell phone.  

 Elsa gives you the cell phone, which is on, and you see that she has been texting her 
boyfriend. You confiscate the phone and take it back to your office.  

 You read the text messages showing on the phone and can tell that Elsa has been 
discussing sex with her boyfriend. This prompts you to click on an email and open a 
message that reveals a string of pictures sent between the two students with them in 
various stages of undress including full frontal nudity.  

 
1. Was your search of the phone legal?  Why or why not?  
2. What disciplinary action may you impose on Elsa? What grounds apply, and why?  

 
II. Please read Chapter 11 in Critical Race Theory.   

a. If it is your turn to present the chapter, create a presentation following the posted 
guidelines in which you: 

i. Summarize the main points of the chapter. 
ii. Discuss ideas or concepts with which you agree and/or disagree.  

iii. Describe one or more examples of a real life experience that you have had or 
observed related to one of the main points of the chapter. 

iv. Describe one or more ideas or concepts in the chapter that intersect with issues of 
education law.   

b. If it is not your turn to present, please review and post a substantive comment on your 
classmates’ presentation and (for example): 

i. Explain why you agree or disagree, and add some examples to support your 
belief.  

ii. Relate your personal or work experiences to the topic at hand.  
iii. Ask additional questions of your classmates.  
iv. Make connections between the topics at hand and the readings in the text.  
v. Add ways you can apply the information from the materials to your work and 

organizational life, or to your planned research. 
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CSU East Bay 
Department of Educational Leadership (DEL) 
EDLD 6675 School Finance and Human Resources for Equity 
 
Please email me if you have any questions.  Please do not post questions to our website as this 
will delay a response and may create confusion. Thank you. 
 
Office Hours: By appointment (via email:….) via phone.  
 
Class Meets: All online.  See CSU East Bay Calendar and the All in One Schedule/Assignments 
for the dates of this quarter and the activities required.  Subject to change, as announced on 
Blackboard or via an email. 
 
DEPARTMENT MISSION AND VALUES: 
The mission of the Department of Educational Leadership is to prepare and influence bold, 
socially responsible leaders who will change the world of schooling. Our central role is to ignite the 
leadership capacity needed to create vital, democratic, and caring places for powerful teaching 
and learning.  
 
This Course Description and the Course Outcomes are from the Department’s Course 
Outline 
 
Course Description:  This course focuses on the fiscal aspects of school operation for beginning 
administrators: the forces that shape school funding patterns at local, state and national levels and 
district policy and practices related to school finance. Special emphasis is placed on developing a 
vision and values that support the use of fiscal and human resources to achieve equitable student 
outcomes. Prerequisite: admission to Preliminary Administrative Services Credential program or 
department approval. 
 
Addendum to the Course Description- 
Preamble to the California Administrator Performance Expectations (CAPE), which guides 
our courses for the Preliminary Administrative Credential Program: 
Effective educational leaders strive for equity of educational opportunity and culturally responsive 
practices to promote each student’s academic success and well being.  California leaders 
recognize, respect, and employ each student’s strengths, experiences, and culture as assets for 
teaching and learning. Effective educational leaders confront and alter institutional biases of 
student marginalization, deficit-based schooling, and low expectations associated with race, class, 
culture and language, gender and sexual orientation, and disability or special status to support the 
learning of every child. 
 

Throughout this set of CAPEs, reference is made to “all students” or “all TK-12 students.”  This 
phrase is intended as a widely inclusive term that references all students attending public schools.  
Students may exhibit a wide range of learning and behavioral characteristics, as well as 
disabilities, dyslexia, intellectual or academic advancement, and differences based on ethnicity, 
race, socioeconomic status, gender, gender identity, sexual orientation, language, religion, and/or 
geographic origin.  The range of students in California public schools also includes students 
whose first language is English, English learners, and Standard English learners.  This inclusive 
definition of “all students” applies whenever and wherever the phrase “all students” is used in the 
CAPEs. 
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Course Outcomes: 
Upon successful completion of this course, students will: 

 Understand the basic theories and principles of educational budgeting and human resource 
functions; 

 Gain knowledge of the sources of funding of public schools; 
 Develop an awareness and conceptual understanding of the budgeting and human 

resource processes at the district and school levels; 
 Develop skills to align school resources to the administrators’ vision of equitable 

educational outcomes; 
 Develop a skill set for evaluating school employees and develop an understanding of 

progressive discipline; 
 Develop strategies and skills for the personnel selection process. 
 Plan for professional development; 
 Understand the implications of collective bargaining on school budgets and human 

resources; and 
 Be able to apply an equity lens to allocating and managing school resources so that all 

students perform at high levels of achievement.  
 Additional learning outcomes for this course, which are embedded in the California 

Administrator Performance Expectations (CAPE-Revised 2016), which are listed in a 
matrix at the bottom of this document and are infused into the activities and 
assignments noted on the matrix. 

 
Texts  
1. The Principal’s Guide to School Budgeting, Richard D. Sorenson, 2013, Corwin Press. 
Paperback. REQUIRED. Available from the CSUEB bookstore. 
  
2. REQUIRED: Course Reader.  This reader contains some reference materials and some 
materials, which were previously given out as course “handouts.” This text is available to you at no 
additional cost under the Blackboard button: Course Materials.  
 
There are additional readings provided for you online in our Blackboard website.  
 
RECOMMENDED: It might be worthwhile to have this as a reference once you are a principal: 
Managing the Business of Schools.  Iris Keating, 2006.  Paul Chapman Publishing/Sage 
Publications, ISBN 1-4129-2117-1. This should be available from the CSUEB bookstore.   
 
 
Master of Science in Educational Leadership Program Norms 
•Respect Interdependence and Collaboration 
•Speak Your Truth  
•Assume Positive Intent 
•Maintain Confidentiality  
The exchange of ideas in an academic setting are all the more powerful when we enter into the 
learning process with these community norms as a guide.  
  
Many thanks for your conscientious observation of the working norms. 
 
Course Requirements 
1. Attendance and active class participation each week online. (online activities are  
class work, not homework, since these take the place of some of our class meetings.)  If you will 
not be participating for over seven days, please email me to let me know of your circumstances.  
2. Readings from the text and other assigned books and articles.  
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3. Completion of all assignments.   Go to Blackboard EDLD 6675 and download our All in One 
Schedule/Course Assignments document for details and our course calendar. 
  

Attendance, Class participation 
(including on time online participation), 
following group norms, and 
performance in classroom projects.  (If 
you post late to your Collaborative 
Group two times or more, your grade 
will be negatively affected.  This is the 
case, even if you feel you had a good 
reason for being late.  You may post 
early if you are going on a trip or if you 
expect any other type of issue to delay 
your participation. If you need to take a 
CSUEB leave of absence due to serious 
circumstances, immediately email your 
professor. There is no ‘extra credit’ to 
make up for late work.) 

 150 points   

All assignments/ “Activities Packet” 150 points  
Total 300 points 

  
Grading Scale 
300-280 = A  279-270 = A-  269-260 = B+ 259-250 = B 
249-240 = B-  239-230 = C+ 229-220 = C  219-210 = C- 
209-200 = D+ 199-190 = D  189-180 = D-  179-0     = F 
 
How do I earn an “A” ? 
I believe that all graduate students are interested in doing excellent work.  I understand that some 
members of our class may already have had experiences in budgets or human resources. The 
California Commission on Teacher Credentialing that our course’s objectives should be required 
in every Tier I Administrative Services Credential program in California. My goal is that each 
person will have the opportunity to learn the objectives and earn an “A”.   
 The All in One Schedule/Assignment worksheet (found under the Blackboard button with 
the same name) is very clear in explaining what needs to be done for this class.  Hundreds of 
graduate students have completed these assignments and they have helped me to refine these 
activities, which are similar to the tasks you will complete as a site administrator or as a candidate 
for an administrative position.   
 If your online or homework assignments need revising, I will return it to you with a note, 
however I will not give you a low grade.  Once your work is revised, I give you an “A” or an “A-”.   
 As a fellow professional, please do me the favor of treating me the same way.  Please give 
me your feedback as we go through the class.  If you feel something about the class may lead you 
to believe you will be unable to give me a rating of “1 Strongly Agree” for the questions on our 
course’s evaluation, please give me your formative feedback in an email, so I will also have an 
opportunity to do excellent work.  (You will gain my respect and your grade won’t be affected if 
you give me your formative input.)  The evaluation form’s comments all come directly to us as 
faculty members and negative statements after the fact don’t allow us to create a better 
environment for you, while you are still in the class. 
 I also respect you and the experiences you have had in budgeting or human resources.  In 
an effort to be collaborative, I encourage you to feel free to suggest an alternative for any of our 
assignments, which don’t seem challenging enough or which don’t best meet your learning goals.  
I recognize that you may have already completed a similar task and I am very open to having you 
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complete an alternative task, which would demonstrate the same skill or knowledge.  Just send 
me an email or call to suggest how you would like to modify an assignment. 
 

“Wherever you go, go with all your heart.”  -Confucius 
 
 
CSUEB Support Services – The following services, paid for by student tuition, are available: 
 
UNIVERSITY ADVISING Tuyen Nguyen (AACE): 510-509-9086; tuyen.nguyen@csueastbay.edu 
Tuyen will assist students who are primarily taking all of their coursework online.  
   
TUTORING  June Mertens-Barber (SCAA): 510-885-4511; june.mertens-barber@csueastbay.edu 
June coordinates our online tutoring efforts which include e-tutoring and OWL 
  
TECHNICAL ASSISTANCE    The Learning Commons: 510-885-4152 
Learning Commons personnel answer questions regarding Blackboard, myCSUEB, 
horizon e-mail, Net ID, and campus wireless network connectivity 
  
LIBRARY HELP  Reference Desk: 510-885-3765; also online help available: 
library.csueastbay.edu 
 
STUDENT POLICIES:  
Academic Integrity:  By enrolling in this class the student agrees to uphold the standards of 
academic integrity described in the catalog at http://www.csueastbay.edu/ecat/20062007/i-
120grading.html#section12 
 
   

 
======================================================== 
THE FOLLOWING INFORMATION IS PROVIDED AS AN ADDENDUM TO THE SYLLABUS,  
TO HELP STUDENTS UNDERSTAND THE STANDARDS WHICH ARE LEARNED AS PART 
OF THE PRELIMINARY ADMINISTRATIVE SERVICES CREDENTIAL. 
 
 
Curriculum Map for CTC/CATE Standards/EDLD 6675 
 
California Administrator Performance Expectations (CAPE) Revised 2016 
3: MANAGEMENT AND LEARNING ENVIRONMENT: Education leaders manage the 
organization to cultivate a safe and productive learning and working environment. 
 

 
CAPE 

Focus on “P” the practice 
within the CAPE 

 
 
Course  Activities  

3A:Operations and 
Resource 
Management:  
New administrators 
know that day-to-
day and long-term 

1. Manage the 
interrelationships within 
the network of school 
operations; instructional 
programs; student 
services; and material, 

 Every week video lectures 
and literature address this 
topic, with follow up weekly 
Collaborative Group 
discussions and Activities 
which engage students, as 

mailto:tuyen.nguyen@csueastbay.edu
mailto:june.mertens-barber@csueastbay.edu
http://library.csueastbay.edu/
http://library.csueastbay.edu/
http://www.csueastbay.edu/ecat/20062007/i-120grading.html#section12
http://www.csueastbay.edu/ecat/20062007/i-120grading.html#section12
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management 
strategies are a 
foundation for staff 
and student health, 
safety, academic 
learning, and well 
being. During 
preliminary 
preparation, 
aspiring 
administrators 
learn how to: 
 

fiscal, and human 
resources (HR).  

they learn to apply their 
knowledge about how to 
prioritize instructional goals 
and to utilize all resources 
effectively.  Weeks 1-5 
focuses upon fiscal 
management and Weeks 6-10 
focuses upon Human 
Resources, including 
recruitment, hiring, induction, 
supervision/evaluation, 
unions, and dealing with HR 
issues. 

3A:Operations and 
Resource 
Management:  
 

2. Develop a plan to engage 
staff and other 
stakeholders in 
establishing routines and 
procedures for monitoring 
facilities, operations, and 
resource acquisition and 
distribution that help 
maintain a focus on 
access to learning 
opportunities and 
resources and positive 
outcomes for all students.  

 Students learn to establish 
priorities and to manage 
resources, with frequent 
communication with 
stakeholders.  Supporting this 
work to bring about learning 
equity are their Collaborative 
Group discussions; their 
reflective responses to the 
literature, the videos, and their 
peers; and their independent 
work.  In Activities B, C, and 
G they apply this knowledge 
as they develop written 
analyzes and plans for their 
schools.  

3A:Operations and 
Resource 
Management:  
 

3. Follow regulations related 
to accessibility of the 
physical plant, grounds, 
classes, materials, and 
equipment for staff and 
students.  

 The video, the readings, one 
Collaborative Group 
discussion and Activity B 
address the importance of 
safety and maintaining the 
physical plant. 

3A:Operations and 
Resource 
Management:  
 

4. Use technology to 
facilitate communication, 
manage information, 
enhance collaboration, 
and support effective 
management of the 
school. Handle 
confidential matters 
relating to students and 
staff in a manner 
consistent with legal 
practices and ethical 
principles. 

 Discussed in lecture videos.  
It is anticipated that this is 
also discussed in the Legal 
course.  Using technology is 
also likely explored via the 
three Leadership courses. 

3B: Managing 
Organizational 
Systems and 
Human Resources: 

1. Follow legal and ethical 
procedures for hiring, 
evaluating, supervising, 
disciplining, 

 Video lectures and texts, with 
follow up weekly Collaborative 
Group discussions, reflective 
journaling, and Activities 
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New administrators 
recognize personal 
and institutional 
biases and 
inequities within the 
education system 
and the school site 
that can negatively 
impact staff and 
student safety and 
performance and 
address these 
biases. During 
preliminary 
preparation, 
aspiring 
administrators 
learn how to:  
 

recommending for non-
reelection, and dismissing 
staff.  

engage students as they learn 
to apply knowledge of 
resources to ethically develop 
a diverse and well qualified 
staff. Weeks 6-10 focuses 
upon Human Resources, 
including recruitment, hiring, 
induction, 
supervision/evaluation, 
unions, and dealing with HR 
issues. 

B: Managing 
Organizational 
Systems and 
Human Resources: 
 

2. Apply labor relations 
processes and collective 
bargaining in California 
and their application to 
contract implementation 
and management at the 
local level.  

 

 Video lectures and texts, with 
follow up weekly Collaborative 
Group discussions, reflective 
journaling, and Activities 
engage students as they learn 
to apply knowledge of 
resources to ethically develop 
a diverse and well qualified 
staff. Weeks 6-10 focuses 
upon Human Resources, 
including recruitment, hiring, 
induction, 
supervision/evaluation, 
unions, and dealing with HR 
issues. 

B: Managing 
Organizational 
Systems and 
Human Resources: 
 

3. Use principles of positive 
behavior interventions, 
conflict resolution, and 
restorative justice and 
explain to staff and 
community members how 
these approaches support 
academic achievement, 
safety, and well being for 
all students.  

 

 Students in EDLD 6675 have 
literature selections (over 150 
pages) which explore the 
concepts of how positive 
behavior interventions, conflict 
resolution, and restorative 
support the academic 
achievement, safety, and well 
being for all students.  

 These concepts are also 
implicit in the video lectures, 
especially the importance of 
giving genuine concern and 
attention to all members of the 
school community, both 
families and employees, so 
that all stakeholders are part 
of the positive environment 
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that is created by a 
professional learning 
community.  It is expected 
that these concepts are also 
taught and applied in both the 
Leadership classes and in the 
Fieldwork courses.  

B: Managing 
Organizational 
Systems and 
Human Resources: 
 

4 Use a systems thinking 
perspective to set priorities 
and manage 
organizational complexity; 
develop schedules and 
assignments that 
coordinate human 
resources, physical space, 
and time to maximize staff 
collaboration and student 
learning; and to engage 
staff and other 
stakeholders in using data. 
to help establish, monitor, 
and evaluate the 
alignment and 
effectiveness of 
organizational processes 
to meet school goals and 
provide equitable access 
to opportunities for all 
students.  

 

 Students in video lectures and 
in the course materials learn 
to use organizational charts 
and to use data to engage all 
stakeholders in the school 
community.  Students are also 
taught to think critically and to 
be analytical and strategic in 
their use of fiscal and human 
resources to work towards 
achieve a common vision and 
shared goals for the school. 

3C: Managing the 
School Budget: 
New administrators 
know the school’s 
budget and how 
the budget 
supports student 
and site needs. 
During preliminary 
preparation, 
aspiring 
administrators 
learn how to: 
 

1. Apply foundational laws 
and regulations pertaining 
to California school 
finance, federal and state 
program funding, and local 
allocations.  

 

 Every week video lectures 
and literature address this 
topic, with follow up weekly 
Collaborative Group 
discussions, written 
reflections, and Activities 
which engage students, as 
they learn to apply their 
knowledge about how to 
prioritize instructional goals 
and to utilize all resources 
effectively, in a manner that is 
compliant with Federal, State, 
and Board laws and policies 
and which is positive and 
collaborative with District 
fiscal staff.  Weeks 1-5 
focuses upon fiscal 
management. 

3C: Managing the 
School Budget: 
 

2. Assess and analyze 
student and site needs 
and use this 

 Collaborative Group 
Discussions and Activities C 
and G focus upon this 
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understanding as a base 
to support financial 
decision-making and 
efforts to prioritize 
expenditures that support 
the school’s vision, goals, 
and improvement plans.  

Standard. 

3C: Managing the 
School Budget: 

3. Use various technologies
related to financial
management and
business procedures.

. 

 In lectures students are
informed about the best way
to work collaboratively with
school staff and District fiscal
staff to use the technology
and to follow the procedures
to appropriately manage the
fiscal and business operation
of the school.

3C: Managing the 
School Budget: 

4. Collaborate with finance
office staff and other
stakeholders, as
appropriate, to
understand, monitor, and
report in a clear and
transparent manner the
school’s budget and
expenditures including
financial record keeping
and accounting

 In lectures students are
informed about the best way
to work collaboratively with
school staff and District fiscal
staff.  Additionally students
learn read articles explaining
the importance of monitoring
all fiscal operations at the
school so that it is managed
properly and to avoid
unauthorized and illegal
expenditures.  Students
reflect upon this literature in
written responses, explaining
how they will apply this
knowledge in their practice as
school leaders.



 CALIFORNIA STATE UNIVERSITY EAST BAY 
DEPARTMENT OF EDUCATIONAL LEADERSHIP TIER I 

PROGRAM 
 

EDLD 6801; 6802; 6803: Fieldwork Experience 
 2016 – 2017 Academic Year 

 
 

 
 
Course Day Time Location 
EDLD 6801, 02 & 03: Intern 
Fieldwork Experience 

Fieldwork Coaching 
will not begin until 
October 

TBA Student Worksite  

University Coach Office Hours: 
 
 

TBD 
 

TBA 
 

TBD 

Tier 1 Program Coordinator and 
Fieldwork Coordinator: 
Dr. Margaret Harris 
margaret.harris@csueastbay.edu  

Mondays: By 
Appointment 
 
Tuesday – Fridays  

3:30 pm – 4: 30 pm 
 
 
By appointment 
only 

Fred T. Korematsu M.S. 
Bldg. A – Room 201 
 
TBA 

Text(s): No Text Required – Materials (Supplemental Readings, templates, and rubrics) will be posted on 
Blackboard for student use. 

 
 

Course Syllabus 
 

Course Description: 
 
EDLD 6801 - 03 is a three-course series needed to satisfy the requirements for your Preliminary 
Services Credential. Fieldwork, in the CSUEBs Tier I administrative credentialing program is 
designed as an action-based collaborative activity involving you, your Site /District 
Administrator/mentor, and your University Fieldwork Coach. This partnership is designed so as to 
ensure you receive practical, on-the-job experiences in school administration and leadership.   
 
Thus, the purpose for our field experience sequence is to provide you with an opportunity to 
investigate the knowledge and research perspectives gained through academic coursework with 
empirical considerations within the school site or district environment. However, the focus of this 
integration may take many forms depending on your current administrative role and/or career 
goals, the needs of your worksite and/or district, and the requirements by CTC and our Tier 
1Program. However, remember you will profit most from your fieldwork experience if you use it 
to build your leadership capacity, rather than repeat previous experiences or familiar assignments.  
 
As you develop, implement, and reflect upon your fieldwork experiences, you will have an 
opportunity to continue building essential skills, insight, and knowledge required of an effective 
educational leader in our urban and suburban schools. Therefore, your University fieldwork coach 
will support you as you tackle a current issue/problem at your worksite or district.  
 
 

mailto:margaret.harris@csueastbay.edu
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Social Justice Principles 
 
This course partially addresses the following ELSJ Social Justice Principles:  

 A practice of reflection that consistently calls into question discrimination, and oppression 
in all their forms, thus engendering an environment of social justice; 

 A value for the integration of the perspectives of people of different races, classes and 
gender into all issues, analyses, and decision making. 

 
Fieldwork Expectations  
  
To further deepen an understanding of school leadership, all candidates are required to 
participate in school administrative and/or leadership experiences at a school site or the district. 
The fieldwork is designed for practical, applied learning, to you provide with an opportunity to: 
expand your leadership skills; broaden your experience and competence; and to apply, test, and 
refine your work in your cohort of classes.  
 
Outcomes 
By the end of the three- course sequence, it is expected that interns will: 

 Gain experience in establishing, planning and conducting meetings. 
 Develop skills in establishing, nurturing, delegating, and monitoring teacher 

leadership. 
 Develop strategies to modify instruction and curriculum to advance student 

achievement. 
 Understand the relationship between effective teaching, professional development, 

and student achievement. 
 Develop strategies to gain involvement of all adult stakeholders (including 

classroom teachers, specialists, support staff, and parents) in efforts to improve 
student achievement. 

 Apply effective communication techniques in working with all stakeholders. 
 
Meeting Dates and Times 
Students and their University Coaches will formally meet once together with the school site 
supervisor at the beginning of the Fieldwork course in mid Fall Quarter and again near the end of 
the Spring Quarter. All other meeting between the student and their University Coach will be 
scheduled monthly. 
 
Course Assignments 
The following assignments/activities are required of all candidates. All work must be posted on 
Blackboard. (See Course Scope and Sequence) Therefore, each candidate will: 

 Identify and complete a Yearlong Leadership Project 
o Complete and update the Yearlong Leadership Template each quarter and post on 

Blackboard. 
 Identify and record appropriate Leadership Activities  

o Maintain an up-to-date and on-going Yearlong Activities document and each 
quarter post on Blackboard. 

 Complete Quarterly Fieldwork Reflections 
o Submit to your University Coach 

 All work is expected to reflect graduate-level writing and adhering to the current APA 
Manual Style. 
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Grading and Assessment Tools 
 

 Field Experience is a credit/no credit course. Therefore, to receive credit, all 
assignments must be completed and posted on Blackboard or submitted to your 
University coach as designated. 

 CR is given for complete work that meets expected standards. 
 The grade of Incomplete (“I”) is given if work is incomplete, but reasonable 

progress is being made towards satisfactorily completing required assignments for 
that quarter 

 NC is given if work does not meet expected standards. 
 
 

Rubric for Fieldwork Reflections: 
 

Minimal 
1 

Reflection only 
identifies what was 
observed, when the 
observation was done, 
and who participated, 
without attention to 
Rigor & Relevance 
(see below) 

Partial 
2 

Reflection included 
what is listed under 
Minimal, but did 
include a more detailed 
description of 
observation. With no 
Rigor & Relevance 

Clear 
3 

Reflection included all 
elements of Minimal and 
Partial, and 
demonstrated attention to 
rigor & relevance (See 
below):  Quadrant C 
“Assimilation” and D 
“Adaptation” 

Exemplary 
4 

Reflection demonstrated 
Rigor & Relevance over 
all four quadrant 
descriptions (See below): 
C “Assimilation” D 
“Adaptation”, A 
“Acquisition, and  
B “ Application” 

 
 
Reflections are Rigorous & Relevant as defined in the Quadrant below: 

 
Quadrant C-Assimilation 

 
Students extend and refine their acquired 
knowledge to be able to use the 
knowledge automatically and routinely 
to analyze and solve problems and create 
solutions. 

Quadrant D-Adaptation 
 

Students have the competence to think in 
complex ways and to apply their knowledge 
and skills.  Even when confronted with 
perplexing unknowns, students are able to 
use extensive knowledge and skill to create 
solutions and take action that further 
develops their skills and knowledge. 

Quadrant A –Acquisition 
 

Students gather and store bits of 
knowledge and information.  Students 
are primarily expected to remember or 
understand this knowledge. 

Quadrant B – Application 
 

Students use acquired knowledge to solve 
problems, design solutions, and complete 
work.  The highest level of application is to 
apply knowledge to new and unpredictable 
situations 
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Fieldwork Calendar/Due Dates 
 

 
First Reflection/Case Study Fall Quarter 

 
Emailed to Fieldwork Coach 

 
10/31/2016 

 
Leadership Project Description  

Form E 

 
Uploaded to Blackboard EDLD 6801 

(Interns Cred. EDLD 6804) 

 
11/11/2016 

 

 Fieldwork  Activities Updated 
Form D  

 

Uploaded to Blackboard EDLD 6801 
(Intern Cred. EDLD 6804) 

 

11/30/2016 

 

Leadership Project Updated 
(Elementary Form B; Secondary Form C) 

 

 

Uploaded to Blackboard EDLD 6801 
(Intern Cred. EDLD 6804) 

 
11/30/2016 

 
 

Second Reflection/Case Study Winter Quarter 
 

Emailed to Fieldwork Coach 
 

1/13/2017 

 

Third Reflection/Case Study Winter Quarter 
 

Emailed to Fieldwork Coach 
 

2/17/2017 

 

 Fieldwork Activities updated 
Form D 

 

Uploaded to Blackboard EDLD 6802 
(Intern Cred. EDLD 6805) 

 

2/24/2017 

 
Leadership Project 

(Elementary Form B; Secondary Form C) 
 

 
Uploaded to Blackboard EDLD 6802 

(Intern Cred.  EDLD 6805) 

 

2/24/17 

 
Fourth Reflection/Case Study Spring Quarter 

 
Emailed to Fieldwork Coach 

 
4/14/2017 

 

Fifth Reflection/Case Study Spring Quarter 
 

 

Emailed to Fieldwork Coach 
 

 

5/5/2017 
 

 
Fieldwork Activities Completed 

Form D 

 
Uploaded to Blackboard EDLD 6803 

(Interns Cred. EDLD 6806) 

 
5/26/2017 

 
Leadership Project Completed 

(Elementary Form B; Secondary Form C) 
 

 
Uploaded to Blackboard EDLD 6803 

(Intern Cred. EDLD 6806) 

 
5/26/2017 

 
Final Meeting between University Coach,  

Site Mentor, and Student 

 
Review and complete End of the 

Year Evaluation  

 
To be 

completed 
by  

6/5/2017 
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Course Scope and Sequence 
Fall Quarter – EDLD 6801 

 
*Assignment 1: Yearlong Leadership Project Plan 

Task F1:  Yearlong Leadership Project Description  
 Download the Leadership Project Plan Description template from Blackboard  
 Identify a leadership project that will allow you to experience an aspect of 

educational administration outside your regularly assigned duties.  
o Meet with your site/district mentor and your university coach to discuss 

your proposed Yearlong Project 
 Once your site/district mentor and your University coach approve your Yearlong 

Project, complete the Yearlong Leadership Description Template (found on 
Blackboard) to document your selected project. 

 Save a copy of your work on your computer 
  Post the completed document on Blackboard a.s.a.p.  

 
Task F2:  Yearlong Leadership Project Report 

 Throughout the quarter you are responsible for continuing to work towards the 
completion of your proposed leadership project.  

 Download the Yearlong Leadership Project template from Blackboard 
o  Document your progress you have made regarding your project on the 

form  
o Save a copy of your work, thus far, on your computer. Each quarter you 

will update your leadership progress on this form 
o Post your work, thus far, on Blackboard.  

 
*Assignment 2: Yearlong Leadership Activities 

Task F3: Yearlong Leadership Activities 
 Throughout the year you will document your activities in an area specified on the 

Yearlong Activities template available on Blackboard.  
o Document the activities you have participated in during the Fall Quarter. 

 As you address each experience listed on the template, enter the 
required information  

o Save a copy of your work, thus far, on your computer. Each quarter you 
will update your activities completion on this form (Suggestion: Use a 
different color ink each quarter.) 

o Post the Yearlong Activities document on Blackboard at the end of the 
quarter 

 
*Assignment 3: Yearlong Fieldwork Reflections 

Task F4: Complete one (1) Reflection 
 Select one of the activities (either from your Leadership Project or your Activities) 

that you experienced this quarter. Write a reflection on that selected activity. The 
reflection should focus on an area that you are less knowledgeable about at the 
beginning of this year and must include: 

 
o A brief description of the activity, 
o A description of your role in the activity  
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o A summary of what you learned that will be useful to you in a leadership 
position (this may include both what you would do likewise in a similar 
situation and what you would do differently). 

o Any questions about leadership you are left with as a result of this 
activity.  

 Submit to your University Coach 
________________________________________________________________________
_ 

 
Winter Quarter - EDLD 6802  
Course Scope and Sequence 

 
*Assignment 1: Yearlong Leadership Project Plan 

Task W1: Update your Yearlong Leadership Project 
 Continue to work on your Yearlong Leadership Project  
 Using your document from the Fall Quarter, update your Yearlong Leadership 

Project with new elements towards the completion of your project 
 Repost your Yearlong Project Plan on to Blackboard  

 
*Assignment 2: Yearlong Leadership Activities 

 
Task W2: Update the Yearlong Fieldwork Activities 

 Continue to work on completing the required fieldwork activities  
 Using the same Yearlong Activities document from the Fall Quarter update with 

activities you have completed during the Winter Quarter.  You may find yourself 
updating the same/similar activity with additional or new information 

 
*Assignment 3: Yearlong Fieldwork Reflections 

Task W3: Complete two (2) Reflections 
 Select two activities that you experienced thus far. Your reflection should focus 

on two areas that you are less knowledgeable about and must include: 
o A brief description of the activity  
o A description of your role in the activity  
o A summary of what you learned that will be useful to you in a leadership 

position (this may include both what you would do likewise in a similar 
situation and what you would do differently)  

o Any questions about leadership you are left with as a result of this activity 
 Submit to your University Coach 

________________________________________________________________________ 
 

Spring EDLD 6803 
Course Scope and Sequence 

 
*Assignment 1: Yearlong Leadership Project 

Task S1: Update the Yearlong Leadership Project 
 Continue to work on their Yearlong Leadership Project 
  Finalize your updates for the work you have completed on your Yearlong 

Leadership Project started in the Fall Quarter   
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 Using the same document from the Fall and Winter Quarters add the new elements 
of the project that have been completed 

  Repost your Yearlong Project on Blackboard. 
 
*Assignment 2: Yearlong Leadership Activities 

Task S2: Update the Yearlong Leadership Activities 
 Using the same Yearlong Activities document from the Fall/ Winter Quarters, 

finalize your updates with activities you have completed this quarter.  
 Repost your final document on Blackboard 

 
*Assignment 3: Yearlong Fieldwork Reflections  

Task S3: Complete two (2) Reflections 
 Select two of the activities that you experienced during the academic year.  Your 

reflections should focus on two areas that you are less knowledgeable about and 
must include: 

o A brief description of the activity  
o A description of your role in the activity A summary of what you learned 

that will be useful to you in a leadership position (this may include both 
what you would do likewise in a similar situation and what you would do 
differently)  

o Any questions about leadership you are left with as a result of this activity 
 Submit to your University Coach 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 



YEARLONG FIELDWORK ACTIVITIES  

 
NAME:         SITE:        YEAR:     

 
OBJECTIVE SAMPLE ACTIVITIES CAPE Date & Notes for Further Reflections 

Analyze school/site level and district plans Participate in development and/or discussion of school and/or 

district plan (i.e. LCAP and/or LCFF) 

1,3,6  

Analyze school/site special education policies, 

procedures, and processes 

Attend IEP Meeting, attend SST Meeting, attend district 

training on special education 

2, 3  

Analyze school/site testing programs (State and 
Federal Standardized Assessments, and/or other 

locally developed assessment system) 

Assist testing coordinator, proctor a test, provide training to 
grade level or department about testing requirements, facilitate 

parent conversation about tests and what they mean 

2, 3,4  

Plan and facilitate a professional development 
activity. 

Facilitate a grade level or department professional 
development session, plan and facilitate a staff or district 

workshop 

2, 3  

Analyze school/site/district budget procedures 

 

Develop department budget, categorical budget, join school or 

district budget committee, participate in SSC budget meeting  

3, 5  

Assist with the planning and delivery of a school or 

district level parent event 

Participate in an SSC, PTA, ELAC meeting, participate in a 

school or district parent education activity, develop parent 

council 

1, 4, 5, 6  

Analyze school/site staff evaluation processes Sit in on pre/post evaluation conference (with permission) sit 

in on meeting with principal and new teachers to discuss 

evaluation 

2, 3  

Analyze school/site personnel selection processes Sit in on a personnel selection process of a certificated or 

classified staff member, assist at a job fair, debrief with 

principal about personnel selection 

3, 4, 5, 6  

Analyze school/site/district student discipline policy, 
process, and/or procedures 

Convene committee to evaluate discipline procedures, sit in on 
a parent/student conference regarding discipline 

1, 2, 3, 4, 
5, 6 

 

Observe and analyze school/site/district daily 

responsibilities of an administrator 

Shadow a principal, charter, or district leader, Serve as teacher 

in charge for at least one day, serve as an AP for at least one 
day 

1, 2, 3, 4, 

5, 6 

 

Observe and analyze the role of a district/county 

school board 

Attend school board meeting, present to school board 1, 2, 3, 4, 

5, 6,  

 

Participate in the development of school/district 

scheduling process 

Assist in developing overall schedule, participate in other site-

based scheduling 

1, 2, 3  

Observe and analyze a school site that serves students 
of different grade levels, socio-economic, racial, 

language, and cultural backgrounds than the student 

population at your current site. 

Observe school community, conduct dialogues, and review 
support structures to analyze and compare organizational 

systems serving varied student populations and communities. 

1, 2, 3, 
4, 5, 6 

* Required Colleague Visit 

 

FORM  D 
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FORM A 
 

CALIFORNIA STATE UNIVERSITY EAST BAY 
Department of Educational Leadership 

 
 

FIELDWORK EXPECTATIONS 
 

Your fieldwork is a critical part of the Tier I program.  In collaboration activity with your 
University Coach and your site or district administrator mentor, your fieldwork is designed to 
provide you with practical, on-the-job experiences in school administration and leadership.  These 
experiences will help in providing leadership experiences, to prepare you to obtain an 
administrative position and/or build upon your intern experience if you are currently in an intern 
position.   
 
In developing, implementing and reflecting upon your fieldwork experiences, remember that this is 
an opportunity to build essential skills, insight, and knowledge of the multiple aspects of 
educational administration.  However, you will profit most if you use it to broaden your capacity 
and comfort level, rather than simply repeating previous experiences, familiar assignments, and/or 
tasks. 
 
There is a set of standards you will find useful as a conceptual framework in planning and guiding your 
fieldwork experiences - the California Administrative Performance Expectations, (CAPEs). These 
expectations will be discussed throughout the year as they encompass six areas of leadership and 
administrative competence. As part of our mission to translate these competencies into impact statements 
describing leadership for equity and achievement, our department has integrated and strengthened these 
with essential questions. 
 
Fieldwork Activities 
 

This part of your fieldwork will include a variety of discrete activities that have been given to 
you. You will work with your university coach to determine how you can best meet these 
requirements. The designated activities are designed to give breadth to your school experience 
and provide you with at least some experience in the many duties of an educational leader in 
our urban and suburban schools/districts. Therefore, the stated fieldwork objectives include 
experiences in the six competency areas required by the California Administrator 
Performance Expectations (CAPEs).  In addition, the Fieldwork Activities template is a plan 
and can be adjusted throughout the year, based on your opportunities, access, and situation to 
the tasks identified on the template. In addition to providing you with a cross-section of 
leadership experiences, the activities you participate in will help in your preparations for an 
interview for an administrative, or if you are seeking a new position. Thus, your fieldwork 
activities should specifically address your needs and to prepare you as much as possible for 
future leadership/administrative responsibilities.  To obtain full benefits of this expectation, the 
quality of your fieldwork activities can be used as an opportunity to encounter new 
perspectives, work with colleagues in new ways, strengthen your “voice” and visibility, and to 
see your school and district within the broader context of leadership issues.  Your site or 
district -level mentor’s role is to help you gain the experiences you need, to debrief as you go, 
to provide you with feedback as you experience each activity, and to share his/her own 
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decision-making processes and perspectives with you throughout the year. In many ways your 
site/district mentor will be one of your most important coach in this program. 
 
Because we want to ensure that you have a breadth of short-term experiences that represent the 
various facets of school administration, the Fieldwork Activities template that you will use 
provides you with essential leadership experience areas.  However, if you feel that you already 
have extensive leadership experience in any one of the areas, please discuss this with your 
University coach. You may also propose an alternative experience within an area.  Your 
University coach must approve of alternative activities before you engage in any alternative 
experiences. 
 

 
Leadership Project  
 

Your second area of fieldwork planning and experience is a longer term activity and requires 
you to develop and implement a project in which you provide key leadership for an aspect of 
school or program improvement during the year. Your leadership must also include working 
with other adults, planning, communication within your school community, and action to 
achieve results. Some examples:  leading an effort to develop parent or community 
engagement; leading a major curriculum or assessment project; development of a technology 
program for your school; developing/strengthening the use of disaggregated student data to 
assess programs; developing an after school or intervention program, etc.   
 
To ensure that your project is based on the current needs of your site/district, the following 
criteria is useful in selecting a Leadership Project: 
 It is real, meaningful work of the school, district or institution in which you work.  That 

is, you will make a contribution to the goals of your institution by doing this work. 
 It requires you to work as a leader with others to accomplish your goals 
 It is a long-term project – roughly the length of the school year.  We understand that 

some projects will require more activity at one time of the year or another but it should 
not be something that only lasts a couple of months. 

 It requires you to broaden your knowledge, skills, and experience to acquire new and 
more effective leadership skills, yet it is doable within the context of your current 
responsibilities. 

 It provides you with the kind of leadership experience that will better prepare you for 
roles you hope to pursue in the future. 

 
Documenting Your Fieldwork Experiences 
 

As you complete the tasks in your Fieldwork Activities and activities in your Leadership 
Project you must document the time spent on each and include notes (e.g. what was learned or 
accomplished or questions raised, etc.) in the comments section. Keep all “artifacts” (e.g. 
agendas, communications, participant reflections and or evaluations, etc.) and notes so you 
will be prepared to discuss and document your work with your university coach (and others). 
In addition, these artifacts can be used in your end-of-the year portfolio.  

 
Meetings with your University Coach and Site or District Mentor 

 
Early in your first quarter you will meet with your University Coach and your site or district 
mentor to outline your Fieldwork Activities and Leadership Project. You will be expected to 
“check in” with your site or district administrator/mentor throughout the year. You will meet 



 

 12 

again with both your University Coach and your site or district administrator/mentor at the end 
of the third quarter to discuss your leadership development as evidenced in your Fieldwork 
Activities and Leadership Project. During this time you will collaboratively assess your growth 
based on the six CAPEs 
University Fieldwork Coach 
 
Your University Coach will support you in the development and monitoring of your fieldwork 
activities and leadership project.  You will be expected to provide your coach with an update 
on your Leadership Project and Fieldwork Activities each quarter and each quarter you will 
choose significant fieldwork experiences and write reflections or case studies to be shared with 
your University coach.   

 
 At least one reflection/case study during the first quarter and 
 Two reflections/case studies each of the following two quarters 

 
A reflection should focus on an area that you are less knowledgeable about at the beginning 
of this year and should include: 
 A brief description of the activity, 
 A description of your role in the activity  
 A summary of what you learned that will be useful to you in a leadership position (this 

may include both what you would do likewise in a similar situation or what you would 
do differently). 

 Any questions about leadership you are left with as a result of this activity 
OR 

A case study should include:   
 Essential details about a specific, provocative leadership experience. 
 Thoughtful questions to be considered by a leader. 
 Your initial analysis, concerns, and recommendations as well as any further questions 

you have about leadership in this situation. 
 

A reflection or case study should be 1-2 pages long.  You will want to save your reflections or case 
studies for possible inclusion in your portfolio at the end of the program. Also maintain documents 
from your activities in Fieldwork Activities, as well as your Leadership Project, to include in your 
portfolio at the end of the year. 

 
 
 

Roles and Responsibilities 
The candidate, District Supervisor/mentor, and University Coach share responsibility for creating a 
meaningful field experience. Mutual respect, cooperation, and open communication will create a 
supportive relationship between these individuals.  The quality of the field experience depends 
upon this interaction.   

 
The Graduate Student 
Students are expected to fulfill all fieldwork requirements set forth in the course syllabus. If there 
are unforeseen circumstances that arise, it is the student’s responsibility to contact their University 
Coach as soon as possible to inform them of the circumstances.  
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The District Mentor  
The Site/District mentor is a practicing administrator within the student’s school or district.  At the 
beginning of the first semester of the field experience, the student will identify a practicing 
administrator within their district who will provide appropriate support for supervision of the field 
experience.  The Site/District mentor must fully understand the importance of the field experience 
and program, and support the candidate’s need to engage in frequent, ongoing conferences with 
him/her to review progress and plans related to the completion of all fieldwork tasks.  He or she 
should create a climate that facilitates successful experiences for the candidate.   
 
The University Coach 
The University Fieldwork Coach shares responsibility for ensuring a meaningful field experience 
and appropriate support for each student intern. This is accomplished in cooperation with the 
District mentor, as well as with the student. 
 
In order to accomplish these responsibilities, the University Coach will: 

 Meet frequently with the candidate to discuss issues and progress in the development of 
the candidate’s leadership capacities.   

 Schedule a minimum of two 3-way meetings with the candidate and District 
Supervisor/mentor at the beginning of the Fall Quarter and at the end of the Spring 
Quarter. In Fall, the University Coach will: 

o Review the Fieldwork course with the District Supervisor/mentor 
o Discuss an appropriate Year Long Leadership Project 
o Discuss the administrative activities that the student must complete. 
o Establish contact information 
o Arrange, as needed, for other opportunities in support of the candidate’s field 

experience 
 Evaluate student’s required reflections. This would include timely feedback for work 

submitted via Blackboard for assessment and evaluation of the required tasks. 
 Consult with the District/Site Supervisor/mentor, to review progress toward completion of 

authentic leadership tasks, and evaluate the total field experience to ensure attainment of 
the six areas of competency. 

 
In the Spring Quarter, the University Coach will: 

 Schedule a final triad meeting between the intern, District Supervisor/mentor, and the 
University Coach to summarize the total field experience.   

 The 45-60 minute meeting should provide the candidate a forum for reflection, an 
opportunity to highlight valuable leadership experiences, and identify next steps for future 
growth and development, and complete the End of Year Collaborative Fieldwork 
Evaluation. 

 
 
 
 
 
 
 
 
 
 



YEARLONG FIELDWORK ACTIVITIES  

 
NAME:         SITE:        YEAR:     

 
OBJECTIVE SAMPLE ACTIVITIES CAPE Date & Notes for Further Reflections 

Analyze school/site level and district plans Participate in development and/or discussion of school and/or 

district plan (i.e. LCAP and/or LCFF) 

1,3,6  

Analyze school/site special education policies, 

procedures, and processes 

Attend IEP Meeting, attend SST Meeting, attend district 

training on special education 

2, 3  

Analyze school/site testing programs (State and 
Federal Standardized Assessments, and/or other 

locally developed assessment system) 

Assist testing coordinator, proctor a test, provide training to 
grade level or department about testing requirements, facilitate 

parent conversation about tests and what they mean 

2, 3,4  

Plan and facilitate a professional development 
activity. 

Facilitate a grade level or department professional 
development session, plan and facilitate a staff or district 

workshop 

2, 3  

Analyze school/site/district budget procedures 

 

Develop department budget, categorical budget, join school or 

district budget committee, participate in SSC budget meeting  

3, 5  

Assist with the planning and delivery of a school or 

district level parent event 

Participate in an SSC, PTA, ELAC meeting, participate in a 

school or district parent education activity, develop parent 

council 

1, 4, 5, 6  

Analyze school/site staff evaluation processes Sit in on pre/post evaluation conference (with permission) sit 

in on meeting with principal and new teachers to discuss 

evaluation 

2, 3  

Analyze school/site personnel selection processes Sit in on a personnel selection process of a certificated or 

classified staff member, assist at a job fair, debrief with 

principal about personnel selection 

3, 4, 5, 6  

Analyze school/site/district student discipline policy, 
process, and/or procedures 

Convene committee to evaluate discipline procedures, sit in on 
a parent/student conference regarding discipline 

1, 2, 3, 4, 
5, 6 

 

Observe and analyze school/site/district daily 

responsibilities of an administrator 

Shadow a principal, charter, or district leader, Serve as teacher 

in charge for at least one day, serve as an AP for at least one 
day 

1, 2, 3, 4, 

5, 6 

 

Observe and analyze the role of a district/county 

school board 

Attend school board meeting, present to school board 1, 2, 3, 4, 

5, 6,  

 

Participate in the development of school/district 

scheduling process 

Assist in developing overall schedule, participate in other site-

based scheduling 

1, 2, 3  

Observe and analyze a school site that serves students 
of different grade levels, socio-economic, racial, 

language, and cultural backgrounds than the student 

population at your current site. 

Observe school community, conduct dialogues, and review 
support structures to analyze and compare organizational 

systems serving varied student populations and communities. 

1, 2, 3, 
4, 5, 6 

* Required Colleague Visit 

 

FORM  D 
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California Administrative Performance Expectations (CAPEs) 
 

The California Administrator Performance Expectations (CAPEs) give candidates the opportunity to 
articulate their personal and professional understanding in relation to each of the six CAPE categories. 
Through the examination of the sociocultural contexts of education that frame the CAPEs, this course will 
introduce emerging leaders to some of the theoretical and practical frameworks necessary for the 
development of school leaders for social justice. Through this lens, emphasis is placed on critical inquiry, 
collaborative learning, and personal reflection as a means to develop the foundational practices required to 
embody the attributes needed to emerge as bold and responsible leaders who tirelessly advocate for equitable 
outcomes for all students, but particularly for students who are marginalized in our schools and society.  
 
The CAPEs guide the work of all Tier 1 administrative candidates in California that encompasses six areas 
of leadership and administrative competence. To assist our Preliminary Services Credential candidates in 
their administrative journey, our department has integrated and strengthened the CAPEs by complimenting 
the following competencies into impact statements describing leadership for equity and achievement. 
Students should use the CSUEB’s essential questions, tailored for each CAPE, as a guide to frame their 
fieldwork experience and to ensure their leadership activities reflect the performance standards set forth by 
CTC. While each CAPE is unique, students may also elect to focus their leadership project on one, or an 
integration of more than one CAPE. 
   
CAPEs Summary 
 
CAPE 1: Development and Implementation of a Shared Vision  (Education leaders facilitate the 
development and implementation of a shared vision of learning and growth of all students) 

 
Essential Question: What are powerful ways to include and energize everyone to share 
responsibility for equity and better results for all students?  

 
CAPE 2: Instructional Leadership (Education leaders shape a collaborative culture of teaching and 
learning informed by professional standards and focused on student and professional growth)  

  
Essential Question: What difference are we making and for which students? From whose 
perspective? What skills and support do I need to take risks and lead for equity? 

 
CAPE 3: Management and Learning Environment (Education leaders manage the organization to 
cultivate a safe and productive learning and working environment) 

 
Essential Question: How are we doing at focusing resources and energy where they will make the 
most difference to the quality of teaching and learning?  

 
CAPE 4: Family and Community Engagement (Education Leaders collaborate with families and other 
stakeholders to address diverse student and community interests and mobilize community resources) 

 
Essential Questions: Who belongs and who has influence and who does not?  
 

CAPE 5: Ethics and Integrity (Education leaders make decisions, model, and behave in ways that 
demonstrate professionalism, ethics, integrity, justice, and equity and hold staff to the same standard) 

 
Essential Questions: How does it feel to work, learn, participate, and live here? Whose 
perspective? 

  
CAPE 6: External Context and Policy (Education leaders influence political, social, economic, legal and 
cultural contexts affecting education to improve policies and practices) 
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Essential Question: How are we engaging outside resources, forces, and relationships to assist us 
in understanding what changes are needed to get the desired results we desire. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



mh: 9/12/2016 

Rubric for ELD 6801-6803 Reflections 
CAPE  

Category 
Minimal 

Reflection only 
identifies what 
was observed, 

when the 
observation was 
done, and who 
participated, 

without attention 
to Rigor & 

Relevance (see 
below) 

 
 
1 

Partial 
Reflection 

included what 
is listed under 
Minimal, but 
did include a 
more detailed 
description of 
observation. 

With no Rigor 
& Relevance 

 

 
 
2 

Clear 
Reflection included 

all elements of 
Minimal and 
Partial, and 

demonstrated 
attention to rigor & 

relevance (See 
below):  Quadrant 
C “Assimilation” 

and D 
“Adaptation” 

 
 

3 

Exemplary  
Reflection 

demonstrated 
Rigor & 

Relevance over all 
four quadrant 

descriptions (See 
below): 

C “Assimilation” 
D “Adaptation”, 
A “Acquisition, 

and  
B “ Application” 

 
4 

Score 

1. Development and 
Implementation of a 
Shared Vision 

     

2. Instructional 
Leadership 

     

3. Management and 
Learning Environment 

     

4. Family and 
Community 
Engagement 

     

5. Ethics and Integrity      

6. External Context 
and Policy 

     

 
Reflections are Rigorous & Relevant as defined in the Quadrant below: 
 
Rigor & Relevance Quadrant Descriptions 
Quadrant C-Assimilation 
Students extend and refine their acquired knowledge 
to be able to use the knowledge automatically and 
routinely to analyze and solve problems and create 
solutions. 

Quadrant D-Adaptation 
Students have the competence to think in complex 
ways and to apply their knowledge and skills.  Even 
when confronted with perplexing unknowns, 
students are able to use extensive knowledge and 
skill to create solutions and take action that further 
develops their skills and knowledge. 

Quadrant A – Acquisition 
Students gather and store bits of knowledge and 
information.  Students are primarily expected to 
remember or understand this knowledge. 

Quadrant B – Application 
Students use acquired knowledge to solve problems, 
design solutions, and complete work.  The highest 
level of application is to apply knowledge to new 
and unpredictable situations 

 
Calendar: Reflection 1: Due 11/13/2016  Reflection 2: Due 2/5/2017  Reflection 3: Due 
3/4/2017 
 
                 Reflection 4: Due 4/29/2017   Reflection 5: Due 5/7/2017 
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END OF THE YEAR FIELDWORK EVALUATION 
BY 

Candidate’s name:__________________________________________________________ 
University Coach’s name: ____________________________________________________ 
Site/District Mentor’s name: __________________________________________________ 
This form is to be completed during the final meeting with the candidate, site mentor, and 
university coach.  In addition to the following rubric scores for each California Administrator 
Performance Expectations (CAPE) area, please provide a comment on the candidate’s overall 
strengths as well as areas for further professional growth.  You may include suggestions for next 
steps.  A comment space is provided after the CAPE descriptions. 
 
CAPE 1:  DEVELOPMENT AND IMPLEMENTATION OF A VISION 
A new administrator is an educational leader who promotes the success of all students by 
facilitating the development, articulation, implementation, and stewardship of a vision of learning 
that is shared and supported by the school community. 
 
 
 
 
 
 
CAPE 2:  INSTRUCTIONAL LEADERSHIP 
A new administrator is an educational leader who promotes the success of all students by 
advocating, nurturing, and sustaining a school culture and instructional program conducive to 
student learning and staff professional growth. 
 
 
 
 
 
CAPE 3:  MANAGEMENT AND LEARNING ENVIRONMENT 
A new administrator is an educational leader who promotes the success of all students by 
ensuring management of the organization, operations, and resources for a safe, efficient, and 
effective learning environment. 
A  
 
 
 
CAPE 4:   FAMILY AND COMMUNITY ENGAGEMENT 
A new administrator is an educational leader who promotes the success of all students by 
collaborating with families and community resources, and understands the benefits and 
regulations pertaining to their involvement. 
 
 
 
 
CAPE 5:  ETHICS AND INTEGRITY 
A new administrator is an educational leader who promotes the success of all students by 
modeling a personal code of ethics and developing professional leadership capacity, and how 
their actions affect others and influence progress towards school goals. 
 
 

Response Legend:  Circle one  
1.  Unacceptable progress   2.  Developing Capability   3. Approaching capability   4.  Entry-level 
capability 

Response Legend:  Circle one 
 
1.  Unacceptable progress   2.  Developing Capability   3. Approaching capability   4.  Entry-level 
capability 
    

Response Legend:  Circle one 
 
1.  Unacceptable progress   2.  Developing Capability   3. Approaching capability   4.  Entry-level 
capability 
  

Response Legend:  Circle one 
 
1.  Unacceptable progress   2.  Developing Capability   3. Approaching capability   4.  Entry-level 
capability 
 

Response Legend:  Circle one 
 
1.  Unacceptable progress   2.  Developing Capability   3. Approaching capability   4.  Entry-level 
capability 
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CAPE 6:  EXTERNAL CONTEXT AND POLICY 
A new administrator is an educational leader who promotes the success of all students by 
understanding, responding to, and influencing the larger political, social, economic, legal, and 
cultural context. 
 
 
 
 
COMMENTS:  
What are the candidate’s strengths? 
 
 
 
What are the candidate’s areas for professional growth? 
 
 
 
Suggestions for next steps: 
 
 
 
Additional Comments: 
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University Policies 

University Writing Skills Requirement                                                                              

“The CSU system requires all students to demonstrate writing competency.” You may satisfy the 
University Writing Skills Requirement (UWSR) by: 

1. Satisfactorily completing the Graduation Writing Assessment Requirement for a previous 
degree from CSUEB or another CSU - or qualified for an exemption based on test scores; 
or 

2. Scoring 53 or higher on the writing portion of the CBEST; or 
3. Scoring 4.5 or higher on the analytic writing portion of the GRE General Test; or, 
4. Scoring 4.5 or higher on the writing portion of the GMAT; or 
5. Scoring a passing grade on the Equity Plan. 

Students meeting one of the above conditions will be reported as having fulfilled the University 
Writing Skills Requirement. http://www.csueastbay.edu/af/departments/as/  

Students with Disabilities 
“If you have a documented disability and wish to discuss academic accommodations, or if you 
would need assistance in the event of an emergency evacuation, please contact me as soon as 
possible. Students with disabilities needing accommodation should speak with the Accessibility 
Services.” 
 
Academic Dishonesty 
By enrolling in this class the student agrees to uphold the standards of academic integrity 
described at http://www20.csueatbay.edu/academic/academic-policies/academic-dishonesty.html  
 
Emergency Procedures 
California State University, East Bay is committed to being a safe and caring community. Your 
appropriate response in the event of an emergency can help save lives. Information on what to do 
in an emergency situation (earthquake, electrical outage, fire, extreme heat, severe storm, 
hazardous materials, and terrorist attack) may be found at 
http://www.aba.csueastbay.edu/EHS/emergency_mgnt.htm

http://www.csueastbay.edu/af/departments/as/
http://www20.csueatbay.edu/academic/academic-policies/academic-dishonesty.html
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PROGRAM 
 

EDLD 6804, 6805; 6806: Intern Fieldwork Experience 
Fall, Winter, Spring, 2016 - 2017 

 
 

 
Instructor:  
Telephone:   
Office:   
E-mail:   
 
Course Day Time Location 
EDLD 6804, 05 & 06: 
Intern Fieldwork 
Experience 

 TBA Intern’s Worksite 

Office Hours Mondays - Friday TBA 
 
 

TBD 

 
Text(s): No Text Required - Materials will be posted on Blackboard for student use. 

 
Course Syllabus 

Department of Educational Leadership Mission and Values 
The mission of the Department of Educational Leadership (DEL) is to prepare and influence bold, 
socially responsible leaders who will change the world of schooling. Our central role is to ignite the 
leadership capacity needed to create vital, democratic and caring places for powerful teaching and 
learning. The Values and Beliefs of the department form the basis for challenging assumptions 
about traditional forms of educational leadership. 
 
Social Justice Principles 
This course partially addresses the following ELSJ Social Justice Principles:  

 A practice of reflection that consistently calls into question discrimination, and oppression 
in all their forms, thus engendering an environment of social justice; 

 A value for the integration of the perspectives of people of different races, classes and 
gender into all issues, analyses, and decision making. 

 

Course Description 
EDLD 6804 - 06 is a three-course series needed to satisfy the requirements for your Preliminary 
Services Credential. Intern Fieldwork, in the CSUEBs Tier I administrative credentialing program is 
designed as an action-based collaborative activity involving you, your Site /District 
Administrator/mentor, and your University Fieldwork Coach. This partnership is designed so as to 
ensure you receive practical, on-the-job experiences in school administration and leadership.   
 
Thus, the purpose for our field experience sequence is to provide you with an opportunity to 
investigate the knowledge and research perspectives gained through academic coursework with 
empirical considerations within the school site or district environment. However, the focus of this 
integration may take many forms depending on your current administrative role and/or career goals, 
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the needs of your worksite and/or district, and the requirements by CTC and our Tier 1Program. 
However, remember you will profit most from your fieldwork experience if you use it to build your 
leadership capacity, rather than repeat previous experiences or familiar assignments.  
 
As you develop, implement, and reflect upon your fieldwork experiences, you will have an 
opportunity to continue building essential skills, insight, and knowledge required of an effective 
educational leader in our urban and suburban schools. Therefore, your University fieldwork coach 
will support you as you tackle a current issue/problem at your worksite or district.  
 
Fieldwork Expectations   
To further deepen an understanding of school leadership, all candidates are required to participate 
in school administrative and/or leadership experiences at a school site or the district. The fieldwork 
is designed for practical, applied learning, to you provide with an opportunity to: expand your 
leadership skills; broaden your experience and competence; and to apply, test, and refine your work 
in you cohort of class.  
 
Outcomes 
By the end of the three- course sequence, it is expected that interns will: 

 Gain experience in establishing, planning and conducting meetings. 
 Develop skills in establishing, nurturing, delegating, and monitoring teacher 

leadership. 
 Develop strategies to modify instruction and curriculum to advance student 

achievement. 
 Understand the relationship between effective teaching, professional development, 

and student achievement. 
 Develop strategies to gain involvement of adult stakeholders (including classroom 

teachers, specialists, support staff, and parents) in efforts to improve student 
achievement. 

 Apply effective communication techniques in working with all stakeholders. 
 

Roles and Responsibilities 
The candidate, District Supervisor, and University Coach share responsibility for creating a 
meaningful field experience. Mutual respect, cooperation, and open communication will create a 
supportive relationship between these individuals.  The quality of the field experience depends upon 
this interaction.   

 
The Graduate Student 
Students are expected to fulfill all fieldwork requirements set forth in the course syllabus. If there are 
unforeseen circumstances that arise, it is the student’s responsibility to contact their University Coach as soon 
as possible to inform them of the circumstances.  
 
The District Supervisor/ Mentor  
 
The District/Site Supervisor is a practicing administrator within the student intern’s school district.  
At the beginning of the first semester of the field experience, the student intern will identify a 
practicing administrator within their district who will provide appropriate support for supervision of 
the field experience.  The district supervisor/mentor must fully understand the importance of the 
field experience and program, and support the candidate’s need to engage in frequent, ongoing 
conferences with him/her to review progress and plans related to the completion of all fieldwork 
tasks.  He or she should create a climate that facilitates successful experiences for the candidate.  
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The University Coach 
 
The University Coach shares responsibility for ensuring a meaningful field experience and 
appropriate support for each student intern. This is accomplished in cooperation with the District 
Supervisor as well as with the student intern. 
 
In order to accomplish these responsibilities, the University Coach will: 

 Meet frequently with the candidate to discuss issues and progress in the development of the 
candidate’s leadership capacities.   

 Schedule a minimum of two 3-way meetings with the candidate and District 
Supervisor/mentor at the beginning of the Fall Quarter and at the end of the Spring Quarter. 
In the Fall, the University Coach will: 

o Review the Fieldwork course with the District Supervisor/mentor 
o Discuss an appropriate Year Long Leadership Project 
o Discuss the administrative activities that the student must complete. 
o Establish contact information 
o Arrange, as needed, for other opportunities in support of the candidate’s field 

experience 
 Evaluate Intern’s required reflections. This would include timely feedback for work 

submitted via Blackboard for assessment and evaluation of the required tasks. 
 Consult with the District Supervisor/mentor, review progress toward completion of the 

authentic leadership tasks, and evaluate the total field experience to ensure attainment of the 
six areas of competency. 

 
In the Spring Quarter, the University Coach will: 

 Schedule a final triad meeting between the intern, District Supervisor/mentor, and the 
University Coach to summarize the total field experience.   

 The 45-60 minute meeting should provide the candidate a forum for reflection, an 
opportunity to highlight valuable leadership experiences, and identify next steps for future 
growth and development, and complete the End of Year Fieldwork Evaluation. 

 
 

Fieldwork Expectations 
 
Your fieldwork is a critical part of the Tier I program.  In collaboration activity with your University 
Coach and your site or district administrator mentor, your fieldwork is designed to provide you with 
practical, on-the-job experiences in school administration and leadership.  These experiences will 
help in providing leadership experiences, to prepare you to obtain an administrative position and/or 
build upon your intern experience if you are currently in an intern position.   
 
In developing, implementing and reflecting upon your fieldwork experiences, remember that this is 
an opportunity to build essential skills, insight, and knowledge of the multiple aspects of educational 
administration.  However, you will profit most if you use it to broaden your capacity and comfort 
level, rather than simply repeating previous experiences, familiar assignments, and/or tasks. 
 
There is a set of standards you will find useful as a conceptual framework in planning and guiding your 
fieldwork experiences - the California Administrative Performance Expectations, (CAPEs). These 
expectations will be discussed throughout the year as they encompass six areas of leadership and 
administrative competence. As part of our mission to translate these competencies into impact statements 
describing leadership for equity and achievement, our department has integrated and strengthened these 
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with essential questions. 

Fieldwork Activities 

This part of your fieldwork will include a variety of discrete activities that have been given to 
you. You will work with your university coach to determine how you can best meet these 
requirements. The designated activities are designed to give breadth to your school experience 
and provide you with at least some experience in the many duties of an educational leader in our 
urban and suburban schools/districts. Therefore, the stated fieldwork objectives include 
experiences in the six competency areas required by the California Administrator 
Performance Expectations (CAPEs).  In addition, the Fieldwork Activities template is a plan 
and can be adjusted throughout the year, based on your opportunities, access, and situation to 
the tasks identified on the template. In addition to providing you with a cross-section of 
leadership experiences, the activities you participate in will help in your preparations for an 
interview for an administrative, or if you are seeking a new position. Thus, your fieldwork 
activities should specifically address your needs and to prepare you as much as possible for 
future leadership/administrative responsibilities.  To obtain full benefits of this expectation, the 
quality of your fieldwork activities can be used as an opportunity to encounter new perspectives, 
work with colleagues in new ways, strengthen your “voice” and visibility, and to see your 
school and district within the broader context of leadership issues.  Your site or district -level 
mentor’s role is to help you gain the experiences you need, to debrief as you go, to provide you 
with feedback as you experience each activity, and to share his/her own decision-making 
processes and perspectives with you throughout the year. In many ways your site/district mentor 
will be one of your most important coach in this program. 

Because we want to ensure that you have a breadth of short-term experiences that represent the 
various facets of school administration, the Fieldwork Activities template that you will use 
provides you with essential leadership experience areas.  However, if you feel that you already 
have extensive leadership experience in any one of the areas, please discuss this with your 
University coach. You may also propose an alternative experience within an area.  Your 
University coach must approve of alternative activities before you engage in any alternative 
experiences. 

Leadership Project 

Your second area of fieldwork planning and experience is a longer term activity and requires 
you to develop and implement a project in which you provide key leadership for an aspect of 
school or program improvement during the year. Your leadership must also include working 
with other adults, planning, communication within your school community, and action to 
achieve results. Some examples:  leading an effort to develop parent or community engagement; 
leading a major curriculum or assessment project; development of a technology program for 
your school; developing/strengthening the use of disaggregated student data to assess programs; 
developing an after school or intervention program, etc.   

To ensure that your project is based on the current needs of your site/district, the following 
criteria is useful in selecting a Leadership Project: 
 It is real, meaningful work of the school, district or institution in which you work.  That

is, you will make a contribution to the goals of your institution by doing this work.
 It requires you to work as a leader with others to accomplish your goals
 It is a long-term project – roughly the length of the school year.  We understand that some
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projects will require more activity at one time of the year or another but it should not be 
something that only lasts a couple of months. 

 It requires you to broaden your knowledge, skills, and experience to acquire new and 
more effective leadership skills, yet it is doable within the context of your current 
responsibilities. 

 It provides you with the kind of leadership experience that will better prepare you for 
roles you hope to pursue in the future. 

 
Documenting Your Fieldwork Experiences 
 

As you complete the tasks in your Fieldwork Activities and activities in your Leadership Project 
you must document the time spent on each and include notes (e.g. what was learned or 
accomplished or questions raised, etc.) in the comments section. Keep all “artifacts” (e.g. 
agendas, communications, participant reflections and or evaluations, etc.) and notes so you will 
be prepared to discuss and document your work with your university coach (and others). In 
addition, these artifacts can be used in your end-of-the year portfolio.  

 
Meetings with your University Coach and Site or District Mentor 

 
Early in your first quarter you will meet with your University Coach and your site or district 
mentor to outline your Fieldwork Activities and Leadership Project. You will be expected to 
“check in” with your site or district administrator/mentor throughout the year. You will meet 
again with both your University Coach and your site or district administrator/mentor at the end 
of the third quarter to discuss your leadership development as evidenced in your Fieldwork 
Activities and Leadership Project. During this time you will collaboratively assess your growth 
based on the six CAPEs 
  

University Fieldwork Coach 
 
Your University Coach will support you in the development and monitoring of your fieldwork 
activities and leadership project.  You will be expected to provide your coach with an update on 
your Leadership Project and Fieldwork Activities each quarter and each quarter you will choose 
significant fieldwork experiences and write reflections or case studies to be shared with your 
University coach.   

 
 At least one reflection/case study during the first quarter and 
 Two reflections/case studies each of the following two quarters 

 
A reflection should focus on an area that you are less knowledgeable about at the beginning of 
this year and should include: 
 A brief description of the activity, 
 A description of your role in the activity  
 A summary of what you learned that will be useful to you in a leadership position (this 

may include both what you would do likewise in a similar situation or what you would do 
differently). 

 Any questions about leadership you are left with as a result of this activity 
OR 

A case study should include:   
 Essential details about a specific, provocative leadership experience. 
 Thoughtful questions to be considered by a leader. 
 Your initial analysis, concerns, and recommendations as well as any further questions you 
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have about leadership in this situation. 

A reflection or case study should be 1-2 pages long.  You will want to save your reflections or case 
studies for possible inclusion in your portfolio at the end of the program. Also maintain documents 
from your activities in Fieldwork Activities, as well as your Leadership Project, to include in your 
portfolio at the end of the year. 

Meeting Dates and Times 
Students and their University Coaches will formally meet once together with the school site 
supervisor at the beginning of the Fieldwork course in mid Fall Quarter and again near the end of the 
Spring Quarter. All other meeting between the student and their University Coach will be scheduled 
monthly. 

Course Assignments 
The following assignments/activities are required of all candidates. All work must be posted on 
Blackboard. (See Course Scope and Sequence) Therefore, each candidate will: 

 Identify and complete a Yearlong Leadership Project
o Complete and update the Yearlong Leadership Template each quarter and post on

Blackboard.
 Identify and record appropriate Leadership Activities

o Maintain an up-to-date and on-going Yearlong Activities document and each
quarter post on Blackboard.

 Complete Quarterly Fieldwork Reflections
o Post on Blackboard the designated number of reflections required

 Optional: Throughout the academic students can elect have an In-Depth Leadership
Conversation/Reflection with their University Coach.

 All work is expected to reflect graduate-level writing and adhering to the current APA
Manual Style.

Grading and Assessment Tools 

 Field Experience is a credit/no credit course. Therefore, to receive credit, all assignments
must be completed and posted on Blackboard.

 CR is given for complete work that meets expected standards.
 The grade of Incomplete (“I”) is given if work is incomplete, but reasonable progress is

being made towards satisfactorily completing required assignments for that quarter
 NC is given if work does not meet expected standards.

Rubric for Fieldwork Reflections: 

Minimal 
1 

Reflection only 
identifies what was 
observed, when the 
observation was done, 
and who participated, 
without attention to 
Rigor & Relevance 
(see below) 

Partial 
2 

Reflection included 
what is listed under 
Minimal, but did 
include a more detailed 
description of 
observation. With no 
Rigor & Relevance 

Clear 
3 

Reflection included all 
elements of Minimal and 
Partial, and 
demonstrated attention to 
rigor & relevance (See 
below):  Quadrant C 
“Assimilation” and D 
“Adaptation” 

Exemplary 
4 

Reflection demonstrated 
Rigor & Relevance over 
all four quadrant 
descriptions (See below): 
C “Assimilation” D 
“Adaptation”, A 
“Acquisition, and  
B “ Application” 
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Reflections are Rigorous & Relevant as defined in the Quadrant below: 
Quadrant C-Assimilation 

Students extend and refine their acquired 
knowledge to be able to use the 
knowledge automatically and routinely 
to analyze and solve problems and create 
solutions. 

Quadrant D-Adaptation 

Students have the competence to think in 
complex ways and to apply their knowledge 
and skills.  Even when confronted with 
perplexing unknowns, students are able to 
use extensive knowledge and skill to create 
solutions and take action that further 
develops their skills and knowledge. 

Quadrant A –Acquisition 

Students gather and store bits of 
knowledge and information.  Students 
are primarily expected to remember or 
understand this knowledge. 

Quadrant B – Application 

Students use acquired knowledge to solve 
problems, design solutions, and complete 
work.  The highest level of application is to 
apply knowledge to new and unpredictable 
situations 

End of the Year Evaluation 

Candidate’s name:__________________________________________________________ 
University Coach’s name: ____________________________________________________ 
Site/District Mentor’s name: __________________________________________________ 

This form is to be completed during the final meeting with the candidate, site mentor, and university 
coach.  In addition to the following rubric scores for each California Administrator Performance 
Expectations (CAPE) area, please provide a comment on the candidate’s overall strengths as well as 
areas for further professional growth.  You may include suggestions for next steps.  A comment 
space is provided after the CAPE descriptions. 

CAPE 1:  Development and Implementation of a Shared Vision 
A new administrator is an educational leader who promotes the success of all students by facilitating 
the development, articulation, implementation, and stewardship of a vision of learning that is shared 
and supported by the school community. 

CAPE 2:  INSTRUCTIONAL LEADERSHIP 

CAPE 2: Instructional Leadership 
A new administrator is an educational leader who promotes the success of all students by 
advocating, nurturing, and sustaining a school culture and instructional program conducive to 
student learning and staff professional growth. 

Response Legend:  Circle one 

1. Unacceptable progress   2.  Developing Capability   3. Approaching capability   4.
Entry-level capability 

Response Legend:  Circle one 

1. Unacceptable progress   2.  Developing Capability   3. Approaching capability   4.  Entry-
level capability 
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CAPE 3:  Management and Learning Environment 
A new administrator is an educational leader who promotes the success of all students by ensuring 
management of the organization, operations, and resources for a safe, efficient, and effective 
learning environment. 

CAPE 4:   Family and Community Engagement 
A new administrator is an educational leader who promotes the success of all students by 
collaborating with families and community resources, and understands the benefits and regulations 
pertaining to their involvement. 

CAPE 5:  ETHICS AND INTEGRITY

CAPE 5: Ethics and Integrity 
A new administrator is an educational leader who promotes the success of all students by modeling 
a personal code of ethics and developing professional leadership capacity, and how their actions 
affect others and influence progress towards school goals. 

CAPE 6:  EXTERNAL CONTEXT AND POLICY

CAPE 6: External Context and Policy 
A new administrator is an educational leader who promotes the success of all students by 
understanding, responding to, and influencing the larger political, social, economic, legal, and 
cultural context. 

COMMENTS: 
What are the candidate’s strengths? 
What are the candidate’s areas for professional growth? 
Suggestions for next steps: 
Additional Comments: 

Response Legend:  Circle one 

1. Unacceptable progress   2.  Developing Capability   3. Approaching capability   4. Entry-
level capability

Response Legend:  Circle one 

1. Unacceptable progress   2.  Developing Capability   3. Approaching capability   4.  Entry-
level capability 

Response Legend:  Circle one 

1. Unacceptable progress   2.  Developing Capability   3. Approaching capability   4.  Entry-
level capability

Response Legend:  Circle one 

1. Unacceptable progress   2.  Developing Capability   3. Approaching capability   4.  Entry-
level capability
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Course Scope and Sequence 
Fall Quarter – EDLD 6804 

 
*Assignment 1: Yearlong Leadership Project Plan 

Task F1:  Yearlong Leadership Project Description  
 Download the Leadership Project Plan Description template from Blackboard  
 Identify a leadership project that will allow you to experience an aspect of 

educational administration complementary to your current assignment; outside your 
regularly assigned duties; or augments your current assignment.  

o Meet with your site/district mentor and your university coach to discuss 
your proposed Yearlong Project 

 Once your site/district mentor and your University coach approve your Yearlong 
Project, complete the Yearlong Leadership Description Template (found in 
Blackboard) to document your selected project. 

 Save a copy of your work on your computer 
  Post the completed document on Blackboard a.s.a.p.  

 
Task F2:  Yearlong Leadership Project Report 

 Throughout the quarter you are responsible for continuing to work towards the 
completion of your proposed leadership project.  

 Download the Yearlong Leadership Project template from Blackboard 
o  Document your progress you have made regarding your project on the 

form  
o Save a copy of your work, thus far, on your computer. Each quarter you 

will update your leadership progress on this form 
o Post your work, thus far, on Blackboard.  

 
*Assignment 2: Yearlong Leadership Activities 

Task F3: Yearlong Leadership Activities 
 Throughout the year you will document your activities in an area specified on the 

Yearlong Activities template available on Blackboard.  
o Document the activities you have participated in during the Fall Quarter. 

 As you address each experience listed on the template, enter the 
required information  

o Save a copy of your work, thus far, on your computer. Each quarter you 
will update your activities completion on this form (Suggestion: Use a 
different color ink each quarter.) 

o Post the Yearlong Activities Sheet on Blackboard at the end of the quarter 
 
*Assignment 3: Yearlong Fieldwork Reflections 

Task F4: Complete one (1) Reflection 
 Select one of the activities (either from your Leadership Project or your Activities) 

that you experienced this quarter. Write a reflection on that selected activity. The 
reflection should focus on an area that you are less knowledgeable about at the 
beginning of this year and must include: 

 
o A brief description of the activity, 
o A description of your role in the activity  



10 

o A summary of what you learned that will be useful to you in a leadership
position (this may include both what you would do likewise in a similar
situation and what you would do differently).

o Any questions about leadership you are left with as a result of this activity.
 Post on Blackboard

***Optional Assignment 5: In-Depth Leadership Reflection 
(Optional and ungraded and can take place at any time throughout the academic year) 

Task F5: In-Depth Leadership Reflection 
 Administrative interns are encouraged to have a reflective conversation with their

University Coach (and/or site/district mentor) regarding their administrative
experiences, thus far. Listed, but not limited to suggestions are ideas for a reflective
conversation.  (This task is ungraded, but can serve to sharpen your interview skills)

o Select a teacher observation you did this year. Using your observation notes be
prepared to identify areas where the teacher needed to improve; what evidence you
used to identify these areas as needing improvement; how you communicated these
areas of need to the teacher; and finally what improvement plan did you and the
teacher develop to address these areas.

o Select a disciplinary incident that you handled.  Be prepared to discuss the details
of the incident, how you determined what action to take, and what follow-up was
required. In addition, be prepared to discuss contact with the referring teacher and
the parent of the student.

o Discuss resources available to the school related to fiscal and/or human resources,
facilities, and communications that. Be prepared to discuss ways in which your site
can more effectively use the specified resource and ideas for short and long-term
strategies for improvements; the collaborative team to look into the issue/problem;
outside resources could be pursued; and reporting back to the school community

o Discuss your school’s parental/community involvement. Be able to speak to what
you see as the strengths and weakness of the school’s current policies, practices,
and partnerships. Be able to discuss the data that validates your assessment in order
to articulate how effective your current site/district plan is, as well as the areas
continuing in need of improvement and/or advancement.

_________________________________________________________________________ 

Course Scope and Sequence 
Winter Quarter - EDLD 6805 

*Assignment 1: Yearlong Leadership Project Plan
Task W1: Update your Yearlong Leadership Project 

 Continue to work on your Yearlong Leadership Project
 Using your document from the Fall Quarter, update your Yearlong Leadership

Project with new elements towards the completion of your project
 Repost your Yearlong Project Plan on to Blackboard

*Assignment 2: Yearlong Leadership Activities
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Task W2: Update the Yearlong Fieldwork Activities 
 Continue to work on completing the required fieldwork activities
 Using the same Yearlong Activities document from the Fall Quarter update with

activities you have completed during the Winter Quarter.  You may find yourself
updating the same/similar activity with additional or new information

*Assignment 3: Yearlong Fieldwork Reflections
Task W3: Complete two (2) Reflections 

 Select two activities that you experienced thus far. Your reflection should focus on
two areas that you are less knowledgeable about and must include:

o A brief description of the activity
o A description of your role in the activity
o A summary of what you learned that will be useful to you in a leadership

position (this may include both what you would do likewise in a similar
situation and what you would do differently)

o Any questions about leadership you are left with as a result of this activity
 Post on Blackboard

* **Optional Assignment 4: In-Depth Leadership Reflection

Task W4: In-Depth Leadership Reflection (See Fall Quarter Assignment 5) 
________________________________________________________________________ 

Course Scope and Sequence 
Spring EDLD 6806 

*Assignment 1: Yearlong Leadership Project
Task S1: Update the Yearlong Leadership Project 

 Continue to work on their Yearlong Leadership Project
 Finalize your updates for the work you have completed on your Yearlong

Leadership Project started in the Fall Quarter
 Using the same document from the Fall and Winter Quarters add the new elements

of the project that have been completed
 Repost your Yearlong Project on Blackboard.

*Assignment 2: Yearlong Leadership Activities
Task S2: Update the Yearlong Leadership Activities 

 Using the same Yearlong Activities document from the Fall/ Winter Quarters,
finalize your updates with activities you have completed this quarter.

 Repost your final document on Blackboard

*Assignment 3: Yearlong Fieldwork Reflections
Task S3: Complete two (2) Reflections 

 Select two of the activities that you experienced during the academic year.  Your
reflections should focus on two areas that you are less knowledgeable about and
must include:
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o A brief description of the activity  
o A description of your role in the activity A summary of what you learned 

that will be useful to you in a leadership position (this may include both 
what you would do likewise in a similar situation and what you would do 
differently)  

o Any questions about leadership you are left with as a result of this activity 
 Post on Blackboard 

 
*Assignment 4: In-Depth Leadership Reflection 

Task S4: In-Depth Leadership Reflection (See Fall Quarter Assignment 5) 
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Fieldwork Calendar/Due Dates 
 

 
First Reflection/Case Study Fall Quarter 

 
Emailed to Fieldwork Coach 

 
10/31/2016 

 
Leadership Project Description  

Form E 

 
Uploaded to Blackboard EDLD 6801 

(Interns Cred. EDLD 6804) 

 
11/11/2016 

 
 Fieldwork  Activities Updated 

Form D  

 
Uploaded to Blackboard EDLD 6801 

(Intern Cred. EDLD 6804) 

 
11/30/2016 

 
Leadership Project Updated 

(Elementary Form B; Secondary Form C) 
 

 
Uploaded to Blackboard EDLD 6801 

(Intern Cred. EDLD 6804) 

 
11/30/2016 

 
 

Second Reflection/Case Study Winter Quarter 
 

Emailed to Fieldwork Coach 
 

1/13/2017 

 

Third Reflection/Case Study Winter Quarter 
 

Emailed to Fieldwork Coach 
 

2/17/2017 

 

 Fieldwork Activities updated 
Form D 

 

Uploaded to Blackboard EDLD 6802 
(Intern Cred. EDLD 6805) 

 

2/24/2017 

 
Leadership Project 

(Elementary Form B; Secondary Form C) 
 

 
Uploaded to Blackboard EDLD 6802 

(Intern Cred.  EDLD 6805) 

 

2/24/17 

 

Fourth Reflection/Case Study Spring Quarter 
 

Emailed to Fieldwork Coach 
 

4/14/2017 

 
Fifth Reflection/Case Study Spring Quarter 

 

 
Emailed to Fieldwork Coach 

 

 
5/5/2017 

 
 

Fieldwork Activities Completed 
Form D 

 
Uploaded to Blackboard EDLD 6803 

(Interns Cred. EDLD 6806) 

 
5/26/2017 

 
Leadership Project Completed 

(Elementary Form B; Secondary Form C) 
 

 
Uploaded to Blackboard EDLD 6803 

(Intern Cred. EDLD 6806) 

 
5/26/2017 

 
Final Meeting between University Coach,  

Site Mentor, and Student 

 
Review and complete End of the 

Year Evaluation  

 
To be 

completed 
by  

6/5/2017 
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California Administrative Performance Expectations (CAPEs) 
 

The California Administrator Performance Expectations (CAPEs) give candidates the opportunity to articulate 
their personal and professional understanding in relation to each of the six CAPE categories. Through the 
examination of the sociocultural contexts of education that frame the CAPEs, this course will introduce 
emerging leaders to some of the theoretical and practical frameworks necessary for the development of school 
leaders for social justice. Through this lens, emphasis is placed on critical inquiry, collaborative learning, and 
personal reflection as a means to develop the foundational practices required to embody the attributes needed 
to emerge as bold and responsible leaders who tirelessly advocate for equitable outcomes for all students, but 
particularly for students who are marginalized in our schools and society.  
 
The CAPEs guide the work of all Tier 1 administrative candidates in California that encompasses six areas of 
leadership and administrative competence. To assist our Preliminary Services Credential candidates in their 
administrative journey, our department has integrated and strengthened the CAPEs by complimenting the 
following competencies into impact statements describing leadership for equity and achievement. Students 
should use the CSUEB’s essential questions, tailored for each CAPE, as a guide to frame their fieldwork 
experience and to ensure their leadership activities reflect the performance standards set forth by CTC. While 
each CAPE is unique, students may also elect to focus their leadership project on one, or an integration of 
more than one CAPE. 
   
CAPEs Summary 
 
CAPE 1: Development and Implementation of a Shared Vision  (Education leaders facilitate the 
development and implementation of a shared vision of learning and growth of all students) 

 
Essential Question: What are powerful ways to include and energize everyone to share responsibility 
for equity and better results for all students?  

 
CAPE 2: Instructional Leadership (Education leaders shape a collaborative culture of teaching and learning 
informed by professional standards and focused on student and professional growth)  

  
Essential Question: What difference are we making and for which students? From whose 
perspective? What skills and support do I need to take risks and lead for equity? 

 
CAPE 3: Management and Learning Environment (Education leaders manage the organization to cultivate 
a safe and productive learning and working environment) 

 
Essential Question: How are we doing at focusing resources and energy where they will make the 
most difference to the quality of teaching and learning?  

 
CAPE 4: Family and Community Engagement (Education Leaders collaborate with families and other 
stakeholders to address diverse student and community interests and mobilize community resources) 

 
Essential Questions: Who belongs and who has influence and who does not?  
 

CAPE 5: Ethics and Integrity (Education leaders make decisions, model, and behave in ways that 
demonstrate professionalism, ethics, integrity, justice, and equity and hold staff to the same standard) 

 
Essential Questions: How does it feel to work, learn, participate, and live here? Whose perspective? 

  
CAPE 6: External Context and Policy (Education leaders influence political, social, economic, legal and 
cultural contexts affecting education to improve policies and practices) 

  
Essential Question: How are we engaging outside resources, forces, and relationships to assist us in 
understanding what changes are needed to get the desired results we desire.
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University Policies 

University Writing Skills Requirement                                                                              

“The CSU system requires all students to demonstrate writing competency.” You may satisfy the 
University Writing Skills Requirement (UWSR) by: 

1. Satisfactorily completing the Graduation Writing Assessment Requirement for a previous 
degree from CSUEB or another CSU - or qualified for an exemption based on test scores; 
or 

2. Scoring 53 or higher on the writing portion of the CBEST; or 
3. Scoring 4.5 or higher on the analytic writing portion of the GRE General Test; or, 
4. Scoring 4.5 or higher on the writing portion of the GMAT; or 
5. Scoring a passing grade on the Equity Plan. 

Students meeting one of the above conditions will be reported as having fulfilled the University 
Writing Skills Requirement. http://www.csueastbay.edu/af/departments/as/  

Students with Disabilities 
“If you have a documented disability and wish to discuss academic accommodations, or if you 
would need assistance in the event of an emergency evacuation, please contact me as soon as 
possible. Students with disabilities needing accommodation should speak with the Accessibility 
Services.” 
 
Academic Dishonesty 
By enrolling in this class the student agrees to uphold the standards of academic integrity 
described at http://www20.csueatbay.edu/academic/academic-policies/academic-dishonesty.html  
 
Emergency Procedures 
California State University, East Bay is committed to being a safe and caring community. Your 
appropriate response in the event of an emergency can help save lives. Information on what to do 
in an emergency situation (earthquake, electrical outage, fire, extreme heat, severe storm, 
hazardous materials, and terrorist attack) may be found at 
http://www.aba.csueastbay.edu/EHS/emergency_mgnt.htm

http://www.csueastbay.edu/af/departments/as/
http://www20.csueatbay.edu/academic/academic-policies/academic-dishonesty.html
http://www.aba.csueastbay.edu/EHS/emergency_mgnt.htm
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CALIFORNIA STATE UNIVERSITY EAST BAY 

EDUCATIONAL LEADERSHIP FOR SOCIAL 
JUSTICE DOCTORAL PROGRAM 

 
EDLD 6999: Issues in Educational Leadership 

Spring Quarter 2017 
 

 
 
Instructor: 
Office: 
Office Hours: 
Telephone: 
E-mail: 
 
Texts:  
Readings, discussions, and inquiry/research on contemporary and/or significant issues in 
education and in educational leadership will be provided on Blackboard in cohort class, 
EDLD 6550. 
 

Course Description 
 
The Department of Educational Leadership is committed to providing students with a 
social justice lens that links the underlying issues in schools with understanding the need 
to improve equitable access and equitable outcomes for all students, but particularly 
students who are or have marginalized in our systems of schooling. Thus, this course is 
designed to bring together the theoretical and practical frameworks studied throughout 
the academic year, so as to engage new administrators in publically addressing the 
political, social, economic, and/or cultural context, within the diverse schools and 
communities in our urban and suburban districts, so as to engage in conversations that 
lead the school community to actionable solutions for student, staff, teacher, as well as 
administrators’ success.   
 
Course Goals 
  This course challenges new administrators to articulate their understanding of the 
multiple forces that shape our schools. Based on students’ Equity Plan, our central goal 
for this course is to help new administrators build leadership capacity, within their school 
communities, needed to create and sustain vital, democratic learning communities for 
equitable learning by all school stakeholders.  
 
Course requirements 
Students are required to read articles, view videos, or respond to prompts posted on the 
Discussion Board, and, constructively respond to their peers in a manner that 
demonstrates an understanding of the content posted. In addition, students will extend 
their learning by presenting their work at our Spring Leadership Symposium. This 
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culminating activity is designed to bring together all stakeholders for roundtable 
discussions of the issues raised in students’ inquiry projects. 
 
 
 
Grading 
 This course is a “Credit/No Credit” (C/NC) course. Students will be qualitatively 
assessed on their growth in the depth of understanding their selected issues of focus, and 
on their contribution to that learning. All students are expected to post to their discussions 
on Blackboard, and all are expected to participate in the Spring Leadership Symposium. 
 
 

Course Scope and Sequence 
 
In addition to the work your place in the core classes, you are expected to respond to 
prompts located on the discussion board that demonstrates a deepened understanding of 
the California Administrator Performance Expectations (CAPEs). These prompts also 
provides you an opportunity to receive input from your peers, as well as the instructor, so 
as to better prepare you in the development of your Equity Plan presentation. In addition, 
comments from classmates must reference the CAPEs applicable to the foci of the posts 
and inquiry project. 
 
Session 1:  
(CAPE 5 A, 5B, 5C) 
View: Urban Education: Class and Poverty 
http://www.youtube.com/watch?v=6KIYC_bS_qo 
 
Re-read: After viewing the video, review your data and the resulting analysis of your 
data. Think about the perspective (point of view) you have approached your analysis. 
Post your thoughts and understandings gained from the video, and ways you can analyze 
your data to validate the need for professional and community learning needed to change 
the habits of mind needed to facilitate and institutionalize practices that have contributed 
to student failure that your area of inquiry has focused. 
 
Session 2:Leadership Symposium Presentation:  
(CAPE 6A, 6B) 
In a round-table format, students (individually or teams) will present their inquiry in a 
manner that shows their understanding of the complexity of the multiple perspectives that 
contributes to the issue(s) raised in their project. Following the presentation, there is an 
opportunity for Q&A.  
 
Session 3: Present findings to the School or District Parent Group  
CAPE 4A and 4B) 
Students are expected to present their inquiry project at the site or district SSC and/or 
ELAC meeting.   
 

http://www.youtube.com/watch?v=6KIYC_bS_qo
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FORM A 

 

CALIFORNIA STATE UNIVERSITY EAST BAY 

Department of Educational Leadership 

 

 

FIELDWORK EXPECTATIONS 

 
Your fieldwork is a critical part of the Tier I program.  In collaboration activity with your 

University Coach and your site or district administrator mentor, your fieldwork is designed to 

provide you with practical, on-the-job experiences in school administration and leadership.  These 

experiences will help in providing leadership experiences, to prepare you to obtain an 

administrative position and/or build upon your intern experience if you are currently in an intern 

position.   

 

In developing, implementing and reflecting upon your fieldwork experiences, remember that this 

is an opportunity to build essential skills, insight, and knowledge of the multiple aspects of 

educational administration.  However, you will profit most if you use it to broaden your capacity 

and comfort level, rather than simply repeating previous experiences, familiar assignments, 

and/or tasks. 

 

There is a set of standards you will find useful as a conceptual framework in planning and guiding your 

fieldwork experiences - the California Administrative Performance Expectations, (CAPEs). These 

expectations will be discussed throughout the year as they encompass six areas of leadership and 

administrative competence. As part of our mission to translate these competencies into impact 

statements describing leadership for equity and achievement, our department has integrated and 

strengthened these with essential questions. 

 

Fieldwork Activities 

 

This part of your fieldwork will include a variety of discrete activities that have been given to 

you. You will work with your university coach to determine how you can best meet these 

requirements. The designated activities are designed to give breadth to your school 

experience and provide you with at least some experience in the many duties of an 

educational leader in our urban and suburban schools/districts. Therefore, the stated fieldwork 

objectives include experiences in the six competency areas required by the California 

Administrator Performance Expectations (CAPEs).  In addition, the Fieldwork Activities 

template is a plan and can be adjusted throughout the year, based on your opportunities, 

access, and situation to the tasks identified on the template. In addition to providing you with 

a cross-section of leadership experiences, the activities you participate in will help in your 
preparations for an interview for an administrative, or if you are seeking a new position. 

Thus, your fieldwork activities should specifically address your needs and to prepare you as 

much as possible for future leadership/administrative responsibilities.  To obtain full benefits 

of this expectation, the quality of your fieldwork activities can be used as an opportunity to 

encounter new perspectives, work with colleagues in new ways, strengthen your “voice” and 

visibility, and to see your school and district within the broader context of leadership issues.  

Your site or district -level mentor’s role is to help you gain the experiences you need, to 

debrief as you go, to provide you with feedback as you experience each activity, and to share 

his/her own decision-making processes and perspectives with you throughout the year. In 

many ways your site/district mentor will be one of your most important coach in this 
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program. 

 

Because we want to ensure that you have a breadth of short-term experiences that represent 

the various facets of school administration, the Fieldwork Activities template that you will 

use provides you with essential leadership experience areas.  However, if you feel that you 

already have extensive leadership experience in any one of the areas, please discuss this with 

your University coach. You may also propose an alternative experience within an area.  Your 

University coach must approve of alternative activities before you engage in any alternative 

experiences. 

 

 

Leadership Project  

 

Your second area of fieldwork planning and experience is a longer term activity and requires 

you to develop and implement a project in which you provide key leadership for an aspect of 

school or program improvement during the year. Your leadership must also include working 

with other adults, planning, communication within your school community, and action to 

achieve results. Some examples:  leading an effort to develop parent or community 

engagement; leading a major curriculum or assessment project; development of a technology 

program for your school; developing/strengthening the use of disaggregated student data to 

assess programs; developing an after school or intervention program, etc.   

 

To ensure that your project is based on the current needs of your site/district, the following 

criteria is useful in selecting a Leadership Project: 

 It is real, meaningful work of the school, district or institution in which you work.  That 

is, you will make a contribution to the goals of your institution by doing this work. 

 It requires you to work as a leader with others to accomplish your goals 

 It is a long-term project – roughly the length of the school year.  We understand that 

some projects will require more activity at one time of the year or another but it should 

not be something that only lasts a couple of months. 

 It requires you to broaden your knowledge, skills, and experience to acquire new and 

more effective leadership skills, yet it is doable within the context of your current 

responsibilities. 

 It provides you with the kind of leadership experience that will better prepare you for 

roles you hope to pursue in the future. 

 

Documenting Your Fieldwork Experiences 

 

As you complete the tasks in your Fieldwork Activities and activities in your Leadership 

Project you must document the time spent on each and include notes (e.g. what was learned 

or accomplished or questions raised, etc.) in the comments section. Keep all “artifacts” (e.g. 

agendas, communications, participant reflections and or evaluations, etc.) and notes so you 

will be prepared to discuss and document your work with your university coach (and others). 

In addition, these artifacts can be used in your end-of-the year portfolio.  

 

Meetings with your University Coach and Site or District Mentor 

 

Early in your first quarter you will meet with your University Coach and your site or district 
mentor to outline your Fieldwork Activities and Leadership Project. You will be expected to 

“check in” with your site or district administrator/mentor throughout the year. You will meet 
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again with both your University Coach and your site or district administrator/mentor at the 

end of the third quarter to discuss your leadership development as evidenced in your 

Fieldwork Activities and Leadership Project. During this time you will collaboratively assess 

your growth based on the six CAPEs 

  

University Fieldwork Supervisor 

 

Your University Coach will support you in the development and monitoring of your 

fieldwork activities and leadership project.  You will be expected to provide your coach with 

an update on your Leadership Project and Fieldwork Activities each quarter and each quarter 

you will choose significant fieldwork experiences and write reflections or case studies to be 

shared with your University coach.   

 

 At least one reflection/case study during the first quarter and 

 Two reflections/case studies each of the following two quarters 

 

A reflection should focus on an area that you are less knowledgeable about at the beginning 

of this year and should include: 

 A brief description of the activity, 

 A description of your role in the activity  

 A summary of what you learned that will be useful to you in a leadership position (this 

may include both what you would do likewise in a similar situation or what you would 

do differently). 

 Any questions about leadership you are left with as a result of this activity 

OR 

A case study should include:   

 Essential details about a specific, provocative leadership experience. 

 Thoughtful questions to be considered by a leader. 

 Your initial analysis, concerns, and recommendations as well as any further questions 

you have about leadership in this situation. 

 

A reflection or case study should be 1-2 pages long.  You will want to save your        reflections or 

case studies for possible inclusion in your portfolio at the end of the program.  

Also maintain documents from your activities in Fieldwork Activities as well as the Leadership 

Project to include in your portfolio at the end of the year. 

 



SAMPLE FORMS 

UPDATE AND EDIT AS NEEDED TO REFLECT YOUR SITE,  

YOUR PROFESSIONAL GOALS, AND AREAS OF NEED  

SAMPLE ELEMENTARY LEADERSHIP PROJECT 

 

Title: Leading ELA staff development on Common Core   

 
 

NAME:         SITE:       QUARTER/YEAR:     

 
OBJECTIVE ACTIVITIES CAPE Dates & Outcome and/or Reflection 

Create and coordinate collaborative 

staff development in English Language 

Arts 

Provide overview of annual staff development plan to 

staff; develop process for altering to reflect staff needs 
1  

 Lead session on reviewing ELA common core 

standards and culturally responsive approaches 
2  

 Coach individual teachers on use of standards based, 

culturally responsive ELA report card 
2  

 Share promising practices for ELA teaching, develop 

model classrooms 
3  

 Teach demo lessons for new teachers, follow up with 

teachers in their classrooms 
2  

 Review support materials for ELA with staff 3  
 Review alignment of culturally responsive approaches 

to common core standards in grade level groups 
3  

 Meet with grade level teams to review curriculum and 

student engagement 
2  

 Develop coaching procedures for mentor teachers 3  

 Coach new teachers on classroom-based approaches 3  

 Evaluate effectiveness of ELA support model 3  

 Evaluate staff development process and develop plans 

for the upcoming year 
1  
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SAMPLE FORMS 

UPDATE AND EDIT AS NEEDED TO REFLECT YOUR SITE,  

YOUR PROFESSIONAL GOALS, AND AREAS OF NEED  

 SAMPLE SECONDARY LEADERHIP PROJECT 

Title: Leading for Restorative Justice: Improving Student Disciple Policies and Practice  
 

NAME:         SITE:       QUARTER/YEAR:     

 

OBJECTIVE ACTIVITIES CAPE Dates & Outcome and/or Reflection 

Improve system for supporting 

student behavior by chairing 

Discipline Committee 

Meet with administrative team to discuss role of 

Discipline Committee 
1  

 Provide discipline data to staff 2  

 Develop collaborative team, seek out new members 

(students, parents and community members) 
3/4  

 Collaboratively review policies and procedures 6  

 Review pertinent board policies and Ed. Code  6  

 Obtain and review other discipline policies and 

procedures 
6  

 Convene Discipline Committee for public meeting, 

soliciting input 
3  

 Meet with committee to determine key areas of focus 1  
 Collaborate to draft key policies 1  

 Work with sub committees to develop draft procedures 3/4  

 Review and refine work of sub committees with full 

committee 
3/4  

 Develop and present recommendations to staff  1  

 

 

FORM C 


	1. Program Review Document Introduction
	1.1 Narrative
	1.2 Table depicting location delivery models, and pathways

	2. Organizational Structure
	2.1a Organizational Structure & CRECE information
	2.1b CEAS & PASC support system
	CRECE Educational Leadership Program
	CRECE Brochure
	CRECE Newsletter

	3. Faculty Qualifications
	3.1 Overview of Faculty Distribution Table(s)
	3.2 Annotated Faculty List
	3.3 Faculty Recruitment Document

	4. Course Sequence
	5. Course Matrix
	6. Fieldwork and Clinical Practice
	6.1 Fieldwork Table
	6.6.1 - Fieldwork Expectations
	2016-2017 Fieldwork Expectations 01
	2016-2017 Fieldwork Expectations 02

	6.2 District Partner Agreements
	6.3 Training Materials for veteran practitioners serving in support roles
	6.4.1 Verification of appropriate fieldowork placements
	6.4.2 Candidate Placements
	6.5 Published advising materials
	6.6 Fieldwork Syllabi & Assesment Instruments
	6.6.1 Fieldwork Expectations
	6.6.2 Equpity Plan Rubric
	6.6.3 Fieldwork Evaluations


	7. Credential Recommendations
	Appendices
	Appendix A: Faculty Vitae
	Full-time Faculty
	Ardella J. Dailey, Ed.D
	Mariama Gray, Ph.D.
	Jose A. Lopez, Ph.D.
	Barbara L. Plough, Ed.D.
	Peg H. Winkelman, Ph.D.
	Margaret Harris, Ed.D.

	Adjunct Faculty
	Nancy C. Jordan, Ed.D.
	Pamela Comfort, Ed.D.
	Michael C.P. Fanning, Ed.D.
	Laurie Sealy, M.A.
	Cahterine W. Berger, M.A.

	Fieldwork Coaches
	Marylouise Bailey, M.A.
	Cheryl Bolling, M.A.
	Margaret Bonanno, M.A.
	Deborah Bradshaw, Ed.D.
	Linda Common, Ed.D.
	Evie Groch, Ed.D.
	Margaret Kruse, M.A.
	Genell Marshall, M.A.
	Joseph M. McCreary, Ed.D.
	Anne McDermott, M.A.
	Linda L. Mcilvoy, M.A.
	Susan Mirkovich, M.S.
	Nancy L. Steele M.A.
	Margaret A. Szabo, M.A.
	Jessica Zekster, Ed.D.


	Appendix B: Program Documents
	6.2 District Partner Agreements
	6.3 Training Materials for veteran practitioners serviing in support roles
	6.4 Verification of appropriate fieldwork placements
	6.5 Information Meetings Materials
	7. Credential Recommendations - Information Meeting Materials
	7. Credential Recommendations -Certificate of Eligibility
	7.1.1 Exhibit of Candidate Progress Monitoring Tools

	Appendix C: Course Syllabi
	EDLD 6000
	EDLD 6400
	EDLD 6550
	EDLD 6410
	EDLD 6650
	EDLD 6675
	EDLD 6801
	EDLD 6802
	EDLD 6803
	EDLD 6804
	EDLD 6805
	EDLD 6806
	EDLD 6999


	For your planning record the date your application was submitted to CSSC: 
	Middle Name: 
	Contact Phone: 
	undefined_2: 
	undefined: 
	Other name in University records: 
	Date of Birth: 
	undefined_3: 
	undefined_4: 
	Social Security: 
	undefined_5: 
	undefined_6: 
	Email Address: 
	Are you a native English speaker: 
	Yes: 
	If not a native speaker what is your primary language: 
	Check Box5: Off
	Education Specialist: Off
	Certificate of Eligibility: Off
	Check Box3: Off
	MM: Off
	MS: Off
	Check Box6: Off
	Subject: 
	Ed Spec Added Authorization: Off
	Clear: Off
	Additional subjects 1: 
	Check Box15: Off
	Level II: Off
	Additional subjects 2: 
	Check Box16: Off
	Check Box7: Off
	Pupil Personnel Services: Off
	Check Box8: Off
	Check Box17: Off
	2nd Recommendation Request: Off
	Check Box18: Off
	SpeechLanguage Pathology: Off
	Check Box9: Off
	Check Box19: Off
	Subjects: 
	Check Box20: Off
	Check Box10: Off
	Check Box11: Off
	Check Box12: Off
	form: 
	Subjects_2: 
	Check Box13: Off
	Check Box14: Off
	First Name: 
	Last Name: 
	Date_2: 
	Net ID: 
	Address: 
	Telephone: 
	Type of Credential s: 
	Amount attached: 
	Program You Completed: 
	Credential: 
	MS Degree: 
	Program Completion Date: 
	Has your name changed since you entered the program: 
	yes: 
	If so what was your previous name: 
	Home email address please write clearly: 
	Phone number home: 
	cell: 
	Address 1: 
	Apt: 
	Address 2: 
	Zip Code: 
	Do you work in the same position you had before entering the program: 
	yes_2: 
	Place of employment: 
	Employers name: 
	Address_3: 
	Position: 
	Have you been offered a new position for which the CSUEB Program prepared you: 
	yes_3: 
	Place of employment_2: 
	Employers name_2: 
	Address_4: 
	Position_2: 
	grade students  Do you give us permission to contact your employer: 
	yes_4: 


